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Instructions to Assessor
[bookmark: _Toc459707776]Prior to conducting the assessment
· Read this document in its entirety
· Contextualise the activities, observations/demonstrations and other submitted evidence to ensure it reflects the learner cohort. Check this against the mapping, to ensure it is still valid
· Ensure that workplace (or simulated environment for learners that are not working) is suitable for the parameters of any required task, to ensure the learners will have an appropriate opportunity to demonstrate their skills
· If observations are undertaken on the job/in a simulated environment, discuss the assessment methods with the third party, so that they are aware of what is required of them (e.g. using the Third Party Observations/Demonstrations document), as well as any modifications that may be required in the workplace
· Ensure that the learner is allocated the appropriate time and resources required for the tasks
· If appropriate, determine and agree with the third party an acceptable timeframe for each observation
· Advise the learner prior to conducting observation/assessment:
· what will occur throughout the assessment process
· when the assessment will occur
· the level of competency expected
· Confirm arrangements for the third party to observe the learner in the workplace with the learner and the third party
· Ensure that the third party understands the requirements and instructions regarding the Third Party Observations/Demonstrations
· Never tell the learner how to perform a task or answer a question, as that would render the assessment invalid – the expectation is that the learner should know this prior to commencing the assessment
· Use the checklists and answer guides to assist you with marking, but never show or share them with the learner or the third party.

[bookmark: _Toc459707777]Selecting a third party
· The third party must be someone in a position to make a valid comment on performance of the learner, e.g. a line manager
· You may use the third party at your discretion, when you feel the learner has not given a satisfactory response for any of the criteria in the unit of competency. Therefore, you may not need third party evidence for all of the performance criteria.
[bookmark: _Toc459707778]Conducting the assessment
· Establish and oversee the evidence-gathering process to ensure it remains valid, sufficient, authentic, current and flexible
· Advise the learner when to commence the assessment
· Gather supporting documents, where available and appropriate, as evidence to help you make a judgement of the learner’s competency
· Record observations and evidence against the checklist
· Where a checklist point is not observable due to reasons outside the learner’s control, modify the scenario to allow the learner an opportunity to perform the task in question
· Do not interfere with the assessment unless the learner’s actions impose a risk of harm
· If there is an error, record it
· When the assessment is complete, advise the learner and record your comments in the relevant section. You must determine whether they are competent (C) or not yet competent (NYC).
[bookmark: _Toc459707779]Making the decision on competency
· The learner needs to be deemed satisfactory for all of the criteria in the unit to gain competency
· If you are in doubt of the learner’s competency, gather further evidence to guide your decision. For example, this may include asking supplementary questions or requesting a portfolio of evidence from the learner
· Assess learners on their performance in this unit, not on actions before or after the assessment (unless a portfolio of evidence is required)
· Use the checklists and your professional judgment to determine the final outcome. However, if the learner’s performance in the assessment does not reflect performance during the course, consider undertaking an oral quiz or other supplementary assessment
· If you are marking the learner NYC (Not Yet Competent), ensure you outline why you have made this decision, and provide advice on how the learner can improve skills/knowledge prior to their next attempt.


When using evidence you have gathered on the learner to judge their competency, the following criteria will need to be met (as applicable to the unit of competency):
· All the performance criteria elements have been addressed to the required standard (set out in the unit of competency)
· The knowledge evidence/required knowledge has been demonstrated
· The performance evidence has been practically demonstrated
· The foundation skills/required skills have been practically demonstrated
· The assessment conditions/critical aspects of assessment have been met
· The context and consistency of assessment are addressed to appropriate AQF level
· The learner has been assessed through a range of assessment methods
· The learner has completed all assessments to the levels defined in the assessor workbook (as stated in the Learner Workbook activity answers and summative assessment answers).
[bookmark: _Toc459707780]After the assessment
· Provide learners with:
· clear and constructive feedback based on the assessment decision
· information on ways of overcoming any identified gaps in competency revealed by the assessment
· the opportunity to discuss the assessment process and outcome 
· information on reassessment and the appeals process
· an opportunity for reassessment, if appropriate
· Regardless of the outcome of the assessment, provide all learners with a copy of the completed checklist, ensuring the comments section is completed. 
· Where the learner’s performance is deemed not yet competent, provide detailed feedback on the criteria they need to improve upon, if requested
· Record and report the outcome of assessment for each learner.

[bookmark: _Toc415147200][bookmark: _Toc459707781]Observation/demonstration
Throughout this unit, the learners will be expected to show their competency of the elements through observations or demonstrations. As trainer/assessor, you will compile a list of demonstrations that you recognise the leaners will need to complete, or tasks to be observed. Any required observations and demonstrations will need to be completed, as well as the activities found in the Learner Workbook. 
An explanation of observations and demonstrations:
Observation is on-the-job
The observation will usually require:
· Performing a work based skill or task 
· Interaction with colleagues and/or customers.
Demonstration is off-the-job
A demonstration will require:
· Performing a skill or task that is asked of you
· Undertaking a simulation exercise.
You will need to inform each learner which one of the above they will be required to do. The observation/demonstration will cover one of the unit’s elements.
The observation/demonstration will take place either in the workplace or the training environment, depending on the task to be undertaken and whether it is an observation or demonstration. As trainer/assessor, you will ensure each learner is provided with the correct equipment and/or materials to complete the task. Learners should also be informed on how long they have to complete the task.
Learners should be able to demonstrate the skills, knowledge and performance criteria required for competency in this unit, as seen in the Learner Guide.


