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[bookmark: _Toc435015414][bookmark: _Toc435103747][bookmark: _Toc453864159][bookmark: _Toc484772239]Instructions to Assessor
[bookmark: _Toc453864160][bookmark: _Toc484772240]Prior to conducting the assessment
· Read this document in its entirety
· Contextualise the activities, observations/demonstrations and other submitted evidence to ensure it reflects the learner cohort. Check this against the mapping, to ensure it is still valid
· Ensure that workplace (or simulated environment for learners that are not working) is suitable for the parameters of any required task, to ensure the learners will have an appropriate opportunity to demonstrate their skills
· If observations are undertaken on the job/in a simulated environment, discuss the assessment methods with the third party, so that they are aware of what is required of them (e.g. using the Third Party Observations/Demonstrations document), as well as any modifications that may be required in the workplace
· Ensure that the learner is allocated the appropriate time and resources required for the tasks
· If appropriate, determine and agree with the third party an acceptable timeframe for each observation
· Advise the learner prior to conducting observation/assessment:
· what will occur throughout the assessment process
· when the assessment will occur
· the level of competency expected
· Confirm arrangements for the third party to observe the learner in the workplace with the learner and the third party
· Ensure that the third party understands the requirements and instructions regarding the Third Party Observations/Demonstrations
· Never tell the learner how to perform a task or answer a question, as that would render the assessment invalid – the expectation is that the learner should know this prior to commencing the assessment
· Use the checklists and answer guides to assist you with marking, but never show or share them with the learner or the third party.

[bookmark: _Toc453864161][bookmark: _Toc484772241]Selecting a third party
· The third party must be someone in a position to make a valid comment on performance of the learner, e.g. a line manager
· You may use the third party at your discretion, when you feel the learner has not given a satisfactory response for any of the criteria in the unit of competency. Therefore, you may not need third party evidence for all of the performance criteria.
[bookmark: _Toc453864162][bookmark: _Toc484772242]Conducting the assessment
· Establish and oversee the evidence-gathering process to ensure it remains valid, sufficient, authentic, current and flexible
· Advise the learner when to commence the assessment
· Gather supporting documents, where available and appropriate, as evidence to help you make a judgement of the learner’s competency
· Record observations and evidence against the checklist
· Where a checklist point is not observable due to reasons outside the learner’s control, modify the scenario to allow the learner an opportunity to perform the task in question
· Do not interfere with the assessment unless the learner’s actions impose a risk of harm
· If there is an error, record it
· When the assessment is complete, advise the learner and record your comments in the relevant section. You must determine whether they are competent (C) or not yet competent (NYC).
[bookmark: _Toc453864163][bookmark: _Toc484772243]Making the decision on competency
· The learner needs to be deemed satisfactory for all of the criteria in the unit to gain competency
· If you are in doubt of the learner’s competency, gather further evidence to guide your decision. For example, this may include asking supplementary questions or requesting a portfolio of evidence from the learner
· Assess learners on their performance in this unit, not on actions before or after the assessment (unless a portfolio of evidence is required)
· Use the checklists and your professional judgment to determine the final outcome. However, if the learner’s performance in the assessment does not reflect performance during the course, consider undertaking an oral quiz or other supplementary assessment
· If you are marking the learner NYC (Not Yet Competent), ensure you outline why you have made this decision, and provide advice on how the learner can improve skills/knowledge prior to their next attempt.


When using evidence you have gathered on the learner to judge their competency, the following criteria will need to be met (as applicable to the unit of competency):
· All the performance criteria elements have been addressed to the required standard (set out in the unit of competency)
· The knowledge evidence/required knowledge has been demonstrated
· The performance evidence has been practically demonstrated
· The foundation skills/required skills have been practically demonstrated
· The assessment conditions/critical aspects of assessment have been met
· The context and consistency of assessment are addressed to appropriate AQF level
· The learner has been assessed through a range of assessment methods
· The learner has completed all assessments to the levels defined in the assessor workbook (as stated in the Learner Workbook activity answers and summative assessment answers).
[bookmark: _Toc453864164][bookmark: _Toc484772244]After the assessment
· Provide learners with:
· clear and constructive feedback based on the assessment decision
· information on ways of overcoming any identified gaps in competency revealed by the assessment
· the opportunity to discuss the assessment process and outcome 
· information on reassessment and the appeals process
· an opportunity for reassessment, if appropriate
· Regardless of the outcome of the assessment, provide all learners with a copy of the completed checklist, ensuring the comments section is completed. 
· Where the learner’s performance is deemed not yet competent, provide detailed feedback on the criteria they need to improve upon, if requested
· Record and report the outcome of assessment for each learner.

