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[bookmark: _Toc435015414][bookmark: _Toc435103747][bookmark: _Toc453864159][bookmark: _Toc477334308]Instructions to Assessor
[bookmark: _Toc453864160][bookmark: _Toc477334309]Prior to conducting the assessment
· Read this document in its entirety
· Contextualise the activities, observations/demonstrations and other submitted evidence to ensure it reflects the learner cohort. Check this against the mapping, to ensure it is still valid
· Ensure that workplace (or simulated environment for learners that are not working) is suitable for the parameters of any required task, to ensure the learners will have an appropriate opportunity to demonstrate their skills
· If observations are undertaken on the job/in a simulated environment, discuss the assessment methods with the third party, so that they are aware of what is required of them (e.g. using the Third Party Observations/Demonstrations document), as well as any modifications that may be required in the workplace
· Ensure that the learner is allocated the appropriate time and resources required for the tasks
· If appropriate, determine and agree with the third party an acceptable timeframe for each observation
· Advise the learner prior to conducting observation/assessment:
· what will occur throughout the assessment process
· when the assessment will occur
· the level of competency expected
· Confirm arrangements for the third party to observe the learner in the workplace with the learner and the third party
· Ensure that the third party understands the requirements and instructions regarding the Third Party Observations/Demonstrations
· Never tell the learner how to perform a task or answer a question, as that would render the assessment invalid – the expectation is that the learner should know this prior to commencing the assessment
· Use the checklists and answer guides to assist you with marking, but never show or share them with the learner or the third party.

[bookmark: _Toc453864161][bookmark: _Toc477334310]Selecting a third party
· The third party must be someone in a position to make a valid comment on performance of the learner, e.g. a line manager
· You may use the third party at your discretion, when you feel the learner has not given a satisfactory response for any of the criteria in the unit of competency. Therefore, you may not need third party evidence for all of the performance criteria.
[bookmark: _Toc453864162][bookmark: _Toc477334311]Conducting the assessment
· Establish and oversee the evidence-gathering process to ensure it remains valid, sufficient, authentic, current and flexible
· Advise the learner when to commence the assessment
· Gather supporting documents, where available and appropriate, as evidence to help you make a judgement of the learner’s competency
· Record observations and evidence against the checklist
· Where a checklist point is not observable due to reasons outside the learner’s control, modify the scenario to allow the learner an opportunity to perform the task in question
· Do not interfere with the assessment unless the learner’s actions impose a risk of harm
· If there is an error, record it
· When the assessment is complete, advise the learner and record your comments in the relevant section. You must determine whether they are competent (C) or not yet competent (NYC).
[bookmark: _Toc453864163][bookmark: _Toc477334312]Making the decision on competency
· The learner needs to be deemed satisfactory for all of the criteria in the unit to gain competency
· If you are in doubt of the learner’s competency, gather further evidence to guide your decision. For example, this may include asking supplementary questions or requesting a portfolio of evidence from the learner
· Assess learners on their performance in this unit, not on actions before or after the assessment (unless a portfolio of evidence is required)
· Use the checklists and your professional judgment to determine the final outcome. However, if the learner’s performance in the assessment does not reflect performance during the course, consider undertaking an oral quiz or other supplementary assessment
· If you are marking the learner NYC (Not Yet Competent), ensure you outline why you have made this decision, and provide advice on how the learner can improve skills/knowledge prior to their next attempt.


When using evidence you have gathered on the learner to judge their competency, the following criteria will need to be met (as applicable to the unit of competency):
· All the performance criteria elements have been addressed to the required standard (set out in the unit of competency)
· The knowledge evidence/required knowledge has been demonstrated
· The performance evidence has been practically demonstrated
· The foundation skills/required skills have been practically demonstrated
· The assessment conditions/critical aspects of assessment have been met
· The context and consistency of assessment are addressed to appropriate AQF level
· The learner has been assessed through a range of assessment methods
· The learner has completed all assessments to the levels defined in the assessor workbook (as stated in the Learner Workbook activity answers and summative assessment answers).
[bookmark: _Toc453864164][bookmark: _Toc477334313]After the assessment
· Provide learners with:
· clear and constructive feedback based on the assessment decision
· information on ways of overcoming any identified gaps in competency revealed by the assessment
· the opportunity to discuss the assessment process and outcome 
· information on reassessment and the appeals process
· an opportunity for reassessment, if appropriate
· Regardless of the outcome of the assessment, provide all learners with a copy of the completed checklist, ensuring the comments section is completed. 
· Where the learner’s performance is deemed not yet competent, provide detailed feedback on the criteria they need to improve upon, if requested
· Record and report the outcome of assessment for each learner.

[bookmark: _Toc415147200][bookmark: _Toc453864165][bookmark: _Toc477334314]Observation/demonstration
Throughout this unit, the learners will be expected to show their competency of the elements through observations or demonstrations. As trainer/assessor, you will compile a list of demonstrations that you recognise the learners will need to complete, or tasks to be observed. Any required observations and demonstrations will need to be completed, as well as the activities found in the Learner Workbook. 
An explanation of observations and demonstrations:
Observation is on-the-job
The observation will usually require:
Performing a work based skill or task 
Interaction with colleagues and/or customers.
Demonstration is off-the-job
A demonstration will require:
Performing a skill or task that is asked of you
Undertaking a simulation exercise.
You will need to inform each learner which one of the above they will be required to do. The observation/demonstration will cover one of the unit’s elements.
The observation/demonstration will take place either in the workplace or the training environment, depending on the task to be undertaken and whether it is an observation or demonstration. As trainer/assessor, you will ensure each learner is provided with the correct equipment and/or materials to complete the task. Learners should also be informed on how long they have to complete the task.
Learners should be able to demonstrate the skills, knowledge and performance criteria required for competency in this unit, as seen in the Learner Guide.


