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[bookmark: _Toc329018036][bookmark: _Toc450403544]Unit Description
Description

This unit describes the skills and knowledge required to work towards cultural competency and to support participation of all children and families in children’s services. This support includes contributing to children’s understanding and acceptance of all cultures.

This unit applies to educators working in a range of education and care services.

No licensing, legislative or certification requirements apply to this unit at the time of publication.

[bookmark: _Toc329018037][bookmark: _Toc450403545][bookmark: _Toc329018038]
Performance Criteria
	Element
	Performance criteria


	1. Reflect on own cultural identity and biases
	1.1 Identify significant events in own family background or history which may influence current values, beliefs and attitudes
1.2 Define aspects of the environment which influence own cultural identity
1.3 Reflect on potential impact own background may have on interactions and relationships with people from other cultures 
1.4 Identify any knowledge, attitudes or skills to be developed to ensure cultural competency


	2. Identify and develop cultural competency
	2.1 Identify the cultural identities of the children within the   service, their families and the local community
2.2 Critically analyse relationships, curriculum and activities
2.3 Identify skills, attributes or knowledge that may need to be developed to ensure cultural competency


	3. Research Aboriginal and/or Torres Strait Islander communities




4. Support individual cultural identities













5. Create environments to support children’s cross-cultural understanding and relationships










6. Support the implementation of inclusive learning experiences




7. Support children in developing confidence and strength in personal and cultural identity



	3.1 Identify any historical issues in relation to Aboriginal and/or Torres Strait Islander people and the land that the service is on, including at regional and state levels
3.2 Reflect on contemporary impacts of historical issues including those relating to Aboriginal and/or Torres Strait Islander people

4.1 Identify and consult with appropriate persons to obtain knowledge of local cultural groups 
4.2 Support activities within the service to encourage and promote participation by all cultural groups 
4.3 Process information in a culturally sensitive way including identification of how and with whom information can be shared
4.4 Provide opportunities for all families to share their context and cultural knowledge
4.5 Provide opportunities for children and families to enhance their experience of cultural diversity
4.6 Demonstrate respect for all home languages and expose children to different language and dialects, and encourage appreciation of linguistic diversity

5.1 Plan and implement experiences that foster positive attitudes to inclusion 
5.2 Explore with children the culture, heritage, backgrounds and traditions of each child within the context of their community 
5.3 Promote establishment of constructive relationships with all children and families based on trusting relationships, respectful interactions, understandings of alternate world views and celebration of diversity 
5.4 Use oral communication skills to role-model open, inclusive, ethical interactions with all children, families and colleagues
5.5 Observe children’s interactions and participation to identify the need for additional cultural support and cross-cultural understanding

6.1 Implement experiences that build on the diverse backgrounds of children and families within the service, broaden children’s perspectives and encourage appreciation of diversity
6.2 Plan and implement experiences that focus on events, customs and beliefs that are relevant to the service’s children and families

7.1 Support experiences and environments where secure, respectful and reciprocal relationships between children, families and other adults can be established
7.2 Communicate and interact with children to help them work towards a strong sense of identity, wellbeing and of being connected with and contributing to their world
7.3 Implement group activities to allow children to use collaborative processes to solve problems
7.4 Engage with peers, mentors or others to support individual children with specific cultural needs as appropriate
7.5 Follow community protocols when engaging with community members




Skills and Knowledge 
	This section describes the skills and knowledge required for this unit.

	
Foundation Skills:

	The Foundation Skills described those required skills (language, literacy and numeracy) that are essential to performance.

	Foundation skills essential to performance are explicit in the performance criteria of this unit of competency.



Performance Evidence:

	
The candidate must show evidence of the ability to complete tasks outlined in elements and performance criteria of this unit, manage tasks and manage contingencies in the context of the job role. There must be demonstrated evidence that the candidate has completed the following tasks at least once: 

Reflected on own cultural identity and biases
Investigated cultural diversity in at least one service and community
Supported children’s and families’ cross-cultural relationships through the following activities:
Interacting in culturally appropriate ways with children, families and communities
Consulting with appropriate persons to access local knowledge of aboriginal and/or torres strait islander culture 
Planning and implementing supportive environments for all children
Supporting the implementation of experiences that encourage children to respect all cultures and to celebrate cultural differences
Embedding examples of diversity and inclusion in daily practice
Using effective oral communication techniques to liaise between differing cultural contexts and situations.

	
Knowledge Evidence:

	
The candidate must be able to demonstrate essential knowledge required to effectively do the task outlined in elements and performance criteria of this unit, manage the task and manage contingencies in the context of the identified work role.
This includes knowledge of:

How to access:
· The National Quality Framework
· The National Quality Standards
· The relevant approved learning framework
How to navigate through framework and standards documents to find areas relevant to this unit of competency
Cultural competence and diversity as outlined in the  approved learning framework relevant to the workplace
Impact of colonisation, historical events and issues on aboriginal and/or Torres Strait islander people
Organisational policies and initiatives designed to support participation 
Organisational standards, policies and procedures.


Assessment Conditions
	
Skills must be demonstrated in a regulated education and care service.

In addition, simulations and scenarios must be used where the full range of contexts and situations cannot be provided in the workplace or may occur only rarely. These are situations relating to emergency or unplanned procedures where assessment in these circumstances would be unsafe or is impractical.

Simulated assessment environments must simulate the real-life working environment where these skills and knowledge would be performed, with all the relevant equipment and resources of that working environment, including interactions with children and families

Assessors must satisfy the NVR/AQTF mandatory competency requirements for assessors



Links

[bookmark: O_579348]Companion volumes are available from the CS&HISC website - http://www.cshisc.com.au/


[bookmark: _Toc285113079][bookmark: _Toc326743761][bookmark: _Toc328654777][bookmark: _Toc330386596][bookmark: _Toc450403548]Housekeeping Items
Your trainer will inform you of the following;
Where the toilets and fire exits are located, what the emergency procedures are and where the breakout and refreshment areas are.
Any rules, for example asking that all mobile phones are set to silent and of any security issues they need to be aware of. 
What times the breaks will be held and what the smoking policy is.
That this is an interactive course and you should ask questions.
That to get the most out of this workshop, we must all work together, listen to each other, explore new ideas, and make mistakes. After all, that’s how we learn.
Ground rules for participation;
Smile
Support and encourage other participants
When someone is contributing everyone else is quiet
Be patient with others who may not be grasping the ideas
Be on time
Focus discussion on the topic
Speak to the trainer if you have any concerns
[bookmark: _Toc326743762][bookmark: _Toc328654778][bookmark: _Toc330386597][bookmark: _Toc450403549]Objectives
Learn how to reflect on own cultural identity and biases
Understand how to identify and develop cultural competency
Know how to research Aboriginal and/or Torres Strait Islander communities
Discover how to support individual cultural identities
Develop the skills to create environments to support children’s cross-cultural understanding and relationships
Study how to support the implementation of inclusive learning experiences 
Acquire the skills to support children in developing confidence and strength in personal and cultural identity
Gain the essential skills and knowledge required for this unit

[bookmark: _Toc450403550]1. Reflect on own cultural identity and biases
1.1. 	Identify significant events in own family background or history which may influence 	current values, beliefs and attitudes
1.2. 	Define aspects of the environment which influence own cultural identity
1.3. 	Reflect on potential impact own background may have on interactions and relationships 	with people from other cultures
1.4. 	Identify any knowledge, attitudes or skills to be developed to ensure cultural competency
[image: ]

[bookmark: _Toc450403551]1.1 – Identify significant events in own family background or history which may influence current values, beliefs and attitudes 
[bookmark: _Toc450403552]Your own values and beliefs
When working in early childhood education, you will work with a range of people from different cultural backgrounds. As an educator you will be challenged to move beyond your own values, to see the world from the perspective of other people. You will be challenged to establish relationships with a diverse range of children, families and co-workers. 
As an educator it is essential to reflect on past events that have affected your values, beliefs and attitudes for many reasons:
You may reveal your own biases and misconceptions about other cultures around you. 
It is easy to pass these biases on to the children if you are not fully aware of them.
Through reflection you can address any biases that are revealed and move forward.
A personal bias is the tendency to lean towards a particular perspective or point of view. These biases affect your decisions, interactions and relationships with other people. Over time they can develop into stereotypes and discriminatory attitudes. 
Biases exist regarding:
Cultures
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\holding_hands_group_line_spectrum_800_wht.png]Age
Languages
Skin colour
Customs
Religion
Sexuality
Socio-economic status
Appearance.
Take a moment to consider your personal beliefs about the following:
The role of the male and the female 
The role of the head of the household
Expectations in relation to individual achievement and competition
The rights of individual family members
Expressing or hiding your feelings
Your religious/spiritual background
The importance of family and of the older members of a family.
A range of significant events in own family background or history influences our values and beliefs. 
For example:
Location – different regions may be rich in some cultures and lacking in others. People’s perceptions of their own culture vary based on what they have been exposed to. 
Parent’s/friend’s beliefs about different cultures 
Experiences or lack of experiences, both positive or negative, with people from other cultures can affect how you see and treat a group of people
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\fingerprint_black_3379.png]How you were educated about cultural diversity, if at all, effects your understanding of diverse backgrounds
How you were taught to treat people, and solve problems from an early age 
How you were taught to view yourself 
The era in which you grew up 
Exposure to the media.
It is essential that you are able to identify the influences that affect your beliefs about different cultures. 
The following strategies should be constantly revisited:
Talk about cultural issues and situations with your supervisor, co-workers, close friends and family
Attend cultural diversity workshops
Read about cultural biases and their impact on various people
Learn about the history of the various groups of people in your area 
Watch educational videos
Become aware of your biases and notice how you react in various situations.
You will always be faced with new challenges, especially when working with cultural groups that have lifestyle and family practices that differ significantly from your own.  Overcoming lifelong biases will take time. Be patient, but be present.  Be aware of all the various scenarios in which biases are revealed, reflect on them and challenge yourself to grow. Your ability to separate your personal beliefs and values from the work you will do with children (and their families) will become easier over time and with experience. 
National Quality Standards 
Quality Area and Standards included in this section:

The Early Years Learning Framework 
The principles, practices and outcomes included in this section:



[bookmark: _Toc450403553]
Learning Task One
List areas where people can be biased. 




