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Description
This unit describes the skills and knowledge required to work within an established child protection framework. It also covers standard protocols to maintain a safe environment for children and young people.
No licensing, legislative or certification requirements apply to this unit at the time of publication.
Application of the unit
This unit applies to a range of child protection work occurring in an interagency framework of practice.
Unit Sector
None assigned
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Performance Criteria
	Element
Elements define the essential outcomes.
	Performance criteria
Performance criteria specify the level of performance needed to demonstrate achievement of the element.

	1.	Implement principles of child protection
	1.1 Perform work requirements according to legal, political and community expectations of child protection work
1.2 Demonstrate understanding of the child protection system, roles and responsibilities of key agencies 
1.3 Recognise the impacts of child abuse and neglect in the processes of investigation and assessment


	2.	Apply agreed protocols and guidelines for collaborative practice
	2.1 Conduct all work within agreed guidelines of collaborative practice
2.2 Prioritise experiences of child when supporting needs, rights and interests of the child
2.3 Acknowledge and manage challenges of child protection work in a collaborative practice framework
2.4 Apply effective safe work and self-management strategies in child protection duties


	3.	Work collaboratively with children and families from diverse backgrounds
	3.1 Identify risk factors for families and support them to address these risks
3.2 Respond appropriately to children and families with culturally and linguistically diverse backgrounds
3.3 Develop effective working relationships with agencies supporting children and families from diverse backgrounds
3.4 Liaise and consult with other agencies and personnel as appropriate
3.5 Provide referrals to support families




[bookmark: _Toc400741605]Skills and Knowledge 
	

	Foundation Skills

The foundation skills described those required skills (language, literacy and numeracy) that are essential to performance.

· Oral communication – in order to facilitate collaborative discussions with children and their families.
· The remaining foundation skills essential to performance are explicit in the performance criteria of this unit.

	


Performance Evidence

The candidate must show evidence of the ability to complete tasks outlined in elements and performance criteria of this unit, manage tasks and manage contingencies in the context of the job role. There must be demonstrated evidence that the candidate has completed the following tasks:

· Worked collaboratively with at least two families, including: 
· applying a range of collaborative work practices when working with families, children, young people, colleagues and other agencies
· adhering to child protection principles and work practices while performing work role
· applying self-management strategies and safe work principles
· communicating and responding appropriately to children and families
· supporting families to ensure that the child or young person is safe
· Performed the activities outlined in the performance criteria of this unit during a period of at least 120 hours of work in at child protection service.

	Knowledge Evidence

The candidate must be able to demonstrate essential knowledge required to effectively do the task outlined in elements and performance criteria of this unit, manage the task and manage contingencies in the context of the identified work role.

These include knowledge of:

· Legal, social and political context of child protection work.
· Interagency framework and agreed protocols.
· Roles and responsibilities of key agencies and personnel.
· Effects of child abuse and neglect and its impact on the process of investigation and assessment.
· Agreed guidelines of collaboration.
· Worker safety and self-management principles.
· Cultural and linguistic differences.
· Organisation standards, policies and procedures.
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 Assessment Conditions
	Skills must be demonstrated in the workplace.

In addition, simulations and scenarios must be used where the full range of contexts and situations cannot be provided in the workplace or may occur only rarely. These are situations relating to emergency or unplanned procedures where assessment in these circumstances would be unsafe or is impractical.

Simulated assessment environments must simulate the real-life working environment where these skills and knowledge would be performed, with all the relevant equipment and resources of that working environment.

Assessors must satisfy the NVR/AQTF mandatory competency requirements for assessors.
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Your trainer will inform you of the following:
Where the toilets and fire exits are located, what the emergency procedures are and where the breakout and refreshment areas are.
Any rules, for example asking that all mobile phones are set to silent and of any security issues they need to be aware of. 
What times the breaks will be held and what the smoking policy is.
That this is an interactive course and you should ask questions.
That to get the most out of this workshop, we must all work together, listen to each other, explore new ideas, and make mistakes. After all, that’s how we learn.
Ground rules for participation:
Smile
Support and encourage other participants
When someone is contributing everyone else is quiet
Be patient with others who may not be grasping the ideas
Be on time
Focus discussion on the topic
Speak to the trainer if you have any concerns
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Discover how to implement principles of child protection
Know how to apply agreed protocols and guidelines for collaborative practice 
Learn how to work collaboratively with children and families from diverse backgrounds
Gain essential skills and knowledge required for this unit 