[bookmark: _Toc453864166][bookmark: _Toc477334315]Reasonable adjustments
Where learners are unable to complete the tasks in the methods specified due to situations beyond your/their control, you will need to make reasonable adjustments.
These will be dependent on the specific needs of the learners.
While learner needs will vary on an individual basis, examples are given below:
Learner workbook written answers
If the student is unable to write (e.g. due to a disability or injury), you may ask them questions verbally and record their responses on an audio device.
Also, you have the option of asking supplementary questions to confirm their competency in a given criteria, if necessary.
Skills activity
If the learner is unable to demonstrate their skills at the time of your presence, for whatever reason, they could provide a video demonstration to the assessor, or obtain third party evidence of them demonstrating the skills in question.
Knowledge activity
If the learner is unable to verbally answer questions, for whatever reason, they could provide written answers to the questions, or provide an audio recording of their answer at a later date.
Performance activity
If the learner is unable to perform the required practical tasks at the time of asking, for whatever reason, they may provide video evidence at a later date, or complete the task in a simulated environment, with evidence given by the designated third party, if required.




[bookmark: _Toc453864167][bookmark: _Toc477334316]Additional Evidence
In addition to the assessments provided in this unit, learners may also display competence through additional evidence. 
This may include, but is not limited to:
· Workplace evidence
· Portfolios
· Existing qualifications
· Workplace documents
· Case studies
· Research
· Reports.
This additional evidence may be submitted by the learner or their third party, but should be subject to validation by the assessor.


[bookmark: _Toc453864168][bookmark: _Toc477334317]Learner Workbook Activity answers
Complete the following activities individually or in a group (as applicable to the specific activity and the assessment environment).

Where applicable, a signed observation by either an approved third party or the assessor will need to be included in these activities as proof of completion.

[bookmark: _Toc435695594][bookmark: _Toc477334318]Activity 1A
	Estimated Time
	10 Minutes

	Objective
	To provide you with an opportunity to identify significant events in own family background or history which may influence current values, beliefs and attitudes.

	
	Give four examples of events in your life which you consider to have been significant and had an influence on your current values, beliefs, and attitudes.

Learners should reflect upon their own personal experiences.

Significant events may include:

· Schooling experience
· Divorce
· Family composition
· Migration
· Health
· Financial factors
· Housing arrangements
· Death of a family member
· Attendance, high mobility between child care centres and long absences in between.




[bookmark: _Toc453864171]

[bookmark: _Toc477334319]Activity 1B
	Estimated Time
	10 Minutes

	Objective
	To provide you with an opportunity to define aspects of the environment which influence own cultural identity.

	
	Identify three environmental factors which you consider to have had an impact on the development of your cultural identity.

Learners may identify a range of environmental factors.

Examples include:

· Levels of prosperity
· Levels of social connection
· Physical environment.





[bookmark: _Toc477334320]Activity 1C
	Estimated Time
	20 Minutes

	Objective
	To provide you with an opportunity to reflect on potential impact own background may have on interactions and relationships with people from other cultures.

	
	Identify two aspects of your background which you consider to have had an effect on your interactions and relationships with people from other cultures. Give short explanations of the effects that you believe these aspects to have had.

Aspects of personal background that may have had an impact on interactions and relationships include:

· Language - if learners don’t have any understanding of the language spoken by people from other cultures then they will find it difficult to communicate and develop meaningful relationships. They might have to rely on interpreters or a shared understanding of non-verbal language
· Geographic locations - If learners have lived in culturally diverse communities then they may have developed a greater level of understanding and learned important lessons about communicating with people from other cultures. However, their personal experiences may be quite restricted if they if have lived in isolated and exclusive communities

Values, attitudes, and beliefs are also likely to have had a direct impact on interactions and relationships with people from other cultures.





[bookmark: _Toc477334321]Activity 1D
	Estimated Time
	25 Minutes

	Objective
	To provide you with an opportunity to identify any knowledge, attitudes or skills to be developed to ensure cultural competency.

	
	1. Identify the four aspects which cultural competence encompasses according to the Early Years Learning Framework for Australia.

2. What should educators be willing and able to do according to the learning journey of cultural competence as specified within the Early Years Learning Framework for Australia?

1. According to the Early Years Learning Framework cultural competence encompasses:

· Being aware of one’s own world view
· Developing positive attitudes towards cultural differences
· Gaining knowledge of different cultural practices and world views
· Developing skills for communication and interaction across cultures.

2. Educators should be willing to:

· Develop an eagerness to learn
· Aspire to meet cultural goals, objectives or targets

Educators should be able to:

· Take cultural knowledge on board
· Consolidate existing knowledge
· Put knowledge into supportive environments for learning to occur.






[bookmark: _Toc477334322]Activity 2A
	Estimated Time
	25 Minutes

	Objective
	To provide you with an opportunity to identify the cultural identities of the children within the service, their families and the local community.

	
	Research and provide the following details regarding the cultural identities of at least two children within your service:

· Places of birth and where they are living now
· Religious beliefs
· Significant events in family history

You may refer to enrolment forms, records of interviews with parents/carers, and information shared by community representatives for the purpose of obtaining relevant information.

Learners should be able to access and review the different sources of information. They should accurately identify relevant details regarding the children’s cultural identities.







[bookmark: _Toc477334323]Activity 2B
	Estimated Time
	30 Minutes

	Objective
	To provide you with an opportunity to critically analyse relationships, curriculum and activities.