What can you actively do to help minimise and hopefully eliminate bias from your life?


[bookmark: _Toc450403554]Activity 1A
[image: Fotolia_2204087_XS.jpg]



[bookmark: _Toc450403555]1.2 – Define aspects of the environment which influence own cultural identity 
[bookmark: _Toc450403556]Your cultural identity
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\stick_figure_family_pets_portrait_800_wht.png]An important distinction in cultural discussions is that culture is learned and not inherited. You grow up in a family with a set of customs, beliefs and traditions that have been shaped over the years by the cultural group your family or social group identifies with. This culture is dynamic, ever changing and is shaped by political, social, religious and education systems. 
We recognise culture by the attitudes, behaviours and ‘norms’ of particular groups. The culture and behaviour of the group will influence the culture and behaviour of the individual members. Likewise, the values and beliefs of the members of the group influence how that group develops and evolves, although, these changes or movements can be so subtle and occur over a long period of time that we do not always recognise them. 
It is important to define aspects of the environment that influence your own cultural identity in order to:
Reveal biases you may have
Reveal reasons for those biases
Understand where those biases come from and how they affect your approach with different people or situations
Begin the work of undoing those biases
Educate people about your own culture and how others may be bias against you 
Allow for deep and meaningful conversations/discussions with others.  Through these conversations you can construct ways to be more peaceful, compassionate and tolerant.
The ‘norms’ of a culture refer to the behaviour expected of its members. These norms inform individuals about what is expected of them. It should be noted here, that the term ‘norm’ is used here as a behavioural expectation, and not a value-laden concept such as ‘normal’. 
Culture is influenced by:
History and tradition
Past experiences
Location or region
Members of the community.


Culture, in turn influences:
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\t_shirt_on_hanger_10245.png]Education and work choices
Recreation and activities
A person’s world view
Ways of communicating
Media
Food, clothing, and shelter
Religion/spiritual practices.
Biases often serve a purpose. For example, they may give us some sort of power, or prevent insecurities by making ourselves feel superior to others. This is important to recognise in an effort to grow and fully understand the negative ramifications a bias can have against another culture. It is essential to be aware of your biases so you do not pass them onto the children you work with.
National Quality Standards 
Quality Area and Standards included in this section:

The Early Years Learning Framework 
The principles, practices and outcomes included in this section:

[bookmark: _Toc450403557]Learning Task Two
Define culture.




Why is it important to define the aspects of the environment that influence your own cultural identity?


[bookmark: _Toc450403558]Activity 1B
[image: Fotolia_2204087_XS.jpg]



[bookmark: _Toc450403559]1.3 – Reflect on potential impact own background may have on interactions and relationships with people from other cultures 
[bookmark: _Toc450403560]Self-Reflection
Culture is often thought of in terms of race or ethnicity, this is not the case. They are in fact quite different. A person’s ‘race’ describes the physical characterises of a person or group and tell us very little about that group. Whereas culture, being the beliefs, behaviours and practices of that group tell us a great deal. 
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\looking_in_mirror_800_wht.png]The way people live their lives forms the common components of a culture. The way you personally do things, prefer things and participate in things has been determined by the culture you identify with.
As an early childhood educator you must reflect on how your own background plays a role in your interactions and relationships with people from other cultures. This reveals your personal biases, which helps you support children’s development in a way that encourages compassion and tolerance of all people from all backgrounds.
Self-reflection is challenging, especially when facing issues of culture and diversity. It is hard to look at yourself and your actions to uncover possibly ugly truths. You may be unaware of a lifetime of beliefs and reactions towards certain cultures that have perpetuated profoundly harmful attitudes.
By being aware of the harmful stereotypes and generalisations you have been exposed to in your own life, you can better understand the children and the biases they may have. Children may innately think someone who looks, sounds or acts differently is weird and they consequently avoid making friends with them. Facilitate reflective discussions with children in order to promote tolerance within your diverse community.
National Quality Standards 
Quality Area and Standards included in this section:




The Early Years Learning Framework 
The principles, practices and outcomes included in this section:


[bookmark: _Toc450403561]
Learning Task Three
What cultural group do you identify with?






How do you think being a part of your cultural group has impacted your relationships with people from other cultures?



[bookmark: _Toc450403562]Activity 1C
[image: Fotolia_2204087_XS.jpg]



[bookmark: _Toc450403563]1.4 – Identify any knowledge, attitudes or skills to be developed to ensure cultural competency
[bookmark: _Toc450403564]Identify gaps in your knowledge
Identifying any cultural knowledge, attitudes or skills that you need to develop is the foundation in participating in creating a culturally competent early childhood education environment. 
Generally, people distance themselves from what is unknown to them. People with similar backgrounds are drawn together based on their similarities, and others may be excluded out of fear of their difference. It is this exclusion that can so negatively impact the individual(s).
Cultural differences may be exhibited in the following ways:
Dress 
Food
Communication and language
Skin colour
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\gifts_christmas_pine_13574.png]Thinking/learning topics
Expectations and responsibilities
Gender and kinship differences
Traditions, holidays and celebrations
Recreation and leisure activities
Art and music
Etiquette for visiting 
Religious and spiritual practices.
[bookmark: _Toc450403565]How to gain cultural knowledge?
Cultural understanding is created and supported by: 
Acknowledging the exclusion of certain cultures. 
Appreciating the commonalities of other cultures and historical experiences. 
Appreciating the impact of culture shock on people from other cultures. 
Becoming knowledgeable about cultures represented in your area.
Developing knowledge of the culture, history and contemporary issues of Aboriginal and/or Torres Strait Islander peoples.
Recognising the diversity of people’s experience and expression.
Becoming knowledgeable about the history of your area.
Reflecting on how attitudes have developed about various cultures in your area as a result of their history or the predominant culture’s history. 
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\world_education_imagination_15146.png]Developing the skill to recognise biases and reflect on where they come from and how they affect your work.
Attending cultural awareness workshops. 
Talking with leaders of cultural groups or families in your community.
Including cultural groups in your program planning to ensure that your service meets community needs.
Developing partnerships between local service providers, local government, cultural liaisons and community members. 
Implementing a diverse employment strategy. 
Collaborating with other early childhood education services in your area – if you share a specific cultural population, you may be able to help each other broaden your knowledge.
National Quality Standards 
Quality Area and Standards included in this section:



The Early Years Learning Framework 
The principles, practices and outcomes included in this section:




[bookmark: _Toc450403566]
Learning Task Four
List 5 things you can do to develop your cultural understanding.

[bookmark: _Toc450403567]Activity 1D
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[bookmark: _Toc450403568]2. Identify and develop cultural competency
2.1. 	Identify the cultural identities of the children within the service, their families and the 	local community
2.2. 	Critically analyse relationships, curriculum and activities

2.3.	Identify skills, attributes or knowledge that may need to be developed to ensure cultural 	competency
[image: ]


[bookmark: _Toc450403569]2.1 – Identify the cultural identities of the children within the service, their families and the local community 
[bookmark: _Toc450403570]Identify children’s cultures
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\travel_the_world_sign_800_wht.png]Understanding culture is about recognising different backgrounds and practices; ways of living, including values and beliefs, social roles, customs, meanings and behaviours – that are shared within groups and learned from the earliest years through interaction with parents, other family members and other members of the social group. These shared meanings and behaviours evolve over time and may be due to new ideas and practices originating from within the group, but also to external factors – such as the shared meanings and behaviours of other groups or changing economic circumstances as communities grow.
Cultural diversity refers to:
Ethnicity
Language
Cultural norms and values
Religion
Beliefs and customs
Kinship and family structure and relationships
Personal history and experience, which may have been traumatic
Gender and gender relationships.
Australia is rich with cultural diversity and this can cause significant tensions amongst and between cultural groups. Many people in Australia belong to or are influenced by more than one cultural group, for example, a person from a Vietnamese background, born and raised in Australia, would identify with the cultural practices of both countries. For educators, this means that you need to be comfortable communicating across cultures in order to work effectively in the early childhood education setting.
By identifying the cultural identities of the children within the service, their families and the local community you can accomplish the following:
Gain a better understanding of the cultural differences that will be part of the learning environment.
Appropriately plan lessons to teach tolerance and compassion and prevent stereotypes and biases from forming that will negatively impact the learning environment.
Even if certain communities are not represented in the learning environment, by getting a feel for the cultures within the community and the history of the community, you may be able to recognise biases towards others that will filter into your community. 
Gain a better understanding of your own biases and how they may affect your approach in the learning environment.
There are a number of ways you can go about identifying the cultural identities of the children within the service, their families and the local community in an appropriate manner. 
For example:
Take time getting to know the children in a personal way.  
Ask questions that may reveal things about their cultural identity – what kinds of foods do they like?  What do they like to do when they are at home? Who lives at their house?
Ask the children to bring in cultural items from home to share and talk about them with the group.
Invite parents and family members to lead or participate in an activity.
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\figure_carving_statue_self_14652.png]Plan cultural themed lessons.
Visit places in the community like museums, statues, historical sites, and learn about the history of the community.
Attend community events. 
Visit with elders.
Invite children and their parents to participate in cooking meals or snacks for the class.
Invite people from the community with diverse cultural backgrounds in to tell their stories.
Provide volunteer opportunities for parents and families – chaperone an excursion, help with art, supervise a sports day. 
Working with different cultural groups can be challenging in the early education setting; there are additional considerations to keep in mind:
Sensitivity should be exercised at all times.
Male and female norms will differ across cultural groups e.g., fathers are not always directly involved in their children’s care, or they do not allow male educators to work with female children.
Some cultures have different beliefs/rules around sleeping, eating, toileting, dressing and undressing, and discipline.
Some cultures have specific beliefs about medicine and treating illness and injury.
	Depending on your service’s policy, you may be required to over-rule a cultural request in certain circumstances. Talk to your lead educator or supervisor if you need support.