[bookmark: _Toc415147200][bookmark: _Toc453864165][bookmark: _Toc484772245]Observation/demonstration
Throughout this unit, the learners will be expected to show their competency of the elements through observations or demonstrations. As trainer/assessor, you will compile a list of demonstrations that you recognise the learners will need to complete, or tasks to be observed. Any required observations and demonstrations will need to be completed, as well as the activities found in the Learner Workbook. 
An explanation of observations and demonstrations:
Observation is on-the-job
The observation will usually require:
Performing a work based skill or task 
Interaction with colleagues and/or customers.
Demonstration is off-the-job
A demonstration will require:
Performing a skill or task that is asked of you
Undertaking a simulation exercise.
You will need to inform each learner which one of the above they will be required to do. The observation/demonstration will cover one of the unit’s elements.
The observation/demonstration will take place either in the workplace or the training environment, depending on the task to be undertaken and whether it is an observation or demonstration. As trainer/assessor, you will ensure each learner is provided with the correct equipment and/or materials to complete the task. Learners should also be informed on how long they have to complete the task.
Learners should be able to demonstrate the skills, knowledge and performance criteria required for competency in this unit, as seen in the Learner Guide.


[bookmark: _Toc453864166][bookmark: _Toc484772246]Reasonable adjustments
Where learners are unable to complete the tasks in the methods specified due to situations beyond your/their control, you will need to make reasonable adjustments.
These will be dependent on the specific needs of the learners.
While learner needs will vary on an individual basis, examples are given below:
Learner workbook written answers
If the student is unable to write (e.g. due to a disability or injury), you may ask them questions verbally and record their responses on an audio device.
Also, you have the option of asking supplementary questions to confirm their competency in a given criteria, if necessary.
Skills activity
If the learner is unable to demonstrate their skills at the time of your presence, for whatever reason, they could provide a video demonstration to the assessor, or obtain third party evidence of them demonstrating the skills in question.
Knowledge activity
If the learner is unable to verbally answer questions, for whatever reason, they could provide written answers to the questions, or provide an audio recording of their answer at a later date.
Performance activity
If the learner is unable to perform the required practical tasks at the time of asking, for whatever reason, they may provide video evidence at a later date, or complete the task in a simulated environment, with evidence given by the designated third party, if required.




[bookmark: _Toc453864167][bookmark: _Toc484772247]Additional Evidence
In addition to the assessments provided in this unit, learners may also display competence through additional evidence. 
This may include, but is not limited to:
· Workplace evidence
· Portfolios
· Existing qualifications
· Workplace documents
· Case studies
· Research
· Reports.
This additional evidence may be submitted by the learner or their third party, but should be subject to validation by the assessor.


[bookmark: _Toc453864168][bookmark: _Toc484772248]Learner Workbook Activity answers
Complete the following activities individually or in a group (as applicable to the specific activity and the assessment environment).

Where applicable, a signed observation by either an approved third party or the assessor will need to be included in these activities as proof of completion.

[bookmark: _Toc435695594][bookmark: _Toc484772249]Activity 1A
	Estimated Time
	60 Minutes

	Objective
	To provide you with an opportunity to demonstrate different types of play using relevant resources and materials

	
	A signed observation by either an approved third party or the assessor will need to be included in this activity as proof of completion.

Working in groups of three, select one type of play and act this out to the rest of the group using relevant resources or materials where possible. The rest of the group should then try to guess which type of play you have chosen.

You should choose one of the following types of play:

· Unoccupied play 
· Solitary (independent) play 
· Onlooker play 
· Parallel play 
· Associative play 
· Cooperative play.

Working in groups of three, learners will need to select one type of play and act this out to the rest of the group. The rest of the group will then need to guess which type of play the learner(s) is demonstrating. 

Learners will need to use relevant resources and/or materials for the type of play they have chosen where possible. For example, for cooperative play learners should select a game which can have multiple players, i.e. a board game.





