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Unit Description
Application of Unit
This unit describes the skills and knowledge required to ensure children’s physical and emotional wellbeing is maintained and their self-sufficiency is nurtured.

This unit applies to people who work with children in a range of early education and care services. 

No licensing, legislative or certification requirements apply to this unit at the time of publication.
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Performance Criteria
	Element
	Performance criteria

	1. Provide physical care
	1.1 Manage toileting accidents in a manner that protects the       child’s self-esteem and privacy
1.2 Supervise and engage with children eating and drinking
1.3 Meet individual clothing needs and preferences of children and families within scope of service requirements for children’s health and safety


	2. Promote physical activity











3. Adapt facilities to ensure access and participation

	2.1 Consistently implement movement and physical experiences as part of the program for all children
2.2 Participate with children in their physical activity 
2.3 Promote physical activity through planned and spontaneous experiences appropriate for each child
2.4 Encourage each child’s level of participation in physical activities according to the child’s abilities and their level of comfort with activities
2.5 Engage children in outdoor play
2.6 Foster children’s participation in physical activities
2.7 Discuss with children how their bodies work and the importance of physical activity to people’s health and wellbeing

3.1 Assist in providing challenging elements of outdoor and indoor environments that allow for experiences which scaffold children’s learning and development and offer chances for appropriate risk-taking
3.2 Promote the sun protection of children to meet the recommendations of relevant recognised authorities
3.3 Provide a balance of natural and artificial lighting, good ventilation and fresh air
3.4 Organise indoor and outdoor spaces that ensure children are not always dependent on adults to do things for them and are supported to create their own games and experiences
3.5 Engage with children in constructing their own play settings/environments and create indoor and outdoor environments that stimulate and reflect children’s interests






	4. Help children with change










5. Settle new arrivals
	4.1 Prepare children for changes in a supportive and timely manner
4.2 Assist in developing meaningful routines, including those to minimise distress at separation of the family and child
4.3 Identify and respond to children’s feelings openly, appropriately and with respect
4.4 Encourage children to communicate, listen and treat others with respect
4.5 Encourage opportunities to express feelings and emotion appropriately

5.1 Observe families and children for signs of stress/distress on arrival
5.2 Begin interaction with the child while family is still present to minimise abruptness of separation
5.3 Encourage the family to take as much time as needed to have a relaxed, unhurried separation from their child
5.4 Respond to child’s distress at separation from the family in a calm reassuring manner


 

[bookmark: _Toc450578757]Skills and Knowledge 
	This section describes the skills and knowledge required for this unit.

	
Foundation skills


	· Oral communication – in order to interact calmly and positively with families and children
The remaining foundation skills essential to performance are explicit in the performance criteria of this unit.

	
Knowledge Evidence

The candidate must be able to demonstrate essential knowledge required to effectively do the task outlined in elements and performance criteria of this unit, manage the task and manage contingencies in the context of the work role. This include knowledge of:

· How to access:
· The national quality framework
· The national quality standards
· The relevant approved learning framework
· How to navigate through framework and standards documents to find areas relevant to this unit of competency
· Basic principles of child physical and emotional development
· United nations convention on the rights of the child
· Recommendations for physical activity for birth to 5-year-olds and 5- to 12-year-olds in the national physical activity guidelines for Australians
· Impact of changes of routines and environments for children
· Sun safety
· Relevance of hand hygiene for minimising infectious diseases
· Code of ethics
· Routines and strategies to minimise distress at separation of parent and child
· Organisational standards, policies and procedures.

	
Performance Evidence

The candidate must show evidence of the ability to complete tasks outlined in elements and performance criteria of this unit, manage tasks and manage contingencies in the context of the job role.  There must be demonstrated evidence that the candidate has completed the following tasks at least once:

· Provided care and responded appropriately to at least three children of varying ages, including:
· Promoting physical activity and encouraging participation
· Engaging children in discussions around physical health and wellbeing
· Adapting the physical environment to ensure challenge and appropriate risk-taking
· Ensuring the smooth transition of new arrivals
· Supporting children through transition and change
· Performed the activities outlined in the performance criteria of this unit during a period of at least 120 hours of work in at least one regulated education and care service.


[bookmark: _Toc450578758]
 Assessment Conditions

Skills must be demonstrated in a regulated education and care service.

In addition, simulations and scenarios must be used where the full range of contexts and situations cannot be provided in the workplace or may occur only rarely. These are situations relating to emergency or unplanned procedures where assessment in these circumstances would be unsafe or is impractical.

Simulated assessment environments must simulate the real-life working environment where these skills and knowledge would be performed, with all the relevant equipment and resources of that working environment.

Assessment must ensure use of:

· National Quality Framework for Early Childhood Education and Care 
· The relevant approved learning framework under the National Quality Framework for Early Childhood Education and Care. 
Assessors must satisfy the NVR/AQTF mandatory competency requirements for assessors.
[bookmark: _Toc329018040] 
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Your trainer will inform you of the following;
· Where the toilets and fire exits are located, what the emergency procedures are and where the breakout and refreshment areas are.
· Any rules, for example asking that all mobile phones are set to silent and of any security issues they need to be aware of. 
· What times the breaks will be held and what the smoking policy is.
· That this is an interactive course and you should ask questions.
· That to get the most out of this workshop, we must all work together, listen to each other, explore new ideas, and make mistakes. After all, that’s how we learn.
· Ground rules for participation;
· Smile
· Support and encourage other participants
· When someone is contributing everyone else is quiet
· Be patient with others who may not be grasping the ideas
· Be on time
· Focus discussion on the topic
· Speak to the trainer if you have any concerns
[bookmark: _Toc326743762][bookmark: _Toc328654778][bookmark: _Toc330386597][bookmark: _Toc450578760]Objectives
Learn how to provide physical care 
Know how to promote physical activity 
Understand how to adapt facilities to ensure access and participation 
Discover how to help children with change 
Develop the skills to settle new arrivals
Gain the essential skills and knowledge required for this unit


[bookmark: _Toc450578761]1. Provide physical care
1.1. 	Manage toileting accidents in a manner that protects the child’s self-esteem and privacy
1.2. 	Supervise and engage with children eating and drinking
1.3. 	Meet individual clothing needs and preferences of children and families within scope of service requirements for children’s health and safety
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[bookmark: _Toc450578762]1.1 – Manage toileting accidents in a manner that protects the child’s self-esteem and privacy
[bookmark: _Toc450578763]Learning to use the toilet
Learning to use the toilet can be challenging for young children because it requires both the motor skills to control the bladder and bowels, and the cognitive skills to understand and act on the urge to go. Toileting accidents are common in childcare settings because many young children who are just learning to use the toilet may not recognise their need to go until it's too late. 
Toileting accidents happen because children:
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\toilet_800_wht_9970.png]Aren’t ready for toileting 
Forget to listen to their bodies
Are easily excited and this can lead to loss of bladder/bowel control
Become too engrossed in their play to act on the urge
Have a hard time with buttons and zips, etc.
Are comfortable wearing nappies
Are testing their autonomy and personal power.
Educators must provide a supportive environment for toileting procedures that are responsive to individual needs and abilities, support children’s wellbeing and help foster their independence and self-mastery. 
You can reinforce good toileting behaviours by:
Providing a safe and hygienic environment
Teaching and modelling good hygiene habits
Encouraging children to tell you when they need to go
Encouraging children to undress and dress on their own
Responding to their cues 
Reminding children to use the toilet every few hours
Being patient with children as they learn
Allowing children to take their time
Using positive language and actions when helping with toileting
Being reassuring when accidents happen
Promoting self-help skills and independence
Acknowledging their successes
Recognising when children no longer require adult assistance.
Young children will feel embarrassed when they have an accident, and some may try to keep it a secret and manage the accident on their own to avoid attention. It is important to manage accidents in such a way that the child is not shamed and their development is not disrupted.  
[bookmark: _Toc450578764]Policies and procedures for managing toileting accidents
Your centre will have a set of policies and procedures for managing toileting accidents and you must follow these at all times. 
These will include:
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\washing_hands_800_wht.png]Using gloves for cleaning up accidents
Supervising children when they are using the toilet 
Ensuring children’s privacy and dignity
Disposing of, storing and laundering of wet/soiled materials
Incorporating children’s home toileting language and/or practices
Cleaning the toileting area
Effective hand washing (for both the child and yourself).
Always follow your centre’s procedures for managing a toileting accident, and keep the following in mind:
Respond quickly but casually
Reassure the child
Help the child change clothes or facilitate the change if they can dress independently
Store the soiled clothing in a plastic bag and send it home (notify parents)
Remind the child that he/she does not wear nappies anymore and needs to use the toilet.
Talk with parents and caregivers about how they can support their child with successful toileting. Inform families of the procedures you use at the centre and encourage the same actions at home. Check in with families on a regular basis and reinforce consistent behaviours.
The following strategies may be helpful for reaching a common understanding with families about toileting behaviours:
Ask about the practices and words used at home for toileting behaviour
Reinforce the centre’s values for developing children’s independence 
Identify toileting behaviours in a daily journal for parents to view at the end of the day
Recommend that children are dressed in clothing that is easy to remove for toileting, such as elastic waistbands
Ensure there is a suitable change of clothes for children every day
[bookmark: _Toc366762602]Encourage parents to inform you of successful toileting at home.
[bookmark: _Toc450578765]Avoiding accidents
How to avoid toileting accidents:
Establish and maintain toileting routines, e.g., include toilet breaks in the daily schedule.
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\stick_figure_drawing_checklist_800_wht.png]Understand what is developmentally appropriate for the age of children you work with, children just learning to use the toilet will have more accidents than those who have been practicing for a while.
Understand individual development timelines, every child is different, don’t compare children.
Take extra time with the children who are having trouble with toilet training.
Recognise children’s cues that they need to use the toilet, e.g., wriggling, holding their bottom, going quiet, etc.
Maintain a calm and reassuring attitude.
Follow individual toileting routines until children are ready for scheduled breaks.


National Quality Standards 
Quality Area and Standards included in section 1.1 of this guide:

The Early Years Learning Framework 
The principles, practices and outcomes included in section 1.1 of this guide:



[bookmark: _Toc450578766]Learner Task One

1. What are the procedures for managing a toileting accident in your centre?








2. What are some ways to avoid toileting accidents?


[bookmark: _Toc450578767]Activity 1A
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[bookmark: _Toc450578768]1.2 – Supervise and engage with children eating and drinking
Mealtimes are an excellent opportunity for educators to nurture their relationships with the children and to support developing peer relationships. Eating together contributes to a sense of community and allows educators to help develop safe and healthy eating habits.
Educators should supervise and engage with children during meals to:
Ensure safe and hygienic eating
Model and teach table manners
Increase socialisation and foster peer relationships
Build self-help skills
Ensure healthy eating habits.
[bookmark: _Toc450578769][image: C:\Users\Victoria\Desktop\My Work\ArtWork\Animations\virus_bug_ill_poorly.png]Safe and Hygienic Eating
Supervising meals promotes safe and hygienic eating by ensuring children:
Wash their hands with soap and water and dry them thoroughly with a paper towel 
Eat appropriate sized bites to avoid choking
Do not touch or take each other’s food
Turn away from the table to sneeze of cough (and wash their hands again)
Use appropriate utensils to serve themselves (from shared plates). 
[bookmark: _Toc450578770]Table Manners
Children are naturally geared to play with food; it is developmentally appropriate to explore textures, flavours, temperatures and colours. It is important to tolerate accidental messes and small amounts of experimentation, but discourage children from making a mess for the sake of it. Regularly remind children that food is for eating not playing and ask them to clear their plates or lunchboxes when they are finished to discourage playing with their food out of boredom.
Table manners begin to develop around two years-of-age, but they happen gradually and they need consistent encouragement. Children learn table manners by watching others so it is recommended that educators sit with children during meals to model appropriate table behaviour. Instead of always explaining the expectations for table manners, model them, e.g., use your napkin, ask politely for something to be passed to you, demonstrate using a fork properly, etc.
Use mealtimes as an opportunity to teach and model good table manners in a positive and supportive way. 