National Quality Standards 
Quality Area and Standards included in this section:

The Early Years Learning Framework 
The principles, practices and outcomes included in this section:

[bookmark: _Toc450403571]Learning Task Five
Why is it important to identify the cultural identities of the children within the service, their families and the local community?





How will this information develop your cultural competence?



[bookmark: _Toc450403572]Activity 2A
[image: Fotolia_2204087_XS.jpg]



[bookmark: _Toc450403573]2.2 – Critically analyse relationships, curriculum and activities
[bookmark: _Toc450403574]Why analyse?
Analysing relationships, curriculum and activities helps you identify the cultural biases that might exist within your community and helps you avoid perpetuating stereotypes and biases that are often inherent in curriculum and certain prepared activities.  It doesn’t always mean you can’t use these activities, but when you find them, you can use them as a starting point for discussion. This ensures that a well thought out curriculum is a part of your environment.
Critical analysis requires the following:
	Relationships
	· Observation - recorded and casual
· Reflection - ask questions of yourself and consider the relationships that exist within the community.  
· Who needs to work on their tolerance and compassion?  
· Whose biases are serving a purpose and what is that purpose?  
· How are these biases affecting the community at large?

	Curriculum
	· Prepare curriculum ahead of time
· Review curriculum for out-dated thinking and bias
· If a bias is present, reflect on how you can use this as a conversation piece to learn about bias and how it may negatively affect the community or individual members within it.   
· Ask questions of those in the community who have used the curriculum
· Read reviews of curriculum
· Embellish curriculum to meet the needs of your classroom as you see fit

	Activities
	· Work with lead educator to run through activities ahead of time
· Examine activities from a cultural perspective
· Do you need to include different options? 
· Is there a way to use the activity to promote tolerance and compassion?
· Are there likely to be differences in success with the activity?  
· How can you ensure that the all children are respected and feel good about the outcome of the activity?
· What could go wrong with the activity?  
· Can you make changes to the activity to better meet the needs of the community?



 

National Quality Standards 
Quality Area and Standards included in this section:

The Early Years Learning Framework 
The principles, practices and outcomes included in this section:



[bookmark: _Toc450403575]
Learning Task Six
In your centre, how do you critically analyse the following for cultural biases:
	Relationships
	

	Curriculum
	

	Activities
	


[bookmark: _Toc450403576]
Activity 2B
[image: Fotolia_2204087_XS.jpg]



[bookmark: _Toc450403577]2.3 – Identify skills, attributes or knowledge that may need to be developed to ensure cultural competency 
[bookmark: _Toc450403578]Developing cultural competency
Educators are better able to plan activities and lessons when they have an understanding of the knowledge, attitudes and skills that need to be developed within the learning environment. Without recognition of these elements there is no structure or foundation from which to approach formal learning.
Take time to learn the children’s already formed biases through observation and discussion. Children’s cultural competence is built from identifying these areas and creating lessons through books, pictures, art projects, etc. 
Educators can begin the process of developing cultural competency within the learning environment by:
Role modelling tolerance, compassion and kindness. 
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\teach_present_instruct_guide.png]Teaching about cultures represented in the community.
Teaching about the history of these cultures and how biases have negatively affected them.
Teaching about traditions, foods and dress within the various communities represented as well as those in the world at large.
Teaching problem solving skills through role play.
Being responsive to conflict that arises as a result of cultural differences.
Teaching children to recognise the similarities between people. 
Inviting community members to speak to the children or lead a lesson.
	Be careful to teach in a way that does not signal children out. Consider introducing themed cultural units and teaching about various cultures, not just those represented in the group.





National Quality Standards 
Quality Area and Standards included in this section:

The Early Years Learning Framework 
The principles, practices and outcomes included in this section:


[bookmark: _Toc450403579]
Learning Task Seven
List 4 ways you can go about identifying skills, attributes of knowledge that may need to be developed in children.

[bookmark: _Toc450403580]Activity 2C
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[bookmark: _Toc450403581]3. Research Aboriginal and/or Torres Strait Islander communities
3.1. 	Identify any historical issues in relation to Aboriginal and/or Torres Strait Islander people 	and the land that the service is on, including at regional and state levels
3.2. 	Reflect on contemporary impacts of historical issues including those relating to Aboriginal 	and/or Torres Strait Islander people
[image: ]

[bookmark: _Toc450403582]3.1 – Identify any historical issues in relation to Aboriginal and/or Torres Strait Islander people and the land that the service is on, including at regional and state levels
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\palm_island_8681.png]Working with Aboriginal and/or Torres Strait Islander people and communities will be an important aspect of your job. It is important that you understand the events and experiences that have happened to Aboriginal and/or Torres Strait Islander people since colonisation, and how these have impacted their lives.
[bookmark: _Toc260810160][bookmark: _Toc450403583]Traditional Aboriginal Lifestyles
Aboriginal and/or Torres Strait Islander people have been living in Australia for at least 60,000 years. In 1788, when the First Fleet arrived from England, there were more than 700 Aboriginal and Torres Strait Islander groups, speaking nearly 270 different languages. These groups also had different lifestyles, depending on where they lived.
In traditional Aboriginal and Torres Strait Islander societies, the men hunted large animals and fish, and the women collected plant food, eggs, shellfish and smaller animals. The women collected food near their campsite, while the men sometimes went away for days, hunting large animals.
Kinship (family) Systems
In Aboriginal and/or Torres Strait Islander culture, the kinship system is very important to social organisation – everybody has a clear role, depending on how they fit in to the group. Within each group there were traditional healers, teachers, midwives and law men.
Kinship groups are a system of social structure or organisation. For example, skin groups are a way of identifying who can interact and who can marry. This system prevents the health problems that can happen if people who are closely related have children together. 
The Aboriginal and/or Torres Strait Islander people’s family structure is a cultural difference that has been misinterpreted in the past. Traditionally, and today, many Aboriginal and/or Torres Strait Islander people’s parents allow their children to spend extended periods of time with members of their family or Kinship group. The child’s aunts, uncles, grandparents, cousins and friends are considered immediate family and this shared responsibility for children remains a common practice in many communities. 
Knowledge, Beliefs, Laws and Customs
Before Australia was colonised, Aboriginal and/or Torres Strait islander people’s lives were based on traditional knowledge, beliefs, laws and customs. These came from their stories of the Dreaming, and they were passed down over many generations. Knowledge, skills, laws, songs and dances were passed down through the generations, through initiation ceremonies and stories, keeping the culture alive.


In traditional Aboriginal societies, all aspects of life were interrelated. Trading was linked to the economy, social life, marriage and kinship. Sharing was important in traditional Aboriginal and Torres Strait Islander societies. People shared their food, so that those people who couldn’t get their own food (such as children and old people) would be looked after. 
The land was very important to traditional Aboriginal and/or Torres Strait Islander people. It provided food, water and shelter to help them survive. Land was also very important to spirituality. For traditional Aboriginal and/or Torres Strait Islander people, the spirit world was very important – it was part of all their knowledge, beliefs, laws and customs.
[bookmark: _Toc450403584]European Settlement
In 1788 the First Fleet landed in Botany Bay and set up a penal colony. Over time, more British convicts were sent to Australia, and the Aboriginal and/or Torres Strait Islander people who lived in this area were forced to give up their lands. Once Australia developed its own system of government, it created laws and policies that aimed to control the Aboriginal and/or Torres Strait Islander people. 
For example:
	Segregation Policy
	· Plan to make Aboriginal people move off their own land and live in separate areas 
· Intended to protect the Aboriginal people from the British settlers

	Protection Policy
	· Plan to allow the government to make decisions about the Aboriginal people (to protect them), rather than allowing the Aboriginal people to make decisions for themselves.
· Aborigines Protection Board was a group of while settlers who made decisions about the Aboriginal people

	Protection Act
	· Aborigines Protection Board could now legally make decisions for Aboriginal and Torres Strait Islander people, to protect them

	Assimilation
	· Response to the failure of segregation policies
· Aimed to make Aboriginal people more like the British settlers


[bookmark: _Toc450403585]The Stolen Generations
During this time, many Aboriginal and/or Torres Strait Islander children were taken from their families and put into foster homes and institutions. These removals continued into the 1970’s in some parts of Australia. These removals were carried out under the government’s policy of ‘protection’, but the authorities did not protect these children.
Under the ‘protection’ laws, the government decided that they had the right to take children who were part-Aboriginal (children who had one Aboriginal parent and one non-Aboriginal parent) away from their Aboriginal families and homes, and place them in missions or orphanages or children’s homes, which were often a long way away from their own homes. Because of these distances, many of these children lost contact with their families, sometimes permanently. 
This government policy caused a lot of Aboriginal and/or Torres Strait Islander people to lose their culture, their language and their connection with their land and their family. 
The impacts of these actions were systemic:
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\stick_figure_ruins_6697.png]The children who were taken away under this policy were discouraged from having any contact with their family.
They were taught that Aboriginal people were not as good as non-Aboriginal people.
They were taught to believe that they were not Aboriginal. 
The conditions in these homes were often very hard.
Their education was often very basic.
Many of them never received their wages for any work that they did.
They were often punished.
Some children were at risk of sexual abuse.
The loss of their traditional culture (called cultural dispossession) has had a serious effect on Aboriginal and/or Torres Strait Islander people – socially, economically, physically and psychologically. They now have the lowest standard of health in Australia since colonisation. 
The Early Years Learning Framework 
The principles, practices and outcomes included in this section:



[bookmark: _Toc450403586]Learning Task Eight
Research and summarise a historical issue in relation to Aboriginal and/or Torres Strait Islander people and the land that the service is on, including at regional and state levels.


