Page | 55



CHCECE010
Support the holistic development of children in early childhood
Assessor Workbook


















[image: C:\Users\Kelsey\Pictures\Pictures\ArtWork\holding_hands_group_line_spectrum_800_wht.png]







	

[bookmark: _Toc483987571]Table of Contents
 
Table of Contents	1
Instructions to Assessor	3
Prior to conducting the assessment	3
Selecting a third party	4
Conducting the assessment	4
Making the decision on competency	4
After the assessment	5
Observation/demonstration	6
Reasonable adjustments	7
Additional Evidence	8
Learner Workbook Activity answers	9
Activity 1A	9
Activity 1B	10
Activity 1C	11
Activity 1D	12
Activity 2A	13
Activity 2B	14
Activity 2C	15
Activity 2D	16
Activity 2E	17
Activity 2F	18
Activity 2G	19
Activity 2H	20
Activity 2I	21
Activity 3A	22
Activity 3B	23
Activity 3C	24
Activity 3D	25
Activity 3E	26
Activity 3F	27
Activity 3G	28
Activity 4A	29
Activity 4B	30
Activity 4C	32
Activity 5A	33
Activity 5B	34
Activity 5C	35
Activity 5D	36
Activity 5E	37
Activity 5F	38
Activity 5G	39
Activity 6A	40
Activity 6B	42
Activity 6C	43
Activity 6D	44
Activity 6E	45
Activity 6F	46
Activity 6G	47
Summative Assessments answer guide	48
Section A: Skills Activity	48
Section B: Knowledge Activity (Q & A)	49
Section C: Performance Activity	53


[bookmark: _Toc435015414][bookmark: _Toc435103747][bookmark: _Toc453864159][bookmark: _Toc483987572]Instructions to Assessor
[bookmark: _Toc453864160][bookmark: _Toc483987573]Prior to conducting the assessment
· Read this document in its entirety
· Contextualise the activities, observations/demonstrations and other submitted evidence to ensure it reflects the learner cohort. Check this against the mapping, to ensure it is still valid
· Ensure that workplace (or simulated environment for learners that are not working) is suitable for the parameters of any required task, to ensure the learners will have an appropriate opportunity to demonstrate their skills
· If observations are undertaken on the job/in a simulated environment, discuss the assessment methods with the third party, so that they are aware of what is required of them (e.g. using the Third Party Observations/Demonstrations document), as well as any modifications that may be required in the workplace
· Ensure that the learner is allocated the appropriate time and resources required for the tasks
· If appropriate, determine and agree with the third party an acceptable timeframe for each observation
· Advise the learner prior to conducting observation/assessment:
· what will occur throughout the assessment process
· when the assessment will occur
· the level of competency expected
· Confirm arrangements for the third party to observe the learner in the workplace with the learner and the third party
· Ensure that the third party understands the requirements and instructions regarding the Third Party Observations/Demonstrations
· Never tell the learner how to perform a task or answer a question, as that would render the assessment invalid – the expectation is that the learner should know this prior to commencing the assessment
· Use the checklists and answer guides to assist you with marking, but never show or share them with the learner or the third party.

[bookmark: _Toc453864161][bookmark: _Toc483987574]Selecting a third party
· The third party must be someone in a position to make a valid comment on performance of the learner, e.g. a line manager
· You may use the third party at your discretion, when you feel the learner has not given a satisfactory response for any of the criteria in the unit of competency. Therefore, you may not need third party evidence for all of the performance criteria.
[bookmark: _Toc453864162][bookmark: _Toc483987575]Conducting the assessment
· Establish and oversee the evidence-gathering process to ensure it remains valid, sufficient, authentic, current and flexible
· Advise the learner when to commence the assessment
· Gather supporting documents, where available and appropriate, as evidence to help you make a judgement of the learner’s competency
· Record observations and evidence against the checklist
· Where a checklist point is not observable due to reasons outside the learner’s control, modify the scenario to allow the learner an opportunity to perform the task in question
· Do not interfere with the assessment unless the learner’s actions impose a risk of harm
· If there is an error, record it
· When the assessment is complete, advise the learner and record your comments in the relevant section. You must determine whether they are competent (C) or not yet competent (NYC).
[bookmark: _Toc453864163][bookmark: _Toc483987576]Making the decision on competency
· The learner needs to be deemed satisfactory for all of the criteria in the unit to gain competency
· If you are in doubt of the learner’s competency, gather further evidence to guide your decision. For example, this may include asking supplementary questions or requesting a portfolio of evidence from the learner
· Assess learners on their performance in this unit, not on actions before or after the assessment (unless a portfolio of evidence is required)
· Use the checklists and your professional judgment to determine the final outcome. However, if the learner’s performance in the assessment does not reflect performance during the course, consider undertaking an oral quiz or other supplementary assessment
· If you are marking the learner NYC (Not Yet Competent), ensure you outline why you have made this decision, and provide advice on how the learner can improve skills/knowledge prior to their next attempt.


When using evidence you have gathered on the learner to judge their competency, the following criteria will need to be met (as applicable to the unit of competency):
· All the performance criteria elements have been addressed to the required standard (set out in the unit of competency)
· The knowledge evidence/required knowledge has been demonstrated
· The performance evidence has been practically demonstrated
· The foundation skills/required skills have been practically demonstrated
· The assessment conditions/critical aspects of assessment have been met
· The context and consistency of assessment are addressed to appropriate AQF level
· The learner has been assessed through a range of assessment methods
· The learner has completed all assessments to the levels defined in the assessor workbook (as stated in the Learner Workbook activity answers and summative assessment answers).
[bookmark: _Toc453864164][bookmark: _Toc483987577]After the assessment
· Provide learners with:
· clear and constructive feedback based on the assessment decision
· information on ways of overcoming any identified gaps in competency revealed by the assessment
· the opportunity to discuss the assessment process and outcome 
· information on reassessment and the appeals process
· an opportunity for reassessment, if appropriate
· Regardless of the outcome of the assessment, provide all learners with a copy of the completed checklist, ensuring the comments section is completed. 
· Where the learner’s performance is deemed not yet competent, provide detailed feedback on the criteria they need to improve upon, if requested
· Record and report the outcome of assessment for each learner.

[bookmark: _Toc415147200][bookmark: _Toc453864165][bookmark: _Toc483987578]Observation/demonstration
Throughout this unit, the learners will be expected to show their competency of the elements through observations or demonstrations. As trainer/assessor, you will compile a list of demonstrations that you recognise the learners will need to complete, or tasks to be observed. Any required observations and demonstrations will need to be completed, as well as the activities found in the Learner Workbook. 
An explanation of observations and demonstrations:
Observation is on-the-job
The observation will usually require:
Performing a work based skill or task 
Interaction with colleagues and/or customers.
Demonstration is off-the-job
A demonstration will require:
Performing a skill or task that is asked of you
Undertaking a simulation exercise.
You will need to inform each learner which one of the above they will be required to do. The observation/demonstration will cover one of the unit’s elements.
The observation/demonstration will take place either in the workplace or the training environment, depending on the task to be undertaken and whether it is an observation or demonstration. As trainer/assessor, you will ensure each learner is provided with the correct equipment and/or materials to complete the task. Learners should also be informed on how long they have to complete the task.
Learners should be able to demonstrate the skills, knowledge and performance criteria required for competency in this unit, as seen in the Learner Guide.