Remind children to:
Sit at the table and try to remain still for the duration of the meal 
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\Fotolia_17695846_S.jpg]Wait until everyone is seated to start eating
Use ‘please’ and ‘thank you’
Use a napkin 
Chew with their mouths closed
Politely ask for help
Not make comments about other children’s food
Not to throw or spit out food
Use utensils safely and correctly
Finish chewing before they talk
Wait to leave the table until everyone is finished
Clear their plate or lunchbox when they are finished
Help clean up the table.
You will need to remind children to do these things every mealtime. Most children won’t master their table manners until they are much older. Model good table manners and encourage parents to eat together as a family whenever they can to help their child with table manners. 
[bookmark: _Toc450578771]Social Skills
Sitting and talking with children during meals encourages socialisation. Educators can use this time to help direct conversations, ensure that everyone is included and observe friendship patterns.
Young children learn important social skills when they eat together. 
They learn to:
Use soft, pleasant voices during meals
Listen to others
Wait their turn (to talk, to ask for more, etc.)
Share in conversation
Develop a sense of community
Show each other respect
Interact with others in a respectful way
Build healthy friendships.
Some centres allow children to share food during meals because they believe this to be a good way to encourage socialisation and reinforce sharing behaviours. Sharing food may also increase the variety of foods children are exposed to. However, given the concerns around food safety and hygiene, and the increase of food allergies, this is a divisive issue. Parents may prefer that their child eat what they pack so they know exactly what they ate while in care. 
Food sharing is an issue to be decided by the centre and parents and must take into account the needs of each individual child. Check with your centre’s policy on food sharing or ask your nominated supervisor if you are unsure.
[bookmark: _Toc450578772]Self-help Skills
When children are old enough to feed themselves they gain valuable self-help skills. Educators can facilitate this by supervising and engaging with children during meals.
Encourage children to help prepare meals, or if children bring their own lunch, have them help set up and clean up. If your centre provides food for children, put serving plates on the table and allow children to serve themselves. Supervise and monitor portion control and talk with children about taking enough and why it’s important to share and take turns. 
Self-help skills children learn at mealtimes:
Preparing food 
Pouring water from a jug
Scraping plates/trays into the bin 
Wiping the table clean 
Offering food and help to others
Using utensils
Responsibility
Cleaning up after themselves.
[bookmark: _Toc450578773]Healthy Eating Habits
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\fruit_healthy_food.png]The eating behaviours children practice early in life affect their health and nutrition as they grow. Educators who engage with children during mealtimes can help them learn about and practice healthy eating. Healthy eating is not just about eating healthy foods; it is also about developing a positive attitude towards food.
Educators can influence children’s healthy eating habits by:
Providing a safe and nurturing eating environment 
Encouraging them to help prepare meals and snacks
Encouraging them to help prepare meals and snacks
Defining limits 
Encouraging them to try new foods
Reacting and interacting responsively
Displaying your own healthy eating habits 
Integrating healthy eating into the classroom curriculum.
Educators can reinforce healthy attitudes towards food by encouraging children to help prepare food. This is an opportunity to talk about different foods and why they are important to being healthy. If you centre does not provide food, you can use meal times to talk about the different foods that each child brings in. Encourage the children to ask questions about the different foods, but remind them not to say anything negative about foods that are new to them.
It is important for educators to have a positive attitude towards food and mealtimes in the classroom. Children will follow your lead if you express a negative attitude about food. If your centre provides meals, eat the same food the children are eating and engage them in a positive conversation about the meal. 
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\Animations\hungry_sandwich_eat_food.png]When siting down to eat with children, educators should aim to:
Set a relaxed tone that promotes socialisation 
Allow time for exploration and experimentation
Discourage sharing food
Have everything they need to avoid getting up from the table too often and leaving the children unsupervised 
Create a routine for clean up.


National Quality Standard 
Quality Area and Standards included in section 1.2 of this guide:

Early Years Learning Framework
The principles, practices and outcomes included in section 1.2 of this guide:

[bookmark: _Toc450578774]
Learner Task Two

1. List three benefits of engaging with children during meals.






2. How can you influence children’s healthy eating habits?



[bookmark: _Toc450578775]Activity 1B
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[bookmark: _Toc450578776]1.3 – Meet individual clothing needs and preferences of children and families within scope of service requirements for children’s health and safety 
[bookmark: _Toc450578777]Selecting appropriate clothing
The clothes we wear are an expression of our personalities, how we feel and how we want to be seen. This is particularly true of young children who are navigating new environments, peer relationships and establishing their sense of self. 
Children should be encouraged to make their own clothing choices and to dress themselves, but they need guidance to make the right choices for their health and wellbeing. Educators need to work with families to help children select appropriate clothing for childcare. 
The clothing children wear at childcare influences the quality of their experiences in activities, and provides protection from hazards and the elements. It is important that children’s clothing is safe as well as comfortable.
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\thermometer_blank_banner_800_wht_6651.png]There are many factors that determine appropriate clothing choices at childcare:
Temperature 
Sun protection
Fabric
Practicality
Individual preferences. 
Temperature
Some children are warm or cool regardless of the climate, but it is important that they are not under or over-dressed. Cotton and other natural, breathable fibres are cooler and more comfortable than synthetic fabrics. Layers are good for fluctuating temperatures and all children should keep a raincoat in their cubby for unexpected showers. Suggest that parents send spare clothes for unexpected weather changes.
Babies and toddlers, who sleep during the day, should be dressed warmly and covered with a blanket or a sheet. Check that sleeping children are warm enough by gently touching their back or tummy, as this will give a better indication of their body temperature than their hands or feet.
Sun Protection
All children in early childhood education and care settings must be dressed appropriately for sun protection. This means that children must wear hats outside, and always wear a t-shirt and sunscreen. Outdoor play is essential to all early education programs and many centres enforce a ‘no hat, no play’ rule that excludes the children without hats from outdoor activities. 
Inform parents of your sun protection policy and ensure that all children bring a hat and are properly dressed before going outside.


Fabric
Some children are very sensitive to certain fabrics, and some may have an allergic reaction to particular detergents.  If you have a child in your care that is pulling or scratching on their clothing, they may be sensitive to the material. Let the parents know and recommend a change in washing detergent and/or clothing. 
All clothes that children wear, especially those for sleeping, must be low fire danger. This applies to the clothes children wear, the spare clothing supplied by the centre for accidents and any clothing used for dress up play.
Practicality 
Children should come to care prepared to play and learn and that means that their clothing must be suitable for climbing, painting, water play, digging, etc. Clothes must fit properly, but be comfortable and allow for movement so children can participate in all activities. For example, girls who like to wear long dresses and skirts may find it hard to participate in physical activities, or they may trip and fall on playground equipment.
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\t_shirt_on_hanger_10245.png]The clothes children wear significantly impact the development of their self-help skills. Shoes and clothing they can put on and take off by themselves builds their confidence and reinforces their desire to master new skills. For example, elastic waist pants are easier to remove for toileting than pants with zippers and buttons.
Clothing that helps build self-help skills includes: 
Elastic waist pants and skirts
Slip on or Velcro shoes 
Big button or toggles
Pull on jumpers.
Encourage parents and caregivers to provide practical clothing that helps their children master self-help skills, such as dressing and toileting independently.
Some children will come to care wearing a special item of clothing they are reluctant to get to dirty or wet. Rather than excluding them from the activity, provide smocks or alternative clothing for certain activities.
Individual Preferences 
Children will have individual clothing preferences and they should be encouraged to make clothing choices and learn to dress themselves. However, young children will not always make a sensible or safe choice, e.g., refusing to wear a t-shirt on a hot day, wearing cowboy boots for all activities, refusing to wear blue, etc. 
Educators must respect children’s individual clothing preferences unless there is a health or safety concern. Check with your nominated supervisor or centre’s clothing policy if you are unsure.
You must also be respectful of children’s privacy regarding dressing, e.g., some children will be more modest than others and want to change in privacy. Others are more comfortable changing in front of other children or in open spaces. Try to provide a safe and private dressing area, particularly when children are changing due to a toileting accident.
[bookmark: _Toc450578778]Clothing Policies
A clear policy that outlines appropriate clothing for children in care helps guide educators and parents make informed clothing choices for children. This policy should include details about the clothing that parents are expected to provide for their children and the procedures the educators are required to carry out to enforce the policy. These procedures must be clear to educators and parents to avoid misunderstandings that will impact the children.
The clothing policy will include items such as:
Appropriate clothing for learning and play
Dirty and soiled clothing
Clothing for weather
Cleanliness 
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\Animations\big_shoes_to_fill_anim_500_wht.gif]Spare clothing.
All policies must be current and in line with the following guidelines:
Sun safety
Hygiene practices
Children’s health and safety
Safe sleeping
Children’s health and development.
Footwear
Children must have safe, comfortable and properly fitting shoes that they can play in. Thongs, plastic shoes or dress up shoes give little to no protection or support for growing feet. Children need to wear shoes they can run, climb and jump in. Sneakers, with properly fitting cotton socks are the safest choice for childcare.
Special Clothes
Some children will want to wear special clothes or accessories to childcare, e.g., a cape, a birthday dress, a costume, etc. When this happens, encourage the child to remove the special item and keep it safe for the rest of the day. Remind them that it will get dirty, may get broken/lost; most of the time, the child just wants to show off their new or special item. 
On some occasions, special clothing items are worn for comfort, such as cape to help the child feel brave. Allow the child to wear the item as they adjust to the childcare environment, and then encourage them to leave it at home once they have settled in and no longer need the extra courage.
Dress-up Clothes
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\three_superheros_800_wht.png]Most centres provide a dress-up area for imaginative play; clothing in this area must also follow the rules for health and safety:
Dirty or soiled clothing must be cleaned or disposed of 
Broken or ripped items must be replaced to prevent injury
Necklaces and scarves must be monitored to prevent strangulation
Shoes should not be too large or too high to prevent tripping.

	
Educators must supervise children in the dress up area to ensure safe play and to monitor any safety hazards.




[bookmark: _Toc450578779]Respect for Families
Clothing choices can often be based on family preferences, cultural norms or financial circumstances. It is important to be respectful of these issues without making assumptions or judgements about the family. 
There are many reasons why children come to care in unsuitable clothing. They may be adjusting to a new climate, have cultural or religious traditions that determine clothing choices or families may simply have different views of appropriate clothing for childcare. Some families may not have the means to provide their children with a variety of appropriate clothing for childcare, or they may not be able to regularly launder their children’s clothing. Be sensitive to this and provide assistance where possible. 
Educators must be aware of these issues and demonstrate respect or the family while working with them to ensure their children’s clothing supports positive outcomes while in care.


There are several ways to ensure families are informed about appropriate clothing for childcare:
Give parents/caregivers a copy of the centre’s clothing policy or include it in the parent handbook 
Include parents/caregivers in discussions about children’s clothing
Include discussions about clothing in the enrolment and orientation process
Post reminders in the newsletter or on the community noticeboard
Provide reminders when the seasons change.
Strategies to meet the individual clothing needs and preferences of children include:
Talk about appropriate clothing for childcare with children
Talk about the differences in clothing across cultures
Address any instances of preference, judgement or exclusion based on clothing
Model appropriate dress (always wear a hat outside, wear safe footwear and avoid jewellery)
Try to make dressing tasks enjoyable and stress-free 
Make dressing tasks achievable and provide incremental goals
Supply alternative clothing
Ask parents to provide clothing that is easy for children to manage
[bookmark: _Toc366762611]Respect individual choices without compromising health and safety.
As an educator you must be respectful of family norms around clothing, uphold the centre’s policies and support the individual needs and preferences of the children. Your first priority is to ensure that all children in your care dressed in a manner that maintains their health and safety without disrupting learning.


National Quality Standard 
Quality Area and Standards included in section 1.3 of this guide:
Early Years Learning Framework
The principles, practices and outcomes included in section 1.3 of this guide:

[bookmark: _Toc450578780]
Learner Task Three
1. Why is it important for children to be dressed appropriately while in childcare?