[bookmark: _Toc450403587]Activity 3A
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[bookmark: _Toc450403588]3.2 – Reflect on contemporary impacts of historical issues including those relating to Aboriginal and/or Torres Strait Islander people
[bookmark: _Toc450403589]Possible Issues
There are many issues that impact the lives of Aboriginal and/or Torres Strait Islander people, including:
Unemployment and poverty
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\cry_sad_stress_depressed.png]Poor housing and overcrowding
Effects of childhood removal 
Poor education
Poor physical health
Diabetes
High blood presses
Respiratory diseases
Heart disease
Infectious diseases
Poorer than average life expectancy 
Racism (overt and covert; individual and institutional) 
Alcoholism and substance misuse 
Violence (domestic, family and community)
Depression and hopelessness
Unresolved identity issues
Deaths in custody.
	In order to develop a better understanding of the issues affecting Aboriginal and/or Torres Strait Islander peoples, it is important that you recognise these issues and appreciate the emotional impacts of living in such an environment.





[bookmark: _Toc450403590]Health Issues
In Aboriginal and/or Torres Strait Islander terms, health refers to the social, emotional spiritual and cultural wellbeing of the whole community. 
The main health issues affecting Aboriginal and/or Torres Strait Islander people include:
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\Fotolia_17233758_S.jpg]Smoking
Nutrition
Diseases (such as heart disease, diabetes and high blood pressure)
Stress
Alcohol and other drugs
Poor children’s health.
Aboriginal and/or Torres Strait Islander people are nearly twice as likely to be admitted to hospital as non-Aboriginal and/or Torres Strait Islander people. 
The main reasons for hospitalisation of Aboriginal and/or Torres Strait Islander people (by age group) are:
	15 years and under
	· Diseases of the chest and throat
· Injuries from accidents
· Middle ear infections

	Adult men

	· Injuries from accidents
· Diseases of the heart and chest
· Substance misuse
· Diseases of the digestive system

	Adult women
	· Pregnancy and birth
· Diseases of the urinary and reproductive systems
· Injuries from accidents



The infant mortality rate (the number of babies who die) among Aboriginal and/or Torres Strait Islander people is three times higher than the national average. 
Other issues include: 
Newborns are more likely to be underweight.
Approximately nine out of 10 children aged up to five years are constantly exposed to cigarette smoke at home.
Middle ear infections are common, which contribute to hearing problems and can cause speech and learning problems.
Aboriginal and/or Torres Strait Islander people also have much higher rates of infection for many contagious and potentially life-threatening diseases, including:
Gonorrhoea 
Haemophilus Influenza type b (HIB) 
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\Animations\virus_germ_ill_sick.png]HIV/AIDS
Meningitis 
Salmonellosis 
Syphilis 
Tuberculosis.
Traditional Aboriginal and/or Torres Strait Islander diets were rich in nutrients and low in fat. Modern diets tend to be high in fats and sugar and low in nutrition. High-fat, low-fibre diets have been linked to a number of disorders including obesity, heart disease and diabetes.
[bookmark: _Toc450403591]Social, Political and Economic Issues 
The impact of past policies has caused significant grief, loss and trauma to many Aboriginal and/or Torres Strait Islander people both directly and indirectly. 
Not only did white settlement bring social and cultural dislocation but it also brought enormous loss, trauma and grief through the following: 
Enforced relocations onto missions and reserves 
Loss of freedom 
Loss of health 
Loss of hunting grounds 
Loss of land 
No citizenship rights until the 1960s 
Removal of children 
Social fragmentation.
Compounding issues Aboriginal and/or Torres Strait Islander peoples have today are: 
Geographical remoteness
Lack of relevant and culturally appropriate education
Lack of meaningful employment or occupation
Lack of relevant health knowledge
Poor maternal health
Feelings of isolation and vulnerability and being culturally unsafe
Violence in the community and within families
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\chop_down_tree_800_wht.png]Environmental health factors such as housing, sewerage, water supply, hygiene
Late presentation, diagnosis and treatment
High level of certain illnesses that can be prevented (heart disease, diabetes and respiratory illness) 
Highest per capita incarceration rate in Australia 
Mental illness (depression, grief and loss, psychosis, suicide)
Poorer health status (Aboriginal men die 18–20 years earlier than mainstream society).
These issues are difficult to resolve and the impact on some communities and families has been significant. Families provide us with connectedness and security and help us to understand the broader world. Children gain a sense of self and a sense of belonging in part by hearing stories of the past from their families and communities. Children also benefit significantly from a sense of attachment to their parents, families, carers or community. 
Given these elements of good health, you can see how the accumulated losses and disruption experienced by many Aboriginal and/or Torres Strait Islander people’s communities can profoundly affect their children and young people. This helps us to understand how past policies contribute to the health and wellbeing of people in today’s communities. 
High rates of illness and hospitalisation, injury, violence and substance misuse occur in some Australian communities, and may contribute significantly to the difficulties some Aboriginal and/or Torres Strait Islander families’ experience. In these instances, you must take into account the range of relevant community issues and cultural awareness, as well as the child’s social and family context. 
The misuse of alcohol and other drugs contributes significantly to community difficulties, including domestic and family violence. For many reasons, including socio-economic disadvantage, incarceration rates of Aboriginal and/or Torres Strait Islander peoples (per capita) are higher than for other Australians. 
If you consider the accumulated losses to culture, language, family structure and roles, you can see that they would have a profound impact on Aboriginal and/or Torres Strait Islander people’s current health and well-being. 


The Early Years Learning Framework 
The principles, practices and outcomes included in this section:


[bookmark: _Toc450403592]
Learning Task Nine
As a result of colonisation, what issues do Aboriginal and/or Torres Strait Islander people face today?



[bookmark: _Toc450403593]Activity 3B
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[bookmark: _Toc450403594]4. Support individual cultural identities
4.1. 	Identify and consult with appropriate persons to obtain knowledge of local cultural 		groups
4.2. 	Support activities within the service to encourage and promote participation by all 		cultural groups
4.3.	Process information in a culturally sensitive way including identification of how and 		with whom information can be shared

4.4.	Provide opportunities for all families to share their context and cultural knowledge

4.5.	Provide opportunities for children and families to enhance their experience of 			cultural diversity

4.6.	Demonstrate respect for all home languages and expose children to different 			language and dialects, and encourage appreciation of linguistic diversity
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[bookmark: _Toc450403595]4.1 – Identify and consult with appropriate persons to obtain knowledge of local cultural groups
[bookmark: _Toc450403596]Consulting with community groups
In order for you to understand and appreciate the cultural backgrounds of children and families in your centre, you need to consult with the community groups in your area. This practice will give you a better understanding of the cultural issues that may be occurring in your community, and can help you become more culturally competent. 
Depending on your community, and the cultures represented in your service, you may identify the following people to consult with:
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\community world_population_africa_europe_magnify_800_wht_7653.png]Elders
Families
Community members
Cultural Liaisons
Community services workers
Historical society volunteers.
[bookmark: _Toc450403597]How can you do this?
There are a number of ways you can facilitate consultation to obtain knowledge of local cultural groups:
Meet with individuals and conduct an informal interview (at the centre, or in their environment)
Invite individual and groups into the classroom to speak with the children
Go to community events centred on history and culture and approach booths, speakers, etc.
Contact the local library for information
Contact the multicultural centre or community services centre in your area
Visit the historical society
Visit local museums and talk to the curators.
Community consultation is a great opportunity to make a connection with the cultural groups in your area and strengthen community bonds. However, always approach cultural consultation with sensitivity and respect. Be aware of biases you or the children may have, and handle them accordingly. Listen and let the person share their story or knowledge. Ask questions about dress, food, shelter, children, activities, and cultural history. Help the children see the similarities between cultures and not focus on the differences.
National Quality Standards 
Quality Area and Standards included in this section:

The Early Years Learning Framework 
The principles, practices and outcomes included in this section:


[bookmark: _Toc450403598]
Learning Task Ten
List 4 ways you can facilitate consultation to obtain knowledge of local cultural groups.