[bookmark: _Toc453864166][bookmark: _Toc483987579]Reasonable adjustments
Where learners are unable to complete the tasks in the methods specified due to situations beyond your/their control, you will need to make reasonable adjustments.
These will be dependent on the specific needs of the learners.
While learner needs will vary on an individual basis, examples are given below:
Learner workbook written answers
If the student is unable to write (e.g. due to a disability or injury), you may ask them questions verbally and record their responses on an audio device.
Also, you have the option of asking supplementary questions to confirm their competency in a given criteria, if necessary.
Skills activity
If the learner is unable to demonstrate their skills at the time of your presence, for whatever reason, they could provide a video demonstration to the assessor, or obtain third party evidence of them demonstrating the skills in question.
Knowledge activity
If the learner is unable to verbally answer questions, for whatever reason, they could provide written answers to the questions, or provide an audio recording of their answer at a later date.
Performance activity
If the learner is unable to perform the required practical tasks at the time of asking, for whatever reason, they may provide video evidence at a later date, or complete the task in a simulated environment, with evidence given by the designated third party, if required.




[bookmark: _Toc453864167][bookmark: _Toc483987580]Additional Evidence
In addition to the assessments provided in this unit, learners may also display competence through additional evidence. 
This may include, but is not limited to:
· Workplace evidence
· Portfolios
· Existing qualifications
· Workplace documents
· Case studies
· Research
· Reports.
This additional evidence may be submitted by the learner or their third party, but should be subject to validation by the assessor.


[bookmark: _Toc453864168][bookmark: _Toc483987581]Learner Workbook Activity answers
Complete the following activities individually or in a group (as applicable to the specific activity and the assessment environment).

Where applicable, a signed observation by either an approved third party or the assessor will need to be included in these activities as proof of completion.

[bookmark: _Toc435695594][bookmark: _Toc483987582]Activity 1A
	Estimated Time
	30 Minutes

	Objective
	To provide you with an opportunity to explain how daily routines can be used as opportunities to support children to acquire and practice skills

	
	Explain how you can use daily routines as an opportunity to support children to gain and practice skills.

In your answer, refer to specific examples wherever possible.

Learners should explain how they can use daily routines to support children to gain and practice skills. Answers should make links between daily routines and the specific skills which can be gained and practised.

For example, answers might consider routines and skills such as:

· Playing – sharing, teamwork, leaderships
· Mealtimes – table manners, independence 
· Toileting - independence
· Learning – concentration, listening, questioning.





[bookmark: _Toc483987583]Activity 1B
	Estimated Time
	30 Minutes

	Objective
	To provide you with an opportunity to explain how an activity can help children to develop fine and/or gross motor skills and why it is important to encourage choice and spontaneity in children’s play

	
	1. Identify an activity and explain how this will help children to develop fine and/or gross motor skills. Refer to specific equipment within your answer where possible.

2. In your own words, explain why it is important to encourage choice and spontaneity in children’s physical play.

1. Learners will need to identify an activity and explain how this can help children to develop their fine and/or gross motor skills.

For example, learners may choose painting. Painting will help to encourage the fine motor skills of children as they will need to use their fingers/hands using only small actions. Paint brushes will also further promote this as they will require children to have a firm grip using their hands.

2. Learners will need to explain why it is important to encourage choice and spontaneity in children’s physical play using their own words.

Answers should recognise that choice will allow children to feel in control of their own playtime, experience a sense of independence, and promote their self-esteem. Similarly, spontaneity will allow children to be creative and engage with their own thoughts and desires.
 




[bookmark: _Toc483987584]Activity 1C
	Estimated Time
	60 Minutes

	Objective
	To provide you with an opportunity to explain how you can provide opportunities for babies and young children to develop their physical skills

	
	In 500 words, explain how you can provide opportunities for babies and young children to develop their physical skills. Provide examples where applicable.

Learners are required to explain how they can provide opportunities for babies and young children to develop their physical skills.

Answers should differentiate between appropriate opportunities for babies and opportunities for young children, based on their levels of mobility.

For example, if babies are unable to sit or crawl, educators could lay a blanket on the floor and give them time to wriggle and stretch with no obstacles around them. For babies who are able to crawl and are beginning to walk educators could do a similar thing by laying a blanket on the ground but, this time, having toys or other things placed within a short distance to give them something to aim for.

Young children who have more advanced physical skills may be provided with opportunities such as:

· Use a large, soft ball to practice catching, hitting, bouncing and kicking
· Throwing –throwing can start with something small and easy to hold like a little bean bag or a tennis ball
· Chasing bubbles, walking along chalk lines and jumping over cracks in the ground or puddles are simple but effective tasks which are fun and engaging
· Playing different music, or making sounds with your voice or instruments, can encourage dancing and a sense of rhythm
· Children are likely to enjoy learning to ride a bike, scooter or tricycle wherever available 
· Making up games that involve rolling, jumping, dancing and chasing – this will encourage creativity as well as physical development.





[bookmark: _Toc483987585]Activity 1D
	Estimated Time
	25 Minutes

	Objective
	To provide you with an opportunity to identify a range of ways to encourage children to take responsibility for their health and wellbeing

	
	Identify three things that you can do to encourage children to take responsibility for their health and wellbeing.

Learners will need to identify three things that they can do to encourage children to take responsibility for their own health and wellbeing.

For example, answers might include:

· Planning activities
· Discuss feelings
· Communicating throughout routines
· Promoting and discussing healthy eating
· Working with families.





[bookmark: _Toc483987586]Activity 2A
	Estimated Time
	40 Minutes

	Objective
	To provide you with an opportunity to explain why it is important for children to take responsibility for their own actions and identify ways to support this appropriate to different levels of understanding

	
	1. Why is it important for children to take responsibility for their own actions?

2. Identify two different ways to support children to take responsibility for their own actions. Provide one example suitable for a toddler (age 1-3) and one example suitable for a young child (age 3-6).

1. Learners are required to explain why it is important for children to take responsibility for their own actions. Answers should consider that it is important for children to take responsibility for their own actions so that they have an awareness of their own behaviour, how this might affect other people and can learn to accept the consequences which their actions might have.

2. In the previous question learners explained why it is important for children to take responsibility for their own actions, now they will need to identify different two ways to support this –providing one example suitable for toddlers (age 1-3) and one example suitable for a young child (age 3-6).

For example:

Toddlers:

· Encouraging children to tidy up their own mess- for example, tidying up their toys or games which they have been playing with.

Young children:

· Helping children to identify when/if they have hurt another person’s feelings – this might include not sharing a toy with another child or not including another child in their game.





[bookmark: _Toc483987587]Activity 2B
	Estimated Time
	30 Minutes

	Objective
	To provide you with an opportunity to identify the benefits of one-on-one interaction and list potential opportunities to facilitate this

	
	1. Identify three benefits of one-on-one interaction.

2. List one opportunity in which you can facilitate one-on-one interaction for each of the following age groups:

· Babies (from birth-1 year)
· Toddlers (age 1-3)
· Young children (age 3-6).

1. Learners are required to identify three benefits of one-on-one interaction. 

For example, benefits might include:

· Help to strengthen children’s relationship with key carers
· Provide children with more personalised care
· Enhance language and communication skills
· Help to promote children’s confidence.