[bookmark: _Toc459707782]Reasonable adjustments
Where learners are unable to complete the tasks in the methods specified due to situations beyond your/their control, you will need to make reasonable adjustments.
These will be dependent on the specific needs of the learners.
While learner needs will vary on an individual basis, examples are given below:
Learner workbook written answers
If the student is unable to write (e.g. due to a disability or injury), you may ask them questions verbally and record their responses on an audio device.
Also, you have the option of asking supplementary questions to confirm their competency in a given criteria, if necessary.
Skills activity
If the learner is unable to demonstrate their skills at the time of your presence, for whatever reason, they could provide a video demonstration to the assessor, or obtain third party evidence of them demonstrating the skills in question.
Knowledge activity
If the learner is unable to verbally answer questions, for whatever reason, they could provide written answers to the questions, or provide an audio recording of their answer at a later date.
Performance activity
If the learner is unable to perform the required practical tasks at the time of asking, for whatever reason, they may provide video evidence at a later date, or complete the task in a simulated environment, with evidence given by the designated third party, if required.




[bookmark: _Toc459707783]Additional Evidence
In addition to the assessments provided in this unit, learners may also display competence through additional evidence. 
This may include, but is not limited to:
Workplace evidence
Portfolios
Existing qualifications
Workplace documents
Case studies
Research
Reports.
This additional evidence may be submitted by the learner or their third party, but should be subject to validation by the assessor.


[bookmark: _Toc459707784]Learner Workbook Activity answers
Complete the following activities individually or in a group (as applicable to the specific activity and the assessment environment).
[bookmark: _Toc459707785]Activity 1A
	Estimated Time
	50 Minutes

	Objective
	To provide you with an opportunity to initiate strategies, which are consistent with children’s abilities, to support them to manage their own behaviour.

	
	1. What generic strategies might be implemented for the purpose of enabling children to manage their own behaviour? Explain the reasons for selecting these strategies in relation to the children’s abilities.

2. What individual strategies could be used for the support of specific children in relation to behaviour management?

1. Answers will vary and may include the following:

· Visual supports within the learning or care environment, such as:
· posters displaying acceptable and unacceptable behaviour such as no running in corridors or no entry signs
· step by step picture guides modelling acceptable process, such as washing hands in the bathroom
· expectations of behaviour displayed in pictures and text in the learning environment
· Effective praise – there are many different ways of praising children for the reinforcement of positive behaviour, such as:
· simple verbal comments, such as “well done” and “keep it up”
· stickers – in books or on their clothing as reward for positive behaviour. These stickers may be noticed by peers and taken home show the parents/carers
· wall charts – you could have an in-house competition where the children are split into groups or teams and positive behaviour is rewarded with a point on a chart. The competition is run over a period of time and a reward is given for the team with the most points. This not only allows individuals to develop their own self-awareness but also to recognise appropriate and inappropriate behaviour of others
· Routines – acceptable behaviour can be embedded in daily routines, such as:
· hanging coats and bags in the designated place
· equipment checks – to ensure that all children have the essential equipment and that it is in good working order. small issues like not having something to write with can escalate into confrontation if not addressed before the start of lessons
· procedures for asking questions within the learning environment such as putting up their hand and waiting to be addressed by the educator and not talking over the top of others
· lunchtime procedures such as queueing in the canteen and returning empty plates
· Consequences for not following routines and expectations – these will vary according the level of inappropriate behaviour and age of the children in your care
· Helping children to solve their own problems – it is important to discuss incidents involving inappropriate behaviour with children. They should be able to reflect on their behaviour and explain why it was inappropriate. They are far less likely to understand the reasons for not running through a corridor if they are unaware of the risks. You may have to prompt and guide them through the use of suitable questions, such as:
· “What would happen if everyone ran down the corridor to get to lunch?”
· “What could happen if you ran into someone?”
· “Who might be hurt?”

Children’s abilities and considerations may include:

· Age
· Maturity
· Socio-economic background
· Culture
· Personality
· Emotional state
· Learning difficulties/ability
· Diet
· Domestic circumstances.

2. Answers will vary according to age and specific needs of the children in their care and may include:

· Praise charts
· Labelled praise
· Learning mentors
· Informal conversations and organised meetings
· Kindergarten transition statements
· Phone calls home
· Calming place
· Assigning responsibility
· Peer mentors
· Referral to specialists.






[bookmark: _Toc459707786][bookmark: _Toc435695596][bookmark: _Toc435782284]Activity 1B
	Estimated Time
	40 Minutes

	Objective
	To provide you with an opportunity to establish guidelines in consultation with families that are relevant to the culture and background of the children and policies of the service and develop guidelines in collaboration with children according to their ability to do so.

	
	Your organisation/service has decided to develop a behaviour policy setting out the guidelines for acceptable and positive behaviour which children and employees are expected to follow. The expectations should be established in consultation with the children (where possible), the families of the children, and the employees.

Your first task will be to design and document an activity or process to obtain suggestions for behavioural expectations from the children. You should then design and document a method of obtaining suggestions for behavioural expectations from the families of the children. Finally you should design and document a method of obtaining suggestions for behavioural expectations from the employees of your organisation.

You should carry out these activities and document the information that is obtained. Between five and ten suggestions regarding behaviour should be outlined. If you are unable to carry out the activities then you should suggest your own expectations.

