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[bookmark: _Toc329018036][bookmark: _Toc450839746]Unit Description
Description
This unit describes the skills and knowledge to apply strategies to guide responsible behaviour of children and young people in a safe and supportive environment.
The unit applies to workers in a range of community service contexts.
No licensing, legislative or certification requirements apply to this unit at the time of publication.
Links
Companion volumes are available from the CS&HISC website – http://www.cshisc.com.au/
[bookmark: _Toc329018037][bookmark: _Toc450839747][bookmark: _Toc329018038]
Performance Criteria
	Element
	Performance criteria


	1. Contribute to a safe and supportive environment
	1.1 Use safe, supportive and equitable practices appropriate to the development stage and needs of the child and/or young person
1.2 Recognise any developmental challenges or mental health issues of child or young person that may have potential impacts on behaviour
1.3 Identify contributing environmental factors


	2. Use positive support techniques
	2.1 Establish expectations for behaviour in consultation with supervisor and in line with work role
2.2 Provide instructions in a manner appropriate to the child or young person’s needs and context of the work environment and activity
2.3 Use positive reinforcement and clear verbal and non-verbal communication strategies to acknowledge responsible behaviour
2.4 Employ appropriate strategies to redirect behaviour and defuse situations


	3. Observe and collect data to assist with development of appropriate strategies for support
	3.1 Collect data and record observations as a basis for gaining understanding of the child/young person’s behaviour 
3.2 Use data to demonstrate the frequency, intensity and duration of behaviours requiring support


	4. Implement strategies to support children or young people who require additional support

5. Monitor and review strategies
	4.1 Implement strategies to support child or young person with guidance from supervisor or as designed by a specialist
4.2 Identify areas of concern for discussion with supervisor
4.3 Contribute effectively to implementation of personalised support plans


5.1 Monitor new strategies and record responses of child or young person in accordance with organisational policy and procedures
5.2 Adapt levels of support required and provided, based on need and response of child or young person, after consultation with supervisor
5.3 Document observations and offer feedback to supervisor as additional support




[bookmark: _Toc450839748]Skills and Knowledge 
	
Make sure this matches the text on the training.gov.au specs


	Foundation Skills 

The foundation skills described those required skills (language, literacy and numeracy) that are essential to performance.
Foundation skills essential to performance are explicit in the performance criteria of this unit of competency.

Performance Evidence

The candidate must show evidence of the ability to complete tasks outlined in elements and performance criteria of this unit, manage tasks and manage contingencies in the context of the job role. There must be demonstrated evidence that the candidate has completed the following tasks:
 
· Communicated issues to a supervisor and negotiated solutions in a clear and appropriate manner at least twice 
· Guided behaviour using positive support techniques with at least two children and/or young people
· Discussed behaviours of children and/or young people to plan and problem-solve in collaboration with others
· Recorded observations and identified behaviours requiring support of children and/or young people using a range of methods 
· Used judgement to determine when to involve other staff for supported intervention

	

	Knowledge Evidence

The candidate must be able to demonstrate essential knowledge required to effectively do the task outlined in elements and performance criteria of this unit, manage the task and manage contingencies in the context of the work role. These include knowledge of:

Definitions of and differences between disruptive behaviour and behaviours of concern
How learning difficulties or mental health issues may affect behaviour
Impacts of environment and culture on behaviour of  children and/or young people
Communicative function of behaviour and positive support strategies to redirect behaviour and defuse situations
Organisational standards, policies and procedures




	[bookmark: _Toc450839749]Assessment Conditions


[bookmark: _Toc329018040]Skills must be demonstrated in a regulated education and care service.

In addition, simulations and scenarios must be used where the full range of contexts and situations cannot be provided in the workplace or may occur only rarely. These are situations relating to emergency or unplanned procedures where assessment in these circumstances would be unsafe or is impractical.

Simulated assessment environments must simulate the real-life working environment where these skills and knowledge would be performed, with all the relevant equipment and resources of that working environment.

Assessors must satisfy the NVR/AQTF mandatory competency requirements for assessors.
[bookmark: _GoBack]

[bookmark: _Toc285113079][bookmark: _Toc326743761][bookmark: _Toc328654777][bookmark: _Toc330386596][bookmark: _Toc450839750]Housekeeping Items

Your trainer will inform you of the following:
Where the toilets and fire exits are located, what the emergency procedures are and where the breakout and refreshment areas are.
Any rules, for example asking that all mobile phones are set to silent and of any security issues they need to be aware of. 
What times the breaks will be held and what the smoking policy is.
That this is an interactive course and you should ask questions.
That to get the most out of this workshop, we must all work together, listen to each other, explore new ideas, and make mistakes. After all, that’s how we learn.
Ground rules for participation:
Smile
Support and encourage other participants
When someone is contributing everyone else is quiet
Be patient with others who may not be grasping the ideas
Be on time
Focus discussion on the topic
Speak to the trainer if you have any concerns

[bookmark: _Toc326743762][bookmark: _Toc328654778][bookmark: _Toc330386597][bookmark: _Toc450839751]Objectives

Understand how to contribute to a safe and supportive environment 
Develop the skills to use positive support techniques 
Know how to observe and collect data to assist with development of appropriate strategies for support 
Discover how to implement strategies to support children or young people who require additional support 
Learn how to monitor and review strategies 
Gain the essential skills and knowledge required for this unit