2. Learners will need to identify one opportunity for facilitating one-on-one interaction for each of the following age groups:

· Babies (from birth-1 year)
· Toddlers (age 1-3)
· Young children (age 3-6).

For example, answers might consider:

Babies

· Feeding
· Nappy changes
· Preparing for sleep.

Toddlers

· Nappy changes/toilet training
· Preparing for sleep
· Reading a book
· Playing games.

Young children

· Playing games
· Reading books
· Learning/teaching.



[bookmark: _Toc483987588]Activity 2C
	Estimated Time
	40 Minutes

	Objective
	To provide you with an opportunity to identify how to promote care, empathy, or respect 

	
	Identify five ways you can promote care, empathy, or respect.

Learners will need to identify five ways to promote care, empathy or respect. For example, answers might include:

· Showing a constant interest in the wellbeing of children, educators, and families
· Demonstrating kindness
· Ensuring that the workplace is representative of all cultures, religions, and ethnicities of the children and their families wherever possible
· Engaging with the wider community
· Making arrangements to cater for any requirements of individuals
· If children are upset or angry, acknowledge their feelings and tell them that you understand.
·  Encourage children to discuss their feelings. 





[bookmark: _Toc483987589]Activity 2D
	Estimated Time
	60 Minutes

	Objective
	To provide you with an opportunity to discuss a range of ways to encourage children to join in play and social experiences with other children

	
	A signed observation by either an approved third party or the assessor will need to be included in this activity as proof of completion.

Discuss how educators/carers can encourage children to join in play and/or social experiences with other children and produce a list of at least four answers.

Learners are required to identify at least four ways to encourage children to join in play and/or social experiences with other children, discussing their answers in groups.

For example, answers might consider points such as:

· Finding a common ground between children to encourage play
· Planning group activities and games
· Playing with/alongside children to support them
· Making routines, such as mealtimes, social
· Modelling social behaviour
· Engaging with the wider community.

You should observe the task to ensure that learners have contributed to the discussion.





[bookmark: _Toc483987590]Activity 2E
	Estimated Time
	50 Minutes

	Objective
	To provide you with an opportunity to identify a range of ways to assist and support children when they are having difficulty understanding or communicating with each other and explain how the possession of cultural competence can help this

	
	1. Identify three ways to facilitate positive and effective communication between children whilst also helping children to develop their communication skills.

2. In 150 words, explain how your own possession of cultural competency can help to support children when they are having difficulty understanding or communicating with each other.

1. Learners will need to identify three different ways to facilitate positive and effective communication between children – focusing on supporting children to understand each other whilst also helping them to develop their communication skills.

For example, answers might consider:

· Not interfering immediately
· Providing prompts
· Being prepared for escalating situations.

2. In the previous question, learners were required to identify how to support children to understand each other; now they will have to explain how their possession of cultural competence will enable them to do this successfully. 

Answers should refer to cultural competency allowing them to identify when barriers to communication are related to factors concerning a child’s culture, and enabling them to provide support for this in a respectful and effective way.  





[bookmark: _Toc483987591]Activity 2F
	Estimated Time
	50 Minutes

	Objective
	To provide you with an opportunity to explain how your organisation facilities an environment which encourages children to express ideas, negotiate roles, and collaborate to achieve goals

	
	Select one of the following, and explain how your organisation facilitates this into its practices:

· Expressing ideas
· Negotiating roles
· Collaborating to achieve goals.

Learners are required to explain how their organisation facilitates one of the following into its practices:

· Expressing ideas
· Negotiating roles
· Collaborating to achieve goals.

For example:

· Organisations may facilitate an environment which encourages children to share their ideas and shows respect to others who do. This might be done by encouraging group discussions or role play where children are able to express their creativity or their thoughts
· Organisations may facilitate negotiating roles by allowing children to work out a schedule to use certain toys or games to benefit everyone involved
· Organisations might facilitate collaboration to achieve goals by discussing the child’s goals and potential strategies to achieve these with their family and have the child present to witness how they do this.





[bookmark: _Toc483987592]Activity 2G
	Estimated Time
	60 Minutes

	Objective
	To provide you with an opportunity to discuss how to assist children in developing trusting relationships with educators and other adults

	
	A signed observation by either an approved third party or the assessor will need to be included in this activity as proof of completion.

Working in small groups, discuss how you can help children to develop trusting relationships with adults. You may refer to organisational procedures or personal practices in your answer.

Learners will need to discuss how they can help children to develop trusting relationships with adults.

For example, learners might consider organisational procedures such as:

· Providing time for settling in
· Delegating staff to specific children
· Spending time with the families of children.

Or personal practices such as:

· Showing warmth and welcome: demonstrating to children that you are happy to see them, sharing a laugh with them � 
· Respecting each child’s uniqueness and communicating that respect to the child � 
· Actively looking for each child’s strengths and sharing your appreciation of those with the child, the child’s family and colleagues � 
· Showing children that you know them well, for example by helping them to identify their feelings and offering needed help and support to deal with feelings � 
· Creating and taking full advantage of one-on-one times, even brief ones, with each child � 
· Trying hard to understand children’s communication—verbal and non-verbal—and responding appropriately � 
· Responding respectfully and authentically to encourage children to ask questions and share their thoughts � 
· Remembering something a child told you and mentioning it later � 
· Keeping promises � 
· Being available, accessible and interested—for example, sitting nearby, watching and listening � encouraging independence while communicating that you are available to help � 
· Helping children to form relationships with children and other educators � 
· Showing children you understand that learning to relate to and interact with other children and manage behaviour is hard � 
· Looking behind their behaviour to try to figure out what it means.





[bookmark: _Toc483987593]Activity 2H
	Estimated Time
	30 Minutes

	Objective
	To provide you with an opportunity to list organisational procedures which aim to teach children about diversity

	
	List four ways in which your organisation works to teach children about diversity.

Learners are required to list four different ways in which their organisation aims to teach children about diversity. 

For example, answers might consider:

· Having posters or images within the room(s) which show examples of different families, people wearing cultural clothing, etc.
· Talking to children about the things which make them similar and things which make them different
· Using toys/games which represent different cultures, religions, genders, abilities, etc.
· Answering difficult questions which may be posed by children.





[bookmark: _Toc483987594]Activity 2I
	Estimated Time
	30 Minutes

	Objective
	To provide you with an opportunity to identify a range of choices which might be provided to children during play and explain why it is important to respect children’s choice to watch and observe

	
	1. What choices might you offer to children during play time?  List three different answers.

2. Briefly explain why it is important to respect children’s choice to sit out of play.

1. Learners will need to identify three different choices which they can offer to children during their play time.

For example, choices might include:

· Who they play with
· What game they play
· Whether they want an adult to participate.

2. Learners are required to briefly explain why it is important to respect children’s choice to sit out of play. Answers should recognise that failing to respect children’s choice to sit out of play will make them feel as though their decisions are not acknowledged and may push them to become more reserved if they are not participating voluntarily. 





[bookmark: _Toc483987595]Activity 3A
	Estimated Time
	30 Minutes

	Objective
	To provide you with an opportunity to identify and explain strategies for encouraging children to make informed choices about their own behaviours

	
	Identify and explain three strategies for encouraging children to make informed choices about their own behaviours.

Learners will need to identify and explain three different strategies which aim to encourage children to make informed choices about their own behaviours.