Answers will vary according to the age and ability of the children. Activities may include a ‘circle time’ style activity where children share what they think good behaviour means. Then they have to give suggestions to put together their own behaviour expectations. This increases their responsibility to adhere to these expectations.

Suggestions may be obtained in the following ways:

· Open forums
· Paper/online questionnaires
· Parents’ steering committee.

Learners may also refer to open forums and paper/online questionnaires. They may display a board in a common area for staff to write anonymous suggestions.

Suggestions regarding behaviour may include:

· Always treat others as you would like to be treated yourself
· Always listen when others are talking or making a contribution
· Always speak to others in a polite and respectful way
· Always use good manners and treat others with respect
· Always allow others to get on with their learning or activity
· Always attend regularly and on time 
· Always look after and respect the environment
· Always complete all activities to the best of your ability
· Always respect other people’s values and strive to maintain positive relationships.


[bookmark: _Toc459707787]Activity 1C
	Estimated Time
	30 Minutes

	Objective
	To provide you with an opportunity to decide how to respond to incidents in a timely manner and implement response clearly, consistently and calmly.

	
	Design a procedure for dealing with common incidents involving inappropriate and/or unacceptable behaviour. Ensure that the procedure can be applied throughout the organisation by all members of staff in a clear, timely, and consistent manner.

Answers will vary. The following is an example of how to respond to classroom disruption in a secondary school environment:

· Two verbal warnings from class teacher
· Move seats within same classroom
· Removed from classroom by designated member of staff
· Student repeats the lesson at the end of the same day with the class teacher
· Incident recorded on designated management system and referred to relevant member of staff.





[bookmark: _Toc459707788]Activity 2A
	Estimated Time
	20 Minutes

	Objective
	To provide you with an opportunity to gather information from all those involved in caring for the children.

	
	Identify a child within your care whose behaviour is a cause for concern.  List all the people involved in caring for the child and who could provide information about the child’s behaviour. Refer to the provision of digital information if you wish.

Internal sources of information may include:

· Main contact – class teacher, tutor, trainer, nursery nurse, nanny etc.
· Pastoral support – learning mentor, counsellor, nurse/first aider, house master, behaviour support worker, attendance officer, safeguarding officer
· Support staff – receptionist, site staff, cleaners, librarian, lunchtime supervisor, kitchen staff, administration, IT support staff, technician
· Behaviour management software – most organisations will have a dedicated computer system that is used to record information about behaviour of each individual child
· CCTV.

External sources of information may include:

· Family – parents/carers, grandparents, siblings
· Child minder
· External agencies working with the child/family such as:
· social services
· housing support
· police
· health workers
· education (if not an educational establishment)
· Recreational activity leaders such as:
· sports/dance club
· youth club
· church
· scouts
· cadets
· voluntary agencies.





[bookmark: _Toc459707789]Activity 2B
	Estimated Time
	1 Hour

	Objective
	To provide you with an opportunity to reflect on the wide range of variables that can impact on behaviour, observe and analyse behaviour to identify triggers or consequences which are maintaining the behaviour, and scan environment and curriculum for possible influences on behaviour.

	
	1. List the variables that can impact on behaviour, putting them in order of how frequently they occur within your learning/caring environment.

2. Which aspects of your learning/caring environment may have an influence upon the children’s behaviour and why? Where possible attach an image of the learning area and annotate to support your answer.

3. Analyse your curriculum and suggest aspects which may influence the children’s behaviour. Give reasons for suggesting these aspects.

4. Identify an incident of inappropriate behaviour that has occurred in your learning/caring environment due to a variable from each of the following categories:

· Domestic
· Barriers to learning
· Physical environment
· Personal and social
· Other.

1. Answers will vary and may include in any order:

· Child itself suffering abuse from a family member/friend such as:
· physical abuse
· emotional/psychological abuse
· sexual abuse
· neglect – leaving children unattended, not feeding children, not allowing children to interact with others etc.
· Family member suffering domestic abuse/violence
· Poor diet – high sugar/saturated fat intake, lack of protein and vitamins
· Overcrowded/unhygienic living conditions
· Financial difficulties
· Changes to family dynamics such as:
· parents/carers separation
· new baby
· step-family moving in
· Bereavement of family member or pet
· Ill health of family member
· Substance/alcohol abuse by family member
· Moving house
· Lack of sleep
· Having to care for a disabled/ill parent or carer
· Criminal activity taking place in the home/family members involved in criminal activity
· Parents/carers taking no interest in child’s progress such as non-attendance at school parent’s evenings, sporting events or creative productions
· Strict disciplinarian or liberal parents/carers 
· Religious/cultural beliefs
· Exposure to adult media and broadcasts
· Little or sporadic and unreliable contact with an estranged parent
· Specific learning difficulties such as:
· Dyslexia
· Dyspraxia 
· Dyscalculia
· ADD/ADHD
· Irlen’s syndrome
· Asperger’s syndrome
· Autism
· Low literacy levels
· Physical disabilities such as:
· poor hearing
· poor eyesight
· speech impediment
· medical conditions/illnesses such as ME, arthritis, epilepsy
· temporary disabilities such as broken bones and heat stroke
· Physical environment such as:
· temperature of the learning environment
· comfort of the seating
· ventilation
· views from the learning environment
· arrangement of the classroom or other space
· aroma
· colour of the room/space
· size of the room/space
· location of the room/space in relation to the rest of the building

2. Answers will vary and may include:

· Temperature of the learning environment
· Comfort of the seating
· Ventilation
· Views from the learning environment
· Arrangement of the classroom or other space
· Aroma
· Colour of the room/space
· Size of the room/space
· Location of the room/space in relation to the rest of the building.