[bookmark: _Toc450403599]Activity 4A
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[bookmark: _Toc450403600]4.2 – Support activities within the service to encourage and promote participation by all cultural groups
[bookmark: _Toc450403601]Encouraging participation
Educators are required to provide high quality service that is respectful and welcoming to all potential and current children and their families. Families from different cultural backgrounds do not send their children to early childhood education and care services that are specific to their culture and for this reason (and in keeping with the principles of access and equity and anti-discrimination legislation) they should expect the same level and quality of care.
Encouraging and promoting participation in the service by all cultural groups is an excellent way to promote understanding, acceptance, compassion and tolerance, and build stronger communities. 
Educators can promote activities within the service to encourage and promote participation by all cultural groups:
	In the centre
	In the classroom

	
· Ensure that books, pictures, posters, and materials etc., reflect a range of cultures
· Ensure that images depict the ‘everyday’ and not stereotypical situations
· Ensure dress up clothes include styles of dress from around the world
· Ensure art materials can represent a variety of skin colours
· Ensure a range of world music is available 
· Ensure all paperwork is provided in the appropriate language or provide access to an interpreter
	· Lead lessons or themed units on different cultural aspects
· Find crafts that are unique to different cultures
· Ask families to bring in items from their culture to talk about 
· Post photographs of the families in the room
· Invite people to visit the room and talk about their culture
· Cook foods from different cultures (especially those represented in your room)


   
	When inviting people to speak to the group, or lead a lesson, give them a time frame; remind them that children have short attention spans. Encourage guests to bring in props to share with the children.



Like all things in early childhood education, promoting participation takes planning. Plan events and activities ahead of time so you know you are covering pertinent issues within your community.
For example:
Post signup sheets for people in the community to participate in events, e.g., parents may sign up to bring in different kinds of foods
Post a wish lists of items you would like to bring in to share with the children as a conversation starter about cultures
Invite parents with diverse backgrounds to share their stories
Borrow a range of books from the library; rotate them periodically
Talk to families, including grandparents about customs and traditions to build them into the learning community
Consult with community groups about activities and events you can incorporate into your program
Do your own research about cultures in your area 
Be creative.
National Quality Standards 
Quality Area and Standards included in this section:



The Early Years Learning Framework 
The principles, practices and outcomes included in this section:



[bookmark: _Toc450403602]
Learning Task Eleven
List the ways educators can promote activities within the service to encourage and promote participation by all cultural groups.
	In the centre
	In the classroom

	· 
· 
· 
· 
· 
· 
· 
	· 
· 
· 
· 
· 
· 
· 


[bookmark: _Toc450403603]
Activity 4B
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[bookmark: _Toc450403604]4.3 – Process information in a culturally sensitive way including identification of how and with whom information can be shared
[bookmark: _Toc450403605]Processing information
Processing and providing information to families in a culturally sensitive way can prevent miscommunication or misuse of information pertaining to cultural differences within the community. This promotes a respectful and safe environment for the children and their families.
Educators must process all information relating to children in their care in a culturally sensitive way:
Keep information regarding children confidential. 
Be a good listener when talking with families - do not interrupt, use active listening.
Be compassionate, and aware of personal biases you are trying to overcome when talking with families.
Don’t talk about the children or their challenges in front of the child. Make time to talk with parents without the children present if there is an issue that needs to be addressed.
Be aware that communication styles vary across cultures; it is easy to misunderstand and be misunderstood.  
Take the time to understand the various cultures represented in the community so you can better understand where they are coming from.
Don’t compare children.
Don’t be judgmental: keep an open mind.
Be positive.
There may be circumstances where you are required to provide information to families. This may include, referrals to community or multicultural services, housing services, Centrelink, counselling etc. Organising and providing support to families is part of a holistic approach to service delivery, which focuses on the child’s connectedness to their community.
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\red_check_mark_in_box_pc_800_wht_1619.png]Make sure the information you provide is:
Culturally relevant
Correct
Accessible
Appropriate for the child/family
Clear and meaningful
Respectful and considerate of the child/family’s needs.
	  Talk with your lead educator or nominated supervisor if you have any questions about the centre’s policy about providing information.



National Quality Standards 
Quality Area and Standards included in this section:

The Early Years Learning Framework 
The principles, practices and outcomes included in this section:



[bookmark: _Toc450403606]
Learning Task Twelve
List 5 ways educators must process all information relating to children in their care in a culturally sensitive way.



[bookmark: _Toc450403607]Activity 4C
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[bookmark: _Toc450403608]4.4 – Provide opportunities for all families to share their context and cultural knowledge
[bookmark: _Toc450403609][image: C:\Users\Victoria\Desktop\My Work\ArtWork\reading_to_children_800_wht.png]4.5 – Provide opportunities for children and families to enhance their experience of cultural diversity
[bookmark: _Toc450403610]Encouraging sharing of cultural knowledge
Providing opportunities for children and families to share their cultural background enhances the experience of cultural diversity in other people. This promotes a sense of belonging and respect for diversity within the community thus making it stronger and more cohesive. The learning environment provides a rich foundation for lessons and community building opportunities that promotes tolerance, compassion and a love of learning.
Educators can provide the following opportunities for families to share their context and cultural knowledge:
Invite them in to share items, music, food, pictures, dress or stories about their cultures.
Invite them to share crafts or pastimes with children in a lesson format. 
At welcome nights ask each parent to answer a prepared question about themselves (this gives them an opportunity to share right off the bat). 
Ask the children to bring in items that depict their family culture.
Organise projects where they can get involved and share information (collages, murals, etc).
Set up a family picture board with a range of family photos of all children.
Invite them to chaperone excursions in the community where cultural customs are displayed.
Invite children bring in music to share (make sure it is appropriate first).
Create a ‘Traveling Teddy’ program. Children get the opportunity to take ‘Teddy’ home for the week and write about what he did with their family (this draws attention to the similarities between cultures, rather than the differences).
 Be on the lookout for other family’s biases and how the effects of those biases might trickle into the classroom. Take time to educate these children in a sensitive manner, constantly reinforcing the messages of tolerance, compassion, respect and kindness.


National Quality Standards 
Quality Area and Standards included in this section:

The Early Years Learning Framework 
The principles, practices and outcomes included in this section:



[bookmark: _Toc450403611]Learning Task Thirteen
List 5 ways educators can provide opportunities for children and families to enhance their experience of cultural diversity. 




[bookmark: _Toc450403612]Activity 4D 
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[bookmark: _Toc450403613]4.6 – Demonstrate respect for all home languages and expose children to different language and dialects, and encourage appreciation of linguistic diversity
[bookmark: _Toc450403614]Respect linguistic differences
Many children in the early education and care setting come from different cultural backgrounds. Some of these children speak languages other than English at home. It is important that educators respect and value the child’s linguistic heritage and encourage the use of all languages. 
There are a number of ways educators can demonstrate their respect of linguistic differences:
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\figure_conversation_bubble_800_wht.png]Incorporate aspects of children’s cultures in class activities. 
Learn a few key words in the child’s first language to help them feel comfortable communicating with you.
Acknowledge differences and prepare lessons with a lot of visual input.
Be aware that cultural differences can affect behavioural choices.
Communicate with families and make an effort to understand child’s native culture.
Use diverse role models in the classroom.
Use diverse images in classroom decor to include gender, culture, age, and current events.
Collaborate with other services in the community who service the same population.
Some families may want their child to speak only English while in the early education setting, while others will want the home language to incorporated into their child’s education. This may pose a challenge for educators, but it is important to remember that children are more capable of acquiring and retaining new languages than adults. Including and encouraging the use of other languages in the education setting will benefit all children.
When a child uses their home language in the education setting, the other children are exposed to new languages and dialects, which is the first step in building their respect for diversity. When children are encouraged to speak in their home language it promotes inclusion, a sense of belonging, and helps the child develop pride in their heritage.
Ways to encourage the use of home languages:
Encourage the child to use their home language throughout the day. Ask them the words for different items in the room as you use them.
Allow personal reading time to occur in any language.
Communicate with families and encourage first language use at home.
If you speak a child’s native language, it can be helpful in clarifying directions or checking for understanding.
Complete projects in teams so the native English speakers can support the learners.
Incorporate art into the curriculum and have children describe their work.
Invite families in to read to the children, or conduct an activity, such as cooking native foods, or playing traditional games, when sharing they can use language
Provide books throughout the classroom in the children’s home languages
Bring in music performed in home languages.  It is fun to use the same songs your class is learning in primary language of the class.
Nomenclature cards or activities with words printed in various languages.  These materials or activities are designed to introduce simple vocabulary words in different languages. 
Learn and speak different languages in the classroom.  
Learn and implement/offer immersion programs or classrooms 
[bookmark: _Toc450403615]Learn about language
You can encourage an appreciation of linguistic diversity in children by:
Educating the children on the evolution of languages by telling simple stories
Encouraging different languages to be used throughout the classroom
Playing games and reading books in different languages
Singing songs in different languages 
Telling stories about various cultures and their languages 
It can be intimidating to try using a language you yourself are trying to learn. Don’t be afraid to make mistakes. People often fear that learning a second language at a young age can interfere with acquisition of the primary language. This is not true. Young children are more able than adults to acquire multiple languages through exposure and immersion.
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National Quality Standards 
Quality Area and Standards included in this section:

The Early Years Learning Framework 
The principles, practices and outcomes included in this section:




[bookmark: _Toc450403616]
Learning Task Fourteen
How can educators demonstrate respect for linguistic differences at the centre?





How can educators encourage an appreciation of linguistic diversity in children?