	
	Gather relevant materials and analyse a curriculum that is delivered to children within your educational or child care centre. Identify at least four improvements that could be made for improved cultural engagement.

Learners should be provided with the opportunity to access and review curriculum materials.

Examples of improvements that could be made:

· Intellectual quality
· high order thinking 
· deep knowledge 
· deep understanding 
· substantive conversation 
· problematic knowledge 
· meta-language
· Supportive classroom environment
· child direction 
· social support 
· active engagement 
· co-construction of learning 
· self-regulation
· Engagement with difference
· cultural knowledge 
· inclusivity 
· narrative 
· group identity 
· active citizenship
· Connectedness
· knowledge integration 
· background knowledge 
· connectedness beyond classroom 
· problem-based curriculum.






[bookmark: _Toc477334324]Activity 2C
	Estimated Time
	20 Minutes

	Objective
	To provide you with an opportunity to identify skills, attributes or knowledge that may need to be developed to ensure cultural competency.

	
	Identify three skills and three aspects of knowledge that may need to be developed to ensure cultural competency.

Learners may refer to these skills:

· Acceptance and understanding of cultural diversity
· Established ways of learning and responding to cultural differences
· Ability to process and deal with problems raised by individuals from different cultures
· Culturally sensitive communication.

They may also refer to these aspects of knowledge:

· Awareness of culture, history, traditions, and values of others
· Effects of cultural background on the attitudes and actions of others
· Appropriate means of assistance for culturally diverse individuals
· Resources which can be accessed and used for positive outcomes 
· Understanding of how ethics and values may impact professional decisions.






[bookmark: _Toc477334325]Activity 3A
	Estimated Time
	40 Minutes

	Objective
	To provide you with an opportunity to identify any historical issues in relation to Aboriginal and/or Torres Strait Islander people and the land that the service is on, including at regional and state levels and reflect on contemporary impacts of historical issues including those relating to Aboriginal and/or Torres Strait Islander people.

	
	1. Write a paragraph detailing different perceptions of the indigenous people and European settlers in relation to Australian land. Include information about the effects upon current attitudes and beliefs about your educational services.

2. Identify three impacts of government policies resulting in negative treatment of indigenous communities.

1. It should be recognised that the indigenous Australians have had a very different relationship with the land to that of the European settlers. The land has been considered sacred and an essential part of the cultural identity of the indigenous communities. The need to respect and care for the land has been widely recognised. The indigenous people have sought to preserve and maintain, rather than change and destroy it. 

It is quite likely that the Aboriginal and Torres Strait Island people will be critical of educational organisations in relation to the Australian land. They might have strong beliefs and associations with ancestors who have been forcibly removed from the land in order to make way for the establishment of such services. This may mean that the indigenous people are extremely reluctant to engage with the service or accept its place in the community.

2. The introduction of various government policies resulting in negative treatment of indigenous communities has had the following effects:

· Negative personal experiences passed down through the generations
· Barriers to personal and professional development
· Distrust of institutions and organisations established by European settlers and their descendants.






[bookmark: _Toc477334326]Activity 4A
	Estimated Time
	10 Minutes

	Objective
	To provide you with an opportunity to identify and consult with appropriate persons to obtain knowledge of local cultural groups.

	
	Give five examples of appropriate persons who should be consulted when attempting to obtain knowledge of local cultural groups.

Appropriate persons may include:

· Management of the educational organisation
· Colleagues in the educational organisation
· Elders
· Aboriginal and/or Torres Strait Islander organisations 
· Multicultural organisations such as the Multicultural Development Association
· A client’s family members, community group, or church group.






[bookmark: _Toc477334327]Activity 4B
	Estimated Time
	20 Minutes

	Objective
	To provide you with an opportunity to support activities within the service to encourage and promote participation by all cultural groups.

	
	Give six examples of services that you may have to support for the encouragement and promotion of participation by all cultural groups.

Activities within the service may include:

· Acknowledging and celebrating indigenous events such as Reconciliation week and National Aboriginal and Islander Children’s Day.
· Arranging workshops led by cultural experts and indigenous performers 
· Creating displays and resources which actively promote and celebrate diversity
· Providing books and other learning materials which address a variety of cultures
· Inviting indigenous elders to arranged events and encouraging their participation
· Playing traditional indigenous games
· Establishing welcoming and inclusive youth spaces, work environment, and community settings 
· Demonstrating inclusive attitudes and behaviours of staff and volunteers 
· Following inclusive organisation policies that promote cultural competence, inclusion and anti-discrimination 
· Where appropriate seeking to understand and challenge discriminatory behaviours and attitudes of young people and other key stakeholders.






[bookmark: _Toc477334328]Activity 4C
	Estimated Time
	25 Minutes

	Objective
	To provide you with an opportunity to process information in a culturally sensitive way including identification of how and with whom information can be shared.

	
	1. Give a definition of cultural sensitivity and provide a short description of the ways that it relates to the processing of cultural information.

2. Give four examples of information that should be processed in a culturally sensitive way.

1. Learners should be aware that culturally sensitivity relates to the act of demonstrating understanding and respect for cultures other than their own. A culturally sensitive individual shouldn’t make any judgements or assume that ideas or values promoted within their culture are right. They should be aware that there are various ways of relating to the world and none of them has greater value than the others. 

2. Information may include:

· Languages spoken
· Attendance records 
· Health status
· Learning performance
· Family situations
· Names of traditional custodians of the land
· Names of elders and local families.






[bookmark: _Toc477334329]Activity 4D
	Estimated Time
	20 Minutes

	Objective
	To provide you with an opportunity to provide opportunities for all families to share their context and cultural knowledge.

	
	Give six examples of strategies that may be implemented for the purpose of engaging families and encouraging them to share their context and cultural knowledge.