[bookmark: _Toc400741609]1. Implement principles of child protection

1.1. 	Perform work requirements according to legal, political and community expectations of child 	protection work
1.2. 	Demonstrate understanding of the child protection system, roles and responsibilities of key 	agencies
1.3.	 Recognise the impacts of child abuse and neglect in the processes of investigation and 	assessment
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[bookmark: _Toc400741610]1.1 – Perform work requirements according to legal, political and community expectations of child protection work
Early childhood educators have a professional obligation to advocate for the children in their care. They also have legal, political and community expectations in child protection work.
Legal, political and community expectations of child protection work:
Educators will not investigate suspected child abuse on their own, but rather report issues that are suspect and cooperate with the official investigation.
Educators will field questions about reporting, always advising the person who has evidence of concerns to make a report to the proper authorities.
Educators will operate within the established structure for recognising, reporting and investigating concerns.
Educators will maintain confidentiality.
Educators will report known or suspected child abuse.
Depending on the state/territory, some educators are mandatory reporters. Mandatory reporting stipulates particular industry workers, including teachers, early childhood education and care workers and health professionals as having legal obligations to report suspected abuse. Any suspicion of child abuse must be acted upon and reported. 
Depending on the state/territory, legislation dictates that mandatory reporters must comply with legislative requirements regardless of their organisational requirements.
	Legislative requirements and procedures vary across services and states/territories, so if you are in doubt about the proper procedure, talk with your supervisor.
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Australian mandatory reporting requirements
The National Institute of Family Studies has put together a guide to mandatory reporting of child abuse and neglect. It is recommended that you locate the relevant department or organisation to clarify the requirements in your state/territory. 
	State
	Mandatory reporters
	What must be reported

	ACT
	· Doctors
· Dentists
· Nurses, enrolled nurses
· Midwives
· Teachers
· Person providing education to a child or young person who is registered, or provisionally registered, for home education under the Education Act 2004
· Police officer
· Person employed to counsel children or young people at a school
· Person caring for a child at a child care centre
· Person coordinating or monitoring home-based care for a family day care scheme proprietor
· Public servant who, in the course of employment as a public servant, works with, or provides services personally to, children and young people or families
· The public advocate
· An official visitor
· Person who, in the course of their employment, has contact with or provides services to children, young people and their families and is prescribed by regulation
	A belief, on reasonable grounds, that a child or young person has experienced or is experiencing sexual abuse or non-accidental physical injury and the belief arises from information obtained by the person during the course of, or because of, the person's work (whether paid or unpaid).

	NSW
	A person who, in the course of his or her professional work or other paid employment delivers, or supervises the provision of:
· Health care
· Welfare
· Education
· Children's services
· Residential services or law enforcement, wholly or partly, to children
	Reasonable grounds to suspect that a child is at risk of significant harm, and those grounds arise during the course of or from the person's work.


	NT
	Any person
	A belief on reasonable grounds that a child has suffered or is likely to suffer harm or exploitation: 
· Physical abuse
· Sexual abuse
· Emotional/psychological abuse
· Neglect
· Exposure to physical violence (e.g., a child witnessing violence between parents at home)


	
	Registered Health Professionals
	Reasonable grounds to believe a child aged 14 or 15 years has been or is likely to be a victim of a sexual offence and the age difference between the child and offender is greater than 2 years.




	QLD
	A doctor or registered nurse
	Awareness or reasonable suspicion during the practice of his or her profession of harm or risk of harm.

	
	School staff
	Awareness or reasonable suspicion that a child has been or is likely to be sexually abused; and the suspicion is formed in the course of the person's employment.

	
	An authorised officer, employee of the Department of Child Safety, a person employed in a departmental care service or licensed care service
	Awareness or reasonable suspicion of harm caused to a child placed in the care of an entity conducting a departmental care service or a licensee:
· Physical abuse
· Sexual abuse or exploitation
· Emotional/psychological abuse
· Neglect





	SA
	· Doctors
· Pharmacists
· Registered or enrolled nurses
· Dentists
· Psychologists
· Police officers
· Community corrections officers
· Social workers
· Teachers in educational institutions including kindergartens
· Family day care providers
· Employees/volunteers in a government department, agency or instrumentality, or a local government or non-government agency that provides health, welfare, education, sporting or recreational, child care or residential services wholly or partly for children; ministers of religion (with the exception of disclosures made in the confessional)
· Employees or volunteers in a religious or spiritual organisation
	Reasonable grounds to suspect that a child has been or is being abused or neglected; and the suspicion is formed in the course of the person's work (whether paid or voluntary) or carrying out official duties:
· Physical abuse
· Sexual abuse
· Emotional/psychological abuse
· Neglect




	TAS
	· Registered medical practitioners, nurses, midwives
· Dentists, dental therapists or dental hygienists
· Registered psychologists
· Police officers
· Probation officers
· Principals and teachers in any educational institution including kindergartens
· Persons who provide child care or a child care service for fee or reward
· Persons concerned in the management of a child care service licensed under the Child Care Act 2001
· Any other person who is employed or engaged as an employee for, of, or in, or who is a volunteer in, a government agency that provides health, welfare, education, child care or residential services wholly or partly for children, and an organisation that receives any funding from the Crown for the provision of such services; and any other person of a class determined by the Minister by notice in the Gazette to be prescribed persons
	A belief, suspicion, reasonable grounds or knowledge that a child has been or is being abused or neglected or is an affected child within the meaning of the Family Violence Act 2004.
· Physical abuse
· Sexual abuse
· Emotional/psychological abuse
· Neglect
· Exposure to family violence




	VIC
	· Registered medical practitioners, midwives, registered nurses
· Teachers registered under the Education, Training and Reform Act 2006 or teachers granted permission to teach under that Act
· Principals of government or non-government schools
· Members of the police force
	Belief on reasonable grounds that a child is in need of protection on a ground referred to in Section 162(c) or 162(d), formed in the course of practising his or her office, position or employment.
· Physical abuse
· Sexual abuse

	WA
	· Doctors
· Nurses and midwives
· Teachers
· Police officers
	Belief on reasonable grounds that child sexual abuse has occurred or is occurring.