2. How do you ensure all children’s clothing needs are met?





3. What do you do when a child is dressed inappropriately for care?
4. 

[bookmark: _Toc450578781]Activity 1C
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[bookmark: _Toc450578782]2. Promote physical activity
2.1. 	Consistently implement movement and physical experiences as part of the program for all children

2.2. 	Participate with children in their physical activity 

2.3	Promote physical activity through planned and spontaneous experiences appropriate for each child

2.4	Encourage each child’s level of participation in physical activities according to the child’s abilities and their level of comfort with activities

2.5	Engage children in outdoor play

2.6	Foster children’s participation in physical activities

2.7	Discuss with children how their bodies work and the importance of physical activity to people’s health and wellbeing
[image: ]


[bookmark: _Toc450578783]2.1 – Consistently implement movement and physical experiences as part of the program for all children
[bookmark: _Toc450578784]Benefits of being physically active
As an early childhood educator, part of your job is to ensure that children grow and thrive. Providing opportunities for physical activity is an essential part of your job. Most young children do not get enough physical activity. This may be due to lack of opportunity, inadequate outdoor areas or busy families. It is because of these reasons that physical activity should be a central part of any early childhood program.
Children are physically active though play activities. It is not required that children run a mile or do sit-ups in order to get in shape. They just need to move and have fun! A child’s level of physical activity is a huge determinant of overall health and wellbeing, as it has physical, psychological and social benefits.
Children who are physically active:
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\stick_figure_soccer_practice_300_wht_6086.gif]Sleep better 
Increase their social and motor skills
Build their endurance, flexibility and strength 
Maintain a healthy body weight
Avoid developing obesity-related illnesses 
Feel less stressed or depressed
Enhance their brain development
Increase their self-esteem and confidence 
Feel a greater sense of accomplishment
Feel more alert and less fatigued.
There are two kinds of motor skills that children develop as they grow and learn:
Fine motor skills – small movements using fingers, toes, mouth, etc.
For example: 
Picking things up with finger and thumb (pincer grasp)
Drawing and painting
Buttoning clothes
Using zippers
Cutting with scissors.

Gross motor skills - large movements using arms, legs, feet or entire whole body 
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\stick_figure_catching_football_pass_800_wht_3654.png]For example:
Pushing and pulling 
Throwing and catching 
Running
Climbing
Hopping and jumping.
Movement is essential for proper growth and development in children. Children need to be free to move and explore their environment so they can make their own discoveries.  It is through movement that they learn about their bodies and their environment, build relationships and develop essential skills.
Some children in your group will be more active than others, and this may create a challenge for you, but providing a range of activities that are appealing to all children is a significant part of a holistic early education program. Children need approximately 1-hour of unstructured active play, and 1-hour of structured physical activity each day. The early education program must incorporate opportunities for children to participate in both forms of physical play every day.
Early childhood education centres should include the following in the curriculum:
At least 1.5 hours per day outside
More than 2 hours of active free play 
At least 4 activity-related excursions per month
Physical environment that encourages children to challenge themselves.
	
The type or intensity of physical activity is less important than making sure it is regular, suits all developmental levels and generates enthusiasm.




Physical activity promotes the development of gross motor skills – controlled body movements that incorporate the larger muscles in the body (arms, legs, torso). Gross motor skills develop through practice and repetition and begin developing before fine motor skills. 
Physical activities that support gross motor development include:
Running at different speeds
Walking
Dancing
Yoga and stretching
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\riding_bmx_cycle_bike_pc.png]Skipping and jumping
Playing hopscotch
Tossing and catching balls of different sizes
Climbing – on approved structures 
Marching in time
Pedalling tricycles 
Pulling wagons or toys
Pushing toy strollers or brooms
Filling and emptying buckets and other containers
Catching balls
Movement games – Simon Says, Duck-Duck-Goose, Statues
Games that require clapping, tapping, turning around, hopping, etc.
Scavenger hunts that require children to collect certain items while skipping, hopping or walking slowly then quickly.
[bookmark: _Toc450578785]Moving indoors
Physical activities do not just occur outside. Movement can be incorporated into all learning by playing simple games, such as, crawling through tunnels, pulling toys, dancing, pretending to be animals, etc. Children need opportunities to practice large movements and the physical environment must encourage this. 
Physical activities can also help develop fine motor skills – controlled movement of the small muscles in the hands, feet, fingers and toes. 
Activities that develop fine motor skills:
Painting
Drawing
Colouring
Building
Spooning items from one container to another
Sorting items by size, shape or some other feature using a pincer grip, etc.
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\abc_blocks_800_wht.png]Buttoning, sewing (lacing cards), zipping, etc.
Playing with play dough or modelling 
Stacking and arranging blocks of various sizes 
Threading beads, macaroni, or wheel-shaped cereal onto string 
Doing puzzles with varying size handles or knobs
Turning the pages of books.
It is important that educators emphasise cooperation during physical activities. Set up activities that everyone can complete at their own levels of skill, such as an obstacle course. Celebrate with each child when he completes the course, and don't single out one child as the "winner." Educators can help promote a positive attitude to physical activity by encouraging, complimenting and validating all children’s efforts.
[bookmark: _Toc450578786]Implement physical activity
Ways to implement physical activities into the program:
Adjust the schedule to suit activity levels of children
Adjust the arrangement of the classroom to allow for indoor activities
Adjust the types of activities you offer to appeal to all children and abilities
Schedule circle (group) times where the activity focuses on some form of movement throughout the day
Provide stations where the children are free to rotate and explore activities 
Limit time where the children are required to sit or are otherwise confined.  Keep these times brief and then involve movement right after
Include time for free outdoor play 
Teach units on different kinds of dance, yoga, or martial arts
Play Games that involve movement both inside and out
Read books about movement
Shake things up, e.g., bring outdoor activities inside and take indoor activities outside
Incorporate physical activity into formal learning opportunities, e.g., use chalk to write letters or numbers outside and have the children move (run, jump, hop, skip, twirl) from letter to letter, or number to number
Recognise when a child needs to move and provide a way for them to do so instead of forcing them to sit through an activity.
Young children need to move and are incapable of sitting still for long periods of times.  If activities are done as a group, time for activities that require little movement should be limited.  As an educator you must respect children’s need for movement, and provide an environment that accommodates this and helps to develop their skills. 
National Quality Standard 
Quality Area and Standards included in section 2.1 of this guide:

Early Years Learning Framework
The principles, practices and outcomes included in section 2.1 of this guide:

[bookmark: _Toc450578787]
Learner Task Four
1. List three ways you can implement movement and physical experiences into the early childhood education program.






2. List three movement activities that help develop gross motor skills.







3. List three movement activities that help develop fine motor skills.



[bookmark: _Toc450578788]Activity 2A
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[bookmark: _Toc450578789]2.2 – Participate with children in their physical activity 
[bookmark: _Toc450578790]2.3 – Promote physical activity through planned and spontaneous experiences appropriate for each child
[bookmark: _Toc450578791]What does it mean to participate?
It is essential to all early childhood education programs that educators participate with children in the activities they are engaged in. Participating is not directing or taking over. Children need to learn to self-direct and govern their own activities, but educators can act as a role model to help negotiate the rules, resolve conflict and facilitate cooperation. When you participate with children, or engage them in organised games, you can learn about their skills and comfort with various activities.
Physical activity is an essential part of the curriculum and your involvement is key to getting all children involved and excited about moving their bodies. Join in with physical activities and games and encourage the reluctant children to try. Participating with children in their activities also allows educators to observe patterns of behaviour, relationships and developmental milestones. 
Physical activities should be balanced between planned and spontaneous, and structured and unstructured and:
Be interesting to all children
Allow children to adapt and change the activity so that it meets their needs
Provide challenges, but not frustration or fear.
[bookmark: _Toc450578792]Unstructured Play
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\figure_hula_hoop_12490.gif]Unstructured play is open-ended and spontaneous activities that children come up with without adult direction. When children are left to their own devices, they take initiative and engage in creative games and activities with their own objectives in mind. They make use of the environment and materials that are available to them to go on adventures, solve mysteries and tell complex stories.
Examples of unstructured and spontaneous play:
Running around the playground
Adventure games on the play structure 
Imagination games
Dress up games.
Unstructured play occurs in any environment, but the outdoors provides more opportunities for the children to be physical. They can climb, jump and run; they have access to elements that stimulate exploration and creation.
Young children need opportunities to play outside to be active. It is important that educators plan regular times for unstructured active play. Include two outdoor, unstructured play periods, of at least 60 minutes each, every day. 
Unstructured play does not mean that you do not participate with the children. This is a time for the children to lead you and show you what they can do. Run, climb and build with them, ask questions about their games, but let them direct the evolution.
[bookmark: _Toc450578793]Structured Play  
Structured play is has a set of rules with specific objectives, and involves more planning and direction from the educator. Structured activities have pre-determined rules and materials, a defined start and finish time, and hope to achieve an end result. These activities support cooperative play, teamwork and following directions.
Example of structured activities: 
Red-light-green-light
Tag
Card games and board games
Organised sports
Statues
Follow-the leader.
When planning structured activities, include active games that promote physical activity. Simple movement activities are a good way to ensure that children get the recommended 60 minutes of structured physical activity each day. 
Structured activities require that you participate with the children. Children need you to lead them, explain the rules and objectives, and help them negotiate conflicts. This does not mean that you are simply there to direct the action, play along.
Music and physical activity go hand-in-hand. Children are compelled to move their bodies to the beat, either through dancing, marching or jumping. 
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\upright_black_piano_800_wht_12434.png]Musical activities:
Stretch the imagination 
Move muscles
Strengthen spatial concepts 
Reinforce synchronicity
Support time keeping
Foster cooperation
Build confidence
Increase music appreciation
Relieve stress.
Physical activities that incorporate music can be both planned and spontaneous. 
For example:
Organise a game of statues
Start a dance party
Start a band
Organise a parade.
National Quality Standard 
Quality Area and Standards included in section 2.2-2.3 of this guide:





Early Years Learning Framework
The principles, practices and outcomes included in section 2.2-2.3 of this guide:

[bookmark: _Toc450578794]
Learner Task Five
1. Why is it important to participate with children in their physical activity?











2. List some examples of structured and unstructured activities.










3. List some examples of planned and spontaneous activities.

 

[bookmark: _Toc450578795]Activity 2B
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[bookmark: _Toc450578796]2.4 – Encourage each child’s level of participation in physical activities according to the child’s abilities and their level of comfort with activities
[bookmark: _Toc450578797]2.5 – Engage children in outdoor play
[bookmark: _Toc450578798]2.6 – Foster children’s participation in physical activities
[bookmark: _Toc450578799]Encouraging participation
The physical activities you incorporate into the early childhood education program should be appropriate for all children’s level of development. Some children will be more physically inclined than others and will be more confident with their bodies and when trying new things. Other children may feel anxious, are disinterested or have had limited exposure to physical activity at home.
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\read_together_story.png]Encouraging participation includes:
Spending time observing the children and their range of skills
Providing and planning activities accordingly
Using positive reinforcement and encouragement when children are working 
Noticing and commenting on what children are doing
Offering help when they are struggling
Asking if they would like to have a friend help them or work as a partner
Breaking children into small groups from time to time and offer activities that correlate with their abilities and comfort
Starting reluctant children with activities that they are comfortable with and then introducing new challenges as they gain comfort and success
Including one activity with varying degrees of difficulty
Avoiding showing frustration or disappointment.
It is important to encourage each child’s level of participation in physical activities according to the child’s abilities and their level of comfort with activities. Encourage everyone to play, but keep it low-key. Allow reluctant children to watch before they join in and give them the opportunity to be successful. Do not force any child to participate beyond their ability or comfort level. 


Specific strategies to encourage children to participate:
	Observation and documentation
	· Observe children during their free time and take notes on their range of skills in a designated notebook
· Use this information to plan targeted activities

	Individual activities
	· When painting, provide a variety of brushes to accommodate children with varying levels of fine motor skills
· If a child makes a mess or is colouring wildly, make statements such as, “I can see that you’re really excited.  Would you like to get your wiggles out over here before you join us?”  
· Stay positive and calm.  Have them help clean up the mess so they see it isn’t worth making it.
· Markers, crayons and coloured pencils require varying degrees of fine motor skills, provide a variety for colouring or drawing activities
· Provide various kinds of toys and materials for small children who are developing their skills

	Group activities
	· Play games like Simon Says that include tasks of varying degrees of difficulty – take 5 big steps, run in place, skip, jump, do star jumps
· When playing games, start easy and get harder as you go
· Find a group of children that are struggling with physical activity, e.g., skipping, and invite them to go to a designated area for movement.  Have them walk slowly, then fast.  When the children are comfortable and successful invite them to try skipping again.  
· Show them first, and then let them try.