[bookmark: _Toc450403617]Activity 4E
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[bookmark: _Toc450403619]5. Create environments to support children’s cross-cultural understanding and relationships
5.1. 	Plan and implement experiences that foster positive attitudes to inclusion
5.2. 	Explore with children the culture, heritage, backgrounds and traditions of each child within 	the context of their community
5.3.	Promote establishment of constructive relationships with all children and families based on 	trusting relationships, respectful interactions, understandings of alternate world views and 	celebration of diversity
5.4.	Use oral communication skills to role-model open, inclusive, ethical interactions with all 	children, families and colleagues
5.5.	Observe children’s interactions and participation to identify the need for additional cultural 	support and cross-cultural understanding 
[image: Fotolia_5090081_XS.jpg]

[bookmark: _Toc450403620]5.1 – Plan and implement experiences that foster positive attitudes to inclusion
[bookmark: _Toc450403621]5.2 – Explore with children the culture, heritage, backgrounds and traditions of each child within the context of their community
[bookmark: _Toc450403622][image: C:\Users\Victoria\Desktop\My Work\ArtWork\World Map.png]Teach children to be inclusive
Experiences that foster inclusion and explore the cultural backgrounds of children, give them a “hands on approach” to learning necessary social skills and serves as a reminder for the values that you expect to be upheld in your community. These experiences teach children to value their own and other’s culture, heritage, backgrounds and traditions.
It is easy to tell children what to think based on your own beliefs, but it is important that they figure out how to think for themselves within a tolerant and compassionate framework. Teaching children to be inclusive at a young age encourages them to be inclusive as adults and sets the tone for tolerance in the learning environment.
Consider the following strategies to explore the culture, heritage, backgrounds and traditions of each child within the context of their community:
Communicate with all children and their families about their culture. Ask questions.  
Create collages as a class that represent the various culture, heritages, or other backgrounds and traditions that are celebrated throughout your community.
Read books that relate to the diverse cultures within your community. 
Bring in pictures and items from the various cultures and talk about them and the traditions that may accompany them.
Invite family members or guests from the community to share their cultures and stories.
Prepare food from the different cultures and discuss similarities and differences.
Listen to music from the different cultures and discuss similarities and differences.
Play games from the different cultures and learn about the culture they came from.
Celebrate the various traditions of all cultures in your community not just the majority. These can be very simple. A story, a song, a snack, a discussion of a ritual.
	When presenting all traditions or practices of various cultures it is important to keep it factually based. You are not imposing your beliefs on the children; just presenting the children with the diverse nature of human beings across the community, and the globe.


[bookmark: _Toc450403623]How can I help?
Educators can implement the following strategies to foster positive attitudes to inclusion:
Create opportunities for one-on-one interactions with children and set a good example of how to get to know various members of the community.
Pair children up with one another to work on projects so they can get to know each other as individuals and break out of their comfort zone.
Play games and give children the opportunity to talk about their backgrounds during these games.  Name games, and get-to-know-you games at the beginning of the year are a great way to set the tone.  
Talk about your own background and ask about theirs.  Point out similarities as well as differences.
Read books that show inclusion and diversity.
Model inclusive behaviours by reaching out to children that may be feeling excluded. 
Role model various situations; how to treat people and how not to. Encourage the children to discuss the preferred option and why.
Set up cultural areas in the classroom and include activities that promote education about cultural differences and similarities. Rotate themes throughout the year.  
Talk to the children about cultural differences in your community. Use lead in questions, and promote tolerance and compassion in simple ways using simple words. Keep discussions simple.  Ask:
How would it feel to be different?
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\colored_hand_circle_3432.png]What can we do to make that person feel part of a group? 
Research and borrow books about games that encourage inclusion and cultural awareness.
Attend workshops that address these issues.
Set expectations about how to treat others with the children and reinforce them as needed.
Reflect on the needs of your classroom and find ways to address various issues or start discussions by telling your own story.
Plan sharing times on a regular basis where you encourage the children to bring in something from home and tell their story.
Finding activities and books can be time consuming, but well worth it. Planning ahead will ensure you present diverse issues that need to be addressed. Be careful to address many cultures not just ones that pertain to your community. This ensures you are not putting others “on the spot”.
National Quality Standards 
Quality Area and Standards included in this section:

The Early Years Learning Framework 
The principles, practices and outcomes included in this section:



[bookmark: _Toc450403624]
Learning Task Fifteen
What strategies can you use to explore the culture, heritage, backgrounds and traditions of each child within the context of their community? 



Be sure to include how you would implement experiences that foster positive attitudes to inclusion. 


[bookmark: _Toc450403625]Activity 5A
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[bookmark: _Toc450403626]5.3 – Promote establishment of constructive relationships with all children and families based on trusting relationships, respectful interactions, understandings of alternate world views and celebration of diversity
[bookmark: _Toc450403627]5.4 – Use oral communication skills to role-model open, inclusive, ethical interactions with all children, families and colleagues
[bookmark: _Toc450403628]Trust and respect
Trust and respect are essential components of every relationship, especially in early childhood education, where tolerance and compassion are essential for a healthy and cohesive learning environment. Respectful, trusting relationships reinforce the values that underlie the foundation of your community and helps children learn self-respect and confidence in themselves as individuals.
Educators rely on respectful relationships to:
Set the tone for the ground rules in the learning environment
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\trust_fall_pc_800_wht.png]Instil a sense of trust and safety with children, their families and the community
Set the expectation for how children should treat each other within the community
Ensure the children and their families feel safe and confident to talk about important issues 
Support children develop understanding of alternate word views
Celebrate diversity within the learning environment and the community at large.
[bookmark: _Toc450403629]Promote constructive relationships
Promoting constructive relationships with children and their families can be achieved by implementing the following strategies:
Through various events, e.g., conferences, family nights, picnics, circle time, etc.
Ask questions about what is important to the families and incorporate these ideas into your planning when possible.
Use various means of communication to better reach all families, e.g., email, phone calls, meeting times, newsletters, notes, etc.
Provide a learning environment that is flexible enough to respect differences amongst the community and draw on similarities.
Be sure to follow-up with parent responses even if you can’t comply with certain wishes.  Do so in a respectful way.  Make every effort to accommodate within the service’s policy.
Reflect on your own biases and be aware of them when approaching members of the community.
Role model open and inclusive interactions with children and families.
Greet all families with the same respectful communication. Even if families don’t speak the English, you must make an effort to communicate with them just as you would others.
Make time to talk with families at arrival and pick up – regular, small interactions quickly build into a trusting relationship. Ask about family activities, pets, visitors, etc.
Always be on the lookout for individuals who may feel excluded and make an effort to include them, speak to them, and check in with them.
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\three_way_hand_shake_pc.png]Address the issue of diversity/inclusion at Family nights and/or Open houses and throughout the year when the community gathers.  Let the community know your expectations and policies right away. 
Promptly address parent concerns. 
Have discussions with children and role paly possible scenarios and various outcomes as a result of different responses to the given scenarios.
Address issues of intolerance when you see them. Point out how feelings can be hurt and how we can prevent them.
If concerns arise regarding your inclusion practices, talk to your nominated supervisor. Be firm about upholding your policies surrounding inclusion and cultural diversity. It is good practice to have a printed copy of your inclusion policy to hand out to parents when an issue arises. 


National Quality Standards 
Quality Area and Standards included in this section: 
The Early Years Learning Framework 
The principles, practices and outcomes included in this section:






[bookmark: _Toc450403630]
Learning Task Sixteen
List 4 strategies to promote constructive relationships with children and their families.



[bookmark: _Toc450403631]Activity 5B
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[bookmark: _Toc450403632]5.5 – Observe children’s interactions and participation to identify the need for additional cultural support and cross-cultural understanding 
[bookmark: _Toc450403633]The importance of observation
Observation provides educators with the opportunity to identify and address issues of cultural understanding with children. When these issues are addressed you are advocating for the child and their background and negating possible biases and stereotypes from forming and affecting the community at large. It is important to address these issues throughout the year as they arise, instead of using a blanket one-time approach. 
You should observe the children throughout the day and across all the various settings in which they interact with one another. 
For example: 
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\Fotolia_17695846_S.jpg]Lessons, especially when they are free to work in pairs or small groups
Free play time 
Mealtimes
Transitions
Group activities
Arrival and pick up. 
Signs that children need additional cultural support and cross-cultural understanding include: 
Body language – you may notice one child has negative body language towards another.  
Exclusion – one child is consistently excluded from the others (watch out, for self-exclusion – some children will hold back until invited as this is part of their culture, or they may be afraid to join in because they feel different).
Unkind words – children are honest and brutal when communicating; if one child uses unkind words or says something hurtful to another, the issue needs to be addressed.  If a pattern appears it’s time to intervene and address the issue with the whole group.
	All of these signs indicate the need for intervention.  Nothing should be ignored.  When patterns of in exclusionary behaviours emerge, intervention needs to be more intentional.



Address these behaviours in a sensitive and respectful manner.  Don’t shame children for their behaviour; simply promote the correct behaviour. Sometimes you can be very discreet and plan lessons with the children where you strategically develop a relationship between two children.  
National Quality Standards 
Quality Area and Standards included in this section:

The Early Years Learning Framework 
The principles, practices and outcomes included in this section:




[bookmark: _Toc450403634]
Learning Task Seventeen
Provide 3 examples of signs that children need additional cultural support and cross-cultural understanding. What would you do in each case?

	Sign
	What would you do?