	
	· Court personnel
· Family counsellors
· Family dispute resolution practitioners, arbitrators or legal practitioners representing the child's interests.
	Reasonable grounds for suspecting that a child has been: 
· Physically or sexually abused, or is at risk of being abused
· Ill-treated, or is at risk of being ill treated
· Exposed or subjected to behaviour that psychologically harms the child



(Commonwealth of Australia 2013)

	You will need to know the regulations that apply to your jurisdiction. Visit http://www.aifs.gov.au/cfca/pubs/factsheets/a142843/index.html for further information on these and other state and federal government Acts and Regulations.





It can be uncomfortable to make reports of suspected abuse. You can request to be anonymous, however, the nature of your report might reveal your identity. Sometimes the authorities will not find that abuse has occurred, and now the parents of that child may know that you made a report. It’s important to remember that your focus, and that of the parents, should be on the wellbeing of the child.
You may hear second-hand information about suspected child abuse and neglect. For example, a co-worker might tell you something they heard or saw. In this case, encourage the person to make a report themselves. If they do not, make the report yourself, with as much detail and information as you have.
As mandated reporters, others in the community might assume that educators will report issues that multiple people witnessed. For example, if there was an instance of abuse during an excursion, other parents who were present may expect that the educator will take the next steps, and so those parents will not do it themselves. By performing this expected role every time, you are ensuring that children and incidents don’t fall through the cracks.
National Quality Standards 
Quality area and standards included in this section:

The Early Years Learning Framework 
The principles, practices and outcomes included in this section:

[bookmark: _Toc400741611]Learning Task One
1. What are the legal, political and community expectations of child protection work?














2. What are the mandatory reporting requirements for your state/territory?
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A general understanding of the child protection system will help you to navigate it and advocate successfully for the children and families you work with. Having this knowledge and understanding before you need it can help you make a timely response, should the need ever arise.
Child protection 
The Coalition of Australian Governments (COAG) endorsed the first National Framework for Protecting Australia’s Children 2009-2020 and it aims to provide the foundation for national, coordinated reform across all states and territories.
	The Framework can be accessed via the Department of Families, Housing, Community Services and Indigenous Affairs here http://www.fahcsia.gov.au/our-responsibilities/families-and-children/publications-articles/protecting-children-is-everyones-business


Individual state/territory governments implement practical measures and intervention for child, youth and family protection. The area of child protection is highly regulated, however, across Australia, the standards and guidelines differ. 
Below is a list of relevant child protection authorities across states and territories that can provide detailed information on the various facets of child protection work.
	State/Territory
	Department or office
	Website

	Australian Capital Territory
	Care and Protection Services, The Office for Children, Youth, Family Support, an administrative unit of the Community Services Directorate 
	http://www.dhcs.act.gov.au/ocyfs/services/care_and_protection

	New South Wales
	Family and Community Services, Community Services
	http://www.community.nsw.gov.au/welcome_to_docs_website.html

	Northern Territory
	Office of Children and Families, Northern Territory Government
	http://www.childrenandfamilies.nt.gov.au/Child_Protection/

	Queensland
	Department of Communities, Child Safety and Disability Services
	http://www.communities.qld.gov.au/childsafety/child-safety-services

	South Australia
	Department for Communities and Social Inclusion
	http://www.dcsi.sa.gov.au/pub/default.aspx?tabid=249

	Tasmania
	Department of Health and Human Services
	http://www.dhhs.tas.gov.au/children/child_protection_services

	Victoria
	Department of human Services
	http://www.dhs.vic.gov.au/for-individuals/children,-families-and-
young-people/child-protection

	Western Australia
	Department of Child Protection and Family Support
	http://www.dcp.wa.gov.au/Pages/Home.aspx


Child protection procedures help to ensure that children are not placed in further or additional harm while the concerns are being investigated. 
Several issues need to be considered when planning to provide a safe supportive environment for children and young people:
Keeping children safe is a state of mind – think ‘protection’
In any situation, the protection of children is the most important thing
 Treat children at all times with dignity, respect and concern for their rights
Give children a voice – listening to children will help keep them safe
Child protection is everybody’s business – we all have responsibilities for protecting children
Learn about the problem of abuse and the risks to children in your area of work
Manage risk – think about how children could be harmed and address this
Be sensitive to children and signs that may indicate abuse
‘Think the unthinkable’ – children are usually abused by people they know and trust
If you have reason to believe a child is at risk, or is being abused, you must tell someone.
	State and territory governments are responsible for administering and operating child protection services. Legislation in each state and territory govern the way these services are provided. The principal child protection Acts in each state and territory are provided on the Australian Institute of Family Studies website - http://www.aifs.gov.au/cfca/pubs/factsheets/a145620/index.html
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Depending on your state/territory, child protection systems, roles and responsibilities of key agencies are as follows:
When you make a call, a social worker will take your report and determine the immediate risk of harm to the child before deciding on next steps.
If it is deemed necessary, someone will visit the home and otherwise investigate the situation. 
If parents temporarily lose custody due to the results of the investigation, the children will be assigned a caseworker. This caseworker oversees the child’s placement and coordinates care and treatment as necessary (i.e. counselling, medical visits, etc.).
Caseworkers will match the children with foster parents. They attempt to keep sibling groups together and utilise family whenever possible.
Once children are removed, the parents will be given goals they must meet before regaining custody. These might include substance abuse rehabilitation, cleaning up of an extremely dirty house, moving away from an abusive spouse, counselling and parenting classes, etc.
Whenever possible, parents will be assigned visitation options.
If a parent does not meet the terms for reunification with their children, typically within two years, child advocacy lawyers who work for the state will file to have parental rights terminated. At that point, the child would either become a ward of the state and remain in foster care, or be adopted.
	Due to strain on the resources available, Child Protection services have to prioritise cases for response. So, not every report will be followed up on, unless the child seems to be in immediate harm.
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Learning Task Two
1. Define the child protection system.