	Communication
	· Make statements like, “I like how you drew this circle here.” Or, “I like what you’ve done with this project.”  
· As they work, make statements like, “I noticed you like to draw circles.” Or, “I noticed you like to run really fast, play ball, climb, etc.” 
· When you notice children’s work it boosts their self-esteem and encourages them to take pride in their work





[bookmark: _Toc450578800]Outdoor Play
It is important to engage children in outdoor play.  Engaging with children in outdoor play gives educators the opportunity to explore movement in various ways and observe children’s specific motor skills. 
You can engage children in the following ways:
Provide a variety of equipment to play with outside
Play structures
Play houses
Balls
Trikes
Gardening areas
Skipping ropes
Hula hoops
Initiate activities using the equipment:
Start a game of hopscotch
Throw a ball with a child who looks lonely
Invite some children to garden with you 
Organise group games:
Simon Says
Red Light, Green Light
Be a good role model:
Don’t just stand there and talk with other educators.
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\autumn_leaf_800_wht_6347.png]Move and engage with the children to encourage their motor development
Use nature and your surroundings to encourage exploration:
How many different coloured flowers can you find?
How many bugs can you find?
Collect different shaped leaves, etc.
Organise Scavenger hunts.

	
It is an important skill to be able to engage with children while still supervising others for safety.  Not all children will want to do specified activities; some may want to climb on a play structure while others choose to do an activity with you.  You must be able to play with various children while constantly looking out for all children’s safety.



[bookmark: _Toc450578801]How to foster participation
As an educator, you must help foster children’s participation in physical activities. Some children are reluctant to get involved and will need your encouragement and guidance to get involved. There are many ways you can do so.
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\red_check_mark_in_box_pc_800_wht_1619.png]Educators can foster children’s participation in physical activities by:
Planning for and participating in energetic physical activity with children, including dance, drama, movement and games. 
Including familiar games and physical activities.
Providing a wide range of tools and materials to support learning and development.
Discussing health and safety issues with children and involving them in developing guidelines to keep the environment safe. 
Considering the pace of the day. 
Providing a range of active and restful experiences throughout the day.
Supporting children to make appropriate decisions regarding participation.
Modelling the desired behaviour yourself.
Observing and making note of which children are reluctant to join and try to determine why. 
Making suggestions or invitations based on your observations.
Inviting reluctant children to join in a specific activity.
Announcing before heading outside what some activity options are and asking reluctant children what their choice might be.
Offering to play with them.
Spending time getting to know them so they build trust and feel more comfortable.
Asking the reluctant children to be your helper.
Inviting them to help another friend.
Inviting reluctant children to pick an activity for the day or specified time.
Involving the children in what kinds of choices are available.
Educating the children about the importance of movement and physical activity.
When children are not displaying a desire to participate in physical activity it is essential to find out what is stopping them.  It could be social in that they are not connecting with peers or that they are shy.  It could be a confidence issue in that they feel they are not good at something.  Or it could be a developmental issue.  Some children experience developmental delays due to a physical condition and some due to lack of stimulation in their environment.   
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\bulbQustion.jpg]Whatever the reason, it needs to be identified.  Once identified, it is important to brainstorm various ways to overcome the obstacle.  
If children are shy, spend time helping them connect with other children through various activities, both inside and outside.  
If they are feeling inadequate, make sure to encourage them both inside and outside.  
If you suspect that it is developmental, make sure to communicate your concerns to your lead educator or nominated supervisor.


National Quality Standards 
Quality Area and Standards included in this section:

The Early Years Learning Framework 
The principles, practices and outcomes included in this section:
[bookmark: _Toc450578802]Learner Task Six
1. Why is it important to provide physical activities that appeal to all children?







2. List some strategies to get reluctant children to participate and engage in physical activities.





3. List some ways you can engage children in outdoor play

 

[bookmark: _Toc450578803]Activity 2C
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[bookmark: _Toc450578804]2.7 – Discuss with children how their bodies work and the importance of physical activity to people’s health and wellbeing 
[bookmark: _Toc450578805]Talking to children about their bodies
Children are young and impressionable.  If we teach them healthy habits at a young age it is likely to ensure a lifetime of healthy habits.  Healthy children are more likely to feel good, and when children feel good, they are present. When they are present, they have more opportunities to explore and consequently learn and be successful.  
Talking with children about how their bodies’ work leads to developing a positive relationship with their own body.  It is important to help them feel good about themselves, their body and the choices they make.  By teaching them about the body and how it works, as well as how healthy habits affect the body, you are setting the stage for a healthy relationship between their mind and body.  
Educators are in an excellent position to help circumvent issues of shame or other insecurities, and empower the children to make healthy choices.  
There are many ways educators can explain to children how bodies work.  Keep it basic; there is no need to go deep at this age. 
For example:
Read books about body parts
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\mouth_shout.png]Display pictures with labels of body parts 
Use the correct vocabulary of their body parts as well as yours (point and say,  “hands, feet, head, eyes, ears, nose, mouth, etc.”)
Use dolls, puzzles, and pictures of people and talk about the body parts
Play games and sing songs about body parts (Simon Says, Head and Shoulders, Knees and Toes)
Offer colouring pages that depict body parts.
[bookmark: _Toc450578806]Why is physical activity important?
Physical activity contributes to a range of health benefits. Getting children to participate in physical activity from a young age will help them establish good long-term habits. 
Discussions about the importance of physical activity should include the following: 
Introduce different types of physical activities (running, climbing, gardening, biking, playing ball games)
Educate children about benefits of staying physically active (it feels good, have more energy, healthier bodies, fitter bodies, our brains work better, etc.)
Discuss carefully what happens to our bodies when we are not physically active (more tired, our brains are more sluggish, we feel yucky, etc.)
Keep activities, books, and discussions about bodies simple.  Be sensitive to individual children and their issues.  As discussed, you may have children who are reluctant to be physically active for various reasons.  Be sensitive to this and encourage them where you can.  
Be careful when discussing the correlation between weight and physical activity.  You may have children at a less than healthy body weight and you do not want them to feel bad about themselves.  Keep conversations fun and positive, and use a variety of methods to educate the children about the importance of physical activity.  
National Quality Standards 
Quality Area and Standards included in this section:



The Early Years Learning Framework 
The principles, practices and outcomes included in this section:

[bookmark: _Toc450578807]
Learner Task Seven
1. Why is it important to talk with children about how their bodies work and why physical activity is important to good health?






2. List some ways you could start a discussion with children about how their bodies work.






3. What are some issues that may arise when talking with children about their bodies?


[bookmark: _Toc450578808]Activity 2D
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[bookmark: _Toc450578809]3. Adapt facilities to ensure access and participation
3.1. 	Assist in providing challenging elements of outdoor and indoor environments that allow for experiences which scaffold children’s learning and development and offer chances for appropriate risk-taking
3.2. 	Promote the sun protection of children to meet the recommendations of relevant recognised authorities
3.3.	Provide a balance of natural and artificial lighting, good ventilation and fresh air
3.4.	Organise indoor and outdoor spaces that ensure children are not always dependent on adults to do things for them and are supported to create their own games and experiences
3.5.	Engage with children in constructing their own play settings/environments and create indoor and outdoor environments that stimulate and reflect children’s interests
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[bookmark: _Toc450578810]3.1 – Assist in providing challenging elements of outdoor and indoor environments that allow for experiences which scaffold children’s learning and development and offer chances for appropriate risk-taking
[bookmark: _Toc450578811]Providing a challenge
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\blank_four_in_a_row_800_wht_9103.png]Because children’s engagement in activities depends on the environment, educators need to provide children with the most appropriate setting to promote their healthy development. Indoor and outdoor learning areas should convey positive messages about being in a place that can be trusted, safe and friendly. A pleasant, well-organised environment provides children with a variety of age-appropriate activities and supports their development in all domains.
Many children spend most of their waking hours inside. While all early childhood education programs include some outdoor time, the bulk of a child’s day is spent inside, especially when UV radiation is at its most dangerous (not all centres have appropriate sunshades to cover the outdoor area). For this reason, it is very important that the physical space inside the classroom is maximised to promote learning and a sense of belonging.
Allowing children to move freely and touch or play with various items or activities from shelves or centres helps scaffold their learning. Scaffolding occurs children are exposed to opportunities and experiences that build on their existing knowledge and skills.
[bookmark: _Toc450578812]Scaffold children’s learning
Educators can provide challenging elements of indoor and outdoor environments that help scaffold children’s learning and development by:
Observing the children so you know what their skills are – knowing what they can accomplish and looking for what comes next.
Creating activities that promote new skills based on the skills they have already mastered either cognitive, physical or emotional.
Knowing what to expect from typical children of each age group (birth to age 6), and understanding that every child is different.
Offering a variety of activities at various stations, to meet the different needs of each child (both inside and outside the classroom).
For example, if you have a station that offers sewing or lacing, offer a variety of levels of challenge.  
For those with more developed motor skills, the activity can use more advanced tools
For those that are struggling to develop come up with something that is modified so they can experience success
Using your knowledge of child development, provide a variety of activities or areas with specific activities that are designed to promote certain developmental milestones.
Strategies to promote learning and development:
	Developmental Area
	Strategy

	Social and Emotional
	· Provide opportunities for the children to interact with their peers
· Identify children who are struggling with one another or individually, and gently offer them opportunities to talk about their feelings.  
· Offer suggestions for how they might handle various situations
· Role-play typical situations that might arise, and gather responses from children on what might be the appropriate way to handle various situations
· Invite the children to role-play various situations
· Read books about feelings
· Encourage paintings or drawings about feelings
· Teach about emotions in a way that is age appropriate

	Physical
	· Provide opportunities for various types of movement both inside and outside 
· Climbing apparatuses and play structures, and toys geared for certain age groups
· Play games that involve various kinds of movement.  Be sure to inter-mix movements that they are accomplished at with ones that are challenging.  Start with walking, then running, then skipping or hopping, and end again on walking (You want children to start and end on a successful note) 
· Encourage children when they struggle
· Point out what children are doing right, and offer tips on what they might try differently
· Offer activities that promote both gross and fine motor development both inside and outside the room
· Activities that promote gross motor development include but are not limited to: wiggling, reaching, sitting, scooting, rolling over, crawling, standing, walking, climbing (stairs are great for little ones - provide 1 or 2 steps), twirling, dancing, tumbling, running, skipping, hopping and many others. Be creative

	Cognitive
	· Provide a range of cognitive activities for the children both inside and outside 
· Promote language acquisition and all cognitive development through talking with the children, as well as listening
· Use the correct name for things (bull-dozer, umbrella, zebra, grasshopper, tulip, wheelbarrow, etc.)
· Introduce new things (animals, vehicles, flowers, trees, clothing)
· Provide a variety non-fiction books for them to explore 
· Offer lessons on various new concepts (flowers, tools, vehicles, storms, etc.)
· Provide art and craft projects around different topics and lessons
· Go on excursions or neighbourhood explorations and talk about what you see
· Offer puzzles with the appropriate level of difficulty, again making sure they have success before failure


[bookmark: _Toc450578813]Appropriate risk taking
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\tightrope_navigation_800_wht.png]Children should have access to environments that foster positive peer interactions, independence and appropriate risk taking. Measured risk-taking is essential for children’s healthy development and it is essential that educators understand the appropriate level of challenge and risk for different children and age groups.  When a situation is too challenging, you can set children up for repeated failure, which is disruptive to their belief in their capabilities, and can discourage them from trying new things. When you offer the right amount of challenge, you promote learning and accomplishments of developmental milestones and set children up to be successful.
It is essential that you provide the children with an environment that encourages them to take risks, because it is through taking risks or trying new things that they learn and develop. Educators must prepare both indoor and outdoor environments according to the children’s developmental needs. We need to know where they have been, where they are, as well as where they are going in order to create just the right environment.  
Strategies that offer chances for appropriate risk taking include:
Provide a variety of activities, toys and structures that meet the social and emotional, physical, and cognitive development of the children. 
Play a variety of games that encourage proper developmental growth – start easy and make the tasks harder as you see success.
Offer toys that are fun and encourage children to try new things.
Add new toys from time to time that work on a new skill (different kinds of balls to throw, skipping ropes, hopping or bouncing toys, tricycles).  
Organise games based on the children’s skills using balls or other items; make the games a little more difficult as they show success.
Talk about what you see in the environment or various educational topics with increasing levels of detail depending on the children’s interest and ability to understand.
Once children are familiar with and successful at certain activities or manipulating certain toys, introduce new activities or toys that offer challenges with increasing levels of difficulty
Encourage the children to try new things and use encouraging words when they try
If you see them struggling with a new task, don’t go to help them immediately – often children need to try many times before they will succeed (if they do it right the first time the activity is not challenging enough)
Ask a child if they are ready for help, before you help them
Show them or model a new task before encouraging the children to try on their own 
Play movement games with the children like Simon Says, Hokey Pokey, and Red Light-Green Light.  Start with easy tasks and make them harder as children progress
Introduce letters and numbers and their sounds or vocabulary words in small amounts.  
Move on to new letters, numbers or vocabulary words once they are successful.
Repetition is essential for children’s success.  Children need to feel successful and need to be encouraged in order to take the risks necessary for them to develop and grow.  If you are concerned that a child is not making the correct developmental progress, or is afraid to take risks, it is imperative to communicate this gently with the lead educator. 