	

	

	

	

	

	


[bookmark: _Toc450403635]
Activity 5C
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[bookmark: _Toc450403636]6. Support the implementation of inclusive learning experiences
6.1. 	Implement experiences that build on the diverse backgrounds of children and families within 	the service, broaden children’s perspectives and encourage appreciation of diversity
6.2. 	Plan and implement experiences that focus on events, customs and beliefs that are relevant 	to the service’s children and families
[image: Fotolia_5090081_XS.jpg]

[bookmark: _Toc450403637]6.1 – Implement experiences that build on the diverse backgrounds of children and families within the service, broaden children’s perspectives and encourage appreciation of diversity
[bookmark: _Toc450403638]6.2 – Plan and implement experiences that focus on events, customs and beliefs that are relevant to the service’s children and families
[bookmark: _Toc450403639]Diverse backgrounds
The more you expose the children to diversity, the more likely they are to respond positively to diversity in all situations throughout their life, not just cultural diversity and not just in the learning environment. Implementing inclusive learning practices helps all children feel welcome and respected, thus promoting trust and a healthy learning environment. 
Inclusive learning experiences include:
Incorporating a simple celebration of all traditions that are important in the lives of the members of your community.  You can learn this information by asking families what is important to them and what their expectations are.
Inviting individuals in to share and discuss their cultural backgrounds.
Providing literature, items of clothing or of cultural significance to share and talk about.
Preparing food from different cultures.
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\samurai_pose_standing_12197.png]Going to museums or visiting other places of historical significance of various cultures within your community.
Making collages that are themed around diversity or various cultures. This is a good way to see what children perceive about cultures or have learned from various discussions. 
Playing games from different cultures.
Listening to music from various cultures.
Role playing challenging situations and letting the children see various ways to handle themselves.  Lead them in discussions about the various pros and cons of these situations.
Introducing themed units as a way of teaching beliefs or customs.  For example, you can do a 6-week study of, customs, food and dress around the world. Or you can tackle all of these elements as you study different cultures throughout the year.  
Educating the children on historical events that are significant to the various cultures. The traditions that are honoured today to as a result of those historical events.  Keep it simple.  
Tell stories and show pictures. Colouring pages or crafts to follow a story are ideal. It gives them a chance to take something home and continue their conversation at home. 
Although you should implement these strategies throughout the program to constantly reinforce the values of tolerance and compassion of all individuals that uphold your community, there are specific times where you may need to intentionally focus on cultural customs and beliefs to broaden children’s perspectives and appreciation of diversity.
For example:
When potential issues or conflicts arise, or as you see needed.  For example, if trouble between children arises, intervene with a conversation, but also follow up the next day with a lesson or activity that reinforces the values of compassion and respect.
Begin discussions before big events occur.  If a series of events or traditions are coming up that are important to recognise in your community, begin discussions ahead of time.  Tell the children you will be talking about these events over the next few weeks.  You can invite them to bring in items or to draw pictures, etc., that represent their favourite traditions or events.
Plan your lessons ahead of time, making sure inclusive experiences are spread out over the year so the message is constant. Observe the children as they interact, making note when difficulties arise and reflect on how to implement inclusive strategies more effectively. 
Important things to consider:
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\stick_figure_drawing_checklist_800_wht.png]Keep things simple.
Be careful not to let parents dictate your program. You can include them by asking how they would like their traditions honoured and trying your best to include them within the bounds of your program.
Do not tell the children what to think, ask them what they think.  
Keep information factual, do not impose or teach beliefs to the children – your intention is to expose them to the beliefs of others.


National Quality Standards 
Quality Area and Standards included in this section:

The Early Years Learning Framework 
The principles, practices and outcomes included in this section:



[bookmark: _Toc450403640]
Learning Task Eighteen
What are some specific times where you may need to intentionally focus on cultural customs and beliefs to broaden children’s perspectives and appreciation of diversity?



[bookmark: _Toc450403641]Activity 6A 
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[bookmark: _Toc450403642]7. Support children in developing confidence and strength in personal and cultural identity 
7.1. 	Support experiences and environments where secure, respectful and reciprocal relationships 	between children, families and other adults can be established
7.2. 	Communicate and interact with children to help them work towards a strong sense of 	identity, wellbeing and of being connected with and contributing to their world
7.3.	Implement group activities to allow children to use collaborative processes to solve 	problems
7.4.	Engage with peers, mentors or others to support individual children with specific cultural 	needs as appropriate
7.5.	Follow community protocols when engaging with community members
[image: Fotolia_5090081_XS.jpg]

[bookmark: _Toc450403643]7.1 – Support experiences and environments where secure, respectful and reciprocal relationships between children, families and other adults can be established
[bookmark: _Toc450403644]An optimum learning environment
It is important to create the optimum learning environment, which is founded on trust, safety and respect for individuals. By knowing each child as an individual and as part of a family, you can better understand where they are coming from and how to support their learning and development.
It is a way for us to role model and put it to practice those values that are essential to a peaceful and respectful community.
It shows we care and that we are a team. When everyone is working together in the best interest of the child, the child is more likely to succeed and be healthy and happy.  
Educators can work to establish secure, respectful and reciprocal relationships between children, families, and other adults during:
Drop off and dismissal
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\childcare_walking_line_800_wht.png]Indoor and outdoor experiences that involve sharing, turn taking, and other social skills
Conferences and meetings
Lessons and their follow-up activities
Circle time
Family nights and other community events
One-on-one interactions with the child or the parent
Written communication and surveys to families. 
The following strategies will help you support these experiences and relationships:
Welcome all children and their families each morning, and say goodbye in a warm way. Rituals at arrival and pick up are important.
Communicate the unique qualities of each child to them and their parents. Talk about their strengths.  You can discuss weaknesses with parents separately. Always share a plan of how to address those weaknesses.
Connect with children when you see them struggling, offer to help, and empathise with them.  Communicate your concern to their families if necessary.
Take time to connect with each child one-on-one periodically.  Get to know them, and share with parents what you have learned.
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\parent_child_portrait_800_wht_2964.png]Observe children and their families and try to reflect on their strengths and weaknesses and how you might best serve them.
Be available for the children with when they need it.
Learn the children’s interests and use this information to connect with them.
Listen to the children and respond with kindness.  Follow up on conversations later to show you care.
Encourage children and their families to communicate with you.
Confidentiality is important. Do not discuss one child or their family with another.
Teach the children about friendship and the characteristics of being a good friend.  Role-play various situations so they can learn how to act or respond appropriately across diverse situations.
Talk with the families, and take time to really listen. 
When approaching parents about concerns, it’s recommended to ‘sandwich’ the concerns with positives and successes.  Even though you have a plan or come to the table with issues to address, be sure to listen to and be open to ideas the parents may have. In this way you can ensure a reciprocal relationship.


National Quality Standards 
Quality Area and Standards included in this section: 
The Early Years Learning Framework 
The principles, practices and outcomes included in this section:


[bookmark: _Toc450403645]Learning Task Nineteen
What strategies will help you support experiences and environments where secure, respectful and reciprocal relationships between children, families and other adults can be established?


[bookmark: _Toc450403646]Activity 7A
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[bookmark: _Toc450403647]7.2 – Communicate and interact with children to help them work towards a strong sense of identity, wellbeing and of being connected with and contributing to their world
[bookmark: _Toc450403648]Communicating with children
Interacting with children creates a sense of belonging and safety, which is essential for optimal learning to take place. Trusting relationships with educators builds their confidence and with confidence they can explore and learn without limits. They begin to learn more about their identity and what they are capable of, allowing them to take appropriate risks, and get the most out of their learning environment. 
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\baby_boy_walk_15072.gif]There are many ways educators can communicate and interact with children to help them work towards a strong sense of identity, and feel connected with their world:
Be warm and approachable at all times
Greet and dismiss children each and everyday
Take time to get to know children as individuals
Look for their strengths and their weaknesses 
Compliment them on their strengths and put them in appropriate situations of leadership to encourage their confidence
Take time to observe the children and talk to them about what you see.  You may notice one child is a really nurturing person and takes care of friends who struggle.  You can acknowledge what you see when talking with the child.  For example you might say, “I noticed you are a really good friend and you like to make people who are sad or hurt feel better.”  Another child might really like art, you can say, “I notice you are really creative and make colourful paintings.”  
Encourage children help each other, so that they can build relationships and help one another.  This is a great way to boost confidence and build community at the same time.
Play with the children during free play or discovery.
Encourage children to find ways they can contribute to the greater good of the classroom community as well as the larger community
Acknowledge hard work and accomplishments when you see them. 
Acknowledge children for their efforts and strengths but do not over praise them. Too much praise may motivate children to do what they do for the external rewards or praise, not for the intrinsic value.  


National Quality Standards 
Quality Area and Standards included in this section:

The Early Years Learning Framework 
The principles, practices and outcomes included in this section:




[bookmark: _Toc450403649]
Learning Task Twenty
List 5 ways educators can communicate and interact with children to help them work towards a strong sense of identity, and feel connected with their world.