Engagement strategies may include:

· Specific space in the school to serve as meeting place for families and community 
· Culturally based community groups used to build networks to support families 
· Morning teas and other activities scheduled for families to meet staff, learn what is  happening at school, and celebrate children’s learning 
· Workshops for staff and families on cultural awareness 
· Employment of teaching and non-teaching staff from different cultural groups 
· Celebrations of cultural diversity 
· Elders and other significant community members involved in developing inclusive curriculum practices 
· Family-centred focus in school programs and activities.
· Employment of community development officer or liaison officer to coordinate activities 
· Community meetings to find solutions to issues that affect the school 
· Celebrations of traditions, achievements and school milestones.






[bookmark: _Toc477334330]Activity 4E
	Estimated Time
	20 Minutes

	Objective
	To provide you with an opportunity to provide opportunities for children and families to enhance their experience of cultural diversity.

	
	Identify five opportunities that may be taken for the purpose of enabling children and families to enhance their experience of cultural diversity.

Opportunities to enhance the experience of cultural diversity may include:

· Participating in songs and rhymes for the development of language
· Arranging activities where the use of spoken English isn’t required
· Inviting family members to visit the educational centre and read stories or participate in workshops about aspects of culture 
· Creating pictures and collages which present elements of culture and can be used to encourage discussion
· Playing musical recordings and providing traditional instruments for children to play 
· Wearing clothes and trying foods which are a staple of cultural diets
· Arranging tours of local cultural centres and attractions.






[bookmark: _Toc477334331]Activity 4F
	Estimated Time
	25 Minutes

	Objective
	To provide you with an opportunity to demonstrate respect for all home languages and expose children to different language and dialects, and encourage appreciation of linguistic diversity.

	
	1. Identify four strategies that may be implemented for the purpose of overcoming language barriers.

2. Identify three ways of encouraging children’s appreciation of linguistic diversity.

1. Strategies may include:

· Using the assistance of interpreters, bilingual staff, aides and translated materials to help families understand and feel comfortable 
· Displaying information in community languages 
· Becoming familiar with local agencies that provide language services in the relevant languages 
· Speaking clearly and repeating information to families who are not fluent in English 
· Using pictures and photographs to help communicate with families.

2. Appreciation of linguistic diversity may be encouraged in the following ways:

· Bringing objects into the educational setting and telling the children what they are called in different languages
· Playing memory games using picture cards and cultural items
· Including foreign words in songs or stories that are shared with the group.






[bookmark: _Toc477334332]Activity 5A
	Estimated Time
	15 Minutes

	Objective
	To provide you with an opportunity to plan and implement experiences that foster positive attitudes to inclusion.

	
	Identify five ways of fostering positive attitudes to inclusion.

Ways of fostering positive attitudes to inclusion may include:

· Making modifications to the educational environment and ensuring that it is welcoming
· Ensuring that children are aware of the need to respect and include their peers
· Providing language support for children and families
· Researching and developing increased understanding of children’s cultural heritage
· Ensuring that staff members are provided with opportunities to learn and continue their professional development in relation to inclusive practice.






[bookmark: _Toc477334333]Activity 5B
	Estimated Time
	15 Minutes

	Objective
	To provide you with an opportunity to explore with children the culture, heritage, backgrounds and traditions of each child within the context of their community.

	
	Give four examples of activities that may be arranged for allowing children to explore the heritage, backgrounds and traditions of others within the context of their community.

Learners may refer to the following activities:

· Telling the children stories about famous explorers or scientists who have come from the cultural groups.
· Inviting family members or respected elders to come into the educational setting and speak with the children about their heritage
· Encouraging children to create their own stories or poems incorporating elements of culture that they have been told about
· Arranging celebrations to mark major events in the cultural calendar of each child
· Arranging outings to community events and encouraging the children to reflect on their experiences.






[bookmark: _Toc477334334]Activity 5C
	Estimated Time
	30 Minutes

	Objective
	To provide you with an opportunity to promote establishment of constructive relationships with all children and families based on trusting relationships, respectful interactions, understandings of alternate world views and celebration of diversity.

	
	1. Identify three ways of demonstrating trust in your relationships with children and families.

2. Identify three ways of demonstrating respect in your relationships with children and families.

3. Provide two examples of situations which it would be necessary to demonstrate understanding of alternate world views.

4. Identify two ways of celebrating cultural diversity in the educational or child care setting.

1. Trust may be demonstrated in the following ways:

· Maintaining the privacy and confidentiality of information provided by children and families in accordance with organisational expectations
· Acting with consistency in communications with children and family members
· Maintaining a sense of professionalism and demonstrating appropriate control over situations
· Only making promises and commitments if entirely sure that they can be met.

2. Respect may be demonstrated in the following ways:

· Listening actively when such children and adults are speaking
· Not jumping to conclusions or making judgements based upon personal beliefs or attitudes
· Using appropriate forms of address and basic manners at all times
· Using professional interpreters or translators when necessary.

3. Understanding of alternate world views may have to be demonstrated in the following instances:

· Allowing for the inclusion of culturally biased statements or creation of pictures in the educational setting
· Respecting the right of family members to wear and dress their children in religious clothing or withdraw them from lessons for cultural reasons.

4. Cultural diversity may be celebrated in the following ways:

· Celebrating cultural festivals and occasions
· Allocating equal areas for the presentation of cultural displays.

The learners may provide alternative suggestions in each instance.






[bookmark: _Toc477334335]Activity 5D
	Estimated Time
	30 Minutes

	Objective
	To provide you with an opportunity to use oral communication skills to role-model open, inclusive, ethical interactions with all children, families and colleagues.