[bookmark: _Toc450839752]1. Contribute to a safe and supportive environment

1.1. 	Use safe, supportive and equitable practices appropriate to the development stage and needs of the child and/or young person
1.2. 	Recognise any developmental challenges or mental health issues of child or young person 	that may have potential impacts on behaviour
1.3.	 Identify contributing environmental factors
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[bookmark: _Toc366762578][bookmark: _Toc399242588][bookmark: _Toc450839753]1.1 – Use safe, supportive and equitable practices appropriate to the development stage and needs of the child and/or young person
[bookmark: _Toc399242589][bookmark: _Toc450839754]Appropriate practices
In order to create an optimal learning environment that promotes respectful behaviour and a sense of belonging in all children, educators must use safe, supportive and equitable practices that are appropriate to the children’s needs and developmental stage. 
How you use safe, supportive and equitable practices appropriate to development stages will look different based on age you are working with. For example:
	Babies 
	· Greet each child with a warm and welcoming voice and then hold them for a minute or so before getting them settled
· Use eye contact when holding and talking with babies
· Take time to bond one-on-one with each child by holding, playing, feeding, rocking, etc.
· Listen to and respond to cries quickly and warmly
· Have a range of toys/activities to meet their ever-changing needs (rattles, stacking and sorting activities, grasping apparatuses, puzzles, imaginative props, books, etc.)
· Babies learn through observation, through exploration, and from being shown directly.  Try reaching and encouraging new developmental milestones using these various ways.
· Use home based languages to greet, respect those who need quiet welcomes, and those who need more affection and warmth to make the transition each day.

	2-5 Years
	· You might greet some children with a high five, or handshake, while others may still need to be held for a while.
· Use eye contact when greeting, talking and teaching.
· Model respectful communication by listening to children and responding in a timely manner.
· Take time for one-on-one with each child in equal amounts and across a wide variety of situations.  Eat lunch with a different child each day.  Take time for one on one lessons with each child, play games with all children equally.
· Provide a variety of activities to meet the children’s unique developmental needs.  
· Provide varying levels of activities to promote motor development, cognitive development and social emotional development
· Try different mechanisms of teaching to meet the different styles of learning in the group.



	No matter the age eye contact is essential when communicating. However, children may not always look directly at you. This is ok to some degree.  Once you have established a trusting relationship you can encourage more eye contact.


[bookmark: _Toc399242590][bookmark: _Toc450839755]Communicating with children
[image: shiny_white_conversation_bubble_800_clr]Overall, despite age differences as an educator, you can do the following:
Welcome and dismiss all children warmly and individually each day
Use eye contact with all children when speaking with them
Spend time getting to know all children as individuals and share your time equally
Listen to and respond to all children’s needs 
Ensure activities vary to meet all children’s developmental needs 
Try different methods of teaching to meet different styles of learning when appropriate
Find techniques to ensure you are connecting with children who come from different cultural backgrounds as well as learning styles
[bookmark: _Toc399242591][bookmark: _Toc450839756]Cultural differences
Respect children’s unique personalities and cultural backgrounds and adapt your programs and routines to accommodate them.  For example, you could use a home language to greet the children, respect that some children need space in the morning, recognise that some don’t like eye contact, or that some need to move a lot.  Look for these patterns, recognise and acknowledge them and check in with them from time to time to ensure you are on track regarding their uniqueness. Some children may not need as much space upon arrival once they feel comfortable and have a trusting relationship with you.
Be careful that you do not ignore social and behavioural expectations in the name of respecting children’s uniqueness.  Children do need to learn to look at people when they are talking to them, they need to show appropriate body language when in a group setting, etc. Accommodate children at first and once you have established a trusting relationship, you can teach them the appropriate skills.  For example, you may only be able to role model eye contact at first, or you may have to allow a child to fidget a little in circle time while they adjust, before you respectfully remind them to be still. 


National Quality Standards 
Quality Area and Standards included in this section:
The Early Years Learning Framework 
The principles, practices and outcomes included in this section:



[bookmark: _Toc399242592][bookmark: _Toc450839757]
Learner Task One
Provide examples of safe, supportive and equitable practices you can use with:
	Babies:

	2-5 year olds:






[bookmark: _Toc399242593][bookmark: _Toc450839758]Activity 1A
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[bookmark: _Toc399242594][bookmark: _Toc450839759]1.2 – Recognise any developmental challenges or mental health issues of child or young person that may have potential impacts on behaviour
[bookmark: _Toc399242595][bookmark: _Toc450839760]Recognise developmental challenges
Educators are likely to see a range of developmental challenges or mental health issues in the early childhood education and care setting. It is essential that you can recognise any developmental challenges or mental health issues in children so you can get to the root of behaviour problems and make the appropriate accommodations. 
Early intervention is vital for addressing and overcoming developmental challenges and mental health issues. When you know where the problem stems from, you can seek out appropriate resources and aides to help the child be successful in the learning environment.
When educators are armed with information that can explain problem behaviour, they are better able to approach children with compassion and understanding. You are also better able to help the other children be more respectful and compassionate.
[bookmark: _Toc399242596][bookmark: _Toc450839761]How can mental health issues affect behaviour? 
[image: school_child_measuring_up_12251]Developmental delays and mental health issues can impact on behaviour in the following ways. 
Children may:
Have trouble listening or focussing
Cry a lot
Seem exceptionally timid or shy
Be incapable of being still
Express anger or have outbursts due to an inability or lack of control over emotions
Avoid certain activities or tasks
Developmental delay
When children do not reach certain milestones at a predictable time, they are often considered to have a developmental delay. For example, if the normal range for learning to walk is between 9 and 15 months, and a 20-month-old child has still not begun walking, this would be considered a developmental delay. Children may be slow to talk, really struggle with learning names of letters and sounds compared to their peers.