[bookmark: _Toc450403650]Activity 7B
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[bookmark: _Toc450403651]7.3 – Implement group activities to allow children to use collaborative processes to solve problems
[bookmark: _Toc450403652]Solving problems
There will always be conflict when there is a group of children, especially when there is a range of cultures represented in the room. At this age, children are still developing their self-regulation skills and they need help getting along with others, appreciating their differences and noticing their similarities. Educators are there to support children learn to collaborate and solve problems.
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\bulbQustion.jpg]Children can have any number of problems with each other during the day. 
For example, they:
Have trouble sharing and taking turns
Have a hard time always using kind words 
Get frustrated with each other and lose their tempers
Can be mean to each other for simple reasons 
Get frustrated with other children who don’t comply with expectations and rules.
Don’t intervene in routine problems right away; let children learn to solve their problems and believe they are capable of doing so. Intervene when the problem escalates into a conflict and when the same problem reoccurs without any resolution. If you see a pattern of conflict between children or when a child is being unkind or disrespectful to another, intervene as soon as you can so the situation doesn’t escalate and become part of the room’s culture.
While it is important to directly help children work out their differences when they occur, pat of your job in early childhood education will be implementing activities that can prevent the problems from occurring, or give the children skills to work them out without adult intervention.
All working environments and relationships require problem solving skills and collaboration.  It is essential that children learn collaborative problem solving skills in order to be successful adults. These skills allow children to develop a sense of leadership, learn how to contribute to the group and realise their own strengths and weaknesses.
[bookmark: _Toc450403653]Group Activities
Implement a range of group activities that will allow children to use collaborative processes to solve problems. 
For example:
Build or create things as a group
Create art projects
Play team sports
Play games that require cooperation and teamwork
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\team_pod_pea.png]Create life like situations in imagination activities, e.g., set up a restaurant or a shop in the room and give everyone a role
Write a play or act out a favourite story together
Conduct groups lessons about collaboration and problem solving 
Role-play common problems with the children during large group time. Help them role-play appropriate responses as well as inappropriate responses.  Let the children guess which the appropriate response is.
When problems arise in the classroom, sit as a group and lead a discussion with the children on how to resolve it.  Keep it simple.  For example, you may observe that some children are excluding another child from a game.  Sit the group down, share your observation, and ask for ideas on how to solve this problem.
Collaborative problem solving is a process.  The children will not always get it right and arguments will ensue.  Be there to guide them and make suggestions for how they might handle the situation differently. Allow children who are not natural leaders the opportunity to lead in an effort to develop their skills, but acknowledge the importance of their role as part of the team.


National Quality Standards 
Quality Area and Standards included in this section: 
The Early Years Learning Framework 
The principles, practices and outcomes included in this section:



[bookmark: _Toc450403654]
Learning Task Twenty-One
Why is it important to allow children to use collaborative processes to solve problems?




List 3 different situations where it is useful to allow children to use collaborative processes to solve problems.


[bookmark: _Toc450403655]Activity 7C 
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[bookmark: _Toc450403656]7.4 – Engage with peers, mentors or others to support individual children with specific cultural needs as appropriate
[bookmark: _Toc450403657]7.5 – Follow community protocols when engaging with community members
[bookmark: _Toc450403658]Engage peers and mentors
There will be times when you will need assistance supporting children from diverse backgrounds. Remember, you are part of a team and you have access to a wide range of colleagues, families and community members to consult with about specific cultural needs. Engaging with others in cultural matters, particularly families and community members, promotes a sense of belonging and a greater sense of community that is essential to creating the optimal learning environment for children.
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\build_brick_dismantle_team.png]Collaborating with others also has the following benefits:
It allows others the chance to get involved and develop relationships they might not have otherwise. 
It promotes self-confidence, independence and resourcefulness in the children.
It allows you to delegate when appropriate 
It is a way to identify and draw on the strengths of others within the community.
Strategies you can use to engage with peers, mentors and others:
Use educator support groups or social media to gather ideas, connect and share experiences
Participate in or implement a early childhood education network
Gather a group of support people in the community to call upon, e.g., interpreters, counsellors, community services workers, etc.
Find a mentor to guide you through diversity issues. This could be a community elder, a community services worker or a more experienced educator.
Attend community events and talk to people about strategies.
Partnering with the local primary or high school (or youth centre) and implement a ‘buddy program’. This fosters peer relationship and exposes the children to a more diverse population. 
Talk to your lead educator and nominated supervisor – they may be able to put you in touch with additional people or organisations.


[bookmark: _Toc450403659]Confidentiality and community protocols
Ensure you uphold confidentiality as determined by your service’s policy. Do not talk about specific children or families with community members. Keep your questions general and related to a situation not a specific child. Make your intention and values clear.
Do not share information about specific children on social media, and be discreet about the service you work for. Confidentiality is a priority. 
	When engaging with community members it is essential that you follow community protocols. This will look different in every community and with each diverse group, but may include respecting:
· Appropriate times to communicate
· The topics that can be addressed
· Who you may talk to – this will include elders, males or females etc.
· How you should address the community members and the frequency you may address you
· How you communicate about certain events (written, telephone, in person, community meetings, etc.)
· How behavioural issues are perceived and addressed
· How suspected challenges are perceived and addressed.

Respecting community protocols protects both yourself and the community member from being insulted or misunderstood. It is essential that regardless of the conversation or the information being presented, that you are respectful and ensure that your service’s standards are upheld.





National Quality Standards 
Quality Area and Standards included in this section:

The Early Years Learning Framework 
The principles, practices and outcomes included in this section:



[bookmark: _Toc450403660]
Learning Task Twenty-Two
Why is it so important to engage with peers, mentors or others to support individual children with specific cultural needs? 







What are 3 strategies you can use to engage with peers, mentors and others?

[bookmark: _Toc450403661]Activity 7D
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[bookmark: _Toc450403662]Skills and Knowledge Activity
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Nearly there...
[bookmark: _Toc326743832][bookmark: _Toc330309176][bookmark: _Toc338606027][bookmark: _Toc338792185][bookmark: _Toc348021071][bookmark: _Toc450403663]Major Activity – An opportunity to revise the unit
At the end of your Learner Workbook, you will find an activity titled ‘Major Activity’. This is an opportunity to revise the entire unit and allows your trainer to check your knowledge and understanding of what you have covered. It should take between and 1-2 hours to complete and your trainer will let you know whether they wish for you to complete it in your own time or during session. Once this is completed, you will have finished this unit and be ready to move onto the next, well done!


Congratulations!
You have now finished the unit ‘Develop cultural competence’ 
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Quality Area 4: Staffing arrangements


4.2 Educators, co-ordinators and staff members are respectful and ethical


Quality Area 6: Collaborative partnerships with families and communities


6.1 Respectful supportive relationships with families are developed and maintained.


Quality Area 1: Educational program and practice


1.2 Educators and co-ordinators are focused, active and reflective in designing and delivering the program for each child.


6.3 The service collaborates with other organisations and service providers to enhance children’s learning and wellbeing.
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3.2 The environment is inclusive, promotes competence, independent exploration and learning through play.
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Quality Area 4: Staffing arrangements


Quality Area 5: Relationships with children


4.2 Educators, co-ordinators and staff members are respectful and ethical


5.1 Respectful and equitable relationships are developed and maintained with each child.


5.2 Each child is supported to build and maintain sensitive and responsive relationships with other children and adults.


Quality Area 6: Collaborative partnerships with families and communities


6.1 Respectful supportive relationships with families are developed and maintained.


6.2 Families are supported in their parenting role and their values and beliefs about child rearing are respected.


Quality Area 1: Educational program and practice


Quality Area 3: Physical Environment


3.2 The environment is inclusive, promotes competence, independent exploration and learning through play.


1.2 Educators and co-ordinators are focused, active and reflective in designing and delivering the program for each child.
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Quality Area 4: Staffing arrangements


Quality Area 5: Relationships with children


5.1 Respectful and equitable relationships are developed and maintained with each child.


5.2 Each child is supported to build and maintain sensitive and responsive relationships with other children and adults.


Quality Area 1: Educational program and practice


Quality Area 3: Physical Environment


3.2 The environment is inclusive, promotes competence, independent exploration and learning through play.


4.1 Staffing arrangements enhance children’s learning and development and ensure their safety and wellbeing.


1.2 Educators and co-ordinators are focused, active and reflective in designing and delivering the program for each child.
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Quality Area 5: Relationships with children


5.1 Respectful and equitable relationships are developed and maintained with each child.


Quality Area 6: Collaborative partnerships with families and communities


6.1 Respectful supportive relationships with families are developed and maintained.















Quality Area 4: Staffing arrangements


4.2 Educators, co-ordinators and staff members are respectful and ethical


Quality Area 6: Collaborative partnerships with families and communities


6.1 Respectful supportive relationships with families are developed and maintained.


6.2 Families are supported in their parenting role and their values and beliefs about child rearing are respected.


Quality Area 1: Educational program and practice


1.2 Educators and co-ordinators are focused, active and reflective in designing and delivering the program for each child.


6.3 The service collaborates with other organisations and service providers to enhance children’s learning and wellbeing.
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Quality Area 5: Relationships with children


4.2 Educators, co-ordinators and staff members are respectful and ethical


5.2 Each child is supported to build and maintain sensitive and responsive relationships with other children and adults.
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Quality Area 4: Staffing arrangements


4.2 Educators, co-ordinators and staff members are respectful and ethical


Quality Area 6: Collaborative partnerships with families and communities


Quality Area 7: Leadership and Service Management


7.2 There is a commitment to continuous improvement.


6.3 The service collaborates with other organisations and service providers to enhance children’s learning and wellbeing.


7.1 Effective leadership promotes a positive organisational culture and builds a professional learning community.
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Principles


Secure, respectful and reciprocal relationships


Practices





Learning environments


Outcomes


Children are connected to and contribute to their world


Children have a strong sense of wellbeing


Children are confident and involved learners


Partnerships


Respect for diversity


Ongoing learning and reflective practice


Responsiveness to children


Intentional teaching


Cultural competence


Children have a strong sense of identity















Quality Area 5: Relationships with children


5.1 Respectful and equitable relationships are developed and maintained with each child.


Quality Area 1: Educational program and practice


1.2 Educators and co-ordinators are focused, active and reflective in designing and delivering the program for each child.
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Quality Area 5: Relationships with children


5.2 Each child is supported to build and maintain sensitive and responsive relationships with other children and adults.


3.2 The environment is inclusive, promotes competence, independent exploration and learning through play.


Quality Area 3: Physical Environment
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