National Quality Standards 
Quality Area and Standards included in this section:

The Early Years Learning Framework 
The principles, practices and outcomes included in this section:

[bookmark: _Toc450578814]Learner Task Eight
1. Why is it important to provide challenging elements of outdoor and indoor environments that help scaffold children’s learning and development?




2. Why is it important to offer children chances to take appropriate risks?

[bookmark: _Toc450578815]
Activity 3A
[bookmark: _Toc450578816][image: ] 

[bookmark: _Toc450578817]3.2 – Promote the sun protection of children to meet the recommendations of relevant recognised authorities
[bookmark: _Toc450578818]Sun protection
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\hot_summer_sun_800_wht_8704.png]Educators are responsible for teaching, reinforcing and modelling positive sun protection behaviours.  Most early childhood education centres and services promote outdoor play for at least an hour each day and children must be protected from the sun.
Sun protection is essential for safe outdoor play in the early childhood setting because: 
Australia has the highest incidence of skin cancer in the world. 
Childhood exposure to UV radiation contributes significantly to the development of skin cancer in later life.
(Australian Institute of Health and Welfare, 2012) 
All children in early childhood education and care settings must be dressed appropriately for sun protection. This means that children must wear hats outside, and always wear a t-shirt and sunscreen. Outdoor play is essential to all early education programs and many centres enforce a ‘no hat, no play’ rule that excludes the children without hats from outdoor activities. 
It is also important that you are aware of and follow all sun protection actions regarding your own exposure to UV. Protect yourself with appropriate clothing, sunscreen, sunglasses and a hat during all outdoor activities.
Most early childhood education centres will have a sun shade installed over the outdoor area to provide sun protection, help cool the area and reduce the heat. Natural shade from trees and shrubs can also provide shade and help to improve the natural environment at the same time.
Children who attend an early childhood education and care centre usually do so during peak UV times (10 am and 3pm). Because of this, it is essential that the centre has practices in place to protect the children, and educators focus on teaching children about skin protection.
Vitamin D is important for growing bodies, particularly the development of strong bones and muscles.  Exposure to UV radiation is the best source of vitamin D, but also the major cause of skin cancer. Balancing children’s exposure to the sun is the best way to lower their risk of skin cancer and ensure they get sufficient vitamin D.
Early childhood education and care centres must implement the following to ensure children in their care are protected from the sun:
A comprehensive sun protection policy that meets a minimum national standards relating to curriculum, behaviour and the environment
Provide adequate shade
Reschedule/minimise outdoor activities during peak UV periods of the year
Teach and reinforce positive sun protection behaviours.
 (Cancer Council Australia, 2014)
[bookmark: _Toc450578819]Sun Protection Policy
All early childhood education services must enforce a comprehensive sun protection policy. This policy describes the centre's commitment to sun safety and outlines responsibilities for educators, staff, families, children and visitors.
A sun protection policy ensures the following:
All children and staff have some UV exposure for vitamin D
All children and staff use a combination of sun protection measures (sunscreen, hat, appropriate clothing)
Children learn to be responsible for their own sun protection
All staff and families are informed of the service’s SunSmart measures
The service provides a safe outdoor environment with adequate shade 
Sun protection measures are included in planning daily activities.
(Cancer Council Australia, 2012)
Sample SunSmart Policy
	Shadybrook Early Childhood Education Centre Sun Protection Policy

	Outdoor Activities
	· Outdoor activities are planned outside peak UV times (before 10 am and after 3pm)

	Shade
	· All outdoor activities are planned in shaded areas
· Activity areas are moved throughout the day to maximise shade patterns
· Educators assess the availability of shade when planning excursions and all other outdoor activities. 
· Children are encouraged to use available areas of shade when outside. 
· Children who do not have appropriate hats or outdoor clothing are required to play in the covered area or indoors
· A shade audit is conducted regularly to determine the current availability and quality of shade.
· The centre will provide a portable shade when needed or when holding a special event or excursion.




	Clothing
	· Children are required to wear loose fitting clothing that covers as much skin as possible.  
· Tops that cover the shoulders are required.
· Educators and staff must wear their uniform at all times.
· Children, educators and staff are encouraged to wear close fitting, wrap-around sunglasses that meet the Australian Standard 1067 (Sunglasses: Category 2, 3 or 4) and cover as much of the eye area as possible.

	Hats
	· All children and educators are required to wear hats that protect their face, neck and ears, i.e. legionnaire, broad-brimmed or bucket hats. 
· The centre enforces the 'no hat no play' rule – any child without a hat must remain inside, or undercover during outdoor activities.

	Sunscreen
	· All children, educators and staff are required to wear SPF 30+ or higher broad spectrum, water resistant sunscreen (provided by the centre)
· Sunscreen must be applied at least 20 minutes before going outdoors and reapplied every two hours if outdoors. 
· With parental consent, children with naturally very dark skin are not required to wear sunscreen to help with vitamin D requirements. 

	Families and Visitors
	· Families and visitors are required to comply with this policy when attending the centre.
· Special requests/needs regarding the use of sunscreen will be reviewed on a case-by-case basis and in line with this policy.

	Education
	· The centre incorporates this policy into all curriculum and learning programs
· Sun protection information is shared and made available to families, staff, visitors and community members.
· Educators, parents, staff, visitors and community members are informed of changes to the policy

	Policy Availability
	· This policy is communicated to families, educators, staff and visitors upon arrival to the centre.
· Updates to this policy will communicated to all parties in a timely and efficient manner

	Policy Review
	· This policy will be regularly reviewed and updated according to relevant recognised authorities.


(Adapted from Cancer Council Queensland, 2013)



National Quality Standards 
Quality Area and Standards included in this section:

The Early Years Learning Framework 
The principles, practices and outcomes included in this section:



[bookmark: _Toc450578820]Learner Task Nine
1. What are the sun protection guidelines for children according to the recommendations of relevant authorities?







2. How do you enforce these guidelines at your centre?








3. What can you personally do to uphold the sun protection guidelines at your centre?
[bookmark: _Toc450578821]
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[bookmark: _Toc450578822] 3.3 – Provide a balance of natural and artificial lighting, good ventilation and fresh air
Lighting, ventilation and fresh air are important aspects of a healthy early childhood education setting.
[bookmark: _Toc450578823]Lighting
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\higher_learning_pc_evolve_three3545.jpg]Exposure to natural lighting provides a range of developmental health benefits for children. Ideally, natural light will let in light without glare, and prevent overheating and excessive exposure to UV radiation.
Benefits of natural light:
Children learn better 
Energising and refreshing
Better concentration
Reduces energy requirements. 
In the early childhood education and care setting, natural lighting must be provided and distributed when, and wherever possible. It is recommended that windows face the sky and open for ventilation. When the rooms of the building are located towards the interior, less natural light is available for children. This creates a reliance on artificial lighting for extended periods of the day and limits children’s exposure to natural rhythms of daylight. It is not sufficient to ‘borrow’ light from another room, i.e., leaving doors open, etc. 
When structural constrains inhibit the exposure to natural lighting, educators must do what they can to incorporate activities into the routine that balance exposure to natural and artificial lighting.
For example:
Arrange the room to make the best use of natural lighting, i.e., allocate the darker areas of the room for sleeping, or quiet time
Schedule activities to make use of natural lighting throughout the day, i.e., go outside early in the morning and late in the afternoon (this also avoids over-exposure to UV)
Include additional outdoor time when weather permits, or if you have sufficient protection from the sun.
	
The benefits of natural lighting must be balanced against undue to exposure to the sun and heat, especially during the summer months. You must consider all factors before making alterations to the routine.



Some buildings have skylights that provide natural light, and while this may be an adequate compromise, they do not provide sufficient natural lighting and ventilation to be considered a replacement for traditional windows. Ideally, skylights should face south where possible. It is strongly recommended that skylights be adjustable so that the amount of natural light entering the room can be controlled. Ventilated skylights should have a damper.
[bookmark: _Toc450578824]Ventilation
Ventilation in the early childhood and care setting is required to control the circulation of unpleasant odours and the accumulation of harmful contamination by micro-organisms, pathogens and toxins. Good ventilation also creates a more comfortable learning environment for children and educators.
Young children have immature and delicate immune systems that are easy targets for allergies and illness. Good indoor air quality is essential to minimising children’s exposure to contaminants.
If you centre uses an air-conditioner, it must comply with Australian safety standards and undergo regular maintenance. Ducted evaporative cooling systems draw fresh air from outside the building and send air from inside the building to the outside. This produces a constant stream of fresh air through rooms.
Some refrigerated air-conditioning systems can also circulate fresh air; however, some other systems can only re-circulate internal air. Air-conditioning systems that cannot circulate fresh air drawn from outside the building do not meet safety standards.
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\breath_nose_air.png]Rooms in early childhood education centres require at least 10 times more fresh air than houses because of their high occupancy rate.
Good indoor air quality is important for avoiding the following: 
Headaches, fatigue, shortness of breath
Sinus congestion, coughing and sneezing
Eye, nose, throat or skin irritations
Dizziness and nausea.
There are five basic control methods for reducing indoor air contaminants: 
Provide good ventilation
Manage contaminants at source
Use materials with low contaminant emissions
Seal or enclose contaminants
Extract air at source
Keep building heated to required standard
Avoid cycles of hot and cold indoor temperatures 
Do not over water plants
Keep fish tanks covered
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\window cleaner Fotolia_37490496_S.jpg]Make sure all windows are in good working order.
Ventilation must:
Supply fresh air for breathing
Clear away pollutants and odours to improve air quality
Help remove excessive moisture in the air
Improve thermal comfort in warm weather by increasing air movement and removing heat.
Steps to good ventilation:
Make ventilation part of the centre’s health policy
Turn heating on early on cold morning 
Keep window catches, hinges, and openings in good working order
Open windows on opposite sides of the room
Install and use ceiling fans.
The learning environment must have the following features:
Fresh air is available at all times to:
Help prevent the build-up of carbon dioxide
Clear pollutants, odours and excessive moisture
Improve comfort in warm weather by increasing air movement and removing heat
Comfortable temperatures regardless of outdoor conditions
Good natural lighting, free from glare
Outdoor noise from doesn’t interfere with learning.
	
If you have concerns about the ventilation and lighting of rooms at your service, talk with your supervisor. Every early childhood education facility must be committed to providing a safe, sustainable and appropriate environment to all children.




National Quality Standard 
Quality Area and Standards included in section 3.3 of this guide:

Early Years Learning Framework
The principles, practices and outcomes included in section 3.3 of this guide:




	
[bookmark: _Toc450578825]
Learner Task Ten
1. What are the benefits of natural lighting for young children?







2. Why is fresh air important to young children?








3. What steps can you take to ensure children have a balance of natural and artificial lighting, good ventilation and fresh air?
[bookmark: _Toc450578826]
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[bookmark: _Toc450578827]3.4 – Organise indoor and outdoor spaces that ensure children are not always dependent on adults to do things for them and are supported to create their own games and experiences
[bookmark: _Toc450578828]3.5 – Engage with children in constructing their own play settings/environments and create indoor and outdoor environments that stimulate and reflect children’s interests 
[bookmark: _Toc450578829]A positive physical environment
Children need plenty of physical space to learn. How the environment is arranged is vital to the development of their independence and self-confidence. When they have room to move, explore, experiment, create and express themselves, children become less dependent upon educators for direction.
A positive physical environment that promotes independence includes the following: 
A place where each child can keep their personal belongings (baskets, cubbies, lockers with the child's name and picture).
Furniture and equipment is child-sized and in good condition.
Furniture, materials and other equipment in the room is adapted for children with varying abilities.
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\white_container_shelve_800_wht.png]Equipment and materials are located on low shelves, encouraging children to make selections on their own.
Shelves are neat and uncluttered so children can see what equipment is available. 
Equipment is organised logically and located where children can find what they want.
Label shelves with pictures that show the children where equipment belongs so they can put things away.
Display children's artwork where they can see it and show it to their families.
Pictures (in books, on display boards, etc.) that reflect the cultural and social backgrounds of the children in the group.
It is a good idea to include elements that are home-like so children can feel a sense of familiarity with the environment upon arrival. This is another way you can build the home-care connection, and this helps to make them feel more comfortable in their explorations.  