	
	Take or assist in the provision of a lesson to a group of children within your educational or care setting. Use appropriate oral communication skills for the purpose of role modelling open, inclusive and ethical interactions.

This activity should be carried out under supervision and a written record taken to ensure that you have fulfilled requirements in relation to oral communication with children.

Learners should be given opportunities to take or assist in the provision of set lessons. They should demonstrate respect and not show any preference based upon the individual characteristics of children. Appropriate language should be used based upon the children’s age and level of cultural understanding. Professional boundaries should also be maintained.

Learners should practice turn taking, allowing the children to expand on information as they wish. Open questions should be asked to show an active interest and specify the need for further information when necessary. 

These strategies may be implemented for the development of positive relationships with children:

· Responding sensitively and appropriately to children’s conversations 
· Making children feel secure and welcome in the service 
· Encouraging children’s confidence as communicators 
· Providing play experiences and environments that encourage communication and positive interactions with others 
· Providing an environment that genuinely reflects the cultures of the children – providing resources, books, images, posters, objects that are inclusive to the cultures represented at your service and the local community 
· Valuing children’s language, interaction styles and ways of communicating 
· Encouraging and reinforcing positive social skills 
· Having realistic expectations of children’s communication skills and behaviour 
· Listening to children 
· Acknowledging and being sensitive to children’s needs and feelings 
· Showing genuine enthusiasm and enjoyment during play and interactions 
· Giving consistent feedback and encouragement 
· Providing assistance when needed 
· Recognising and valuing the child’s own forms of communication 
· Being inclusive and responsive to diversity 
· Using positive language and strategies to guide children’s behaviour 
· Collaborating with children about play experiences, routines and procedures.


[bookmark: _Toc477334336]Activity 5E
	Estimated Time
	40 Minutes

	Objective
	To provide you with an opportunity to observe children’s interactions and participation to identify the need for additional cultural support and cross-cultural understanding.

	
	Observe a group of children during a lesson or activity within your educational or care setting. Take note of any interactions and instances of participation which you consider to have been affected by levels of cultural integration. Make recommendations for cultural support and increased cross-cultural understanding as necessary.

Learners should be provided with opportunities for the observation of lessons or activities within the educational setting. They should record any observations regarding the children’s interactions and levels of participation. Use of offensive terms or exclusion of children from specific cultural backgrounds should be noted. 

Recommendations for additional cultural support may include:

· Learning materials provided in languages other than English
· Communications technology to aid the children’s involvement
· Adaptations to school educational environments for increased inclusion
· Lessons and learning materials regarding cultural inclusion for all children.

Learners should also specify the need for increased cross-cultural understanding where appropriate. Documentary evidence should be provided for completion of this activity.






[bookmark: _Toc477334337]Activity 6A
	Estimated Time
	30 Minutes

	Objective
	To provide you with an opportunity to implement experiences that build on the diverse backgrounds of children and families within the service, broaden children’s perspectives and encourage appreciation of diversity.

	
	Create a written plan featuring at least eight activities/experiences that can be implemented for the purposes of building on diverse backgrounds, broadening perspectives and encouraging appreciation of diversity.

Learners should create written plans detailing a range of appropriate activities and experiences that can be effectively implemented by their organisations.

Activities and experiences may include:

· Incorporating learning materials with information relevant to the children’s cultural background
· Providing opportunities to listen and play culturally specific music, perhaps using instruments such as the didgeridoo
· Decorating the educational environment with displays that celebrate the many forms of cultural diversity
· Taking and collecting images of culturally specific buildings and attractions in the local community
· Sharing images with the children, encouraging them to reflect upon local cultural diversity
· Arranging trips and providing children with the opportunity to meet with representatives of cultural communities 
· Giving children the chance to use and play with items that are common to different cultures
· Helping children to learn about language
· Incorporating children’s literature into learning programmes for the purpose of highlighting cultural diversity
· Giving children chance to use the internet under guided supervision and learn more about particular cultures.






[bookmark: _Toc477334338]Activity 6B
	Estimated Time
	20 Minutes

	Objective
	To provide you with an opportunity to plan and implement experiences that focus on events, customs and beliefs that are relevant to the service’s children and families.

	
	Identify three experiences that may be implemented for the purposes of celebrating each of the following events:

· Christmas
· Chinese New Year
· Easter

Ensure that your suggestions are made in consideration of cultural differences.

Celebratory ideas may include:

· Christmas:
· nativity plays
· carol singing
· Christmas tree decoration
· Chinese New Year:
· lantern parades
· Origami
· Chinese food tasting
· Easter:
· Easter egg and treasure hunts
· egg and spoon races
· egg painting.

The learners should be encouraged to come up with alternative suggestions.






[bookmark: _Toc477334339]Activity 7A
	Estimated Time
	25 Minutes

	Objective
	To provide you with an opportunity to support experiences and environments where secure, respectful and reciprocal relationships between children, families and other adults can be established.

	
	1. Identify four ways of establishing nurturing relationships and building children’s sense of value and confidence.

2. Specify four additional measures that can be taken for the purpose of promoting positive relationships with children.

1. Educators can establish nurturing relationships and build children’s sense of value and confidence in the following ways:

· Actively engaging in their learning
· Sharing decision-making with them
· Using their everyday interactions during play, routines and ongoing projects to stimulate their thinking and to enrich their learning
· Providing opportunities for children to express their thoughts and feelings
· Supporting children as they begin to empathise with others, to appreciate their connectedness and interdependence as learners and to value collaboration and  teamwork.