For example:

· Allowing children to experience their own emotions during interactions - this will let children learn how to make choices which are best for how they are feeling and provide them with a chance to work through it by themselves
· Avoiding telling child what to do - not providing immediate instructions will allow some time to consider what their next step will be without any guidance
· Explaining the reasons why some choices are beneficial - teaching children about why they are told to do certain things will promote their understanding of good decisions rather than teaching them only to follow instructions.





[bookmark: _Toc483987596]Activity 3B
	Estimated Time
	50 Minutes

	Objective
	To provide you with an opportunity to identify the different achievements which children might accomplish, explain why it is important to ensure that children feel proud and confident in their achievements, and list ways to do this

	
	1. Identify three different achievements which children may accomplish.

2. Why is it important to ensure that children feel pride and confidence in their achievements? Present your answer in no more than 100 words.

3. List three ways to ensure that children feel proud and confident in their achievements.

1. Learners should identify three achievements which children may accomplish. Answers should be relevant to the age range of this unit (birth-6 years) and may include milestone achievements or smaller victories.

For example:

· First steps
· Writing their first letter or word
· Using the toilet successfully for the first time
· Colouring within the lines
· Finishing their entire plate of food
· Putting pants on the right way round.

2. Learners will need to explain in 100 words why it is important to ensure that children feel pride and confidence in their achievements. 

For example, encouraging children to feel proud and confident in their achievements will make them feel good about themselves, boost their self-esteem, promote their emotional development, and improve the way that they see themselves on the whole. 

3. In the previous question, learners were required to explain why it is important to ensure that children feel proud and confident of their own abilities. In this question, they will need to identify three specific ways in which they can do this.

For example, three ways to  make children feel proud and confident in their achievements might include:

· Providing verbal praise
· Providing rewards
· Sharing achievements with the parents or families of the child.





[bookmark: _Toc483987597]Activity 3C
	Estimated Time
	40 Minutes

	Objective
	To provide you with an opportunity to identify and explain techniques for supporting a child when they experience frustration and explain why it is important to encourage children to accept their mistakes

	
	1. Identify three techniques for supporting children when they experience frustration and explain how they are effective.

2. Provide a short summary explaining why it is important to encourage children to accept their mistakes.

1. Learners are required to identify three different techniques for supporting children when they experience frustration and explain how these techniques are effective.

For example:

· Remaining calm – an educator’s ability to stay calm will help a child to manage their feelings without them being heightened by another person’s frustration
· Empathising – showing children that you recognise and understand their frustration will help them to feel acknowledged and valued
· Listening – similarly to above, listening to the child and giving them a chance to work through their feelings is a good way to help them to manage their frustration
· Being kind – just being a friendly face for children can be an effective way to provide them with support throughout a range of different situations
· Being prepared – being prepared for frustration is the first step to ensuring that educators are able to provide effective support to children.

2. Learners should provide a short explanation of why it is important to encourage children to accept their mistakes. Answers should acknowledge that learning to accept their mistakes can be beneficial to children’s self-esteem and will help them to avoid seeing their mistakes as a reflection on their overall abilities.





[bookmark: _Toc483987598]Activity 3D
	Estimated Time
	40 Minutes

	Objective
	To provide you with an opportunity to identify how to encourage children to express and manage feelings appropriately

	
	A signed observation by either an approved third party or the assessor will need to be included in this activity as proof of completion.

Working in pairs or small groups make a list of three ways to:

· Encourage children to express their feelings
· Help children to manage their feelings.

Learners will need to identify and make a list of three ways to encourage children to express their feelings AND three ways to help children to manage their feelings working in pairs or small groups.

For example:

Educators can encourage children to express their feelings by:

· Having conversations with children and reading stories about feelings
· Describing and labelling emotions and linking emotions to behaviours during everyday experiences (e.g. asking a child how they are feeling after their block tower has just been knocked over)
· Encouraging children to talk about their feelings
· Helping children to be calm and manage their feelings
· Teaching children about considering the feelings of others (e.g., showing how to comfort a child who has fallen over).

Educators can help children to manage their feelings by:

· Noticing their feelings
· Talking about everyday feelings 
· Creating space for talking about difficult feelings.





[bookmark: _Toc483987599]Activity 3E
	Estimated Time
	60 Minutes

	Objective
	To provide you with an opportunity to demonstrate how to support children’s efforts, assisting and encouraging as appropriate

	
	A signed observation by either an approved third party or the assessor will need to be included in this activity as proof of completion.

A child has been working on a maths sum for a long period of time and they are finding it difficult to get the right answer.

Demonstrate how you can provide support to the child, without giving them the answer.

Learners should demonstrate how they can provide support to a child who is finding a maths sum difficult to answer. 

Responses should be focused on assisting and encouraging the child to work out the sum by themselves.

For example, learners might:

· Provide more resources – the child may be able to use counting aids or a times table chart which will help them to answer the question
· Ask open-ended questions – providing the child with a chance to talk through their work might encourage them to try an alternative route
· Provide prompts – this could include simple things such as verbally encouraging the child to continue trying, or providing the child with tips on how to find the answer to the problem.





[bookmark: _Toc483987600]Activity 3F
	Estimated Time
	40 Minutes

	Objective
	To provide you with an opportunity to summarise the meaning of perseverance and identify how to motivate and encourage children to persevere with challenges

	
	1. Summarise the meaning of perseverance in no more than 50 words.

2. Identify three ways to motivate and encourage children to persevere with challenges.

1. Learners will need to summarise the meaning of perseverance in no more than 50 words. Answers should acknowledge that perseverance refers to continuing to do something even when it might prove difficult or challenging.

2. Learners should identify three different ways to motivate and encourage children to persevere with challenges.

For example:

· Provide praise
· Offer an incentive
· Be realistic
· Encourage imperfection
· Make adjustments where necessary
· Model perseverance. 





[bookmark: _Toc483987601]Activity 3G
	Estimated Time
	40 Minutes

	Objective
	To provide you with an opportunity to list a range of ways to communicate with the families of children and explain how to overcome barriers to communication

	
	1. Make a list of four ways to communicate with families.

2. A child you are caring for has recently moved to the country with their family. Their parents do not speak fluent English and you need to communicate with them about the progress of their child. Explain how you can overcome this barrier to achieve effective communication with the child’s parents.

1. Learners are required to list four different ways to communicate with the families of children.

Methods of communication might include:

· Display boards
· Emails
· Newsletters
· Phone calls
· Face-to-face meetings.

2. Learners will need to explain how they can overcome the language barrier between a child’s parents and themselves to achieve effective communication.

For example, learners might contact a member of staff who is bi/multi-lingual and ask them to be present during a meeting with the parents where they will be able to translate where necessary. 





[bookmark: _Toc483987602]Activity 4A
	Estimated Time
	30 Minutes

	Objective
	To provide you with an opportunity to explain what it means to scaffold children’s learning and identify techniques which will help to do this

	
	1. Briefly explain what it means to scaffold children’s learning.

2. Identify four techniques which will help you to scaffold children’s learning.

1. Learners should provide a short definition regarding the meaning of scaffolding children’s learning. 

Answers should be similar to the following:

Scaffolding children’s learning refers to leading and coaching them towards coming up with their own answers and ideas. It is focused on showing children how to learn, rather than just providing them with the correct answers.