[bookmark: _Toc450578830]Questions to ask yourself
Look around the room and outdoor area and ask yourself the following questions:
How does it sound and smell?
What does the space look like from a child’s perspective?
Does it convey a positive image?
How do you feel working in this environment?
How do you think the children feel in this environment? 
Is it interesting for the children?
Are there elements of beauty?
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\stick_figure_holding_question_mark_7803.png]Are there unique features that capture the children's interest to explore and use their imagination?
Are the play spaces uncluttered, tidy and safe?
Are the pathways clear?
Are there both active and passive play areas?
Are there activity areas for individual play as well as group play?
Is there enough space?
Are there enough materials?
Is everything they easily accessible?
Resist the urge to constantly change the layout of your room or playground. A consistent and predictable environment helps children to feel a sense of belonging and attachment as well as allowing them opportunities to practice using materials and equipment.
Children need to be able to play independently, and in small to medium sized groups, without spilling into other groups. Break up the space with clear pathways and clear play areas to foster productive and focussed play. 
Some children may not have the social skills for small group experiences. At first, they will be most successful playing alone. Educators can help by providing materials and activities designed for use by two children. This will help a child learn to make a friend. When children have had many opportunities to relate to and play, with another child, they will be more ready to play with a group of three or four children.
Children need opportunities to be active even when the weather prevents going outside. Set up a play area indoors that encourages active play throughout the day. 
[bookmark: _Toc450578831]Indoor and outdoor areas
Think about the equipment and materials used in both indoor and outdoor areas, and arrange them to create an aesthetically pleasing environment that is safe and conducive to learning. 
Provide mirrors for children to see themselves
Put up photographs of children and their families
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\Animations\check_it_off_your_list_500_wht.gif]Plant flowers, herbs and plants with a pleasant aroma and arrange them in pots (inside and outside) for the children to enjoy and learn about
Provide private places for changing 
Provide quiet areas for reading and peaceful play
Provide soft spaces
Use natural materials where possible
Provide equipment that ensures success for all children regardless of ability
Provide equipment that children can use independently
Do not to clutter play spaces as this can overstimulate children.
Strategies for supporting children’s play:
Arrange safe places for children to play 
Include unstructured and structured play in the routine
Provide a range of educational toys and natural elements (sticks, rocks, dirt, water, leaves)
Encourage children to find/make their own toys both inside and outside (fabric, boxes, bottles, etc.)
Play with children 
Follow the children’s lead and resist the temptation to criticise, direct or turn play into a lesson
Use portable playground equipment such as:
Balls
Hoops
Tunnels
Tricycles
Encourage small group activities when space is limited, e.g., when doing a gardening activity, take five children outside at a time and then swap so all children get the opportunity to participate.
In order for free-play time to go smoothly, it is imperative that you teach children your expectations before setting them free.  If you have an open ended timeframe where some children can choose individual activities while you are doing an activity with a small group, you must communicate with the children what the expectation is for free-play.
For example:
Children must only get one thing out at a time.
Provide a designated area or shelves with activities that they can do independently.
Communicate your expectation of noise level, how they can move, where they can move, what they can choose from.
Communicate with them how to get your attention when you are engaged with a small group.
If you communicate your expectations ahead of time you are allowing children to be successful.  Your expectations may change with time, so be sure to communicate these changes with the children before implementing them.


National Quality Standards 
Quality Area and Standards included in this section:
The Early Years Learning Framework 
The principles, practices and outcomes included in this section:
[bookmark: _Toc450578832]Learner Task Eleven
1. What are the benefits of arranging the learning environment to reflect the interests and abilities of the children?











2. List three elements of a positive learning environment that promotes independence:











3. Why is it important to provide children with a consistent and predictable environment?

[bookmark: _Toc450578833]
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[bookmark: _Toc450578834]4. Help children with change
4.1.	Prepare children for changes in a supportive and timely manner
4.2.	Assist in developing meaningful routines, including those to minimise distress at separation of the family and child
4.3.	Identify and respond to children’s feelings openly, appropriately and with respect
4.4.	Encourage children to communicate, listen and treat others with respect
4.5.	Encourage opportunities to express feelings and emotions appropriately
[image: ]

[bookmark: _Toc450578835]4.1 – Prepare children for changes in a supportive and timely manner	
[bookmark: _Toc450578836]The changes children face
Children are asked to manage changes in their life and environment on a daily basis. 
Changes and disruptions such as:
Sleeping somewhere other than home
Going somewhere different after care
Being picked up by someone different 
Moving to a new room in the centre
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\Fotolia_25060504_S.jpg]Losing an important item
Change to daily routine 
A new carer or educator 
Special visitors 
A new sibling
Moving to a new house or town.
Children are creatures of habit. They store information they feel is important and assign ‘rules’ to the information to make predictions about their world. This helps them feel connected and secure. For example, if a child has been going to grandma’s house on Wednesdays for the past year, he/she is likely to become confused or distressed when this changes to Monday. 
Children need and prefer consistency and predictability in their lives. It is important to understand these needs so you can anticipate and plan for the times when children may have difficulty coping with changes.
Some children will adjust to change quite quickly, while others will have a harder time and may show signs of anxiety and stress. How a child adjusts to change depends on their temperament, family circumstances and personality.
When children are experiencing change they may be:
Anxious
Clingy
Moody or irritable
Angry
Sad
Afraid
Less sociable than usual.
[bookmark: _Toc450578837]Be supportive
Strategies for helping children with change:
Help prepare children for the change 
Introduce new children to each other rather than just putting them in with the group
Warn children in advance that there is going to be an interruption to the routine
Warn children when a special visitor is coming – tell them who it is and why they are coming
If a child is moving house or the family is relocating elsewhere, work with the parents to come up with a plan for the transition
Make yourself available to the child and/or their family during times of change
Talk about the change with the child and/or their family
Acknowledge the child’s worries, fears and anxiety and be reassuring
Involve the child in making decisions about the change (where possible)
Try to make routines predictable 
Avoid making changes to the program or the room if children are experiences changes in their home lives.
[bookmark: _Toc450578838]Transitions
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\cry_sad_stress_depressed.png]Disruptions are unavoidable, especially in the early childhood setting where there are frequent transitions. Transitions are changes from one activity or place to another, e.g., indoor to outdoor activities, from one room to another, activity to activity, or leaving the service for an excursion. Children find transitions difficult for many reasons. 
They: 
Don’t like their games and activities to be interrupted
Are anxious about new environments and unknown activities
Don’t like periods of inactivity
Worry about will happen next.
Some children have a harder time with transitions than others because their home lives are unpredictable and inconsistent. For example, children who live in two households are more affected by change than children whose lives are less stressful. It is important to be aware of these cases and provide additional support to the children during transitions.
Children base their sense of time on activities, not on a linear concept of real time. For them, it’s time to go outside when their activity is over, not because it’s 2 o’clock. Daily routines help children adjust to the many changes that occur during their day.
Use a daily routine to outline the sequence of the day's activities and inform children when they will occur and for how long. Post the routine in the classroom for children (and parents) to refer to (use pictures as well as words for young children). When the daily routine is consistent and predictable, children tend to feel more secure in their environment.
Educators should try to stick to the daily routine as much as possible, but when transitions are necessary, use the following strategies to help children adjust: 
Talk to them about the change – why it’s happening, what it will look like, etc.
Give them plenty of warning, e.g., 5 minutes prior the change, announce what will be happening.
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\hourglass_800_wht_time8758.png]Include time for packing away activities.
Assign them specific tasks during transitions, e.g., gathering supplies, moving chairs, setting up for lunch, etc. 
Use the buddy system – pair a reluctant child with an enthusiastic child. 
Come up with a signal to indicate when a transition is occurring, e.g., flick the lights, ring a bell, play a transition song, etc.
Teach the children a song to help with transition times, e.g., the clean-up song, going outside song, pack up time song, etc.
Model good transition behaviours – keep calm and make sure you are prepared for the transition prior to alerting the children.
Make the transition as quickly as possible.
Some children approach change and transitions with curiosity and eagerness while others will hang back, or attach themselves to a trusted adult and watch for a while. Pay attention to signs of anxiety and respond quickly and appropriately. 
Do not force a reluctant or anxious child into a new situation, this only makes things worse and reduces their trust in you. Be patient and reassuring, and provide as much information as possible without overwhelming the child. 
To support the children in your care who have a hard time with transitions, try these additional strategies:
Have another educator available to provide one-on-one attention to individual children at key transition times such as arrival and departure.
Offer ways to save and protect their projects so children can work on them later or have a concrete way to remember them, e.g., take photographs of special creations; provide a shelf or cubby for unfinished projects, etc. 
Most children in the early childhood setting will transition to a new room as they get older. For some, this is an exciting time, but for others it can create stress and anxiety. These children may express their anxiety about the change by acting up, or regressing to a former developmental stage.
Educators can help all children who are transitioning to a new room by:
Communicating with families in advance so they can prepare the child at home.
Creating a transition plan with the family and the new educator.
Arranging regular visits to the new room prior to the transition.
Helping the child and family get to know the new educator before they move.
Supporting the child and the family prior, during and after the transition.
Reflecting on the child’s time in their current room and showing them how much they have grown and what they have to look forward to in the new room – give the child a scrapbook of their time in your room that includes pictures and stories of their experience.
National Quality Standard 
Quality Area and Standards included in section 4.1 of this guide:



Early Years Learning Framework
The principles, practices and outcomes included in section 4.1 of this guide:



[bookmark: _Toc450578839]Learner Task Twelve
1. What are some examples of changes that may be challenging for young children?





2. List some strategies for helping children cope with change.





3. What are some of many transitions in a child’s day?





4. List some strategies to help children make successful transitions.


[bookmark: _Toc450578840]Activity 4A
[image: Fotolia_2204087_XS.jpg]


[bookmark: _Toc450578841]4.2 – Assist in developing meaningful routines, including those to minimise distress at separation of the family and child
Children feel more secure in their environment when they know what is happening each day. Chaos and uncertainty are unsettling and make it harder for children to learn. Routines are very important to give children a sense of order and security. Routines are the sequence of actions that are regularly followed throughout the day. They include predicable events such as snacks, toileting, group activities, outdoor play, etc. 
Children feel secure when the routine is the same each day, with only minor variations. For example, outdoor play is always before lunch, quiet time is always after lunch and free play is always just before pick up. Children like to be able to predict what their day will look like and anticipate the next activity. 
[bookmark: _Toc450578842]Why is routine important?
Predictable, consistent and meaningful routines help children:
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\arrows_cycle_spin.png]Feel comfortable and competent in their environment 
Know what is expected of them
Develop a sense of trust and security in educators
Develop a sense of self-control and mastery over their world
Engage with the group, activities and individuals
Focus on learning, exploring and interacting with others
Apply their energy in a positive way
Build self-discipline  
Regulate their emotions.
[bookmark: _Toc450578843]Helping children to develop skills
While allowing for individual differences among children, the daily schedule should incorporate opportunities for children to develop the following skills:

	Skills
	Activities

	Language skills
	· Communal meals
· Dramatic play
· Water and sand play
· Art project
· Music and movement activities

	Physical skills
	· Manipulatives 
· Climbing and jumping
· Riding tricycles
· Building with blocks
· Catching balls

	Social skills
	· Making friends
· Negotiating
· Handling conflict and disagreements
· Taking turns
· Feeling and express empathy for others
· Helping each other
· Inviting another child to enter a game

	Cognitive skills
	· Exploring the materials in the water table to see what floats or sinks
· Building a complex block structure
· Combining paint colours at the easel
· Solving a puzzle

	Self-help skills
	· Putting on and taking off dress-up clothes
· Setting the table in the house corner
· Selecting and putting away toys
· Serving themselves during meals
· Toileting

	Coping skills
	· Separation from parents
· Dealing with frustration
· Responding to conflict 



Educators can assist in developing meaningful routines for children by: 
Balancing the day between:
Active and quiet times
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\balanced_bar_800_wht.png]Indoor and outdoor play
Large group, small group and individual activities
Child-initiated and adult-directed activities
Allowing sufficient time for stress-free transitions 
Providing time for free play and discovery
Including at least 45 minutes of outdoor play
Avoiding long periods of sitting.
Most young children are not able to sit for long periods, such as large group activities. When activities are highly structured and adult-directed, children become frustrated and start misbehaving or become withdrawn. Try to keep these activities short and interactive to maintain their interest.
A typical day in an early childhood education setting will start with a large group meeting (sometimes called ‘circle time’). This time is used to bring the children together to share news and important information, and review the day’s activities. These large group meetings are important to build a sense of community, and help children practice sitting and listening.
Post a copy of the daily routine in the room and give parents a copy to keep at home. This will help make the routine predicable and consistent for the children. When parents are informed about their child’s daily routine while in care, they can better support their child with transitions and changes.
Example of a daily routine:
	8:00 - 8:45 am
	· Arrival – allow time for children and families to say goodbye
· Toileting
· Free play

	8:45 - 9:00 am
	· Clean up and prepare for first activity

	9:00 - 9:30 am
	· Group Time
· Review of day’s activities 
· Song time – action songs, finger plays, concept games
· Story

	9:30 - 9:45 am
	· Outdoor play or vigorous indoor activity (including teacher-directed games)

	9:45 - 10:00 am
	· Toileting, clean-up, water break

	10:00 - 11:15 am
	· Activity areas/Discovery - children select activities from a changing variety of materials
· Teacher directed activities and self-directed activities - examples include: creative art, cooking, science, block building, dramatic play, language art/listening, sand and water play, dramatic role play, fine motor manipulatives, gross motor skills, etc.