There are several general warning signs of possible delay. These include:
	Behavioural signs
	· Attention span or ability to focus is markedly less than others of the same age
· Rare use of or avoidance of eye contact with others
· Aggressive and violent behaviours, acting out and extreme stubbornness compared with other children
· Stares into space, rocks body, or talks to self, more often than other children of the same age
· Disinterest in seeking love or approval from a caregiver or parent
· Focuses on unusual objects for long periods of time; enjoys this more than interacting with others
· Gets unusually frustrated when trying to do simple tasks that most children of the same age can do

	Gross motor signs
	· Has a markedly clumsy manner compared with other children of the same age
· Has stiff arms and/or legs
· Has a floppy or limp body posture compared to other children of the same age
· Uses one side of body more than the other

	Vision signs
	· Has difficulty following objects or people with eyes
· Rubs eyes frequently
· Turns, tilts or holds head in a strained or unusual position when trying to look at an object
· Has difficulty focusing or making eye contact
· Closes one eye when trying to look at distant objects
· Eyes appear to be crossed or turned

	Hearing signs
	· Fails to develop sounds or words that would be appropriate for their age
· Talks in a very loud or very soft voice
· Has difficulty responding when called
· Turns body so that the same ear is always turned toward sound
· Doesn't startle to loud noises





Possible causes of developmental delays include:
Ear infections causing hearing problems (this is very common and it may cause speech and learning problems, which can lead to behavioural problems)
Lots of illnesses and hospitalisations (missing out on chances to learn)
Birth injury or other injury
Premature birth
Exposure to drugs (illicit and prescription) and/or alcohol before birth
Family stress which means that a baby does not get consistent loving care in the early weeks and months
Ongoing family stress, or abuse so a child is too anxious or distressed to learn
Poverty and homelessness
[bookmark: _Toc399242597][bookmark: _Toc450839762]What is a mental health issue?
A mental illness is a pattern of thinking, potentially reflected in behaviour that is generally associated with distress or disability, and not considered part of normal development in that person's culture. Mental illnesses can be generally defined as a combination of how a person feels, acts, thinks or perceives. 
Indicators of mental health issues may include changes in:
Mood – look for feelings of sadness or withdrawal that last at least two weeks or severe mood swings that cause problems in relationships at home or in care.
[image: brain think stick_figure_gears_turning_800_wht_4573]Feelings – be aware of feelings of overwhelming fear for no reason that are intense enough to interfere with daily routines.
Behaviour – drastic changes in behaviour or personality, dangerous or out-of-control behaviour, fighting frequently, using weapons or expressing a desire to hurt self or others.
Concentration – look for sustained signs of trouble focussing or sitting still that hinders participation in activities.
Appetite – sudden loss of or increase in appetite, not related to a growth spurt.


Indicators of some common mental illnesses in childhood:
	Anxiety
	· Excessive worrying about many things
· Persistent and repetitive negative thoughts 
· Dizziness, shortness of breath and palpitations when resting

	Attention-deficit/hyperactivity disorder (ADHD)
	· Includes a combination of issues
· Difficulty sustaining attention
· Hyperactivity and impulsive behaviour

	Autism Spectrum Disorder
	· Difficulty communicating and interacting with others
· Repetitive behaviours
· Some motor coordination and physical health issues

	Depression
	· Loss of interest in things 
· Loss of appetite or overeating
· Sleep disturbances (always sleeping or can’t sleep)
· Unable to participate in daily routine



	Please note that these indicators are provided for you to be able to recognise potential signs of developmental delay and mental illness, not to make a diagnosis. Any of the above signs must be consistent and significantly impact a child’s learning and development to be considered a cause for behaviour issues.



If you recognise any developmental or mental health issues in children, you must talk with your lead educator or nominated supervisor. You are not qualified to diagnose children or to make recommendations. You must approach the subject by stating your observations and reason for you concern. Your lead educator or nominated supervisor can request further evaluations or suggest parents talk with child’s doctor. 



National Quality Standards 
Quality Area and Standards included in this section:

The Early Years Learning Framework 
The principles, practices and outcomes included in this section:

[bookmark: _Toc399242598]

[bookmark: _Toc450839763]Learner Task Two
List five possible indicators of developmental delay:







List five possible indicators of mental health issues: 

[bookmark: _Toc399242599][bookmark: _Toc450839764]Activity 1B
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[bookmark: _Toc399242600][bookmark: _Toc450839765]1.3 – Identify contributing environmental factors
[bookmark: _Toc399242601][bookmark: _Toc450839766]Look at the environment
When you recognise behavioural problems, it is important to look at the child holistically. Typically, these problems aren’t simply due to an issue within the child; sometimes the cause is the environment not meeting the child’s needs. By identifying these contributing environmental factors, and working to remove them, you can better meet the needs of the children.
Examples of environmental factors:
	Early Childhood Education and Care Setting
	Home/Community Setting

	· Too loud/noisy/busy
· Too cluttered (stuff on the walls, etc.)
· Too many materials or choices
· Small space
· Too many activities
· Lack of challenging activities and lessons (frequently children act out or cause more problems when they are bored)
· Lack of structure and routine
· Poor relationships with peers educators
	· Too loud/noisy
· Lack of structure and routine
· Lack of connection with community/culture
· Poor family relationships
· Exposure to violence
· Exposure to alcohol and other drugs
· Lack of outdoor play
· Lack of positive role models
· Poor diet 
· Lack of adequate sleep


 
[image: ivy_covered_house_12466]It is essential to adjust your environment to meet the needs of individual children within reason.  When other children in the group start to suffer because you are making too many adjustments for one child, you have to pause and assess the situation. Sometimes you have to conclude this is not the ideal environment for this particular child. Approach this situation with caution and with the help of your lead educator and/or nominated supervisor. Document your observations and concerns along the way.