[bookmark: _Toc484772250]Activity 1B
	Estimated Time
	60 Minutes

	Objective
	To provide you with an opportunity to identify organisational safety measures, explain why it is important that the environment is non-threatening for children and how to ensure that children are offered challenge, and list ways to ensure that the environment promotes a sense of belonging

	
	1. Referring to your own organisation, identify three safety measures which are implemented to protect the safety of children, staff members or any other person within the environment.

2. In no more than 50 words, explain why it is important to ensure that your environment is non-threatening for children.

3. How can you ensure that your environment offers challenge for all children?

4. Make a list of three ways to ensure that your environment promotes a sense of belonging for children.

1. Learners will need to identify three different safety measures which their organisation implements to protect the safety of children, staff members or others.

For example, safety measures might include:

· Always having an adult present when participating in outside play
· Encouraging children to tidy up after they have finished playing a game to prevent any trip hazards
· Quickly exposing of any broken or damaged equipment.

2. For this question, learners will need to explain why it is important to ensure that their environment is non-threatening for children in no more than 50 words.

Answers should acknowledge that children are vulnerable to feeling anxious or nervous and environmental factors such as too much noise can promote these feelings, making children feel threatened.

3. Learners are required to explain how they can ensure that the environment offers challenge for all children. For example, answers may consider having a range of different resources, such as books, suitable for children of all abilities.

4. Learners should make a list of three different ways to ensure that the environment promotes a sense of belonging for children.

For example, answers might consider:

· Representing diversity 
· Developing respectful relationships 
· Keeping children busy. 



[bookmark: _Toc484772251]Activity 1C
	Estimated Time
	45 Minutes

	Objective
	To provide you with an opportunity to explain why unhurried opportunities to play are important, demonstrate how to encourage children to engage in individual and group activities and identify the benefits of outdoor play

	
	A signed observation by either an approved third party or the assessor will need to be included in this activity as proof of completion.

1. Explain in no more than 75 words why it is important that you offer children unhurried play opportunities.

2. Working in pairs, demonstrate how you can encourage children to engage in individual and group activities.

3. Identify three benefits of outdoor play.

1. Learners should explain why it is important to offer children unhurried play opportunities in no more than 75 words. Answers should acknowledge that opportunities for unhurried play will help children to feel at ease and encourage them to be creative and enjoy themselves.

2. Learners are required to demonstrate how they would encourage children to engage in individual and group activities.

For example:

Learners may encourage a child to engage in individual play by providing them with a task which is personal to them. For example, drawing a picture of their family.

Learners may encourage children to engage in a group activity by setting up a game which requires teamwork, for example, a sport.

3. Learners will need to identify three benefits of outdoor play.

For example:

· Creativity
· Health 
· Well-being.





[bookmark: _Toc484772252]Activity 2A
	Estimated Time
	90 Minutes

	Objective
	To provide you with an opportunity to demonstrate how to encourage a child to discuss their play or learning  

	
	A signed observation by either an approved third party or the assessor will need to be included in this activity as proof of completion.

Working in pairs, demonstrate how you would encourage a child to discuss their play or learning, pretending that the other person is the child.

Take it in turns so that each person gets the chance to play the role of the educator.

Learners will need to demonstrate how they would encourage a child to discuss their play or learning. They should work in pairs, pretending that the other person is the child.

Within this task, learners should demonstrate their ability to:

· Be patient
· Provide prompts
· Work sensitively around any barriers to communication
· Practice active listening.

For example, learners may ask the ‘child’ what their favourite game is and why they enjoy this. Whilst the child is speaking the learner can practice active listening by getting down to the child's eye level and giving them eye contact whilst they talk. The learner might then ask the child if they can think of anything which would make this game more enjoyable for them, giving the child time to consider their answer without rushing them.





[bookmark: _Toc484772253]Activity 2B
	Estimated Time
	50 Minutes

	Objective
	To provide you with an opportunity to identify a routine and explain how this helps you to undertake intentional teaching and identify a time when you have encouraged a child to participate in spontaneous learning

	
	1. Identify one routine which you implement into your role and explain how this helps you to undertake intentional teaching.

2. Think back on your experience as an educator/carer. Identify a time when you have encouraged a child to participate in spontaneous learning. Explain how this opportunity came about and what you did.

1. Learners are required to identify one routine which they implement into their role and explain how they use this to undertake intentional teaching.

For example, mealtimes can be used to intentionally teach children skills such as:

· Serving their own food
· Selecting their own food
· Tidying up after themselves.