	11:15 - 11:30 am
	· Toileting
· Prepare for lunch 

	11:30 am - 12:00 pm
	· Lunch

	12:00 - 12:30 pm
	· Clean up
· Toileting
· Preparation for nap

	12:30 - 2:30 pm
	· Naptime/Quiet time

	2:30 - 3:00 pm
	· Toileting
· Snack

	3:00 - 3:30 pm
	· Group Time
· Free play in activity areas

	3:30 - 3:45 pm
	· Toileting and preparation for outside play

	3:45 - 4:45 pm
	· Outdoor play or vigorous indoor play

	4:45 - 5:30 pm
	· Free choice in activity areas
· Preparations for departure


[bookmark: _Toc450578844]Making it easier
Include pictures of activities next to the description of the day’s events. Where possible, use photographs of the children engaged in these activities so they connect the information to the action (and children love to see pictures of themselves).
The daily routine must be flexible to allow for unexpected events. Include time for transitions between activities in the schedule, particularly if there is a lot of clean up or if children need to put on additional clothing for cold or wet weather. 
Quiet time or naptime is often required for younger children, but making children nap can be a challenge. Instead, include a ‘quiet time’ in your routine, do not insist that children actually sleep but everyone must rest their bodies and minds for 30 minutes. Offer puzzles and books, and play soft, quiet music. 
Routines are especially important for the children who have a hard time separating from their parents/carers at drop off. Some children will need their own ‘drop off routine’ to help make the separation easier. 
Allow the parents to remain the room for a short while, invite them to join the morning meeting, read a story or do a quiet puzzle with their child. Once the child starts to adjust to the routine, encourage the parent to leave as soon as possible, but always ensure they say goodbye to their child. 
Some children will have a hard time with the daily routine; this is usually due to a lack of consistency in their lives. They may doubt that activities will actually happen. Be careful not to break from routine too often, particularly when special events are planned, such as an excursion, celebration or fancy dress day. 
When they first enter the early childhood setting children will need to be reminded of the daily routine throughout the day. This is usually because it differs from their home routine; they may be used to going outside whenever they feel like it, or having lunch when they are hungry instead of a particular time. Do not get frustrated with these reminders; be patient and consistent.
Post a summary of the day’s activities on the door or in the daily sign-out book so parents can see what their children did.  This is very helpful for those times when you aren’t able to speak with each parent individually at the end of the day and helps the parent engage their child in a conversation about their day. If you have a child who had a hard time separating from their parent in the morning, make time to speak with the parent at that end of the day to let them know how the day went. Focus on the child’s successes over their challenges.
National Quality Standard 
Quality Area and Standards included in section 4.2 of this guide:



Early Years Learning Framework
The principles, practices and outcomes included in section 4.2 of this guide:

[bookmark: _Toc450578845]
Learner Task Thirteen
1. List three reasons why routines are important to young children.








2. How can you assist in developing meaningful routines for children?

[bookmark: _Toc450578846]
Activity 4B
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[bookmark: _Toc450578847]4.3 – Identify and respond to children’s feelings openly, appropriately and with respect
[bookmark: _Toc450578848]Observe children for signs
Observing children for signs of how they are feeling, and responding promptly and sensitively, is fundamental to every early childhood and care educator.
Children will express emotion for any number of issues:
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\stick_figures_angry_toward_other_800_wht_4442.png]Changes in family circumstances
Accidents that may occur during the day 
Separation from familiar people and places
Family relationships may complicated and confusing
Interactions with other children
Loss of a pet or special person
A forgotten or lost comfort item
Ill health
Embarrassing events (toileting accidents, falling over, making a mess, etc.)
[bookmark: _Toc450578849]Respecting children’s feelings
Children’s concerns may seem minor to you but to the child they may be very distressing. Look out for any behaviour that is out of character, i.e., unusually aggressive or quiet behaviour, and teary emotional outbursts. Give them the opportunity to talk to you about what is upsetting them, and let them know that you are there to help. 
Three to five year-olds express a wide range of emotions, and are able to use appropriate labels such as mad, sad and happy to differentiate their feelings. In the early childhood setting you will see a wide range of emotional reactions, some of them very intense and uncensored. Children’s emotional states are very situation-specific at this age, and can change rapidly as they go from one activity to another. 
Be aware that the words children use to express themselves only communicate part of the message. Younger children have not developed the cognitive and language skills to always express themselves verbally, so most information they convey comes from their body language. Pay close attention to the tone of voice being used, gestures and sounds they make in place of words.
Children will communicate their feelings using:





In order to respond to children’s feelings appropriately, you need to be able to recognise and identify them. Educators must pay close attention to what children say, what they do and how they respond in certain situations.
[bookmark: _Toc450578850]Art
Educators need to be aware of any signs of unhappiness, anger or distress children may be trying to communicate. Children often express their feelings in their artwork instead of talking about them. For example, a child who is painting with a lot of dark colours, and stabbing the paintbrush into the paper may be feeling angry or upset about something. Use this opportunity to engage with the child, e.g., “I see that you are banging the paintbrush into the paper. Are you upset about something?”
	
Be careful not to interpret or assign meaning to children’s artwork. If you have concerns about a child, talk with the lead educator or your nominated supervisor.



[bookmark: _Toc450578851]Responding to Children’s Emotions
Depending on the age of the child you are dealing with, verbal expressions of feelings may be a loud, “NO!” Or, it may be a detailed explanation of feelings and concerns. The appropriate response to either expression of feelings is the same: one that uses a respectful tone and acknowledges their feelings. 
Steps you can take when a child expresses feelings, big and small:
1. Acknowledge their feeling and provide words for them if they are younger - “It sounds like you are frustrated (angry, excited, nervous, worried etc.…).”
Express empathy - “I’m really sorry you are having a hard time.”
Provide support - “How can I help you?” “Can I help you talk to your friend who took your toy?” “Do you need a hug?”
Part of responding to children’s expression of emotion is accepting their feelings. This doesn't mean you need to agree with their feelings, or condone misbehaviour, but you need to accept that the way a child feels is important to them. Acknowledging and accepting a child's feelings demonstrates that you are interested in and respectful of how they feel.
You may need to adjust how you approach a child who is upset to suit the moment. Sometimes, children just want to be acknowledged; they do not want you to make a big deal or create a scene. For example, if you see a child is feeling sad, don’t approach them with a big smile, as they may think you don’t take their feelings seriously. Instead, your expression should reflect the child’s to express that you acknowledge their feelings. Children need to know that it is okay to feel sad sometimes.
	3-year-olds
	4-year-olds
	5-year-olds

	· Emotions are on the surface
· Begin to understand different emotions
· Have difficulty regulating emotions and using appropriate labels
· Emotions are very connected to events in the moment
· Have difficulty separating feelings from actions
· Cannot delay gratification or control impulses
· Experience emotions in extremes
· Express emotions through tantrums or physical display
· Express joy through uncontrollable laughter and/or squeals of delight
· Begin to have fears that they can identify
	· Emotions are on the surface
· Begin to understand different emotions
· Have difficulty regulating emotions and using appropriate labels
· Emotions are very connected to events in the moment
· Have difficulty separating feelings from actions
· Cannot delay gratification or control impulses
· Often use physical means to solve conflicts
· Begin to understand that expressions of extreme emotions have an effect on others 
· Begin to understand that others have feelings
	· Begin to regulate emotions 
· Express feelings in more socially acceptable ways
· Begin to separate their feelings and actions
· Use words to express feelings
· Begin to delay their wants and desires
· Can wait their turn and listen when someone is speaking
· Begin to internalise socially acceptable behaviours
· Can ask for something they want
· Can deal with their feelings of disappointment or anger
· Physical aggression and temper outbursts decrease
· Behavioural expressions of emotions begins to decrease
· Can distinguish among a wider range of emotions
· Crying becomes more situation-specific 




National Quality Standard 
Quality Area and Standards included in section 4.3 of this guide:

Early Years Learning Framework
The principles, practices and outcomes included in section 4.3 of this guide:


[bookmark: _Toc450578852]
Learner Task Fourteen
1. What are the different ways children express their emotions?








2. List examples of how you should respond when children express their feelings. 


[bookmark: _Toc450578853]Activity 4C
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[bookmark: _Toc450578854]4.4 – Encourage children to communicate, listen and treat others with respect
[bookmark: _Toc450578855]4.5 – Encourage opportunities to express feelings and emotions appropriately
[bookmark: _Toc450578856]Model acceptable behaviour
Communicating, listening and treating others with respect are important skills that children need to learn. As educators, you are responsible, along with parents, for providing children with opportunity to learn these skills. Modelling is the most effective way to do this.
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\holding_hands_group_line_spectrum_800_wht.png]
Everything you say and do when you're with young children has an impact on their perception of appropriate behaviour towards others and ways of expressing feelings. By constantly modelling acceptable communication and behaviour, you are demonstrating to children that this is the appropriate way to behave and express yourself. 
Strategies to help children communicate, listen and treat others with respect include:
Respectfully communicate and listen to all children, their families and your co-workers.
Always use polite words, and ask that children do the same.
Do not interrupt or allow children to interrupt you.
Use the words you would like to hear, e.g., “Please pick up the animals” or “Thank you for clearing your lunch”. 
Be consistent and patient.
Recognise when children successfully communicate, listen and treat others with respect, e.g., “I saw that you sat with Claire when she was sad today. Thank you for being a good friend”.
Explore the differences and similarities in the group.
Create a list of ‘Agreements’ as a group that includes respectful communication, appropriate behaviours and expressions of emotions.
Teaching children appropriate ways to express their emotions and recognise the emotions of others is an important part of the early childhood educator’s job. Children take time to develop the ability to control their feelings and express them appropriately. They will often express their feelings through their behaviours because they don’t know any other way. As children grow and develop, they are more able to regulate their emotions and use language to express their feelings.


Take the time to notice children’s feelings throughout the day. Observe them for signs of how they are feeling, and check in with their emotions. If you see a child looking sad, ask them how they are feeling, or comment, “You seem sad, is there anything I can do?” Often, giving a name to a child’s feelings is all they really need. 
[bookmark: _Toc450578857]Help children communicate their feelings
Help children communicate their feelings appropriately by:
Asking children about how they are feeling.
Encouraging them to use appropriate words to express themselves. 
Talking with them about what they could do differently. 
Supporting them to listen to each other.
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\reading_blocks_800_wht.png]Reading books about expressing and respecting feelings and talking about it as a group.
Talking with children individually about considering others and being respectful of their play.
Teaching them to recognise when another child is upset.
Teaching them to wait their turn by finding something else to do.
Directing them to a calming activity, e.g., reading a book, doing a puzzle, watching the trees.
Providing art materials to help them express their feelings and calm them down.
Checking in with them after they have had a hard time.
Pointing out when they are successful in communicating their feelings appropriately.
Children may have different expectations for expressing feelings at home that are inconsistent with those of the centre. When these expectations clash, children will have a hard time reconciling the two worlds. Educators need to respect these differences, and help children learn new behaviours without compromising family/cultural norms. 
Be mindful of cultural differences in expressing emotions. Some cultures are not expressive, while others are very expressive. Do not try to change this, work with the families to understand how emotions are expressed at home and get a sense of what is ‘normal’ and what is excessive. 