2. What are the key agencies of the child protection system?






3. What are their roles and responsibilities?


[bookmark: _Toc400741615]Activity 1B
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[bookmark: _Toc400741616]1.3 – Recognise the impacts of child abuse and neglect in the processes of investigation and assessment
Victims of abuse and neglect may not be honest or forthcoming about the abuse. Or they may not see it as abuse, due to the effects of trauma, family dysfunction, etc. It is important to limit further trauma as much as possible during investigation and removal. Being familiar with the signs and symptoms of abuse and neglect (evident in children, parents and homes) can help you to accurately assess what is or may be occurring.
There are some common signs of abuse and neglect to look out for in the early childhood education and care setting. For example:
Bruises and abrasions in places that are less likely to be injured in normal activity
Burns
Talking about private parts in an inappropriate ways (beyond the usual interest that occurs in the bathroom)
Talking about sexuality or acting out sexually.
[image: C:\Users\compaq-laptop\Desktop\ArtWork\cry_sad_stress_depressed.png]Play scenarios (either in pretend play with peers, or with dolls) that include abusive behaviours.
Severely low weight
Extreme ill health
Extreme and ongoing lack of hygiene
Extreme avoidance or fear of conflict, especially between adults
Anxiety, especially about going home.
	Some signs of neglect, particularly hunger or having inappropriate clothing for the weather may simply be a sign that the family is having a hard time financially and needs some support. Always make sure you have current and accurate information before making a report.



Impacts of child abuse and neglect that you will see during investigation and assessment:
Depression
Social isolation
Missing the parents
Feeling guilty
Fear
Acting out.
Children in this situation are dealing with so much it can be impossible for them to learn and behave while in the education and care environment. They need as much consistency and support as possible.
Investigation and assessment process:
After you make your report, if the social worker deems it warranted, an investigation will begin. 
The caseworker may interview the child, gather information from necessary witnesses, visit the home, and/or interview the parents. 
If the worker finds that abuse or neglect has occurred, or feels that there is immediate risk, the child or children will be removed from the home and placed into temporary foster care. (Depending on the information in the report, this can sometimes happen before the investigation as well).
The child’s extended family will be contacted and asked to take temporary custody if they are fit. If needed, the child will be placed with an approved foster family that the child doesn’t know. 
Efforts will be made to place the children in their current community/neighbourhood and to keep sibling groups together. 
If it is deemed safe, children will have supervised visits with their parents while they are living apart.
During this time, children will be given services to help them recover, such as professional counselling, and parents will be expected to meet certain requirements to regain custody. 
If these requirements are not met within an established time frame, Child Protective Services will take the parents to court to have their parental rights terminated. If this happens, the child becomes a ward of the state, and is eligible for adoption. 
	It may be difficult to get the whole story from a child, and you may be confused as to whether your concerns warrant making a report. Talk to your supervisor if you have any concerns.
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National Quality Standards 
Quality Area and Standards included in this section:

The Early Years Learning Framework 
The principles, practices and outcomes included in this section:
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Learning Task Three
1. Describe the investigation and assessment process as it applies to your setting. 









2. List possible impact of child abuse and neglect that you would see during investigation and assessment. 
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[bookmark: _Toc400741619]2. Apply agreed protocols and guidelines for collaborative practice

2.1. 	Conduct all work within agreed guidelines of collaborative practice
2.2.	Prioritise experiences of child when supporting needs, rights and interests of the child
2.3.	Acknowledge and manage challenges of child protection work in a collaborative practice 	framework
2.4.	Apply effective safe work and self-management strategies in child protection duties
[image: ]


[bookmark: _Toc400741620]2.1 – Conduct all work within agreed guidelines of collaborative practice
All workers must perform their work within identified policies, protocols and procedures and ensure they work within agreed guidelines of collaborative practice. Most organisations support their workers by implementing policies that clarify roles and responsibilities when working with clients. These policies then act like a code of conduct for workers and offer them support if they receive a complaint about their actions. 
Collaborative practice is: 
Working together with other educators, families, agencies, services, etc., with each person offering their strengths across specialty areas
Taking responsibility for your role in a cooperative effort, and allowing others to do the same
Combining efforts toward a shared goal.
In collaborative practice, it’s understood that each person is best-equipped and most able to do a certain part of the job. It is very important to understand your role within the organisation. If you do not understand what is expected of you, you cannot uphold your responsibilities.
Your responsibilities include, but are not limited to:
Understand your role and responsibilities
Understand the child protection system
Follow organisation policies, procedures, guidelines and standards
Uphold relevant codes of ethics
Report suspected abuse or neglect in an accurate, detailed and timely fashion
Cooperate with requests of child protection agencies
Maintain confidentiality
As long as the child attends the centre, continue to provide high-quality care to the child and their family.
[image: C:\Users\compaq-laptop\Desktop\ArtWork\MTeam.jpg]In cases of abuse and neglect, your role as an early childhood educator is only to report disclosure or suspicion that you experience in your work with the child. Beyond that, the responsibility lies with the authorities. There is possible risk to you and to the child if you overstep your bounds.