3. Answers will vary and may include anything that does not meet the following guidelines on the delivery of an educational program according to the National Quality Framework:

· The curriculum supports learning and development in relation to children’s identity, community, wellbeing, confidence as learners and effectiveness as communicators
· The current knowledge, ideas, culture, abilities and interests are the foundation of the curriculum
· Routines are embedded into the curriculum to organise children’s learning
· Documentation about each individual child’s program and progress is available to their family
· The curriculum is inclusive of all children
· The curriculum encourages individual thought, creativity and decision making
· Children’s work is assessed regularly to inform future planning and feedback is given to children as part of the ongoing cycle
· Educators listen to children’s ideas and use them to improve the curriculum for their own individual learning.

4. Answers will vary but should relate to the above variables. For example, inappropriate behaviour may be defiance, where a child is refusing to do what they have been asked, and they show a lack of respect for a member of authority. This may be caused by social background as a child may have been brought up without an understanding of respect.  





[bookmark: _Toc459707790]Activity 2C
	Estimated Time
	45 Minutes

	Objective
	To provide you with an opportunity to facilitate an analysis of children’s behaviour with all involved in caring for the children, seek advice from appropriate authorities as required, discuss incidents causing concern with families and colleagues as appropriate, and include families and colleagues in discussion about options for response.

	
	1. Identify a child within your care whose behaviour is a cause for concern. Document the individuals and groups responsible for the child’s care and who you would invite to a meeting to discuss and analyse the behaviour.

2. You may need to seek advice from appropriate authorities following the meeting mentioned in the first activity. Which authorities might you have to contact and why?

What might be the options for supporting the child in the development of cooperative behaviour?

1. Answers will vary but should include:

· Parents/carers/other family members
· Education representative
· Health representative
· Social representative
· Other agencies involved such as:
· child minder or other carer
· police
· housing association
· social services
· family therapy/support
· youth workers.

2. Answers will vary according to the needs of the child and family, and the knowledge and expertise within the learner’s organisation/provision. However, these authorities may be specified:

· Safeguarding officer
· Behavioural specialist
· Educational psychologist
· Speech therapist
· Occupational therapist
· Counsellor
· Youth worker
· Attendance officer
· Social services
· Dietician
· Police
· Probation
· Family mediation/therapy.

Possible methods of child support include:

· Individual praise chart 
· Report card
· Praise book
· Learning mentor 
· Time-out 
· Phone calls home
· Assign responsibility 
· Peer mentors 
· Different educator/carer
· Reward scheme
· Referral to specialists
· Individual routines
· Reduced time table
· Alternative provision for set period of time
· Alternative provision indefinitely.





[bookmark: _Toc459707791]Activity 2D
	Estimated Time
	15 Minutes

	Objective
	To provide you with an opportunity to discuss needs and concerns of other children who may be affected by the behaviour.

	
	What types of suggestions may children make about the consequences for misbehaved peers?

Answers will vary and may include:

· Seeing consequences for the child exhibiting the behaviour
· Receiving apologies 
· Helping and supporting the child
· Separating the child in the classroom
· Moving the child to a different group
· Ensuring safety in the learning environment
· Dealing with fears over safety and security.





[bookmark: _Toc459707792]Activity 3A
	Estimated Time
	45 minutes

	Objective
	To provide you with an opportunity to Identify long-term and short-term objectives in the plan and clearly identify more acceptable alternative behaviours.

	
	1. Identify a specific child for whom you intend to develop a plan for guidance of their behaviour. Write a synopsis of their background, behaviours of concern, and current status.

What are the long-term objectives for the child?

What are the short-term objectives for the child?

2. Are any of the following factors associated with the child who was identified in the first activity?

· The child is aware that their behaviour is inappropriate
· The child wants to modify their behaviour
· The child shows remorse/regret/disappointment after they have behaved inappropriately and wants to make amends
· The child can recognise the difference between appropriate and inappropriate behaviour in themselves and peers
· The child wants to remain a part of the establishment
· The child cares about the feelings of others and how their behaviour affects them
· The child has aspirations and ambitions
· The child has the support of some or all of their peers
· The parents/carers acknowledge that their child’s behaviour is a cause for concern
· The child and the establishment have the full support of parents/carers
· Parents/carers are willing and able to take an active part in the support program.
· You or whoever is the key worker for the child within your establishment has a positive relationship with both the child and the child’s parents/carers.

3. Identify a selection of more acceptable alternative behaviours which you would like to see displayed by the child identified in the first activity.

1. Learners should be given the appropriate time and resources for the creation of a detailed synopsis. They should include information such as where the child lives, the relationship and job status of parents and guardians, the educational background of the child, and a description of any behavioural incidents which have already been reported. 

Answers will vary but should reflect the long-term objectives and the behaviours of concern. The learners should identify small steps that may be taken for achievement of the long term goals. For example, simple identification of undesirable behaviour. 