	
When communicating with children about emotions, use key words the child understands and make sure your language is culturally and developmentally appropriate. You should use non-biased language at all times.


National Quality Standard 
Quality Area and Standards included in sections 4.4 and 4.5 of this guide:

Early Years Learning Framework
The principles, practices and outcomes included in sections 4.4 and 4.5 of this guide:





[bookmark: _Toc450578858]
Learner Task Fifteen
1. List some strategies to help children communicate, listen and treat others with respect.




2. How can you help children communicate their feelings appropriately?
[image: Fotolia_2204087_XS.jpg] Activity 4D



[bookmark: _Toc450578859]5. Settle new arrivals
5.1.	Observe families and children for signs of stress/distress on arrival
5.2.	Begin interaction with the child while family is still present to minimise abruptness of separation
5.3.	Encourage the family to take as much time as needed to have a relaxed, unhurried separation from their child
5.4.	Respond to child’s distress at separation from the family in a calm reassuring manner[image: Fotolia_5090081_XS.jpg]

[bookmark: _Toc450578860]5.1 – Observe families and children for signs of stress/distress on arrival
[bookmark: _Toc450578861]5.2 – Begin interaction with the child while family is still present to minimise abruptness of separation
[bookmark: _Toc450578862]Settling children in
Settling into childcare can be distressing for some young children (and their parents). Whether they are new to the environment or they are transitioning to a new classroom, it can be a stressful time for both the child and the parent. 
How children settle into childcare can be affected by any of the following:
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\parent_child_portrait_800_wht_2964.png]Temperament – characteristics of the child that determine how they respond in certain situations 
Personal preferences, such as eating, sleeping, comforting, etc.
Age and stage of development 
Number of days in care – a child who is only in care one day a week will often take longer to settle than a child who attends five days a week
Earlier attachments the child has made in care
How/if they were prepared for care.
[bookmark: _Toc450578863]Separation anxiety
Younger children are particularly affected by the separation from their parents and become anxious in a new environment with people they don’t know. Some children do not understand that their parents are coming back and will experience an intense form of separation anxiety (fear that their parent/caregiver will actually disappear when they leave). This is a normal developmental phase.
Separation anxiety will decrease over time, as the child gets used to the centre, the teacher and the other children. To facilitate this, you should interact with the child while the family is still present. This helps to establish a sense of trust with the child and allows the family to share any important information with you, e.g., the child didn’t sleep well, has an injury, etc. 
When the child arrives:
Say hello
Welcome them to class with a warm and positive demeanour
Ask them a question about their weekend or evening 
Greet the parent/caregiver and any other family or friends who are there
Ask for information that you feel is important to their child’s day
Recognise if the child (or parent) is having a hard time saying goodbye and help them with the transition.
Greeting the child and their parent/caregiver with sincerity each day helps to build trust between you, the child and their family. Families need to feel secure leaving their child with you and this is determined by how you interact with them. The child will feel more secure in your care if they see that their parent/caregiver is comfortable with you.  
Friendly, positive greetings make children feel special and happy in their environment. These positive greetings should also occur throughout the day, e.g., when you return from a break, when they wake from a nap, etc.
National Quality Standard 
Quality Area and Standards included in sections 5.1 and 5.2 of this guide:



Early Years Learning Framework
The principles, practices and outcomes included in sections 5.1 and 5.2 of this guide:

[bookmark: _Toc450578864]
Learner Task Sixteen	
1. List three reasons why some children have a hard time settling into childcare.





2. What is Separation Anxiety?





3. List the ways you can help children and their families minimise distress on arrival.
[bookmark: _Toc450578865]
Activity 5A
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[bookmark: _Toc450578866]5.3 – Encourage the family to take as much time as needed to have a relaxed, unhurried separation from their child
[bookmark: _Toc450578867]5.4 – Respond to child’s distress at separation from the family in a calm reassuring manner
[bookmark: _Toc450578868]The first few days
During the first few days of the transition, encourage parents and families to take as much time as they need to have a relaxed and stress-free separation from their child. This helps reinforce to the child that the classroom environment is not completely separated from their family environment.  Children will adapt much faster if they feel that their parents and family are familiar with this new environment. 
Encourage parents to become familiar with their child’s favourite areas in the room, other children they like to play with and the playground. As the child becomes more comfortable with the environment, decrease the amount of time parents spend in the room, but always encourage them to return for special occasions or volunteer opportunities.
If parents have a difficult time leaving the child or are anxious themselves, reassure them that their child will be fine. Remind them that separation anxiety is common and that you and your lead educator have everything under control. This parental stress can be made worse when their child is upset and won’t let them go. 
Help parents manage their own emotions by:
Observing the first signs of stress and responding quickly
Encouraging them to ask specific questions
Presenting a calm, professional attitude 
Being empathetic
Letting them know they can call the centre to check in on their child
Recording the how the child is progressing in a daily journal
Sharing information about their child’s day at pick up such as, how they slept and ate, activities they enjoyed and children they played with, etc.
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\stick_figure_despair_pc_800_wht_2994.png]Some children will continue to have separation anxiety for a while. This anxiety can occasionally turn into distress. When a child shows signs of distress, it is important to settle the child into an activity before the parent leaves. 


A child may display their distress by: 
Withdrawing from you and the other children
Being aggressive with you or the other children
Crying uncontrollably
Screaming
Tantrums
Refusal to join in with the other children.
[bookmark: _Toc450578869]Responding to child’s distress
Respond to child's distress by:
Providing physical comfort, a hug, holding their hand, stroking their hair, etc.
Calmly reassuring them 
Talking softly about their feelings
Giving the child something that comforts them, e.g., blanket, dummy, favourite toy
Providing them with a distraction, a game, other children, a new book or toy.
Do not insist that the child stops crying, this may be the only way they can express their feelings. Remember, crying is a form of communication and you need to respond in a gentle and caring way. It is important to help children practice managing their emotions in a safe, relaxed and encouraging environment. Help them understand their anxiety and reassure them that you are there to help them when they cannot manage on their own. 
Pay attention to the cues distressed children give you. For example, some children may need close physical contact, while others may need to be left alone to work through their feelings. When this is the case, remain close, reassure the child and continue to invite them into the activity.
[bookmark: _Toc450578870]Work with parents
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\Animations\woman_figure_waving_anim_9995.gif]Educators and parents can work together to facilitate a smooth arrival:
Identify a staff member the child is most comfortable with and try to make them available upon arrival.
Establish and follow a routine – say hello, put bags away, say goodbye and choose an activity.
Set up a ‘Good Goodbye’ – Have the children and parents come up with their own special goodbye, a hug, a high-five, butterfly kisses, etc. 
Make sure the parent always says ‘goodbye’ and tells their child they will be there to pick them up at home time.
Encourage parents to be on time at pick up.
Encourage parents to avoid drawn-out goodbye as this can intensify the separation anxiety.
National Quality Standard 
Quality Area and Standards included in sections 5.3 and 5.4 of this guide:

Early Years Learning Framework
The principles, practices and outcomes in sections 5.3 and 5.4 of this guide:

[bookmark: _Toc450578871]Learner Task Seventeen
1. Why is it important to encourage the family to take as much time as they need to have a relaxed, unhurried separation from their child?








2. What can you do to facilitate this?
[bookmark: _Toc450578872]
Activity 5B
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[bookmark: _Toc450578873]Skills and Knowledge Activity
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Nearly there...
[bookmark: _Toc326743832][bookmark: _Toc330309176][bookmark: _Toc338606027][bookmark: _Toc338792185][bookmark: _Toc348021071][bookmark: _Toc450578874]Major Activity – An opportunity to revise the unit
At the end of your Learner Workbook, you will find an activity titled ‘Major Activity’. This is an opportunity to revise the entire unit and allows your trainer to check your knowledge and understanding of what you have covered. It should take between and 1-2 hours to complete and your trainer will let you know whether they wish for you to complete it in your own time or during session. Once this is completed, you will have finished this unit and be ready to move onto the next, well done!


Congratulations!
You have now finished the unit ‘Provide care for children’ 
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2.3 Each child is protected


4.2 Educators, co-ordinators and staff members are respectful and ethical


5.1 Respectful and equitable relationships are developed and maintained with each child.


5.2 Each child is supported to build and maintain sensitive and responsive relationships with other children and adults.


Quality Area 1: Educational program and practice


1.1 An approved learning framework informs the development of a curriculum that enhances each child’s learning and development.


Quality Area 3: Physical Environment


3.2 The environment is inclusive, promotes competence, independent exploration and learning through play.


4.1 Staffing arrangements enhance children’s learning and development and ensure their safety and wellbeing.


2.1 Each child’s health is promoted.


2.2 Healthy eating and physical activity are embedded in the program for children.


1.2 Educators and co-ordinators are focused, active and reflective in designing and delivering the program for each child.


3.1 The design and location of the premises is appropriate for the operation of a service.
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Quality Area 4: Staffing arrangements


2.3 Each child is protected


Quality Area 6: Collaborative partnerships with families and communities


6.1 Respectful supportive relationships with families are developed and maintained.


6.2 Families are supported in their parenting role and their values and beliefs about child rearing are respected.
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Quality Area 3: Physical environment


Quality Area 7: Leadership and service management


3.1 The design and location of the premises is appropriate for the operation of a service.


Quality Area 2: Children’s health and safety


2.1 Each child’s health is promoted.


2.3 Each child is protected.


3.3 The service takes an active role in caring for its environment and contributes to a sustainable future.


7.2 There is a commitment to continuous improvement.
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Quality Area 4: Staffing arrangements


Quality Area 5: Relationships with children	
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Quality Area 5: Relationships with children	


5.1 Respectful and equitable relationships are developed and maintained with each child.


4.2 Educators, co-ordinators and staff members are respectful and ethical.


5.2 Each child is supported to build and maintain sensitive and responsive relationships with other children and adults.
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Quality Area 4: Staffing arrangements


Quality Area 5: Relationships with children	


5.1 Respectful and equitable relationships are developed and maintained with each child.


Quality Area 6: Collaborative partnerships with families and communities


4.1 Staffing arrangements enhance children’s learning and development and ensure their safety and wellbeing.


4.2 Educators, co-ordinators and staff members are respectful and ethical.


5.2 Each child is supported to build and maintain sensitive and responsive relationships with other children and adults.


6.1 Respectful supportive relationships with families are developed and maintained.


6.2 Families are supported in their parenting role and their values and beliefs about child rearing are respected.





















Principles


Secure, respectful and reciprocal relationships


Practices


Holistic approaches


Outcomes


Children have a strong sense of identity


Respect for diversity


Responsiveness to children


Intentional teaching


Learning environments


Cultural competence


Continuity of learning and transitions


Children are connected to and contribute to their world


Children have a strong sense of wellbeing


Children are confident and involved learners


Children are effective communicators
























Quality Area 4: Staffing arrangements


Quality Area 5: Relationships with children	


5.1 Respectful and equitable relationships are developed and maintained with each child.


Quality Area 6: Collaborative partnerships with families and communities


4.1 Staffing arrangements enhance children’s learning and development and ensure their safety and wellbeing.


4.2 Educators, co-ordinators and staff members are respectful and ethical.


5.2 Each child is supported to build and maintain sensitive and responsive relationships with other children and adults.


6.1 Respectful supportive relationships with families are developed and maintained.


6.2 Families are supported in their parenting role and their values and beliefs about child rearing are respected.





















Principles


Secure, respectful and reciprocal relationships


Practices





Outcomes


Children have a strong sense of identity


Respect for diversity


Responsiveness to children


Intentional teaching


Learning environments


Cultural competence


Continuity of learning and transitions


Children are connected to and contribute to their world


Children have a strong sense of wellbeing


Children are confident and involved learners


Children are effective communicators

















Quality Area 2: Children’s health and safety
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Quality Area 1: Educational program and practice


Quality Area 2: Children’s health and safety


Quality Area 3: Physical environment


Quality Area 5: Relationships with children	


5.1 Respectful and equitable relationships are developed and maintained with each child.


1.1 An approved learning framework informs the development of a curriculum that enhances each child’s learning and development.


1.2 Educators and co-ordinators are focused, active and reflective in designing and delivering the program for each child.
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Quality Area 3: Physical Environment


3.2 The environment is inclusive, promotes competence, independent exploration and learning through play.


4.1 Staffing arrangements enhance children’s learning and development and ensure their safety and wellbeing.


2.2 Healthy eating and physical activity are embedded in the program for children.


1.2 Educators and co-ordinators are focused, active and reflective in designing and delivering the program for each child.
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