You are ethically (and legally) bound to report suspected child abuse or risk of harm and all details surrounding reports are to be kept confidential. If a colleague confides in you that they witnessed something or feel like a child is at risk, encourage them to report it, and remind them of their responsibility to do this. If you do not believe that they have reported it, you can make a report yourself, using the information that you know.
Remember, you are an early childhood educator, and in some cases, a mandatory reporter, but you are not a social worker. Your job in this instance is to keep the child safe while at the centre, and to work with the appropriate person within the centre and outside agencies, who specialise in interviewing children, determining if abuse has occurred, taking over custody, working with parents to end the abuse, etc.
Things that are not within the scope of your professional level of responsibility: 
Taking over custody of the child
Counselling the child or the parents
Determining whether or not the child should remain with their parents
Contacting siblings or their teachers
Denying the parents access to their children
Excluding children from a program based on suspected abuse or neglect
Discussing these issues with anyone other than your lead educator, nominated supervisor and the agencies to whom the report is made.
It may be tempting to investigate or interview children in-depth before reporting issues. However, this can have unexpected complications or ill effects. It’s best to leave this type of work to the appropriate agencies.
As an educator and mandated reporter, you may not always see eye to eye with the social workers whose job it is to prioritise cases, complete investigations and make decisions regarding the best interests of the child and family. In this case, the best thing you can do is continue to care for that child and report any further evidence you encounter.
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National Quality Standards 
Quality Area and Standards included in this section:

The Early Years Learning Framework 
The principles, practices and outcomes included in this section:
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Learning Task Four
1. Why is it important to work collaboratively when dealing with issues of child protection?






2. What are your responsibilities relating to working collaboratively?

[bookmark: _Toc400741622]Activity 2A
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[bookmark: _Toc400741623]2.2 – Prioritise experiences of child when supporting needs, rights and interests of the child
During a stressful situation, it’s important to do whatever you can to help the child feel safe and cared for. Their emotional needs will need even more consideration than usual. You can limit the negative impacts of a potentially damaging time by prioritising the child’s experience.
[image: C:\Users\compaq-laptop\Desktop\ArtWork\reading_to_children_800_wht.png]It is important that educators understand children’s rights and how they are connected to their responsibilities in responding to risk of harm. 
Children’s needs, rights, interests:
To feel secure, respected and heard
To be physically and emotionally safe
To have adults advocate for their rights
To have their needs met by caring adults (sleep, food, shelter, movement, water, warmth, loving attention, being heard, healthy guidance, protection from harm)
Consistent education
Medical attention when needed.
In addition to basic human rights, children and young people are entitled to ‘special protection’ rights due to their vulnerability to exploitation and abuse. These rights are described in the United Nations Convention on the Rights of the Child. 
The core principles in the Convention on the Rights of the Child (CRC) (1989) are:
The right to survival and development
Respect for the best interests of the child as a primary consideration
The right of all children to express their views freely on all matters affecting them
The right of all children to enjoy all the rights of the CRC without discrimination of any kind.
					(Australian Human Rights Commission, 2009)
	One of the main human rights protections for children is that the best interests of the child must be of primary consideration in all decisions and actions concerning children.





Protecting the rights of young people can be achieved by upholding the following:
Best interests: the best interests of the child must be primary consideration in all actions concerning children.
Non-discrimination: each child's rights are ensured without discrimination of any kind.
Participation: children who are capable of forming his/her own views have the right to express those views freely in all matters affecting them.
In the early childhood education and care setting, the expectations are as follows:
Children are in charge of their own bodies, and are entitled to be safe and handled gently
[image: C:\Users\compaq-laptop\Desktop\ArtWork\bulbQustion.jpg]Children deserve to be treated with respect and consideration, and each child should be dealt with appropriately; there should not be favourites who receive more or different interactions with educators
Children have the right to be provided with food, water, safety, a stimulating environment, and positive interaction with adults and peers
Each child has a right to have their needs consistently met by caregivers
Educators will prioritise children’s individual experiences when providing support
It is expected that educators and staff members will help to create this kind of environment, and will speak up when they notice a threat to the rights of any child.
The impact that educators have on children while they are in care can be enormous, and can have an especially great effect when the child’s home-life is less healthy. By prioritising children’s individual experiences, educators can uphold the rights of children in their care and help foster their independence and self-worth.
Strategies to prioritise children’s experiences: 
Make efforts to limit the amount of times and the number of people to whom a child has to be interviewed or repeat their story.
Do not voice judgments or negative thoughts about the parent in front of the child.
Pay attention to verbal and non-verbal cues that the child needs comfort or support.
Remember that the child’s wellbeing is the focus.
Encourage the child to discuss their feelings, be available to listen, but also allow them silence if that is what they are comfortable with.
Talk about what you are doing as you do it, or asking for permission. For example, “I’m going to show this lady your arm now, can you lift up your sleeve?” rather than approaching an unprepared child and lifting their shirt without their input.
When it is appropriate, tell the child what to expect in an unfamiliar situation, or explain what is going on. For example, if a social worker is coming to interview the child at the centre, you can say, “This person works with kids and their parents to help everyone be safe. She’s going to take you into the office and ask you some questions. When you’re done, you will come back and play with your friends”.
Cooperate with authorities when it comes to things like counselling appointments, visitation with parents, etc.
The investigation of abuse, possible removal, and foster care are absolutely going to be difficult, scary and confusing for the child. Any steps you take to prioritise their experience will be helpful and important, but it will still ultimately be a difficult process for the child to go through.
National Quality Standards 
Quality Area and Standards included in this section:

The Early Years Learning Framework 
The principles, practices and outcomes included in this section:
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Learning Task Five
1. List five strategies you can use to prioritise children’s experiences.

[bookmark: _Toc400741625]Activity 2B
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[bookmark: _Toc400741626]2.3 – Acknowledge and manage challenges of child protection work in a collaborative practice framework
[bookmark: _Toc400741627]2.4 – Apply effective safe work and self-management strategies in child protection duties
Acknowledging challenges makes you more able to face them, and managing them collaboratively with others involved in the work can mean that everyone stays as healthy and effective as possible. The stress of the job, as well as other risks, such as unsafe interactions with parents or children, can increase burnout or be harmful to your health. Strategies to minimise these risks can be helpful ahead of time.
Challenges of child protection work: 
In general: 
· High-stress levels and burnout
· Compassion fatigue, a condition where continual exposure to sad situations can lead to general negative feelings, cynicism and less compassion over time
· [image: C:\Users\compaq-laptop\Desktop\ArtWork\brain think stick_figure_gears_turning_800_wht_4573.png]Scarcity of resources (i.e. social workers with too high a caseload, too few foster families available).
For early childhood educators specifically:
· Frustration with the bureaucratic nature of the system
· Damaged relationships with parents or family members of the child
· Parents might move or remove their child from your care once they become aware of an investigation, meaning that you may not get closure or knowledge of the outcome.
Strategies to manage these challenges:
Practice strategies for stress-reduction and stay in good health: get enough sleep, exercise regularly, eat well, drink plenty of water, take time for yourself and family/friends, etc.
Connect with a counsellor or other professional who works with issues of compassion fatigue in order to understand this challenge and learn to manage it. 
Maintain involvement in communities or activities that rejuvenate you – leave work stress at work whenever possible.
Remember your role and do it to the best of your ability – allow others in the process to do the same, even if it does not go the way you would like.
Understand the child protection systems – its role and responsibilities, limits, challenges, etc., in order to know how to navigate it and reduce personal frustration.
Reach out to supervisors or relevant authorities to help you negotiate strained relationships with families.
Communicate with your co-workers, if appropriate, in structured debriefing sessions.
Collaborate with other educators and services to ensure that you and your co-workers have the support you need in order to deal with work-related stressors.
Every centre should have a plan in place regarding what to do if staff or children are at risk of harm; for example, if a parent who is angry about a report made to the authorities enters the building and acts in a threatening manner. Make sure you are familiar with this plan.
	Both collaboration and stress-management require a consistent commitment over time. Talk with your supervisor or a trusted co-worker if you feel you need support.


National Quality Standards 
Quality Area and Standards included in this section:

The Early Years Learning Framework 
The principles, practices and outcomes included in this section:


[bookmark: _Toc400741628]
Learning Task Six
1. List some common challenges of child protection work.






2. What are some effective strategies for managing these challenges?

[bookmark: _Toc400741629]Activity 2C - 2D
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[bookmark: _Toc400741630]3. Work collaboratively with children and families from diverse backgrounds

3.1. 	Identify risk factors for families and support them to address these risks
3.2. 	Respond appropriately to children and families with culturally and linguistically diverse 	backgrounds
3.3.	Develop effective working relationships with agencies supporting children and families from 	diverse backgrounds
3.4.	Liaise and consult with other agencies and personnel as appropriate
3.5.	Provide referrals to support families
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[bookmark: _Toc400741631]3.1 – Identify risk factors for families and support them to address these risks
Sometimes, expectations for and around children vary from one culture to the next. While maintaining respect for parents and the home culture, educators should educate all parents around research-based principles of child development and developmentally appropriate care. 
Early childhood educators are in a unique position to build relationships with families and advocate for them and their children. Often, when other ‘outsiders’ are not trusted, educators are able to connect with parents due to their mutual concern for the children.
As an early childhood educator, you have a responsibility to look at all aspects of a child’s life that influence their development. If you see that something is amiss, you should act in the best interests of the child.
Risk factors for families from diverse backgrounds include:
Lack of access to services because of unfamiliarity, anxiety, language barriers, financial difficulties, etc.
Isolation from community and family
General inequity.
Examples of support strategies:
Become very familiar with the resources available to families in your area
Get to know the families you are working with. If your centre encourages home visits, these can give you valuable insight into the daily lives of the children and families you work with
Offer resources and all communication in a language that the parents can understand, or coordinate translation
Collaborate with other services to ensure holistic support
Always operate from a place of collaboration and respect
Respect boundaries, both the family’s and your own, and be realistic about the help you offer and give. 
[image: C:\Users\compaq-laptop\Desktop\ArtWork\Fotolia_6135228_S.jpg]
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Learning Task Seven
1. Identify three risk factors for families from diverse backgrounds and a strategy for addressing each.