2. Learners will need to identify and explain a time when they encouraged a child to participate in spontaneous learning. Answers will differ by learner but should include a comprehensive explanation of the occasion, what happened and what action they took.

For example, children are playing outside and one of them seeing a frog. The educator may then encourage children to listen to the frog or observe it whilst it moves. The educator might then ask children questions such as ‘Can you make the same noise as a frog?’ or ‘do you know what food frogs eat?’





[bookmark: _Toc484772254]Activity 2C
	Estimated Time
	40 Minutes

	Objective
	To provide you with an opportunity to identify  and explain how to use experiences, resources, and materials flexibly to meet children’s individual preferences and outline one example of how to extend children’s play

	
	1. Identify and explain how you can use one experience, resource, or material flexibly to meet a child’s preferences.

2. In no more than 100 words, outline one example of how you can extend children’s play.

1. Learners are required to explain how to use one experience, resource, or material flexibly to meet a child’s preferences.

For example, if a child doesn’t enjoy reading an educator could introduce figures or soft toys to play out the characters, or encourage children to play the characters themselves.

2. Learners will need to outline an example of how they can extend children’s play in no more than 200 words.

For example, if a child is pretending to be a cashier in a shop, an educator could provide them with fake or pretend money so that they are able to calculate prices and change for their customers. This will add an opportunity to practice maths skills on top of engaging in imaginative play.





[bookmark: _Toc484772255]Activity 2D
	Estimated Time
	90 Minutes

	Objective
	To provide you with an opportunity to list experiences which you encourage children to participate in and identify an experience which would support the confidence and competency of a child

	
	A signed observation by either an approved third party or the assessor will need to be included in this activity as proof of completion.

1. Working in small groups, make a list of all the experiences you can think of which you encourage children to participate in.

2. Anna finds it difficult to participate in group activities. You find that they often don’t talk to others and take a backseat. When she selects activities to do alone, Anna often chooses reading, drawing, or painting. 

Identify an experience which would support Anna’s confidence and competency. 

1. Learners should work in small groups and make a list of the experiences which they encourage children to participate in within their own role.

For example, experiences might include:

· Working as a team
· Playing alone
· Reading cultural or religious books
· Playing outside, for example, on an outdoor playground
· Playing sports
· Engaging with the wider community
· Playing with water
· Building/constructing things.

You should observe the discussion to ensure that the learner contributes to the task. Each learner is required to produce their own list.

2. Learners are required to identify an experience which would support the confidence and competency of a child who finds it difficult to participate in group activities.

For example, educators could ask the child to select their favourite book and then a few children could take on different characters and act out this book. The child will feel more in control of the situation because they have chosen the book, they are engaging in an activity which they enjoy, but it will also help to encourage their social skills by introducing teamwork.





[bookmark: _Toc484772256]Activity 2E
	Estimated Time
	50 Minutes

	Objective
	To provide you with an opportunity to identify reasons why children might choose not to participate in group activities and explain how to encourage a child to engage in a new activity 

	
	1. Drawing on your own experience, identify three reasons why children may choose not to participate in a group activity.

2. Jack is 8 years old and is particularly shy; he finds it difficult to work in cooperation with children. He has little confidence in his own abilities and doesn’t feel comfortable trying new things.

Explain the steps which you would take to encourage Jack to participate in a new activity without making him feel uncomfortable or compromising his own sense of security.

1. Learners will need to identify three reasons why children may choose not to participate in a group activity, drawing on their own experience.

For example, reasons could include:

· General shyness
· Unsure about how to carry out a task/their ability to carry out a task
· Bullying
· Difficulty socialising caused by a learning disability.

2. Learners are required to explain the steps that they would take to encourage Jack to participate in a new activity without making him feel uncomfortable.

For example, steps might include:

· Speaking to Jack before asking him to participate – find out how to make the activity as well catered to his personal preferences beforehand
· Allowing Jack to observe the task before he participates
· Having an educator work alongside Jack to begin with whilst he becomes more familiar with the task
· If it is a group activity, ensure that the group isn’t too large and intimidating. 





[bookmark: _Toc484772257]Activity 3A
	Estimated Time
	30 Minutes

	Objective
	To provide you with an opportunity to summarise the concept ‘child-led play’ and identify children’s cues for inviting educators to play

	
	1. Provide a 50 word summary of the concept ‘child-led play’.

2. Identify three cues which children may give you to indicate that they want you to participate in their play.

1. Learners will need to provide a 50 word summary of the concept ‘child-led play’.

Answers should acknowledge that child-led play refers to giving children the opportunity to follow their own instincts when it comes to play. It allows children to follow their curiosities and play instinctively without following any rules or guidelines.