2. Learners are required to identify four techniques which will help them to scaffold children’s learning. For example, techniques may include:

· Providing a challenge that is just beyond what your child can already do easily by themselves
· Giving prompts
· Asking questions
· Modelling the steps involved
· Praising children for attempting the task, not just for succeeding.





[bookmark: _Toc483987603]Activity 4B
	Estimated Time
	40 Minutes

	Objective
	To provide you with an opportunity to identify how a range of materials, resources, technologies and experiences can be used to aid cognitive development

	
	A signed observation by either an approved third party or the assessor will need to be included in this activity as proof of completion.

Working in pairs or small groups, identify how the following things can be used to aid cognitive development:

· Materials/resources
· Technologies
· Experiences.

Refer to specific examples in your answer.

Working in groups, learners are required to identify how the following can aid cognitive development:

· Materials/resources
· Technologies
· Experiences.

Learners should refer to specific examples within their answers.

For example:

Educators may provide children with materials/resources such as:

· Art materials – for example, chalkboard and chalks, paints, things for sticking and modelling, clay. These materials will help children to develop a range of skills whilst also allowing them to express their creativity
· Musical instruments  – for example, keyboards, shakers or drums (if you’re brave enough) – playing an instrument can promote skills such as rhythm and coordination and, for children who are old enough, can also help to develop their reading skills if they follow a music sheet
· Dress-up play – for example, firefighter, nurse, shopkeeper, aprons, glasses, wigs, tea sets, kitchens, etc. This can help children to use their brains without realising it. They will need to rely on their existing knowledge of these characters in order to play their own role and react to others
· Skill related games – puzzles or board games which require maths skills and problem-solving, for example
· Books – children’s books are available with a variety of things which will help to engage children. For example, things to touch, such as different textures for different items.

Educators may provide children with technologies such as:

· Computer equipment – to make pictures, draw shapes, use writing application
· Television – to watch educational videos 
· Cameras – to take photos of their environment, edit photographs
· Stereos/radios – to support singing and dancing activities, record and playback voices.

Educators can provide children with experiences by:

· Encouraging children to take part in group activities –  encouraging group games or tasks will encourage children to spend time together, discuss their ideas, and build memories based on their experience with their peers
· Arranging outside activities – interacting with nature and the outside world is a good way to engage children with positive experiences based on the wider context of who they are
· Engaging with the community – engaging with the local community will give children the chance to learn and communicate with people from different backgrounds, cultures, religions, etc. 





[bookmark: _Toc483987604]Activity 4C
	Estimated Time
	20 Minutes

	Objective
	To provide you with an opportunity to identify toys/games which can help and encourage concept development

	
	Identify three examples of toys/games which can help and encourage concept development.

Learners will need to identify three examples of toys/games which can help and encourage concept development.

For example:

· Matching and pairing games
· Puzzles
· Memory games
· Threading beads/sewing activities
· Construction toys
· Sorting toys
· Simon says
· Sensory bag.





[bookmark: _Toc483987605]Activity 5A
	Estimated Time
	50 Minutes

	Objective
	To provide you with an opportunity to discuss how to encourage the use and acquisition of home languages

	
	A signed observation by either an approved third party or the assessor will need to be included in this activity as proof of completion.

Discuss how you can encourage the use and acquisition of children’s home languages within your service.

Learners are required to discuss how they can encourage children to use and develop their home languages within the service by using inclusive techniques. 

For example, techniques might include:

· Organising after-school sessions where the child can learn to read and write in home/first language
· Asking family members to come in and talk about their culture
· Celebrating any significant festivals or holidays with all the children in the setting
· Having a themed area dedicated to the different cultures of children in the setting
· Displaying information bilingually and translate brochures 
· Learning greetings in the children’s home language
· Creating scrapbooks/developmental progress books with pictures and captions written in both English and home languages
· Providing toys and resources that reflect diversity
· Encouraging families to talk to children in their home language and reassure them that the setting will be able to develop the English
· Respecting families and their backgrounds by asking them about how their family life and routine.





[bookmark: _Toc483987606]Activity 5B
	Estimated Time
	60 Minutes

	Objective
	To provide you with an opportunity to explain what is meant by developmentally appropriate, identify how to assess a story for developmental appropriateness, and explain how the use of props can help to stimulate children’s enjoyment of language and literature

	
	1. What do we mean by ‘developmentally appropriate’?

2. Identify three things which you might look for when assessing a story for developmental appropriateness.

3. In no more than 200 words, explain how the use of props can help to stimulate children’s enjoyment of language and literature. Refer to specific examples where possible.

1. Learners will need to explain what is meant by ‘developmentally appropriate’. Answers should acknowledge that developmentally appropriate refers to a consideration of the existing abilities of a child.

2. In the previous question, learners were required to explain what developmental appropriateness means. Now they will need to identify how they would assess a story for developmental appropriateness.

For example, learners may look at: 

· The length of the story
· The words used
· The complexity of the story
· The topics covered.

3. Learners are required to explain how props can help to engage children in storytelling and promote their interest in language and literature. 

For example, learners may consider how using puppets can help to tell a story by using them as visual characters or narrators which will increase children’s engagement by making it more fun and entertaining.
 




[bookmark: _Toc483987607]Activity 5C
	Estimated Time
	40 Minutes

	Objective
	To provide you with an opportunity to demonstrate how to model effective two-way communication through questions and careful listening

	
	A signed observation by either an approved third party or the assessor will need to be included in this activity as proof of completion.

Working in pairs, select your own topic of discussion and demonstrate how you would model effective two-way communication to children within your own conversations.

Working in pairs, learners should demonstrate how they can model effective two-way communication to children within their own conversations.

Learners should demonstrate the ability to:

· Ask questions to encourage the other person to extend on the things that they say
· Listen carefully to the other person – techniques such as making eye contact, not interrupting and getting close to the other person when they speak (i.e. not shouting over a crowd).





[bookmark: _Toc483987608]Activity 5D
	Estimated Time
	40 Minutes

	Objective
	To provide you with an opportunity to list ways to encourage children to explore symbols and patterns in their environment and outline a task or activity which aims to draw children’s attention to the relationship between letters and symbols

	
	1. Make a list of at least three ways in which you can encourage children to explore symbols and patterns within their environment.

2. Outline one task/activity which aims to draw children’s attention to the relationship between letters and sounds.

1. Learners are required to make a list of three or more ways in which they can encourage children to explore symbols and patterns within their environment.

For example:

· Playing word-based games
· Playing money-based games where children can calculate currencies
· Talking to children about short time periods and teaching them to how to identify this using a clock
· Pointing out patterns on their clothing – for example, “the socks you’re wearing today have stripes on them”
· Make patterns with toys – for example, you could put together building blocks in colour order – red, blue, red, blue
· Drawing patterns.

2. Learners should outline one task or activity which aims to draw children’s attention to the relationship between letters and sounds.

For example, one activity could be encouraging children to focus on their pronunciation of different words and link them to the correct letters. Using the words of things around them such as different toy animals which may be in the room pronouncing each letter as clearly as possible. Educators could then work with the child to make links between the sounds they are making and the letters on the chart.