[bookmark: _Toc400741633]Activity 3A
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[bookmark: _Toc400741634]3.2 – Respond appropriately to children and families with culturally and linguistically diverse backgrounds
[image: C:\Users\compaq-laptop\Desktop\ArtWork\MHappyGroup.jpg]Children benefit greatly from a multi-lingual childhood. Early childhood educators have responsibility to overcome cultural or linguistic barriers in order to care for each child effectively. An educator’s healthy relationship with parents, regardless of shared or differing languages or home cultures, is crucial to giving each child the best care possible. 
When educators provide an inclusive learning environment:
Families feel equally welcomed and valued in the centre. 
Children are given attention and support according to their individual needs and are set up to succeed.
Use children’s backgrounds and cultures to inform your practice and influence the culture of the learning environment. Ensure all languages are present in the classroom.
Implement the following strategies: 
Create opportunities for families to come together with each other and with you – conferences, open house events, celebrations, etc.
Keep accessibility in mind.
Plan events during times when working parents can attend.
Provide childcare for younger children.
Suggest and facilitate ride-sharing or other transportation when necessary.
Provide written materials in languages that all families can read, or arrange for high-quality translation at events.
Make yourself available to meet or talk with parents at times and in ways that are comfortable and convenient for them.
Build a personal and individual relationship with each child.
For older children especially, use assessments to determine what children already know, what they need to learn, and whether or not your teaching has been effective for every child, and adjust your practice as needed.
Seek out resources and participate in professional development in the areas of diversity, differentiation of instruction, language acquisition, etc.
Provide lots of language input throughout the day, for all children, in the dominant language of the centre. Narrate activities, read aloud, have conversations, etc. This input is extremely valuable for children learning language, especially when they are bi-lingual.
Ask parents to write down for you or teach you how to say several important words in their home language and incorporate these into your classroom. Make multi-lingual labels for classroom objects, practice words during group time and use the words individually with children who understand them.
Bring in books and CDs that feature the home languages of all students (It can be time consuming and difficult to find multi-lingual resources, materials, translators, etc., but it is important to try).
Invite storytellers, musicians, dancers, etc., from a variety of cultures to interact with children in your centre.
Ask families and children for input on collaborative classroom projects. For example, you could ask each family to share about a tradition they celebrate and make a book of pictures and words from this, to be kept in the room library. Or you could invite each family to contribute a special family recipe for inclusion in a recipe book that each child gets to take home.
Not every family or parent is going to be open to participation in the classroom community. Continue to offer opportunities, and seek out other ways to represent that child within the school.
Some people worry that if children are learning more than one language, they will not learn any of them very well, or they will fall behind. Research says this is not the case. Children who speak more than one language often have a similarly sized vocabulary during early childhood, except that that vocabulary is spread over two or more languages. So, while it may take them longer to develop a complete vocabulary in one particular language, their linguistic skills are actually developing at a similar (or faster) rate than that of monolingual peers. Eventually, the cognitive and social benefits of multilingualism far outweigh the initial feeling of delay.
[image: C:\Users\compaq-laptop\Desktop\ArtWork\stick_figure_family_pets_portrait_800_wht.png]
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Learning Task Eight
1. What strategies can you use to respond appropriately to children and families with culturally and linguistically diverse backgrounds?

[bookmark: _Toc400741636]Activity 3B
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[bookmark: _Toc400741637]3.3 – Develop effective working relationships with agencies supporting children and families from diverse backgrounds
[bookmark: _Toc400741638]3.4 – Liaise and consult with other agencies and personnel as appropriate
Educators need be familiar with the range of agencies that are able to provide additional support to children and their families. You must develop effective working relationships with these agencies and act as a liaison between them and the linguistically diverse families you serve. This will make you a valuable advocate. Your assistance can mean that these families receive access to resources they need and otherwise might not seek out or be able to navigate.
The following table includes a range of services and agencies you may work with:
	Categories 
	Information services

	Health 
	· GPs and medical centres
· Aboriginal health centres
· Speech and language therapists
· Occupational therapists

	Family support services
	· Parenting groups
· Family support workers
· Respite care services
· Youth and family mediation centres
· Multicultural services
· Domestic and family violence services

	Counselling services
	· Personal and family counselling services 
· Drug and alcohol services
· Religious/spiritual counselling

	Accommodation
	· Crisis, medium and long term SAAP services
· Public housing
· Community housing
· Tenancy rights services

	Government and community services
	· Centrelink
· Medicare
· Legal services
· Community advocacy organisations 
· Food banks
· Clothing banks






You need to consult with other agencies when:
A need is apparent, and the family seems hesitant to reach out to the agency themselves
You connect a family with a resource and do not see anything develop
You notice a need within your room/centre/community and you would like to help agencies find ways to meet that need.
Strategies to develop effective working relationships with other agencies:
Communicate with the family first
If possible, have the family present with you during interactions with the agency
Keep detailed and accurate records of phone calls, meetings, etc. that you participate in
Find ways for your centre or school community to contribute to the agencies, in addition to relying on their help. For example, organise groups of volunteers to help them with projects.
Make sure you maintain your professional boundaries. This applies to your own (in terms of time commitment, emotional involvement, etc.) as well as those of the family. If someone refuses help or is very resistant or uncomfortable, honour that. Remember that your primary job is to provide care while the child is in your care.
[image: C:\Users\compaq-laptop\Desktop\ArtWork\Fotolia_25699527_S.jpg]When working with child protection issues, making a report may not be a one-time thing. You may be asked further questions, or even asked to testify at hearings. You may be asked to repeat yourself many times, to different people. Your accurate and detailed written records will help with this. The agencies you report to can help you make your report as effective as possible, because they know what types of information and details they need to start an investigation. Try to be as specific as possible and ask questions if you are unsure. 
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Learning Task Nine
1. When should you consult with other agencies? Provide specific examples.