2. Recommendations for promoting positive relationships with children:

· Showing warmth and being welcoming: demonstrating to children that you are happy to see them, sharing a laugh with them
· Respecting each child’s uniqueness and communicating that respect to the child
· Actively looking for each child’s strengths and sharing your appreciation of those with the child, the child’s family and colleagues
· Showing children that you know them well, for example by helping them to identify their feelings and offering needed help and support to deal with feelings
· Creating and taking full advantage of one-on-one times, even brief ones, with each child
· Trying hard to understand children’s communication – verbal and non-verbal – and responding respectfully and authentically to encourage children to ask questions and share their thoughts
· Keeping promises
· Looking behind their behaviour to try to figure out what it means.






[bookmark: _Toc477334340]Activity 7B
	Estimated Time
	45 Minutes

	Objective
	To provide you with an opportunity to communicate and interact with children to help them work towards a strong sense of identity, wellbeing and of being connected with and contributing to their world and implement group activities to allow children to use collaborative processes to solve problems.

	
	1. Provide assistance to a group of children who are attempting to complete a set task in your educational or care centre. Use appropriate communicative practices and interact in such a way as to encourage the development of a strong sense of identity, wellbeing and contribution to the world.

This activity will need to be observed, and a signed record of this observation (completed by the assessor or third party) should be attached in your answer. It should detail what was done, when it was done, the time it was completed in, the completed actions and the overall outcome of the tasks.

2. Implement at least two group activities during consecutive days/lessons in your educational or child care centre. Ensure that all children have some involvement and that they are able to demonstrate their collaborative problem-solving skills.

This activity will need to be observed, and a signed record of this observation (completed by the assessor or third party) should be attached in your answer. It should detail what was done, when it was done, the time it was completed in, the completed actions and the overall outcome of the tasks.
	
1. Learners should be provided with the opportunity to assist children in the completion of set tasks.

They may ensure the development of children’s sense of identity by:

· Promoting in all children a strong sense of who they are and their connectedness to others – a shared identity as Australians
· Ensuring all children experience pride and confidence in their achievements
· Sharing children’s successes with families
· Showing respect for diversity, acknowledging the varying approaches of children, families, communities, and cultures 
· Acknowledging and understanding that children construct meaning in many different ways
· Demonstrating deep understanding of each child, their family, and community contexts in planning for children’s learning
· Providing children with examples of the many ways identities and culture are recognised and expressed
· Building upon culturally valued approaches to learning
· Building on the knowledge, languages and understandings that children bring
· Talking with children in respectful ways about similarities and differences in people
· Providing rich and diverse resources that reflect children’s social worlds
· Listening to and learning about children’s understandings of themselves
· Actively supporting the maintenance of home language and culture
· Developing authentic children’s understanding of themselves.

2. Learners should implement group activities, providing opportunities for collaborative problem-solving. These group tasks are likely to be very simple when young children are involved. They may involve the use of building blocks or creation of colourful classroom decorations. The educators may provide guidance and assistance to ensure that children are able to successfully work through problems and enjoy a shared sense of success. However, the children should be allowed to make attempts to solve problems by themselves for increased confidence and self-belief. Children should also be encouraged to help each other and work together, despite differences in culture. Educators should observe the children and ensure that they aren’t exposed to health and safety risks.

Group activities as suggested in the learner guide include:

· Pass the parcel
· Jigsaws
· Wheelbarrow races
· Group sports
· Go!
· Tower building
· Chinese whispers.

Learners may come up with alternative activities. 
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	Estimated Time
	30 Minutes

	Objective
	To provide you with an opportunity to engage with peers, mentors or others to support individual children with specific cultural needs as appropriate.

	
	Engage with a recognised mentor in order to support at least one child with specific cultural needs within your service. Ensure that the mentor is provided with appropriate information and guidance in the provision of support.

This activity will need to be observed, and a signed record of this observation (completed by the assessor or third party) should be attached in your answer. It should detail what was done, when it was done, the time it was completed in, the completed actions and the overall outcome of the tasks.

Learners should identify children with specific cultural needs and engage with recognised mentors in accordance with organisational policies and procedures.

The mentor may be provided with:

· Books, artwork or information from the internet that relates to the specific cultural groups of that child
· Someone attending community events with the carer for the first time 
· Introductions to key community members 
· Contact by the identified Child Safety Support Officer or the recognised entity to help the carer understand the child’s history, culture, and current issues 
· An annual events calendar
· A list of local Aboriginal and Torres Strait Islander services and contacts and particularly those who have a personal connection to the child 
· Relevant training programs or workshops.






[bookmark: _Toc477334342]Activity 7D
	Estimated Time
	30 Minutes

	Objective
	To provide you with an opportunity to follow community protocols when engaging with community members.

	
	Give eight examples of community protocols that might have to be followed when engaging with members of the Aboriginal community.

Community protocols might include:

· Be prepared to spend time sharing personal background information about yourself and the purpose of your visit
· Be patient when asking questions. Look, listen and learn, as it may take time for some community people to become involved. Some people may work towards giving their opinions by initially talking about other issues or stories
· Do not expect every Aboriginal person (including students in the school) to know about or want to talk publicly about Aboriginal cultures, families, histories or issues
· Some Aboriginal people might not openly express an opinion. They may choose to talk indirectly about an issue if they do not agree with the previous speaker. Not all Aboriginal people will share the same opinions and feelings. All opinions should be acknowledged and valued
· Remember that different families may have different values and cultural beliefs, even if they are from the same community
· In some communities, direct eye contact may be expected and accepted because of your teaching role. In others, however, it may be considered offensive. The use of direct eye contact differs from community to community, and from individual to individual. Protocols will need to be determined for specific cases. Contact your departmental or diocesan workers or the local AECG for advice
· The use of silence should not be misunderstood. It may mean that people do not want to express an opinion at that point in time, or that they are listening and reflecting about what has been said. It is important that this silence is respected and not interrupted unnecessarily. Silence is not a chance to take a break or leave the room, but rather an opportunity to contemplate what is being spoken about
· There are different types of knowledge – for example, spiritual knowledge and scientific knowledge – and these may conflict. One should be sensitive to these differences when talking to an Aboriginal person about issues and experiences
· Do not force a point of view. Aboriginal people and communities have knowledge that may differ from yours. Remember you are there to seek their knowledge and opinions
· Use language that respects the integrity and beliefs of the person or group with whom you are meeting. Avoid jargon and do not use acronyms
· Be prepared to accept that some questions may remain unanswered – for example, sacred/secret knowledge or knowledge from people who have not grown up with their cultural ties
· Family obligations and funerals affect many people in an Aboriginal community and may impact on previous obligations made to a school. Immediate and extended family obligations will always take first priority 
· Deaths affect not just one family but a whole community. Refer to systemic Aboriginal support personnel as to the local protocols regarding speaking the name of a person who has passed away, and showing their photograph
· Remember that different families have different values and cultural beliefs, even if they are from the same community
· Consult with a variety of community people. It is important not to stereotype Aboriginal people, and seeking a range of opinions from within the local community allows schools to develop a better understanding of the community.






[bookmark: _Toc477334343]Summative Assessments answer guide
[bookmark: _Toc477334344]Section A: Skills Activity
The Foundation Skills describe those required skills (language, literacy, numeracy and employment skills) that are essential to performance.
Foundation skills essential to performance are explicit in the performance criteria of this unit of competency.
Therefore, there is no skills activity required for this unit, as they have been covered in the previous activities.


[bookmark: _Toc477334345]Section B: Knowledge Activity (Q & A)
Objective: To provide you with an opportunity to show you have the required knowledge for this unit.

The answers to the following questions will enable you to demonstrate your knowledge of:
· How to access:
· the National Quality Framework
· the National Quality Standards
· the relevant approved learning framework
· How to navigate through framework and standards documents to find areas relevant to this unit of competency
· Cultural competence and diversity as outlined in the approved learning framework relevant to the workplace
· Impact of colonisation, historical events and issues on Aboriginal and/or Torres Strait Islander people
· Organisational policies and initiatives designed to support participation
· Organisational standards, policies and procedures.

Answer each question in as much detail as possible, considering your organisational requirements for each one.

All answers will vary depending on the learner and the organisation they work for, but the learner should be able to answer each question competently.

1. Through which website can you find out about the National Quality Framework and its application to cultural integration?

2. Identify four elements within the National Quality Standards that apply within the context of cultural integration and competence.

3. What does cultural competence encompass according to the Early Years Learning Framework for Australia?

4. Identify five impacts upon Australia’s stolen generation of children.

5. Identify five ways in which educators can ensure that children develop a sense of belonging to groups and communities and an understanding of the reciprocal rights and responsibilities necessary for active community participation.

6. Identify five aspects of cultural management covered by the standards, policies and procedures of your organisation.

1. The National Quality Framework and relevant information can be accessed via the website of the Australian Children’s Education & Care Quality Authority (http://www.acecqa.gov.au/national-quality-framework).

2. Learners may identify the following elements:
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· Element 1.1.1 – Approved learning framework - Curriculum decision-making contributes to each child’s learning and development outcomes in relation to their identity, connection with community, wellbeing, confidence as learners and effectiveness as communicators
· Element 1.1.2 - Child-centred - Each child’s current knowledge, strengths, ideas, culture, abilities and interests are the foundation of the program
· Element 5.1.1 - Positive educator to child interactions - responsive and meaningful interactions build trusting relationships which engage and support each child to feel secure, confident and included
· Element 5.1.2 – Dignity and rights of the child - The dignity and rights of every child are maintained
· Element 5.2.1 - Collaborative learning - Children are supported to collaborate, learn from and help each other
· Element 5.2.2 - Self-regulation - Each child is supported to regulate their own behaviour, respond appropriately to the behaviour of others and communicate effectively to resolve conflicts
· Element 6.2.1 – Transitions - Continuity of learning and transitions for each child are supported by sharing information and clarifying responsibilities
· Element 6.2.2 - Access and participation - Effective partnerships support children's access, inclusion and participation in the program
· Element 6.2.3 - Community engagement - The service builds relationships and engages with its community.

3. According to the Early Years Learning Framework cultural competence encompasses:

· Being aware of one’s own world view
· Developing positive attitudes towards cultural differences
· Gaining knowledge of different cultural practices and world views
· Developing skills for communication and interaction across cultures.

4. Those who were stolen experienced the following impacts:

· Loneliness
· Low self-esteem 
· Loss of identity
· Legal problems
· Mistrusting everyone
· Difficulties to find their religious beliefs
· Internal guilt
· Anguish of searching for their identity.

5. Educators promote such learning when they:

· Promote a sense of community within the early childhood setting 
· Build connections between the early childhood setting and the local community 
· Provide opportunities for children to investigate ideas, complex concepts and ethical issues that are relevant to their lives and their local communities 
· Model language that children can use to express ideas, negotiate roles and collaborate to achieve goals 
· Ensure that children have the skills to participate and contribute to group play and projects 
· Plan opportunities for children to participate in meaningful ways in group discussions and shared decision-making about rules and expectations.
6. Relevant standards, policies and procedures may relate to:

· Communication with children and families
· Observation of children within the educational setting
· Management of health and safety standards
· Child protection
· Disciplinary action in the event of cultural exclusion or abuse.