[bookmark: _Toc483987609]Activity 5E
	Estimated Time
	60 Minutes

	Objective
	To provide you with an opportunity to identify ways to create opportunities for group discussions between children and explain why it is important to encourage children to exchange their views

	
	1. Identify two ways in which you can create opportunities for group discussions between children.

2. Explain, in no more than 150 words, why it is important to encourage children to exchange their views.

1. Learners will need to identify two different ways to create opportunities for group discussions between children.

For example:

· Using daily routines 
· Creating spaces that facilitate communication between children
· Providing prompts. 

2. Learners are required to explain why it is important to encourage children to exchange their views.

For example:

Encouraging children to discuss their own views and listen to those of others is important because it teaches them to respect opinions which may be different to their own. As children are learning about themselves, their own thoughts and desires are often at the forefront of their mind and they may find it difficult to understand or accept view contrasting to their own. Providing a conflict-free environment in which children can discuss their ideas will give them an opportunity to listen to other people and learn to respect the views of others.





[bookmark: _Toc483987610]Activity 5F
	Estimated Time
	30 Minutes

	Objective
	To provide you with an opportunity to explain why it is beneficial to ask and answer children questions when reading and discussing books or texts

	
	Explain why it is beneficial to ask and answer children’s questions when reading and discussing books or texts.

Answering and answers questions with children can help to support their reading skills; it will give them a chance to clarify and extend their understanding of the book/text.

A strong answer will go into further detail to provide specific reasons why asking and answering questions is beneficial to children.

For example, asking children questions will encourage them to think about things that they wouldn’t think about themselves. Answering children’s questions will help them to further their reading abilities – for example, they may ask what a word means. 





[bookmark: _Toc483987611]Activity 5G
	Estimated Time
	20 Minutes

	Objective
	To provide you with an opportunity to explain how to provide children with the opportunity to communicate in a range of different situations

	
	Explain how you can provide children with the opportunity to communicate in a range of different situations.

Learners will need to explain how they can provide children with the opportunity to communicate in a range of different situations.

For example, answers may consider:

· Giving children different roles such as:
· leader
· problem-solver 
· referee
· Engaging in roleplay 
· Engaging with the outside community.





[bookmark: _Toc483987612]Activity 6A
	Estimated Time
	60 Minutes

	Objective
	To provide you with an opportunity to identify how to support and initiate the inquiry process, explain why it is important to encourage children to try new ideas and take on challenges, and identify resources and materials which offer challenge, intrigue, and surprise

	
	1. Identify three ways in which you can support and/or initiate the inquiry process.

2. Explain in 50 words why it is important to encourage children to try new ideas and take on challenges.

3. Identify three resources/materials which offer one or more of the following:

· Challenge
· Intrigue
· Surprise.

1. Learners will need to identify three different ways in which they can support and/or initiate the inquiry process for children.

For example, educators could:

· Be a good role model – make comments about your environment ‘I wonder…’ 
· Plan activities around the interests of children
· When asked a question – ask children what their thoughts are before answering in a clear and simple way appropriate to child’s age
· Use the library to explore books
· Ask open-ended questions that allow children to think on their own
· Encourage children to ask each other questions e.g. about their families
· Create an environment that promotes curiosity e.g. soft play area, climbing areas, colourful displays, wall mirrors, accessible toys, and materials.

2. Learners are required to explain in no more than 50 words why it is important to encourage children to try new ideas and take on challenges.

Within their answers, learners should acknowledge that encouraging children to try new ideas and take on new challenges will ensure that learning is continuous and that children remain engaged.

3. Learners should identify three resources or materials which offer one or more of the following:

· Challenge
· Intrigue
· Surprise. 

For example:

· Challenge:
· baby gyms
· swings, slides, climbing frames, and tunnels
· hopscotch
· puzzles
· Intrigue: 
· books with flaps 
· books with textures
· natural materials e.g. sand, water, shells, etc. 
· displays covering topics discussed
· putty and clay
· cornflour and water experiment
· Surprise:
· jack in the box
· pop-up books
· peek-a-boo games
· hide and seek
· changing words in songs/silly rhymes
· jokes/joke books.





[bookmark: _Toc483987613]Activity 6B
	Estimated Time
	30 Minutes

	Objective
	To provide you with an opportunity to outline how to promote children’s sense of belonging and connectedness drawing on organisational policies and procedures

	
	Drawing on the policies and procedures of your own organisation, outline five different ways in which you can help to promote a sense of belonging and connectedness for children.

Learners are required to identify five different way to promote a sense of belonging and connectedness for children, drawing on the policies and procedures of their own organisation.

For example, answers might include:

· Making the surroundings welcoming 
· Hosting events for families to attend such as festival days, charity fundraisers, sports days, etc.
· Having an open door policy where parents/carers can ask questions or voice concerns
· Creating a newsletter to inform parents of topics that will be covered
· Collaborating with families:
· to create an ongoing discussion of their child’s progress
· to involve parents or guardians in policy creation
· Providing information on community events and support for families
· Covering topics such as:
· families
· culture
· geography
· Building a bond with families: 
· meet and greet families with a smile
· tell them about the child’s day at pick-up
· encourage families to get involved with the setting.





[bookmark: _Toc483987614]Activity 6C
	Estimated Time
	40 Minutes

	Objective
	To provide you with an opportunity to summarise the term ‘sustained conversation’ and make a list of ways to help children to engage in sustained conversation

	
	1. Provide a short summary of the term ‘sustained conversation’.

2. Make a list of four ways to help children engage in sustained conversation.

1. Learners should provide a short summary of the term ‘sustained conversation’. For example, sustained conversation refers to maintaining engagement in a conversation.

2. Learners will need to make a list of four different ways in which they can help children to engage in sustained conversation.

For example, answers might include:

· Listening and watching carefully to what the child is saying and doing
· Showing genuine interest through body language e.g. smiling, nodding, and eye contact
· Inviting children to elaborate on their ideas e.g. ‘This is interesting, could you tell me more?’ 
· Repeating/clarifying what children have said ‘so you mean…’
· Sharing own experiences e.g. ‘I like to…’
· Suggesting options e.g. ‘how about we do it like this’
· Reminding children to do things e.g. ‘don’t forget to wash your hands before you eat’
· Speculating e.g. ‘Do you think those ducks might like some cake?’
· Offering different perspectives ‘Maybe….’
· Using encouragement to promote thinking e.g. ‘Very good Ethan, you have found the square, now where are you going to put the circle?’





[bookmark: _Toc483987615]Activity 6D
	Estimated Time
	60 Minutes

	Objective
	To provide you with an opportunity to demonstrate a scenario when the learning of a child could be facilitated and present to the group

	
	A signed observation by either an approved third party or the assessor will need to be included in this activity as proof of completion.

Working in small groups or pairs, think of a scenario when you could scaffold a child’s learning. Present your scenario to rest of the group with one member of the group playing the role of the child.

Working in pairs or small groups, learners are required to think of a scenario in which they could scaffold a child’s learning. They should then present this scenario to the rest of the group, with one of the learners playing the role of the child.

Scenarios should be relevant to the focus group of this unit (birth-6 years) and the education/care environment.

For example:

2-year-old Alex is doing a twelve piece puzzle:

Educator: ‘See if you can find a piece that goes here’ (educator points to a gap in the puzzle)
Alex: (He looks for the piece, picks up one that does not fit and tries to slot it in, he puts it down)
Educator: ‘Try looking over here’ (educator points to four pieces in a group)
Alex: Smiles as he finds the piece and slots it in ‘yes I found it!’