2. Learners should provide a simple ‘yes’ or ‘no’ in relation to the specified factors.

3. The learners should identify a variety of more acceptable alternative behaviours such as:

· Walking steadily and calmly
· Raising hand and waiting to be acknowledged by the educator
· Treating others with respect
· Saying nothing if you have nothing positive or nice to say





[bookmark: _Toc459707793]Activity 3B
	Estimated Time
	1 Hour

	Objective
	To provide you with an opportunity to develop the plan in accordance with the service philosophy and policies, develop goals of the plan consistent with child’s abilities, age and developmental stage, ensure that the plan is realistic and that resources are available, establish plan in consultation with colleagues, family members and others who may be caring for the child, ensure plan considers relevant cultural practices for responding to behaviour, and liaise with appropriate authorities and referral bodies as necessary.

	
	Use the template at the end of chapter 3, or your organisation’s own document, to set out a personal support plan for the specific child identified in activity 3A. Take the following aspects into consideration:

· Organisational philosophy and policies
· Child’s ability, age and developmental stage
· Available and realistic resources
· Expectations and wishes of the child’s family
· Input from the child where appropriate
· Input from others who have responsibility for caring for the child
· Needs and capabilities of colleagues in relation to the child
· Relevant cultural practices for responding to behaviour
· Advice from external agencies or relevant authorities.

Attach the completed plan to your work book.

There will some variation in the personal support plans that are developed by different learners. However, they should include behaviours and issues of concern, long term objectives as well as short term, alternative behaviours, cultural considerations, strengths, and other information if necessary.





[bookmark: _Toc459707794]Activity 4A
	Estimated Time
	1 Hour

	Objective
	To provide you with an opportunity to support the child to understand specific expectations for behaviour, inform all those involved in implementing and reinforcing the plan of its rationale, limits and strategies, and minimise as far as possible, factors that may lead to or maintain inappropriate behaviour.

	
	1. Identify all of the individual and external people who should be informed of the support plan for the particular child you identified in activities 3A and 3B.

For each individual/agency identified state the method of appropriate method of communication and reasons for its use.

2. Explain how you would communicate the support plan to the child and ensure their understanding of specific behavioural expectations and strategies.

3. What factors that may lead to or maintain inappropriate behaviour of the child have you tried to avoid by adopting the strategies in the support plan?

1. Answers will vary and may include:

· The child
· The child’s parents/carers
· Other individuals caring for the child outside your organisation
· All those people in your organisation who have contact with the child which might include:
· teachers/activity leaders who are in charge of the child for prolonged periods of time
· tutors who see the child on a daily basis
· mentors who work intensely on behaviour management
· your line manager/senior management to reinforce the gravity of the situation 
· heads of departments/areas who are accountable for behaviour management, resource allocation and staffing allocations within their department/area
· staff that run extra-curricular activities in which the child may be involved
· safeguarding officer if applicable
· attendance officer if applicable
· administration and support staff who come into contact with the child on a regular basis but usually during unstructured time frames such as before and after hours, during recess and during lunch, such as:
· receptionists
· attendance officer
· IT support
· site staff
· recreation supervisors
· kitchen/canteen staff
· External agencies working with the child.

Appropriate methods of communication will vary but may include:

· General staff emails
· Emails to specific members/groups of staff
· Emails to external agencies working with the child and family
· Hard copies of the plan disseminated to relevant people involved
· Meetings
· Staff training sessions
· Telephone calls
· Conversations in person 
· Home visits to parents/carers.

2. It is imperative that you hold face to face meetings with the child and their parents/carers and any other people that play a critical role in supporting the child so that everyone fully understands the rationale behind the strategies and the limits of the support. It is also vital that the child understands the specific expectations of their behaviour and that they know what good behaviour looks like. 

You need to support the child to understand your expectations about their specific behaviour by discussing the following points within the meeting:

· The specific behaviour they exhibit that is a concern
· The reasons the behaviour is a concern, for example how it breaches the organisational philosophy and the guidelines for behaviour
· The alternative acceptable behaviour they should exhibit
· The long-term objectives
· The short-term objectives
· The strategies you and the organisation intend to use to support the achievement of the objectives
· The strategies you expect the child to use to manage their own behaviour to meet the objectives
· The boundaries and limits of tolerance you and the organisation can afford the child
· The consequences of not meeting objectives and maintaining inappropriate behaviour
· The positive aspects and strengths of the child of which you are proud and encourage more of
· Who the child should report all problems and incidents to and when
· How and when you will communicate progress and incidents to the parents/carers
· Potential rewards and recognition for improved behaviour
· When the plan will be reviewed.

3. Answers will vary and should be the trigger points for the child. For example, if a child finds it difficult to address conflict, then at the point of an argument arising, the child should have the opportunity to remove themselves from the situation to calm down, before returning.



[bookmark: _Toc459707795]Activity 4B
	Estimated Time
	30 Minutes

	Objective
	To provide you with an opportunity to support colleagues to implement the plan effectively and consistently.

	
	1. Consider those colleagues who are involved in the support plan. Are there any that have raised any concerns or objections and if so, why?

2. What support will you need to give to colleagues in order for the support plan to be applied effectively and consistently?