2. Learners will need to identify three different cues which children may give which indicate that they want an adult to participate in their play.

For example, cues may include:

· Body language
· Facial expressions
· Showing boredom or frustration
· Asking questions
· Introducing a variety of roles to their play.





[bookmark: _Toc484772258]Activity 3B
	Estimated Time
	50 Minutes

	Objective
	To provide you with an opportunity to list the benefits of adult-initiated play and identify a time when they have invited a child to play

	
	1. List three benefits of adult-initiated play.

2. Think back on your own practice and identify a time when you have invited a child to play. Explain what you did and how you did this.

1. For this activity, learners will need to document three different benefits of adult-initiated play.

For example, benefits of adult-initiated play might include:

· Provides an opportunity for higher-risk activities
· Enables children to learn new skills
· Aids social development.

2. Learners are required to identify a time when they have invited a child to play, drawing from their own practice. Within their answers, learners should explain what they did to invite the child to play and how they did this.

For example, an educator may invite a child to play by providing them with a new toy or game. They would then allow the child to play with the toy/game, answer any questions which they may have and show the child all the functions of the resource. Educators might also demonstrate how to use a toy/game before allowing a child to begin play.





[bookmark: _Toc484772259]Activity 3C
	Estimated Time
	90 Minutes

	Objective
	To provide you with an opportunity to explain why you think it is important to show enthusiasm, playfulness, and enjoyment when interacting with children

	
	Explain why you think it is important to show enthusiasm, playfulness, and enjoyment when interacting with children.

Present your answer in an essay of 400-600 words.

Learners will need to explain why they think it is important to show enthusiasm, playfulness, and enjoyment when interacting with children. Answers will be based on opinions and so will differ by learner.

For example:

Showing enthusiasm is important because it will encourage children’s own motivation and engagement with a task. It also shows children that the educator is interested in them and enjoys the time they spend together, helping to boost their self-confidence and their view on social relationships.

Showing playfulness when interacting with children is important because it will, again, increase children’s motivation in a task if an educator makes it more fun. Playfulness can also be used throughout more difficult tasks such as encouraging children to follow rules as a way to address the situation from a different angle.

Showing enjoyment is important because, similarly to enthusiasm, it will show children that the educator enjoys the time they spend together and help to boost their self-confidence.





[bookmark: _Toc484772260]Activity 3D
	Estimated Time
	25 Minutes

	Objective
	To provide you with an opportunity to identify what they should be aiming to do when responding to children’s reactions to their play environment and list behaviours which children may display when frustrated

	
	1. Identify three things that you should be aiming to do when you respond to children’s reactions to their play environment.

2. What behaviours might children display when they are becoming frustrated with a task? List three different answers.

1. Learners will need to identify three things which they should be aiming to do when they respond to children's reactions to their play environment.

For example:

· Reinforce or extend children’s interest
· Support/further children’s skills 
· Ensure that children feel supported.

2. Learners are required to list three different behaviours which children may display when they are becoming frustrated with a task.

For example:

· Disengagement with a task
· Becoming short-tempered
· Quitting.





[bookmark: _Toc484772261]Activity 3E
	Estimated Time
	60 Minutes

	Objective
	To provide you with an opportunity to explain how establishing routines can help to keep children safe

	
	Drawing on your knowledge as well as the information provided in this unit, explain how establishing routines can help to keep children safe. Refer to specific examples where applicable.

Present your answer in an essay of 300-500 words.

Learners are required to explain how establishing routines can help to keep children safe. They should draw both from their own knowledge as well as the information provided in this unit.

For example, learners may refer to examples such as:

· Taking medication
· Meal times
· Sleep times.

Each of the above-mentioned routines contribute to the overall well-being of children as well as their physical and/or emotional safety. 

Strong answers will acknowledge that routines can help to keep children safe by making daily practice run more smoothly, allowing everybody to know what needs to be done and when.
	




[bookmark: _Toc453864171][bookmark: _Toc484772262]Summative Assessments answer guide
[bookmark: _Toc484772263]Section A: Skills Activity
Objective: To provide you with an opportunity to show you have the required skills for this unit.