2. List five strategies to develop effective working relationships with other agencies.

[bookmark: _Toc400741640]Activity 3C - 3D
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[bookmark: _Toc400741641]3.5 – Provide referrals to support families
If it becomes clear that a child (or their family) in your care needs additional or specialised assistance, you may need to facilitate a referral. Educators are often more aware of resources and assistance available to families and because the family already has a relationship with you, they are more likely trust your judgement. Referrals encourage the family to seek out other helping professionals as well.
Just as you assess a child’s needs, you also have professional responsibility to assess possible service providers for suitability. 
Assess services in terms of:
Availability: in terms of the family’s timelines (daily, weekly, longer term) and in terms of their commitment to that particular family.
Adequacy: in terms of how much the service can offer this particular family; what needs will be met? Can another service offer more?
Appropriateness: in terms of the family’s particular cultural, personal, legal requirements etc.
Acceptability: in terms of the family being able to accept what the service offers and in terms of the working relationship that the service has with your centre.
Accessibility: in terms of the family being able to access the service (transportation, geography, finance, etc.).
You must gather all the relevant information about service options for the family. Engage them in a discussion about what they consider a good match for themselves. For example, some men have a difficult time accessing an all-female organisation, especially if they are from a male-dominant culture. You must take everything into account when preparing for referral. 
[image: C:\Users\compaq-laptop\Desktop\ArtWork\show_the_way_collaborate_comein3304.png]

Referral process
	Before

	· Know the procedures and protocols for liaising with other service providers
· Know your own work role and its limits
· Have a clear understanding of the child’s/family situation and the reason for making the referral 
· Check any relevant documentation
· Work out the ground rules for referral
· Decide how you intend to document or record the referral
· Research all possible options for the child/family should the first choice of service be inappropriate

	During

	· Begin by explaining the purpose of your contact and what you are facilitating
· Set agreed time limits for the referral
· Focus discussion on the issues or services the child/family needs, not on the service provider 
· Be as practical and specific as possible when discussing goals/outcomes and actions
· Respect confidentiality 
· Maintain a calm and respectful environment 
· Record information agreed on during the referral and check with the service provider that this is their understanding

	After

	· Check with key people that the outcomes you documented accurately reflect what was discussed and agreed upon
· Share information with the family 



In some cases, families will require intensive support to access additional/alternative services. At times of crisis the capacity to action tasks may be impeded by any number of variables. 
To ensure an efficient and effective referral takes place, provide the following:
Give families a choice for services.
Keep brochures and phone numbers on hand –name of the service/agency, contact name, service delivery, or functions, etc.
Details of why you consider this agency may be of assistance to the family.
Transport options to the service.
Inform the family of referral processes. Is an appointment necessary?
Opportunity for the family to make the first contact with your assistance.
Information regarding contents of referral – what you have disclosed to the other agency.
Have materials in a variety of languages, or seek translation services.
Thoroughly explain what the agency provides, the process they can expect to encounter, etc.
Let family members know you will follow up with them to see how things went, and then do so. If you find that they haven’t sought out the services, you can ask if they would like you to do so on their behalf, when appropriate and as you feel comfortable.
Be respectful and maintain confidentiality at all times.
Keep in mind that agencies can be overrun with requests and a family may not receive the assistance you hoped for. Encourage them to try other pathway.
A family may choose not to follow up on a referral you give them, and they may not want further help. As long as the child is not in immediate danger, there is nothing more you should do. If you do feel the child is in danger, you should report this to relevant authorities.
[image: C:\Users\compaq-laptop\Desktop\ArtWork\explain_point_showing_chart_pc.png]
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Learning Task Ten
1. Outline the referral process using the table below:
	Before

	





	During

	





	After

	







2. What can you do to ensure an efficient and effective referral takes place?


[bookmark: _Toc400741643]Activity 3E
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[bookmark: _Toc400741644]Skills and Knowledge Activity
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Nearly there...
[bookmark: _Toc326743832][bookmark: _Toc330309176][bookmark: _Toc338606027][bookmark: _Toc338792185][bookmark: _Toc348021071][bookmark: _Toc400741645]Major Activity – An opportunity to revise the unit

At the end of your Learner Workbook, you will find an activity titled ‘Major Activity’. This is an opportunity to revise the entire unit and allows your trainer to check your knowledge and understanding of what you have covered. It should take between and 1-2 hours to complete and your trainer will let you know whether they wish for you to complete it in your own time or during session. Once this is completed, you will have finished this unit and be ready to move onto the next, well done!


Congratulations!
You have now finished the unit ‘Work collaboratively to maintain an environment safe for children and young people'.
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