3. Why is it important that the support plan is applied consistently?

1. Answers will vary. The following is an example:

Having communicated the support plan to colleagues you might find that individuals want further information or assistance to understand why you are asking them to manage the child in that specific way. Some might not agree with your strategies and may, for example, think you are being far too lenient on the child. There may be strategies in the plan that contradict the behaviour for learning policy of the organisation. For example, in chapter 1.4 the following procedure for dealing with disruption was outlined:


This policy is to be used across the whole establishment for all children who disrupt lessons/activities. However, in the scenario regarding Megan from chapter three, this policy would be by-passed and instead of the verbal warnings and moving seats, the strategy would be to ignore the disruption as far as possible as the attention the warnings and the moving seats would create would encourage further disruption from Megan. Contacting a member of staff who does not know Megan and who Megan does not trust would cause even more inappropriate behaviour that could potentially lead to Megan being excluded. Some colleagues may object to Megan being treated differently to other children simply because she misbehaves and would argue that it encourages her to maintain the inappropriate behaviour. Individual conversations with these colleagues from the child’s key worker, and if necessary, senior management or the authority who has approved the strategy should take place.

You might find that colleagues simply need training or require equipment and materials to apply the strategies. You should support any individual needs to ensure that the plan is applied effectively and consistently by all. By doing this you are minimising factors that may lead to continued inappropriate behaviour.

2. Answers will vary and may include:

· Staff training
· Provision of equipment and materials
· Individual conversations
· Referral to senior management.

3. The plan will only be effective if everyone involved in supporting the child applies the strategies consistently and buys in to the rationale and ethos of the plan. You have taken the time to meet with the child and their parents/carers to ensure that they understand the strategies you expect them to use to manage their behaviour and how they can expect to be managed by all involved in their care and you have also stressed the importance of following these expectations and the consequences for not doing so. The child has the right to expect that adults supporting them will follow the same expectations. Colleagues should be gently reminded that they are modelling appropriate and positive behaviour at all times and that by not adhering to the strategies set out in the plan they are sending mixed messages to the child and are hindering rather than helping the development of cooperative behaviour.





[bookmark: _Toc459707796]Activity 4C
	Estimated Time
	40 minutes

	Objective
	To provide you with an opportunity to review child’s behaviour against the plan and modify where necessary in consultation with colleagues, family members and others caring for the child.

	
	Refer to the original support plan and gather information from all involved regarding the child’s progress. Develop any necessary changes and document the new plan. Annotate a copy of the document to highlight the changes and explain the reasons for making them. Attach the document to your work book and use the space below to document the reasons for changes if necessary.

Answers will vary. Modifications to the support plan may include:

· Changes in family circumstances
· Short-term objectives 
· Agencies involved
· Referrals to external bodies
· The person to whom the child and people involved reports 
· People involved in the plan
· Methods of reporting
· Strategies
· Consequences for incidents of inappropriate behaviour
· Behaviours of concern
· Strengths of the child and improvements made
· Other relevant information and new issues raised.





[bookmark: _Toc459707797]Summative Assessments
The summative assessments are the major activities designed to assess the learner’s skills, knowledge and performance, as required to show competency in this unit. These activities should be completed after finishing the Learner Guide. These should be completed as stated under the trainer/assessor instructions.
Skills, knowledge and performance may be termed as:
· Skills – skill requirements, required skills, essential skills, foundation skills
· Knowledge – knowledge requirements, required knowledge, essential knowledge, knowledge evidence
· Performance – evidence requirements, critical aspects of assessment, performance evidence.
Section A: Skills Activity
The Skills Activity is designed to be a series of demonstrative tasks that should be assessed by observation (by the assessor or third party, depending on the circumstances).
It will demonstrate all of the skills required for this unit of competency, and observation should be recorded in the relevant section of the Observations/Demonstrations document.
Section B: Knowledge Activity (Q & A)
The Knowledge Activity is designed to be a verbal questionnaire where the assessor asks the learner a series of questions to confirm their competency for all of the required knowledge in the unit of competency.
Section C: Performance Activity
The Performance Activity is designed to be a practical activity performed either in the workplace or a simulated environment. The learner should demonstrate the required practical tasks for the unit of competency and be observed by the assessor and/or third party, as applicable to the situation.
The observation should be recorded in the relevant section of the Observations/Demonstrations document.
Note: The learner should have completed written answers, portfolios or any evidence of competency should be attached to the learner workbook.



[bookmark: _Toc459707798]Summative Assessments answer guide
[bookmark: _Toc459707799]Section A: Skills Activity
Objective: To provide you with an opportunity to show you have the required skills for this unit.

This activity will enable you to demonstrate the following skills:
· Oral communication

Answer the activity in as much detail as possible, considering your organisational requirements.

All activity answers will vary depending on the learner and the organisation they work for but the learner should be able to demonstrate their competency in the unit requirements.

1. This skills based activity will require you to contact and facilitate at least two collaborative discussions with children, families, and other educators. You will need to obtain relevant information about the children’s behaviour, discuss incidents causing concern, and establish a support plan. There may also be the opportunity to discuss the rationale, limits, and strategies included within the plan.

1. Learners should have the opportunity to facilitate collaborative discussions with the specified parties. They should be provided with any necessary resources for the arrangement of meetings. The discussions should be carried out in accordance with organisational policies and procedures. It will be necessary to provide documentary evidence of the discussions and establishment of the support plan for the completion of this activity.



[bookmark: _Toc459707800]Section B: Knowledge Activity (Q & A)
Objective: To provide you with an opportunity to show you have the required knowledge for this unit.