The Foundation Skills describe those required skills (language, literacy, numeracy and employment skills) that are essential to performance.
Foundation skills essential to performance are explicit in the performance criteria of this unit of competency.
Therefore, there is no skills activity required for this unit, as they have been covered in the previous activities.


[bookmark: _Toc484772264]Section B: Knowledge Activity (Q & A)
Objective: To provide you with an opportunity to show you have the required knowledge for this unit.

The answers to the following questions will enable you to demonstrate your knowledge of:
· How to access:
· the National Quality Framework
· the National Quality Standards
· the relevant approved learning framework
· How to navigate through framework and standards documents to find areas relevant to this unit of competency
· Relevance of the approved framework to pedagogical practices
· Play and learning experiences, associated resources and materials relevant to the interests and abilities of children
· Role of play in learning
· Theories that pertain to play
· Reflective practice
· United Nations Convention of the Rights of the Child
· Organisational standards, policies and procedures
· Safety measures available to minimise risks for children and others.

Answer each question in as much detail as possible, considering your organisational requirements for each one.

All answers will vary depending on the learner and the organisation they work for, but the learner should be able to answer each question competently.

1. Provide the website addresses for the following:

· The National Quality Framework
· The National Quality Standards
· The relevant approved learning framework.

2. Using the website identified in the previous question, find and select one Quality Area Standard from the National Quality Standards which is relevant to this unit and explain why you have chosen it.

3. In no more than 600 words, explain how you apply the approved learning framework adopted by your organisation to your own practice.

4. For two of the following types of play, identify three resources or materials which you could provide to children to cater for a range of interests and abilities.

· Unoccupied play 
· Solitary (independent) play
· Onlooker play 
· Parallel play 
· Associative play
· Cooperative play.

5. Make a list of three different skills which children can learn through play.

6. Drawing on your own research, identify and outline one theory which is relevant to children’s play.

7. What is reflective practice? Summarise in no more than 150 words.

8. Provide a short summary (no more than 150 words) of the United Nations Conventions on the Rights of the Child and what it aims to do.

9. Identify two examples of times when you have applied organisational standards, policies or procedures within your role relevant to playing or learning and explain how you did this. 

10. Identify three safety measures which your organisation has in place to protect the safety of children or other people during play.

1. Learners will need to show that they are able to access the following by providing the website address for each:

· The National Quality Framework
· The National Quality Standards
· The relevant approved learning framework.

Website addresses are:

· http://www.acecqa.gov.au/national-quality-framework 
· http://www.acecqa.gov.au/national-quality-framework/the-national-quality-standard 

Website addresses may differ depending on the specific course of research. 

Learners should also provide the website address for the relevant approved learning framework. This may differ depending on the framework adopted by the learners’ organisation.

For example, they may follow “Belonging, Being & Becoming: The Early Years Framework for Australia”: http://files.acecqa.gov.au/files/National-Quality-Framework-Resources-Kit/belonging_being_and_becoming_the_early_years_learning_framework_for_australia.pdf 

2. Learners will need to access the National Quality Standards using the website address identified in the previous question. They should then identify one Quality Area which is relevant to this unit and explain why they have chosen this one.

The Quality Areas are:

1. Educational program and practice
2. Children’s health and safety
3. Physical environment
4. Staffing arrangements
5. Relationships with children
6. Collaborative partnerships with families and communities
7. [bookmark: _GoBack]Governance and leadership.

For example, Quality Area number three is relevant to this unit because the physical environment will need to be arranged in a way which supports and facilities all children’s participation in play, maintains the safety of children and is suitable for purpose.

3. Learners are required to explain how they apply the relevant learning framework to their own practices throughout their role. Answers will differ depending on the specific learning framework adopted by the learners’ organisation as well as the duties of the individual learner.

For example, learners may follow the framework “Belonging, Being & Becoming – The Early Years Learning Framework for Australia”.

Learners might apply this framework to their learning by considering developmental theories which focus on the process of the child’s learning and development changing over time. In terms of this unit, learners may change the type of resources/materials which they use as children get older in accordance with their stages of development.

4. Learners will need to identify three different materials/resources which they could give to children to support two different types of play.

For example:

· Solitary play – building bricks/blocks, jumping ropes, drawing/painting materials
· Cooperative play – sports equipment, board games, art materials.

5. Learners are required to list three skills which children can learn through play.

For example:

· Sharing
· Leadership
· Group-work
· Co-ordination.