The educator in this scenario lets Alex have a go at finding the piece. They realise that he is struggling and might get frustrated if he cannot find the piece. The educator supports Alex so that he can find the piece by suggesting an area for looking in that he has missed – this makes Alex feel like he has achieved something and that he was the one to find the puzzle piece. Alex retains his independence and has learned to keep searching until he finds the pieces he wants. 





[bookmark: _Toc483987616]Activity 6E
	Estimated Time
	60 Minutes

	Objective
	To provide you with an opportunity to discuss why it is important to encourage children to see their mistakes as opportunities to learn and grow and identify how to help children to learn from their mistakes

	
	A signed observation by either an approved third party or the assessor will need to be included in this activity as proof of completion.

1. In small groups, discuss why it is important to encourage children to see their mistakes as opportunities to learn and grow. Refer to your own experiences if applicable. 

2. Identify three ways to help children learn from their mistakes.

1. Learners should discuss why it is important to encourage children to see their mistakes as opportunities to learn and grow. 

All learners should demonstrate their ability to competently contribute to the discussion and offer their ideas and opinions whilst also listening and respecting those of others.

Points discussed, for example, might include:

· Preventing children’s mistakes from damaging their self-esteem
· Ensure that children don’t see their mistakes as a reflection on their whole abilities
· Teaching children to accept that they cannot perform well in everything.

2. In the previous question, learners discussed why it is important to encourage children to see their mistakes as opportunities to learn and grow. For this question, they will need to identify three ways to help children to do this.

For example:

· Showing children that everybody still sees them in the same way even when they make a mistake – i.e. educators, their families, and their friends
· Helping children to overcome mistakes on their own and learn from them 
· Telling children of times you have made mistakes and what you did to resolve them
· Encouraging children to own up to mistakes and not to blame tools or other people
· Praising children for their efforts and when they admit mistakes
· Encouraging children to apologise if their mistakes have hurt other people and be a good role model – apologise if your mistakes have hurt other people
· Not focusing on past mistakes or other times when the same mistake has occurred – focus on the here and now. 





[bookmark: _Toc483987617]Activity 6F
	Estimated Time
	50 Minutes

	Objective
	To provide you with an opportunity to identify the different types of contributions which families can make to the learning community, explain why families may find it difficult to contribute, and list ways to communicate with families

	
	1. What sort of contributions can families make to the learning community? Identify three different examples.

2. Why might parents find it difficult to contribute to the learning community? Present your answer in 100 words.

3. List three methods of communication you can use to contact children’s families.

1. Learners will need to identify three different contributions which families can make to the learning community.

For example:

· Helpers e.g. reading
· Fundraising
· Workshops and skill shares
· Form groups or clubs
· Share knowledge with children.

2. Learners are required to explore why parents might find it difficult to contribute to the learning community.

For example, sometimes it can be difficult for family members to get involved with the setting as they may not have time, they may have language barriers, lack in self-esteem or be intimidated by the setting.

3. Learners should list three ways to communicate with children’s families.

For example, methods of communication might include:

· Face to face – at the beginning or end of the day
· Newsletters
· Notice boards
· Letters to parents
· Parent days
· Information days
· Homework books
· Activity slips.





[bookmark: _Toc483987618]Activity 6G
	Estimated Time
	90 Minutes

	Objective
	To provide you with an opportunity to outline organisational policies and procedures regarding sharing information with colleagues about children’s development and wellbeing

	
	Outline the policies and procedures of your organisation regarding sharing information with colleagues about children’s development and wellbeing.

Learners are required to outline the policies and procedures of their organisation regarding sharing information with colleagues about children’s development and wellbeing.

Answers may differ depending on the learner’s organisation as well as their own role, duties, and responsibilities.

Answers may consider, for example:

· The type of information they are required to share
· How to communicate – i.e. written communication, email, etc.
· Any relevant confidentiality practices 
· How to handle sensitive information.
	




[bookmark: _Toc453864171][bookmark: _Toc483987619]Summative Assessments answer guide
[bookmark: _Toc483987620]Section A: Skills Activity
Objective: To provide you with an opportunity to show you have the required skills for this unit.

The Foundation Skills describe those required skills (language, literacy, numeracy and employment skills) that are essential to performance.
Foundation skills essential to performance are explicit in the performance criteria of this unit of competency.
Therefore, there is no skills activity required for this unit, as they have been covered in the previous activities.


[bookmark: _Toc483987621]Section B: Knowledge Activity (Q & A)
Objective: To provide you with an opportunity to show you have the required knowledge for this unit.

The answers to the following questions will enable you to demonstrate your knowledge of:
· Code of ethics
· United Nations Convention on the Rights of the Child
· How to access:
· the National Quality Framework
· the National Quality Standards
· the relevant approved learning framework
· And how to navigate through framework and standards documents to find areas relevant to this unit of competency
· Introductory-level child development for children, including: 
· early brain development
· importance of the early years for subsequent educational success
· foundational knowledge of developmental theory
· Aspects of poor early childhood development, such as:
· poor diet 
· lack of play
· limited stimulation of brain development
· lack of materials and resources
· inconsistent or non-existent emotional support or comfort
· trauma
· other life experiences which interrupt appropriate childhood activities, and their potential long-term harmful impacts
· Biological and environmental influences on development
· Symbol systems including letters, numbers, time, money and musical notation.
Answer each question in as much detail as possible, considering your organisational requirements for each one.

All answers will vary depending on the learner and the organisation they work for, but the learner should be able to answer each question competently.

1. Identify and summarise in 100 words the code of ethics which you follow within your organisation.

2. Provide a short summary (no more than 150 words) of the United Nations Conventions on the Rights of the Child and what it aims to do.

3. Provide the website addresses for the following:

· The National Quality Framework
· The National Quality Standards
· The relevant approved learning framework.

4. Using the website you provided in the previous question, identify and document the seven key quality areas that are important to outcomes for children identified in the National Quality Standards.

5. Drawing on your own research, provide a short summary explaining why the early years of life are important in terms of brain development.

6. How can a child’s early experiences have an impact on their future educational success? Explain in no more than 200 words.

7. In 75 words, summarise the premise of all developmental theories.

8. Select two of the following and explain how they can have a negative impact on child development:

· Poor diet 
· Lack of play
· Limited stimulation of brain development
· Lack of materials and resources
· Inconsistent or non-existent emotional support or comfort
· Trauma.

9. Produce an essay, no more than 1000 words, explaining how biological and environmental factors might influence the development of a child. Refer to specific examples where possible.

10. Identify three strategies to help children to learn symbol systems. 

1. Learners are required to identify the code of ethics which they follow in their organisation and provide a short summary of the premises of this code of ethics.

For example, learners may follow “Early Childhood Australia: A Voice for Young Children”. The premise of this code of ethics is the protection and wellbeing of children and this is identified on their website: http://www.imagineeducation.com.au/files/GapTraining/ECA_code_of_ethics.pdf

2. The United Nations Convention on the Rights of the Child is an international agreement (signed by 194 countries) which outlines the civil, political, economic, social and cultural rights which every child is entitled to. It aims to ensure that children are given their basic fundamental rights and help them to reach their full potential.

3. Website addresses are:

· http://www.acecqa.gov.au/national-quality-framework
· http://www.acecqa.gov.au/national-quality-framework/the-national-quality-standard

Website addresses may differ depending on the specific course of research. 