National Quality Standards 
Quality Area and Standards included in this section:

The Early Years Learning Framework 
The principles, practices and outcomes included in this section:



[bookmark: _Toc399242602][bookmark: _Toc450839767]
Learner Task Three
List seven environmental factors in each setting that may impact a child’s behaviour and/or 
success at your centre:
	Early Childhood Education and Care Setting
	Home/Community Setting

	
	


[bookmark: _Toc399242603][bookmark: _Toc450839768]
Activity 1C
[image: Fotolia_2204087_XS.jpg]



[bookmark: _Toc399242604][bookmark: _Toc450839769]2. Use positive support techniques

2.1	Establish expectations for behaviour in consultation with supervisor and in line with work role
2.2	Provide instructions in a manner appropriate to the child or young person’s needs and context of the work environment and activity
2.3	Use positive reinforcement and clear verbal and non-verbal communication strategies to 	acknowledge responsible behaviour	
2.4	Employ appropriate strategies to redirect behaviour and defuse situations
[image: Fotolia_5090081_XS.jpg]


[bookmark: _Toc399242605][bookmark: _Toc450839770]2.1 – Establish expectations for behaviour in consultation with supervisor and in line with work role
[bookmark: _Toc399242606][bookmark: _Toc450839771]Setting standards
Children need to know ahead of time what you expect from them in order to be successful. When they know how you expect them to behave, they are more likely to consistently follow through. 
[image: stick_figure_drawing_checklist_800_wht]Examples of expectations of behaviour include:
Quiet voices
Walking feet when inside
Hands to yourself
Respect other children’s work
Put things back where you found them and how you found them
Put away one activity before getting out another
Be kind and take turns when appropriate
Before implementing behaviour expectations in your room, you must consult with your lead educator and/or your nominated supervisor. There may be established expectations throughout the centre that you need to be aware of and incorporate into any specific standards you would like to set. Talk with your lead educator/nominated supervisor about the expectations you would like to include to ensure you are not working outside of your work role.
Come up with simple guidelines for behavioural expectations with the children:
Have a meeting at the beginning of the year and each time a new child enters the learning community. As a group, reiterate what you expect from them. Consider writing the expectations on butcher’s paper and post them in the room so you can refer to them as needed. 
If you have consequences for certain behaviours, also be clear on those ahead of time. When it comes time you can remind the children that they agreed if this happened this consequence would follow. Always confirm with your lead educator/nominated supervisor that consequences are in line with centre’s philosophy and practices.
Consider having the children sign the agreement.  
Share the expectations with parents so they are aware of the expectations and can implement them at home for consistency
While it is essential to decide on behavioural expectations with your supervisor ahead of time, it is essential to involve children when possible in creating these rules.  When children have ownership over the expectations they are more likely to comply, and consistently remember them.
Guide the conversation with children by keeping your outline in mind.  Ask lead in questions so that they can come up with the expectations you seek.  For example, “Should we use loud voices or quiet voices inside?”, etc. Keep the expectations in a positive frame of reference.  Instead of “Don’t run” or “No running”, use “Walking feet are better when we’re inside”.  Children are more likely to remember how to behave than how not to behave.
National Quality Standards 
Quality Area and Standards included in this section:

The Early Years Learning Framework 
The principles, practices and outcomes included in this section:

[bookmark: _Toc399242607]

[bookmark: _Toc450839772]Learner Task Four
Explain the process of establishing expectations for behaviour at your centre.


[bookmark: _Toc399242608][bookmark: _Toc450839773]Activity 2A
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[bookmark: _Toc399242609][bookmark: _Toc450839774]2.2 – Provide instructions in a manner appropriate to the child or young person’s needs and context of the work environment and activity
[bookmark: _Toc399242610][bookmark: _Toc450839775]Clear instructions
Clear, appropriate instructions are a way to ensure children’s success. When you provide them with all the information they need to be successful, you are connecting with children and building a trusting working relationship together.  
If you approach children in a manner that is too advanced or challenging, they may shut down and become too overwhelmed to engage. Alternatively, if you “dumb things down” or over simplify instructions they will become bored, which frequently leads to behaviour problems and is not conducive to promoting their development.
When presenting any lesson to children, it is ideal to run through the activity once, having the children just observe. Once the demonstration is completed you can invite them to take a turn.  This way you can make yourself available for the children who need extra help, while allowing those that feel confident to follow your multi-step instructions.  For example, you might say, “We are going to build a snowman with these materials. First you watch me, and then you can use my example to make your own.”
Alternatively, some children may need you to walk them through step- by step.  When building the snowman you may say, “Find your toilet paper roll and show me you have it.  Great! Now find the black circles.  We are going to glue them right here in the middle to be buttons.  Watch me.  Ok. Now it’s your turn.”  And then take them sequentially through the process.
You might give them instructions on other daily tasks such as:
[image: Fotolia_16598734_S]Going to the bathroom
Getting ready for morning tea and lunch
Lining up for outdoor play
How to enter and exit the room
How to do an activity independently from the shelves
How to put an activity back
How to use the playground equipment


 Appropriate ways to provide instructions to children:
Make sure you get their attention first.  
Address the children once they are listening and hopefully have established eye contact.
Establish eye contact before addressing.  If addressing more than one child, rotate your eyes through the group.
Keep instructions simple and don’t have too many steps.  
Avoid language that can be taken more than one way.
When appropriate, have them watch you first, then invite them to try.
Before they try, you can have them repeat what they need to do. This is especially helpful for the children who have trouble listening.
Don’t over talk.  Keep things simple.
Pay attention to children who struggle, gravitate to help these children first when you can.
Respect that some children may have a different style of learning and can do better one-on-one
Pair up children who struggle with confident children.
National Quality Standards 
Quality Area and Standards included in this section:



The Early Years Learning Framework 
The principles, practices and outcomes included in this section:



[bookmark: _Toc399242611][bookmark: _Toc450839776]Learner Task Five
List appropriate ways to provide instructions to children:



[bookmark: _Toc399242612][bookmark: _Toc450839777]Activity 2B
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[bookmark: _Toc399242613][bookmark: _Toc450839778]2.3 – Use positive reinforcement and clear verbal and non-verbal communication strategies to acknowledge responsible behaviour
[bookmark: _Toc399242614][bookmark: _Toc450839779]2.4 – Employ appropriate strategies to redirect behaviour and defuse situations
[bookmark: _Toc399242615][bookmark: _Toc450839780]Redirecting behaviour
Redirecting is a way of offering an alternative behaviour or choice when a child is doing something they shouldn’t.  It is a positive way of communicating “NO”.  Repeatedly saying “No” to a child can send the message that they are bad (which is how they define their world; good, versus bad). Children respond more positively to redirection because it defuses the emotion in the situation.
By using redirecting techniques, you are letting the child know when and if that type of behaviour is appropriate. For example, if a child is hammering a puzzle piece on the table, you might invite them to try or play with an item where hammering is more appropriate.  
[image: red_arrow_down_right_800_wht_8426]Redirecting children:
Doesn’t stifle their need to try out new behaviours
Diffuses the emotions in a situation that might otherwise result with NO
Is a way of stopping negative behaviour and changing it to something more positive or acceptable
Is a way to maintain a positive and nurturing relationship with the child
Role models behaviour you want to see 
Portrays compassion and respect for the child
It is important to use positive reinforcement, language, gestures, facial expressions and tone of voice when talking with children about their behaviour or redirecting them because it makes them feel safe and accepted. Harsh, negative tones and words can be very threatening to young children and when children feel threatened they cannot listen or hear what you are saying. Positive communication techniques are more effective in accomplishing the redirection while keeping a positive relationship with the child intact. 
Positive communication techniques:
Send the message that you are concerned and want to help the child instead of the message that they are bad and need to be good to get your approval
Helps children feel understood
Models positive communication to children
Acknowledges the children’s successes

For example:
	Positive language
	· I can see that you are feeling ________, would you like to try this activity? It might help.
· When you can calm down, we can look at this_________.
· I see you are remembering to ________ this morning.
· I like how you are/did ________ today.
· When everyone is quiet, I’ll begin.
· I can see you are trying to say something about how you are feeling. Would you like me to help you say it in a more gentle way?
· I get mad too sometimes.  When I am mad, I like to ___________.

	Positive gestures
	· Getting on the child’s level
· Pointing to something more appropriate
· Putting a hand on the shoulder
· Shaking your head ‘no’, with a reassuring smile
· Sitting down with a child
· Walking over and standing near a child who is frustrated
· Giving a thumbs up
· Giving a high five
· Nodding your head ‘yes’
· Relaxed hands and arms (not crossed or on your hips)

	Positive facial expressions
	· Smiling
· Winking
· Nodding your head ‘yes’
· Making eye contact
· Grinning

	Positive tone of voice
	· Gentle and calm
· Speaking naturally
· Speaking clearly and with confidence
· Varying your pitch, not being monotone
· Using a soft volume, not yelling
· Phrasing things as a question or choice for the child



	Other positive reinforcement strategies use rewards like tokens or stars etc., to earn privileges, such as special activities or more time outside, etc.



Negative non-verbal communication can be just as effective as communicating a statement like, “no, don’t do that.” For example, a shake of the finger and head can be just as effective as a loud, “No Johnny.” Try to use positive non-verbal communication techniques more frequently than negative ones when possible. 
Remember to not over use praise. Sometimes just acknowledgement of what the child did is enough.  Using statements such as, “You must be proud!” is also effective. You don’t want children to be motivated by or rely on external praise. You want them to do their best and work hard because it feels good.
National Quality Standards 
Quality Area and Standards included in this section:



The Early Years Learning Framework 
The principles, practices and outcomes included in this section:
[bookmark: _Toc399242616]

[bookmark: _Toc450839781]Learner Task Six
Provide ten examples of positive reinforcement and clear verbal and non-verbal communication strategies that acknowledge responsible behaviour:





List four appropriate strategies to redirect behaviour and defuse situations in your room:


[bookmark: _Toc399242617][bookmark: _Toc450839782]Activity 2C
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[bookmark: _Toc399242618][bookmark: _Toc450839783]3. Observe and collect data to assist with development of appropriate strategies for support

3.1	Collect data and record observations as a basis for gaining understanding of the child/young 	person’s behaviour
3.2	Use data to demonstrate the frequency, intensity and duration of behaviours requiring 	support
[image: Fotolia_5090081_XS.jpg]