6. Learners will need to identify and outline one theory which is relevant to children’s play, drawing from their own research.

For example, learners may discuss Vygotsky’s theory which suggests that play gives children the opportunity to make sense of the external world through both internal dialogue as well as social experiences.

Learners should provide a competent explanation of the premises of their chosen theory.

7. Learners are required to explain what reflective practice is in no more than 150 words. Answers should acknowledge that reflective practice refers to the process of consciously considering the way that they work and identifying any strengths and weaknesses. It aims to improve practices going forward by continuing things that work well whilst also changing things that didn’t prove successful or could be improved.

8. Learners should provide a short summary highlighting what the United Nations Convention on the Rights of the Child is and what it aims to do.

For example, the United Nations Convention on the Rights of the Child is an international agreement (signed by 194 countries) which outlines the civil, political, economic, social and cultural rights which every child is entitled to. It aims to ensure that children are given their basic fundamental rights and help them to reach their full potential.

9. Learners are required to identify two different occasions when they have applied specific organisational standards, policies or procedures within their role and explain how they did this. Answers will differ depending on the specific standards, policies, and procedures of the learner’s organisation but they should be relevant to playing/learning.

For example, standards, policies, and procedures may relate to aspects of play/learning such as:

· The use of certain equipment
· Hygiene and safety practices
· Providing a supportive environment
· Supporting social interaction
· Developing relationships
· Safety procedures when playing outside.

Learners should refer specifically to how they physically carried out the application of the standards, policies or procedures. For example, if an organisation sets out specific guidelines for communicating with families on a daily basis about the child, the learner should outline the method of communication and the information which they seek from the families.

10. Learners will need to identify three different safety measures which their organisation implements to protect the safety of children or other people during playtime.

For example, safety measures might include:

· Always having an adult present when participating in outside play
· Encouraging children to tidy up after they have finished playing a game to prevent any trip hazards
· Quickly exposing of any broken or damaged equipment.
11. 

[bookmark: _Toc484772265]Section C: Performance Activity
Objective: To provide you with an opportunity to demonstrate the required performance elements for this unit.

A signed observation by either an approved third party or the assessor will need to be included in this activity as proof of completion.

This activity will enable you to demonstrate the following performance evidence:
· Set up a safe environment on at least three occasions (including at least one indoor and one outdoor), including:
· demonstrating effective selection and placement of equipment and resources, with consideration for safety of the children 
· guiding and facilitating individual children’s play and learning experiences, including allowing for children to make decisions
· creating an environment that allows for individual and collaborative experiences
· providing a range of experiences to stimulate children and aid learning, including those that allow exploration of natural materials, environments and experiences.
Answer the activity in as much detail as possible, considering your organisational requirements.

All activity answers will vary depending on the learner and the organisation they work for, but the learner should be able to demonstrate their competency in the unit requirements.

1. Produce a diary recording your performance of the following tasks in your workplace on THREE different occasions throughout the course of this unit:

· Setting up a safe environment (including at least one indoor and one outdoor)
· Demonstrating effective selection and placement of equipment and resources, with consideration for the safety of the children 
· Guiding and facilitating individual children’s play and learning experiences, including allowing for children to make decisions
· Creating an environment that allows for individual and collaborative experiences
· Providing a range of experiences to stimulate children and aid learning, including those that allow exploration of natural materials, environments, and experiences.

Each diary entry should include a description of the situation and the actions you took to perform the specific task.

1. Learners are required to produce a diary throughout the course of this unit, recording their performance of the following tasks on three separate occasions:

· Setting up a safe environment (including at least one indoor and one outdoor)
· Demonstrating effective selection and placement of equipment and resources, with consideration for the safety of the children 
· Guiding and facilitating individual children’s play and learning experiences, including allowing for children to make decisions
· Creating an environment that allows for individual and collaborative experiences
· Providing a range of experiences to stimulate children and aid learning, including those that allow exploration of natural materials, environments, and experiences.

Learners’ diaries are likely to differ depending on the specific course of action taken.

For example, a diary entry focuses on the provision of a safe environment for indoor play. During this task, the learner may record that they have:

· Set up different areas of the room for different tasks and different engagement levels– for example, a reading/writing corner, a board game area, and an area for physical activities
· Given children the option of a variety of activities to participate in as opposed to selecting on their behalf
· Provided different resources for the children to aid their learning and give them an opportunity to engage in natural social experiences with their peers.
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