The answers to the following questions will enable you to demonstrate your knowledge of:
· How to access 
· the National Quality Framework
· the National Quality Standards
· the relevant approved learning framework
· How to interpret the relevance of framework and standards documents in guiding work in this unit of competency
· Stage of development/age-appropriate expectations of children’s behaviour
· Appropriate and inappropriate behaviours – review of own stance and reflection on own values
· Different family styles of discipline and beliefs about behaviour in different cultures and social groups
· Relationship-based strategies to help children learn about behaviour
· Possible contributing factors to behaviours of concern, i.e. Recent events, child’s history, actions of others, or developmental or emotional reasons
· Code of ethics
· United Nations Conventions on the Rights of the Child
· Organisation standards, policies and procedures

Answer each question in as much detail as possible, considering your organisational requirements for each one.

All answers will vary depending on the learner and the organisation they work for but the learner should be able to answer each question competently.

1. What is the National Quality Framework and how can it be accessed?

2. What are the two nationally approved learning networks and how can they be accessed?

3. Can you identify five elements specified by the National Quality Framework which should be included in the educational programme and delivered to children?

4. What are the two stages of development which should be considered when developing the early years support strategy?

5. Can you identify five types of behaviour which should be considered inappropriate in early years child care settings?

6. Can you identify three cultural practices which should be considered in early years child care settings?

7. What are the main types of relationship based strategies which should be used to help children learn about behaviour?

8. Can you identify eight factors which may contribute to behaviours of concern among children in the early years?

9. Can you identify five rules that are included in your organisational code of ethics?

10. What is the United Nations Convention on the Rights of the Child and how should it be applied in early years child care settings?

11. Can you identify four outcomes of the nationally approved learning frameworks which should be included in the mission statements of organisations specialising in early years child care?

1. Learners should be aware that the National Quality Framework sets out the elements which should be included in the educational programme and delivered to children. They should be aware that information about the National Quality Framework can be found on the website of the Australian Children’s Education and Care Quality Authority (http://www.acecqa.gov.au/national-quality-framework). 

2. Learners should be aware that the nationally approved learning networks are as follows:

· Belonging, Being and Becoming—The Early Years Learning Framework for Australia, which can be found at: https://www.dss.gov.au/our-responsibilities/families-and-children/publications-articles/belonging-being-becoming-the-early-years-learning-framework-for-australia  
· My Time, Our Place—Framework for School Age Care in Australia, which can be found at: http://files.acecqa.gov.au/files/National-Quality-Framework-Resources-Kit/my_time_our_place_framework_for_school_age_care_in_australia.pdf

3. Learners may refer to the following elements:

· The curriculum supports learning and development in relation to children’s identity, community, wellbeing, confidence as learners and effectiveness as communicators
· The current knowledge, ideas, culture, abilities and interests are the foundation of the curriculum
· [bookmark: _GoBack]Routines are embedded into the curriculum for the organisation of children’s learning
· Documentation about each individual child’s program and progress is available to their family
· The curriculum is inclusive of all children
· The curriculum encourages individual thought, creativity, and decision making
· Children’s work is assessed regularly to inform future planning and feedback is given to children as part of the ongoing cycle
· Educators listen to children’s ideas and use them to improve the curriculum for their own individual learning.

4. These stages of development should be considered:

· Infancy – this is the period from birth to approximately two years
· Early childhood – from two years old until around the age of eight.

5. Examples of inappropriate behaviour may include:

· Name calling
· Using bad language
· Snatching
· Not taking part
· Making a mess
· Disrupting other children
· Acting aggressively
· Not saying please and thank you.

6. These cultural practices should be considered:

· Prayer times
· Dietary requirements
· Clothing requirements
· Religious observances.

7. Relationship based strategies may include:

· Developing self-awareness and spending time reflecting
· Seek feedback from others for a complete understanding of behaviour and emotions
· Restorative approaches.

8. Contributing factors may include:

· Domestic abuse
· Poor diet 
· Changes to family dynamics 
· Bereavement of family member or pet
· Moving house
· Lack of sleep
· Strict disciplinarian or liberal parents/carers
· Religious/cultural beliefs
· Little or sporadic and unreliable contact with an estranged parent.

9. Rules included in the code of ethics may include:

· All decisions and actions are taken in the best interests of the child
· All children are free from discrimination
· Parents/carers have the right and responsibility to provide guidance and direction for their children
· Every child has the right to life
· Every child has the right to an identity
· Every child has the right to express their views, feelings and wishes in all matters that affect them and to have these views taken seriously
· Every child has the right to express their views and thoughts freely
· Every child has the right to their own beliefs and religion
· Freedom of association
· Right to privacy.

10. Learners should be aware that the convention set out set a unique set of human rights specifically for children. The convention contains over 50 articles that state how children can expect to be treated in terms of their civil, political, economic, social, and cultural rights, irrespective of their circumstances, and where they are in the world. The rights of children should be considered when developing strategies to manage their behaviour and consequences for inappropriate behaviour. 

11. These outcomes of nationally approved learning frameworks should be included:

· Children have a strong sense of identity
· Children are connected with and contribute to their world
· Children have a strong sense of wellbeing
· Children are confident and involved learners
· Children are effective communicators.

[bookmark: _Toc459707801]Section C: Performance Activity
Objective: To provide you with an opportunity to demonstrate the required performance elements for this unit.

This activity will enable you to demonstrate the following performance evidence:
· Observed and analysed children’s behaviour, on at least three occasions, in a range of situations and contexts
· Created, implemented and measured the effectiveness of at least one plan
· Developed positive relationships with children, respected family expectations and their cultural values, and acted within the service policy
· Interacted with children and involved them in decision-making and planning

Answer the activity in as much detail as possible, considering your organisational requirements.