[bookmark: _Toc477334346]Section C: Performance Activity
Objective: To provide you with an opportunity to demonstrate the required performance elements for this unit.

A signed observation by either an approved third party or the assessor will need to be included in this activity as proof of completion.

This activity will enable you to demonstrate the following performance evidence:
· Reflected on own cultural identity and biases
· Investigated cultural diversity in at least one service and community
· Supported children’s and families’ cross-cultural relationships

Answer the activity in as much detail as possible, considering your organisational requirements.

All activity answers will vary depending on the learner and the organisation they work for, but the learner should be able to demonstrate their competency in the unit requirements.

1. Reflect and identify at list six aspects of cultural identity and biases that you believe could have an impact on your relationships with children, families, and colleagues.

2. Investigate and produce a written report about cultural diversity in at least one community of your choosing.

Include the following details in your report:

· Cultural identities of children, families, and community members
· Historical issues which have impacted on the local people
· Opportunities for children and families to enhance their experience of cultural diversity

3. Over an extended period within your educational or child care setting support children’s and families’ cross-cultural relationships through the following activities:

· Interacting in culturally appropriate ways with children, families and communities
· Consulting with appropriate persons to access local knowledge of Aboriginal and/or Torres Strait Islander culture
· Planning and implementing supportive environments for all children
· Supporting the implementation of experiences that encourage children to respect all cultures and to celebrate cultural differences
· Embedding examples of diversity and inclusion in daily practice
· Using effective oral communication techniques to liaise between differing cultural contexts and situations

This activity will need to be observed, and a signed record of this observation (completed by the assessor or third party) should be attached in your answer. It should detail what was done, when it was done, the time it was completed in, the completed actions and the overall outcome of the tasks.

1. Learners should be provided with time for personal and professional reflection.

Aspects of cultural identity may relate to relationships with:

· Place 
· People 
· Environment/land 
· Belief systems 
· History 
· Tradition 
· Society.

Cultural bias may relate to perceptions of:

· Gender roles
· Religious beliefs
· Age
· Children’s value
· Communicative practices
· Mannerisms.

2. Learners should be provided with time and resources to conduct research into cultural diversity within local communities. They should produce comprehensive reports, including relevant information.

Cultural identities may be influenced by relationships with:

· Place 
· People 
· Environment/land 
· Belief systems 
· History 
· Tradition 
· Society.

Historical issues which have impacted on the local people might include:

· Education
· Stolen generation
· Missions and reserves
· Restriction legislation/policies
· Reconciliation initiatives and a way forward
· Assimilation
· Constitution
· Citizenship
· White Australia Policy.

Opportunities to enhance the experience of cultural diversity may include:

· Participating in songs and rhymes for the development of language
· Arranging activities where the use of spoken English isn’t required
· Inviting family members to visit the educational centre and read stories or participate in workshops about aspects of culture 
· Creating pictures and collages which present elements of culture and can be used to encourage discussion
· Playing musical recordings and providing traditional instruments for children to play 
· Wearing clothes and trying foods which are a staple of cultural diets
· Arranging tours of local cultural centres and attractions.

Documentary evidence should be provided for the completion of this activity.

3. Learners should be given the authority and opportunities for making necessary arrangements to support children’s and families’ cross-cultural relationships.

These skills should be demonstrated:

· Acceptance and understanding of cultural diversity
· Established ways of learning and responding to cultural differences
· Ability to process and deal with problems raised by individuals from different cultures
· Culturally sensitive communication.

These attributes should be demonstrated:

· Empathy and compassion for people of culturally diverse backgrounds
· Acceptance of cultural differences
· Ability and willingness to work effectively with individuals from different ethnic groups
· Understanding of personal values and biases which may impact work.

It might be necessary to consult these appropriate persons:

· Management of the educational organisation
· Colleagues in the educational organisation
· Elders
· Aboriginal and/or Torres Strait Islander organisations 
· Multicultural organisations such as the Multicultural Development Association
· A client’s family members, community group, or church group.

The learners will need to plan and implement supportive environments for the children. This may mean making special arrangements to ensure that various aspects of cultural diversity are included Children should have the opportunity to engage in experiences and be successfully integrated within the educational or child care community.

Cultural support may include:

· Learning materials provided in languages other than English
· Communications technology to aid the children’s involvement
· Adaptations to school educational environments for increased inclusion
· Lessons and learning materials regarding cultural inclusion for all children.

Ways of fostering positive attitudes to inclusion may include:

· Making modifications to the educational environment and ensuring that it is welcoming
· Ensuring that children are aware of the need to respect and include their peers
· Providing language support for children and families
· Researching and developing increased understanding of children’s cultural heritage
· Ensuring that staff members are provided with opportunities to learn and continue their professional development in relation to inclusive practice.

Activities and experiences may include:

· Incorporating learning materials with information relevant to the children’s cultural background
· Providing opportunities to listen and play culturally specific music, perhaps using instruments such as the didgeridoo
· Decorating the educational environment with displays that celebrate the many forms of cultural diversity
· Taking and collecting images of culturally specific buildings and attractions in the local community
· Sharing images with the children, encouraging them to reflect upon local cultural diversity
· Arranging trips and providing children with the opportunity to meet with representatives of cultural communities 
· Giving children the chance to use and play with items that are common to different cultures
· Helping children to learn about language
· Incorporating children’s literature into learning programmes for the purpose of highlighting cultural diversity
· Giving children chance to use the internet under guided supervision and learn more about particular cultures.

Learners must also use appropriate oral communication techniques and demonstrate respect for linguistic diversity. It might be necessary to arrange the assistance of professional translators/interpreters in some instances. All children and family members should have the opportunity to engage in the provision of services.
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