[bookmark: _Toc399242619][bookmark: _Toc450839784]3.1 – Collect data and record observations as a basis for gaining understanding of the child/young person’s behaviour 
[bookmark: _Toc399242620][bookmark: _Toc450839785][bookmark: _Toc399242621]3.2 – Use data to demonstrate the frequency, intensity and duration of behaviours requiring support
[bookmark: _Toc450839786]Gathering data about children
Observation is crucial to understanding children’s behaviour. It is essential in that it offers educators time to get to know a child and how they function in the environment. It is through observation that educators gain insight into how best to serve each individual child. It is imperative that you take the time to observe children, for without it, you cannot provide a rich early childhood experience that meets the individual needs of the children in your care.
When observing children, pay close attention to them, what they are saying or doing, and take time to identify their interests, ideas, knowledge and skills. Observation allows educators to see behaviour trends and can bring evidence to the table of a suspected issue. Collecting data through observation allows you to accurately assess the environment and how it is or isn’t meeting the needs of the children in your care. 
[bookmark: _Toc399242622][bookmark: _Toc450839787]What do I record?
Observation provides educators with the following information about children:
[image: stick_figure_holding_question_mark_7803]Interests 
Skill sets
Developmental stages
Characteristics and behavioural tendencies
Work habits
Social skills
Strengths and weaknesses
How they solve problems and resolve conflict
How they manage stress or challenging situations
How they are developing according to typical development of children their age – physical, social, emotional and cognitive development
Progresses and setbacks 
Peer relationships – who they connect with and who they clash with
What frustrates them, when they become frustrated and how they handle it
How you are meeting children’s the needs:
· Are they able to work independently?
· Are they using materials in a meaningful way?
· Are they bored and using them inappropriately?
· Is the classroom set up in an efficient way so that there is a flow and you can see all children?
By learning all these things, educators are better able to meet children’s needs and provide for them as individuals. You are able to adjust your classroom management strategies, the materials or activities you need to provide and how to approach children to engage them in optimal learning. By taking the time to observe individuals as well as how the group functions as a whole, you can optimise concentration for children who are engaged, and more quickly identify the children who need redirection.
[bookmark: _Toc399242623][bookmark: _Toc450839788]How can I gather information?
There are many ways to gather information about children through observation:
Find a place where you can sit that offers a view of the learning environment. Take notes in a notebook about what you see (dedicate a page or section to each child).
Set aside time to watch individual children that you have concerns about
Set aside time daily, weekly or monthly to observe each child.  Take notes and report improvements or concerns.  Review your notes and brainstorm methods for furthering their development with your lead educator.
Record the following: 
· How they get along with others
· How they approach and solve problems and conflict
· The activities they gravitate towards
· The people they gravitate towards
· Their strengths/weaknesses
· Activities, situations or people they avoid
· If they are engaged in meaningful work
· Developmental milestones
· Respect for others, the environment, etc.
· Level of concentration and focus
· Length of time they spend on each activity
Record only what you see: 
· Physical location
· Language (how they talk to others, are they understood, do they ask questions, or for help when needed?)
· Specific behaviour (are they calm, tired, loud, etc.)
· Time elapsed
· If they are working alone, or parallel with another child
· Fine and gross motor development (record what you see them do, or what they struggled with, not what they can’t do)
· Social and emotional skills (record specific behaviours that occur)
· Cognitive strengths and weaknesses (are they engaged, are they challenged, do they ask questions, do they participate in groups, etc.?)
Use the data you collect to:
Prepare your case if you find patterns emerging that require additional support
Assess how the children are developing in regards to your goals
[image: figures_with_check_mark_800_wht]Assess the usefulness of the materials or activities in the classroom
Assess the overall function of the community
Make connections with the children based on what interests them
Build better relationships in the community
Effective observation occurs throughout the day. Although designated observation times are important, you need to also be alert to spontaneous observation opportunities. 


Keep the following in mind:
Set aside time to observe, but don’t fail to intervene when children are frustrated or need redirection. You can resume observation when you get them engaged and working independently again. 
Make sure to observe from different places in the learning environment, including outdoor spaces and when children transition into or visit other rooms.
Ensure that you maintain some level of observation even when introducing new lessons to the children. Look around from time to time and notice what other children are doing if working with a small group.
Remember some days are better than others; understand that children also have bad days.
When observing, if you see a situation that needs your attention, don’t shout across the room. Excuse yourself for a moment, and approach the situation in a gentle manner. Speak quietly with a child that needs redirecting so as not to shame him/her publicly.
Make sure to write down what you see. This way if an issue arises that requires consultation with the parents you have well documented examples.
Do not interrupt children while observing.  Asking questions of them while they are engaged breaks concentration, an essential element of the learning process
Walking around and peering over shoulders can also break concentration.  While it is standard practice in many places for adults to do so, it is not ideal for the children being observed.  
Be aware of bias in your data. If you are having difficulty with a child, you may have a tendency to see what evidence that supports what you are already thinking.
Be careful not to make inferences based on feelings. Keep things factual.


National Quality Standards 
Quality Area and Standards included in this section:

The Early Years Learning Framework 
The principles, practices and outcomes included in this section:

[bookmark: _Toc399242624][bookmark: _Toc450839789]
Learner Task Seven
Why is it beneficial to observe children and collect data?





What kinds of information can you gather by observing children?





What is observation data used for?





List some of the times you can observe children.

[bookmark: _Toc399242625][bookmark: _Toc450839790]Activity 3A
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[bookmark: _Toc399242626][bookmark: _Toc450839791]4.  Implement strategies to support children or young people who require additional support

4.1	Implement strategies to support child or young person with guidance from supervisor or 	as designed by a specialist
4.2	Identify areas of concern for discussion with supervisor
4.3	Contribute effectively to implementation of personalised support plans
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[bookmark: _Toc450839792]4.1 – Implement strategies to support child or young person with guidance from supervisor or as designed by a specialist
[bookmark: _Toc399242627][bookmark: _Toc450839793]Supporting children
There will be times when children need additional support. Sometimes this will require input from a specialist, including individualised support plans. Support plans are a way for educators to provide a range of additional support to children in their care, e.g., behavioural, emotional, nutritional, physical, etc. They also provide educators with the support and assistance they need to adapt the environment to support ideal and holistic development of the child.
	If you have a child in your care who has a support plan designed by a specialist, or has additional/specific needs, work with your lead educator/nominated supervisor to ensure the plan is implemented appropriately.



You may work with a variety of specialists including:
[image: figure_in_therapy]Speech pathologists
Psychologists and counsellors
Behaviour specialists
Reading specialists
Occupational therapists
Physical therapists
Paediatricians
Nutritionists
Parents and caregivers
 Specialists will design specific strategies for certain issues:
Exercises for practicing certain sounds
Exercises for developing gross and fine motor skills
Exercises for developing concentration
Other ways to give signs that frustration is building
Exercises that give alternative repetition for cognitive developments
Exercises for how and when to eat, information on what foods are best
[bookmark: _Toc399242628]