Learners should also provide the website address for the relevant approved learning framework. This may differ depending on the framework adopted by the learners’ organisation.

[bookmark: _GoBack]For example, they may follow “Belonging, Being & Becoming: The Early Years Framework for Australia”: http://files.acecqa.gov.au/files/National-Quality-Framework-Resources-Kit/belonging_being_and_becoming_the_early_years_learning_framework_for_australia.pdf

4. The seven key quality areas that are important to outcomes for children identified in the National Quality Standards are:

· Educational program and practice
· Children’s health and safety
· Physical environment
· Staffing arrangements
· Relationships with children
· Collaborative partnerships with families and communities
· Leadership and service management.

5. Learners are required to carry out their own research to produce a summary of why the early years of a child’s life are important for brain development. All answers should, by minimum, acknowledge that the early years of life can have a significant effect on how our brains develop, and therefore how we think as adults. 

6. The experiences a child has during early life can either support learning or hinder it. For example, whilst children are developing a sense of self, they will need to feel confident in their curiosity, their ability to ask questions and to explore in order to become successful learners. If children are deterred from these skills during the early years, they might find it difficult to play the role of ‘learner’. 

7. Learners will need to summarise the premise of all developmental theories. Answers should consider that developmental theories are built around the idea that there is a universal pattern of development – a set pathway to learning and development for all children. 

8. Answers will differ depending on the options chosen by the learner. Answers should demonstrate a clear understanding of how two of the following factors can have a negative impact on child development.

· Poor diet 
· Lack of play
· Limited stimulation of brain development
· Lack of materials and resources
· Inconsistent or non-existent emotional support or comfort
· Trauma.

For example:

A poor diet can have a negative impact on the development of a child because they will lack the specific nutrients and vitamins needed in order to grow, learn, and develop healthily. 

Playtime helps children to develop in a range of different ways, for example, cognitive, psychological, and physical development are all linked to play. A lack of play will mean that children are missing out on opportunities to further their development.

9. Biological factors might include prenatal behaviour such as smoking or drinking during pregnancy or any illnesses or health issues which children are born with. Biological factors can influence the development of a child by affecting their development abilities, for example, if a woman smokes during childbirth it may increase the likelihood of lung problems for the child – this may have an effect on their physical development.

Environmental factors might include the child’s family and their relationship with them, lifestyle choices or their relationship with their peers. For example, if a child is learning English as a second language, their communication and social development may be delayed because of this.

10. Learners are required to identify three strategies which aim to help children to learn symbol systems. Symbols might include letters, numbers, time, money, or musical notation.

 For example, answers might include strategies such as:

· Counting games
· Making marks – this might be on paper, in chalk or in sand, for example
· Sing along to music with a note sheet.


[bookmark: _Toc483987622]Section C: Performance Activity
Objective: To provide you with an opportunity to demonstrate the required performance elements for this unit.

A signed observation by either an approved third party or the assessor will need to be included in this activity as proof of completion.

This activity will enable you to demonstrate the following performance evidence:
· Supported the development of children in at least three different situations/activities (including different age groups and abilities), including:
· interacting with children to holistically support development and learning appropriate to the child’s abilities and age
· providing a variety of experiences and environments to support the different areas of children’s development (including a combination of physical, creative, social, emotional, language and cognitive)
· Performed the activities outlined in the performance criteria of this unit during a period of at least 120 hours of work in at least one regulated education and care service.
Answer the activity in as much detail as possible, considering your organisational requirements.

All activity answers will vary depending on the learner and the organisation they work for, but the learner should be able to demonstrate their competency in the unit requirements.

1. Throughout the duration of this course, produce a self-assessment focusing on your performance of the following tasks in reference to THREE different situations with children of different ages and abilities:

· Interacting with children to holistically support development and learning appropriate to the child’s abilities and age
· Providing a variety of experiences and environments to support the different areas of children’s development (including a combination of physical, creative, social, emotional, language and cognitive).

These tasks should be completed over at least 120 hours of work.

Within your self-assessment, you should provide a brief description of the circumstances under which you performed each task and identify any strengths or weakness in your performance.

When you have completed the self-assessment, you will have a meeting with your assessor during which you will be required to discuss your self-assessment and identify three ways in which you can improve your performance going forward.

1. Learners are required to produce a self-assessment focusing on their ability to perform the following tasks:

· Interact with children to holistically support development and learning appropriate to the child’s abilities and age
· Provide a variety of experiences and environments to support the different areas of children’s development – focusing on one more of the following:
· physical development
· social development
· emotional development
· cognitive development
· communication development.

For example, learners may:

Support physical development by:

· Using daily routines as opportunities to support children to acquire and practice skills
· Assisting in selecting and arranging equipment that will develop fine and gross motor skills, and to challenge and encourage choice and spontaneity in physically active play
· Helping to create opportunities to support the emerging physical skills of individual children
· Supporting children to take increasing responsibility for their own health and wellbeing.

Support social development by:

· Supporting children to understand and accept responsibility for their own actions appropriate to their level of understanding
· Creating opportunities for one-on-one interactions
· Modelling care, empathy and respect for children, educators and families
· Joining in play and social experiences with other children
· Assisting and support children when they are having difficulty understanding or communicating with each other
· Modelling language that children can use to express ideas, negotiate roles and collaborate to achieve goals
· Assisting children to develop trusting relationships with educators and other adults
· Encouraging children to respect and regard each other’s individual differences
· Offering children play choices and respect children’s choice to watch and observe.

Support emotional development by:

· Providing children with a range of strategies to make informed choices about their behaviours appropriate to their level of understanding
· Ensuring children experience pride and confidence in their achievements
· Providing acknowledgement and support if a child experiences frustration, and encourage children to see mistakes as an opportunity to learn
· Encouraging children to express and manage feelings appropriately
· Supporting children’s efforts, assisting and encouraging as appropriate
· Motivating and encourage children to persevere with challenges
· Sharing children’s successes with families.

Support cognitive development by:

· Intentionally scaffolding children’s learning
· Providing children with a range of materials, resources, technologies and experiences to explore and problem-solve to stimulate cognitive development
· Providing experiences that allow children to explore a range of concepts.

Support communication development by:

· Valuing the child’s linguistic heritage and encourage the use and acquisition of home languages
· Selecting, reading and telling developmentally appropriate stories
· Using puppets and other props to stimulate children’s enjoyment of language and literature
· Modelling and encouraging two-way communication through questions and careful listening
· Encouraging children to explore symbols, patterns and their relationships
· Drawing children’s attention to symbols and patterns in their environment and talk about patterns and relationships, including the relationship between letters and sounds
· Creating opportunities for group discussions and exchange of views between children
· Asking and answer questions during the reading and discussion of books or other text
· Modelling language and encourage children to express themselves through language in a range of contexts and for a range of purposes.

The tasks should be in reference to at least three different situations, a range of children of different ages and abilities and over a period of at least 120 hours.

When the learner has completed the tasks, you should then arrange a meeting. Within this meeting, learners will be required to discuss their self-assessment and identify three different ways in which they can improve their performance going forward – based on the information they have gathered throughout the first part of this task.

Throughout the discussion, learners should demonstrate the ability to confidently discuss their own performance, competently reflecting on their own strengths and weaknesses. 
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