All activity answers will vary depending on the learner and the organisation they work for but the learner should be able to demonstrate their competency in the unit requirements.

1. This is an ongoing practical activity which will require you to observe and analyse children’s behaviour, on at least three occasions, in a range of situations and contexts. 

You should account for the following factors:

· Elements included within the National Quality Framework
· Other issues, including:
· time of day
· length of activities/lessons
· what children eat/drink throughout the day
· notable events and current affairs in the local community, nationally and internationally
· visitors
· special events within the learning environment
· fire alarms and procedures
· crazes and trends in behaviour.

The observations and analysis should be documented and you should make suggestions for improvement in the children’s behaviour.

2. This practical activity will require you to collaborate with children and family representatives for the creation and implementation of at least one support plan. You should demonstrate respect for family expectations and cultural values. Any actions should be taken in accordance with the service policy. You will also need to measure the effectiveness of the support plan. Documentary evidence should be provided for the completion of this activity.

1. The learners should be provided with a variety of opportunities for the observation and analysis of children’s behaviour. They should identify the triggers and consequences which are maintaining the behaviour. Such triggers and consequences may be associated with the child’s emotional state and any unmet needs and preferences. It will also be necessary to identify and analyse the emotional states which had an impact on the children’s behaviour. Appropriate solutions for improvement should be made. The learners will also need to document their observations and analysis in accordance with organisational expectations.

2. The learners should be provided with time and resources necessary for collaboration with the children and family representatives. 

Consultation with families might involve:

· Open forums
· Paper/online questionnaires
· Parents’ steering committees

Learners might also take the opportunity to arrange question and answer sessions with children in order to establish their views on appropriate and inappropriate behaviour. There should be some reflection on the types of variables which affect the children’s behaviour. Any triggers and ongoing issues should be identified. It will also be necessary to establish short and long term objectives for inclusion in the support plan. The children should be informed of instances involving misbehaviour and alternative actions/decisions which should be taken in the future.

These factors should be considered when developing the support plan:

· Organisational philosophy and policies
· Child’s ability, age, and developmental stage
· Available and realistic resources
· Expectations and wishes of the child’s family
· Input from the child where appropriate
· Input from others who have responsibility for the child’s care
· Needs and capabilities of colleagues in relation to the child
· Relevant cultural practices for responding to behaviour
· Advice from external agencies or relevant authorities

These suggestions may be made as part of the support plan:

· Attendance at breakfast club before the start of the normal day
· Staying in at recess with a learning mentor/teaching assistant to avoid inappropriate behaviour in the playground
· Sitting at the front of the classroom in all lessons
· Not working with specific children
· Having a teaching assistant full time/in certain activities/certain times of the day
· Using specific or unique equipment/materials, such as writing implements, coloured paper, etc.
· Working individually for certain activities
· Referring to external agencies and professionals such as educational psychologist, counsellor, and behavioural support worker
· Referring to external activities such as community schemes, trips and visits etc.

The children should be able to provide details of what definitely will not work and what will be detrimental to their behaviour. The family and others involved in the child’s care should also be aware of all the strategies and targets. They should have a good understanding and support the agreed consequences for failure to meet short and long term targets. 

Potential barriers to the success of the support plan should be removed. Preventative measures should be taken and obstacles to positive behaviour should be removed. It might be deemed necessary to hold a number of meetings to ensure that all of the involved parties understand the purpose of the plan, the strategies adopted, and the reporting procedures which should be used. 

These points should be discussed during the meeting:

· The specific behaviour of concern
· The reasons the behaviour is a concern, e.g. how it breaches the organisational philosophy and the guidelines for behaviour
· The alternative acceptable behaviour they should exhibit
· The short-term objectives
· The long-term objectives
· The strategies you and the organisation intend to use to support the achievement of the objectives
· The strategies you expect the child to use to manage their own behaviour to meet the objectives
· The boundaries and limits of tolerance you and the organisation can afford the child
· The consequences of not meeting objectives and maintaining inappropriate behaviour
· The positive aspects and strengths of the child of which you are proud and encourage
· The personnel who the child should report all problems and incidents to
· How and when you will communicate progress and incidents to the parents/carers
· Potential rewards and recognition for improved behaviour
· When the plan will be reviewed.

The plan may be communicated in the following ways:

· General staff emails
· Emails to specific members/groups of staff
· Emails to external agencies working with the child and family
· Hard copies of the plan disseminated to relevant people involved
· Meetings
· Staff training sessions
· Telephone calls
· Conversations in person
· Home visits to parents/carers.

The child’s progress should be reviewed against the objectives set out in the support plan. There is likely to be some variation in the frequency of such reviews, according to the level of progress made by the child. It will be necessary to identify areas of concern and possible means of improvement.

Aspects of the plan that may require modification include:

· Changes in family circumstances
· Short-term objectives 
· Agencies involved
· Referrals to external bodies
· The person to whom the child and people involved reports 
· People involved in the plan
· Methods of reporting
· Strategies
· Consequences for incidents of inappropriate behaviour
· Behaviours of concern
· Strengths of the child and improvements made
· Other relevant information and new issues raised.

Documentary evidence should be provided for the completion of this activity.

Two verbal warnings from class teacher


Move seats within same classroom


Removed from classroom by designated member of staff


Student repeats the lesson at the end of the school day with the class teacher


Incident recorded on designated management system and referred to relevant member of staff
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