[bookmark: _Toc450839794]Example strategies
Examples of strategies to support children:
A child is struggling with learning the names of the letters:
· Implement a plan that includes extra practice as well as different ways of practice
A child has regular outbursts during the day:
· Implement a plan for how to deal with these outbursts in a respectful and supportive manner. For example, you may remove the child from the room and offer space to calm down and talk about it. 
· You can implement rewards if necessary for having outburst-free days (remember that you want rewards to be intrinsic, not extrinsic, but sometimes extrinsic rewards are a good way to begin)
A child is having trouble concentrating and following instructions on a regular basis:
· [image: cute_girl_shy_15114]Implement a plan that includes having the child repeat instructions before they begin.  Or, pair them with another child who can help them, or an adult in the environment.
A child who has regular toileting accidents: 
· Implement a regimented bathroom schedule 
A child has speech issues that are affecting their relationship with peers:
· Implement a plan for them to be assessed and possibly work with a speech pathologist several times a week
A child is struggling to connect with peers:
· Implement a plan to build relationships with peers. Facilitate cooperative play during the day; implement a buddy system, etc.
A child is on a restricted diet:
· Implement the nutritionist’s eating plan. Take all necessary precautions to avoid cross-contamination. Educate the rest of the group about how to support the child.
A child constantly fidgets and has a hard time concentrating and settling down:
· Implement a plan, possibly designed by their occupational therapist, to help them manage their physical behaviour. For example, encourage them to use up their energy during outdoor play; adapt indoor activities to allow them to stand or move around before getting stated; give them special ‘jobs’ in the room that require additional movement, etc.
Popular strategies include external reward systems.  Be careful of overusing these strategies. Ultimately children should be motivated to do the right thing because they gain satisfaction from within.  However, these are a handy way of establishing new behaviours.
While some strategies work for one child, they may not work for another. Strategies and plans are not only important for those children who struggle with different aspects of learning and being part of the community, but also can be necessary for gifted and well-adjusted children.
National Quality Standards 
Quality Area and Standards included in this section:



The Early Years Learning Framework 
The principles, practices and outcomes included in this section:


[bookmark: _Toc399242629][bookmark: _Toc450839795]
Learner Task Eight
Provide three examples of situations where a child needs support from you and how you support them in each situation. 




Provide three examples of situations where you will need to speak with your lead educator and possibly seek the help of a specialist.



[bookmark: _Toc399242630][bookmark: _Toc450839796]Activity 4A
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[bookmark: _Toc399242631][bookmark: _Toc450839797]4.2 – Identify areas of concern for discussion with supervisor
[bookmark: _Toc399242632][bookmark: _Toc450839798]Identify areas of concern
By identifying areas of concern and discussing them with your lead educator and/or nominated supervisor, you are able to help prevent maladaptive behaviours from becoming the norm. It also opens up communication and allows you to get the right kind of help when needed. 
When you see something that concerns you, write it down, and mention it to your lead educator and/or nominated supervisor. Some concerns may need a more formal approach, but in all cases, documenting and sharing your concerns with someone who can address the issue is the first and most important step in supporting the child. 
Examples of areas of concern may include but are not limited to:
Speech
Mental health issues:
· Depression
· [image: toilet_800_wht_9970]Anxiety
· OCD
· Oppositional defiance 
· Other mood disorders
Chronic lying
ADD or ADHD
Developmental delays
Maladaptive behaviours
Toileting issues (outside of the norm)
Learning disability 
Lack of challenge
Extreme Giftedness
Consult with your supervisor privately before or after care hours, or during a break, in a meeting format.  This is when your recorded observations will come in handy.  If you have established a pattern you can have the supervisor look at notes and give specific examples. Your supervisor may then want to come and observe the child themselves.
	Do not consult with a supervisor about a child in front of a child, parent or other member of the community.  All concerns about children should be kept confidential.



National Quality Standards 
Quality Area and Standards included in this section:

The Early Years Learning Framework 
The principles, practices and outcomes included in this section:



[bookmark: _Toc399242633][bookmark: _Toc450839799]
Learner Task Nine
Provide some examples of areas of potential concern you have noticed at your centre:




Why is it important to speak with your lead educator or supervisor?





When is a good time to speak with your lead educator or supervisor to discuss areas of concern?


[bookmark: _Toc399242634][bookmark: _Toc450839800]Activity 4B
[image: Fotolia_2204087_XS.jpg]


[bookmark: _Toc399242635][bookmark: _Toc450839801]4.3 – Contribute effectively to implementation of personalised support plans
[bookmark: _Toc399242636][bookmark: _Toc450839802]What are personalised support plans?
Personalised support plans ensure appropriate learning and development is taking place with respect to the individual needs of each child. These plans help parents develop trust and confidence in your program and your abilities.
Personalised support plans help a child make improvements based on his or her individual development or behaviour. Usually these plans are for children who show maladaptive behaviours, or strong developmental delays.  Remember, these delays can be cognitive, motor related, or social and emotional.
 A personalised support plan should include:
[image: business_binder_meeting_colored_800_wht]Specific goals for the children – what you hope to accomplish 
Specific ways you plan to teach new skills 
Ways to prevent the child from resorting to old skills/habits 
A method for dealing with problem behaviours when they do occur (if this is the issue)
A way of monitoring progress
A specific time for reconvening to assess the plan and how it is working, and making adjustments as needed
Ways you will communicate the progress or lack thereof
[bookmark: _Toc399242637][bookmark: _Toc450839803]How can you contribute?
Educators can contribute by following through with the plan that is laid out by specialists, lead educators or the nominated supervisor. You will record progress, slip-ups and daily activities, and communicate these with families, as directed. 
Some children cannot be expected to succeed using the same curriculum you provide for everyone.  When a child has a plan, your goals need to be readjusted to support the plan and the goals of the plan. When working with children with personalised support plans, always look at the centre’s curriculum and daily routines with the plan in mind. Refer back to the plan if you are unsure how to proceed with a certain activity.
Give each plan time, but don’t be afraid to adjust it if it is not working.  Reconvene with the lead educator and nominated supervisor and discuss why it isn’t working, and come up with an alternative plan.


National Quality Standards 
Quality Area and Standards included in this section:

The Early Years Learning Framework 
The principles, practices and outcomes included in this section:


[bookmark: _Toc399242638][bookmark: _Toc450839804]
Learner Task Ten

How can you support the implementation of an individualised support plan for a child?




What obstacles might you encounter in this process?




How can you overcome them?


[bookmark: _Toc399242639][bookmark: _Toc450839805]Activity 4C
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[bookmark: _Toc399242640][bookmark: _Toc450839806]5. Monitor and review strategies

5.1	Monitor new strategies and record responses of child or young person in accordance with 	organisational policy and procedures
5.2	Adapt levels of support required and provided, based on need and response of child or 	young person, after consultation with supervisor
5.3	Document observations and offer feedback to supervisor as additional support
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[bookmark: _Toc399242641][bookmark: _Toc450839807]5.1 – Monitor new strategies and record responses of child or young person in accordance with organisational policy and procedures
[bookmark: _Toc399242642][bookmark: _Toc450839808]5.2 – Adapt levels of support required and provided, based on need and response of child or young person, after consultation with supervisor
[bookmark: _Toc399242643][bookmark: _Toc450839809]5.3 – Document observations and offer feedback to supervisor as additional support 
[bookmark: _Toc399242644][bookmark: _Toc450839810]Monitor your strategies
Support plans need to be monitored and adapted as the needs of the child change. As the child experiences success, you need to reassess and modify the goals to further develop the child. Likewise, if a plan is not working, you also need to reassess and develop new strategies to implement a new plan.
Monitor and record strategies by implementing the following:
Record your observations
Use daily record sheets/diaries so you can track your thoughts for the day and examples of specific incidences 
Conduct assessments depending on plan implemented (this is typically done by a supervisor)
Consult with the lead educator and nominated supervisor to share concerns and successes
Consult with parents to see if they notice changes at home
When monitoring the plan, you must remember to record the following:
Who you are observing
When the observation took place (vary the times of day)
[image: red_check_mark_in_box_pc_800_wht_1619]Where the observation took place (vary indoor and outdoor)
How long you observed the child
What you saw: 
· Conversations
· Progress in activities
· Level of frustration with activities
· Avoidance or reluctance of activities
· Interactions with peers
· Moods
How many activities the child participated in (range and type)
How long the child spent on each activity
How they were engaged (or not)
The process
Record your observation in a notebook designated for observation only. Use tabs for each child, as well as a section on general observations. Sometimes you may want to observe the class as a whole and not just focus on one child.
You can also record your observations or notes on a piece of paper, to be later to be filed in a file for the child.  You should have a file for each child.  Include samples of their work, observation records, important signed documents or permission slips, and any other necessary correspondence pertaining to the child.
[image: business_binder_meeting_colored_800_wht]Meeting with you lead educator
Based on recorded observations, work completed or other forms of evaluation; you will reconvene a meeting with your lead educator and/or nominated supervisor, parents and other specialists to address success or lack thereof of the support plan.
When you develop a support plan you also develop a support team.  Hold regularly scheduled meetings to assess progress or lack thereof with the support team. Come prepared with documentation and suggestions for necessary adaptations. Record or make note of the revised plan and advise necessary persons of changes and when the meeting will occur.
Keep the following in mind:
Sometimes it is necessary to meet with the support team first and then meet with parents.
Observations, meetings and documents should always be kept confidential.
Do not discuss plans with other families or members of the community that are not on the team unless you consult with supervisor first.
File observations, records and notes in a secure place where they cannot be accessed by children or other adults.
You may need to consult with specialists or other professionals working with the child before you adapt the support plan.
Document everything.
Always be prepared to adapt your plan – your main priority is the individual child’s success.
National Quality Standards 
Quality Area and Standards included in this section:

The Early Years Learning Framework 
The principles, practices and outcomes included in this section:

[bookmark: _Toc399242645][bookmark: _Toc450839811]
Learner Task Eleven

When working with a child who has an individualised support plan, why is it important to:
Monitor new strategies




Record responses of child




Adapt levels of support




Document observations 




Offer feedback to supervisor 



[bookmark: _Toc399242646][bookmark: _Toc450839812]Activity 5A 
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[bookmark: _Toc399242647][bookmark: _Toc450839813]Skills and Knowledge Activity
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Nearly there...
[bookmark: _Toc326743832][bookmark: _Toc330309176][bookmark: _Toc338606027][bookmark: _Toc338792185][bookmark: _Toc348021071][bookmark: _Toc450839814]Major Activity – An opportunity to revise the unit

At the end of your Learner Workbook, you will find an activity titled ‘Major Activity’. This is an opportunity to revise the entire unit and allows your trainer to check your knowledge and understanding of what you have covered. It should take between and 1-2 hours to complete and your trainer will let you know whether they wish for you to complete it in your own time or during session. Once this is completed, you will have finished this unit and be ready to move onto the next, well done!


Congratulations!
You have now finished the unit ‘Support the behavior of children and young people'.
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7.1 Effective leadership promotes a positive organisational culture and builds a professional learning community.
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Quality Area 5: Relationships with children


4.2 Educators, co-ordinators and staff members are respectful and ethical


5.2 Each child is supported to build and maintain sensitive and responsive relationships with other children and adults.


Quality Area 6: Collaborative partnerships with families and communities


6.2 Families are supported in their parenting role and their values and beliefs about child rearing are respected.


Quality Area 1: Educational program and practice


4.1 Staffing arrangements enhance children’s learning and development and ensure their safety and wellbeing.


1.2 Educators and co-ordinators are focused, active and reflective in designing and delivering the program for each child.


6.3 The service collaborates with other organisations and service providers to enhance children’s learning and wellbeing.



























Principles


Secure, respectful and reciprocal relationships


High expectations and equity


Practices


Holistic approaches


Outcomes


Children have a strong sense of wellbeing


Children are confident and involved learners


Partnerships


Responsiveness to children


Intentional teaching


Assessment for learning


Children have a strong sense of identity
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