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[bookmark: _Toc435015414][bookmark: _Toc435103747][bookmark: _Toc453864159][bookmark: _Toc483558070]Instructions to Assessor
[bookmark: _Toc453864160][bookmark: _Toc483558071]Prior to conducting the assessment
· Read this document in its entirety
· Contextualise the activities, observations/demonstrations and other submitted evidence to ensure it reflects the learner cohort. Check this against the mapping, to ensure it is still valid
· Ensure that workplace (or simulated environment for learners that are not working) is suitable for the parameters of any required task, to ensure the learners will have an appropriate opportunity to demonstrate their skills
· If observations are undertaken on the job/in a simulated environment, discuss the assessment methods with the third party, so that they are aware of what is required of them (e.g. using the Third Party Observations/Demonstrations document), as well as any modifications that may be required in the workplace
· Ensure that the learner is allocated the appropriate time and resources required for the tasks
· If appropriate, determine and agree with the third party an acceptable timeframe for each observation
· Advise the learner prior to conducting observation/assessment:
· what will occur throughout the assessment process
· when the assessment will occur
· the level of competency expected
· Confirm arrangements for the third party to observe the learner in the workplace with the learner and the third party
· Ensure that the third party understands the requirements and instructions regarding the Third Party Observations/Demonstrations
· Never tell the learner how to perform a task or answer a question, as that would render the assessment invalid – the expectation is that the learner should know this prior to commencing the assessment
· Use the checklists and answer guides to assist you with marking, but never show or share them with the learner or the third party.

[bookmark: _Toc453864161][bookmark: _Toc483558072]Selecting a third party
· The third party must be someone in a position to make a valid comment on performance of the learner, e.g. a line manager
· You may use the third party at your discretion, when you feel the learner has not given a satisfactory response for any of the criteria in the unit of competency. Therefore, you may not need third party evidence for all of the performance criteria.
[bookmark: _Toc453864162][bookmark: _Toc483558073]Conducting the assessment
· Establish and oversee the evidence-gathering process to ensure it remains valid, sufficient, authentic, current and flexible
· Advise the learner when to commence the assessment
· Gather supporting documents, where available and appropriate, as evidence to help you make a judgement of the learner’s competency
· Record observations and evidence against the checklist
· Where a checklist point is not observable due to reasons outside the learner’s control, modify the scenario to allow the learner an opportunity to perform the task in question
· Do not interfere with the assessment unless the learner’s actions impose a risk of harm
· If there is an error, record it
· When the assessment is complete, advise the learner and record your comments in the relevant section. You must determine whether they are competent (C) or not yet competent (NYC).
[bookmark: _Toc453864163][bookmark: _Toc483558074]Making the decision on competency
· The learner needs to be deemed satisfactory for all of the criteria in the unit to gain competency
· If you are in doubt of the learner’s competency, gather further evidence to guide your decision. For example, this may include asking supplementary questions or requesting a portfolio of evidence from the learner
· Assess learners on their performance in this unit, not on actions before or after the assessment (unless a portfolio of evidence is required)
· Use the checklists and your professional judgment to determine the final outcome. However, if the learner’s performance in the assessment does not reflect performance during the course, consider undertaking an oral quiz or other supplementary assessment
· If you are marking the learner NYC (Not Yet Competent), ensure you outline why you have made this decision, and provide advice on how the learner can improve skills/knowledge prior to their next attempt.


When using evidence you have gathered on the learner to judge their competency, the following criteria will need to be met (as applicable to the unit of competency):
· All the performance criteria elements have been addressed to the required standard (set out in the unit of competency)
· The knowledge evidence/required knowledge has been demonstrated
· The performance evidence has been practically demonstrated
· The foundation skills/required skills have been practically demonstrated
· The assessment conditions/critical aspects of assessment have been met
· The context and consistency of assessment are addressed to appropriate AQF level
· The learner has been assessed through a range of assessment methods
· The learner has completed all assessments to the levels defined in the assessor workbook (as stated in the Learner Workbook activity answers and summative assessment answers).
[bookmark: _Toc453864164][bookmark: _Toc483558075]After the assessment
· Provide learners with:
· clear and constructive feedback based on the assessment decision
· information on ways of overcoming any identified gaps in competency revealed by the assessment
· the opportunity to discuss the assessment process and outcome 
· information on reassessment and the appeals process
· an opportunity for reassessment, if appropriate
· Regardless of the outcome of the assessment, provide all learners with a copy of the completed checklist, ensuring the comments section is completed. 
· Where the learner’s performance is deemed not yet competent, provide detailed feedback on the criteria they need to improve upon, if requested
· Record and report the outcome of assessment for each learner.

[bookmark: _Toc415147200][bookmark: _Toc453864165][bookmark: _Toc483558076]Observation/demonstration
Throughout this unit, the learners will be expected to show their competency of the elements through observations or demonstrations. As trainer/assessor, you will compile a list of demonstrations that you recognise the learners will need to complete, or tasks to be observed. Any required observations and demonstrations will need to be completed, as well as the activities found in the Learner Workbook. 
An explanation of observations and demonstrations:
Observation is on-the-job
The observation will usually require:
Performing a work based skill or task 
Interaction with colleagues and/or customers.
Demonstration is off-the-job
A demonstration will require:
Performing a skill or task that is asked of you
Undertaking a simulation exercise.
You will need to inform each learner which one of the above they will be required to do. The observation/demonstration will cover one of the unit’s elements.
The observation/demonstration will take place either in the workplace or the training environment, depending on the task to be undertaken and whether it is an observation or demonstration. As trainer/assessor, you will ensure each learner is provided with the correct equipment and/or materials to complete the task. Learners should also be informed on how long they have to complete the task.
Learners should be able to demonstrate the skills, knowledge and performance criteria required for competency in this unit, as seen in the Learner Guide.


[bookmark: _Toc453864166][bookmark: _Toc483558077]Reasonable adjustments
Where learners are unable to complete the tasks in the methods specified due to situations beyond your/their control, you will need to make reasonable adjustments.
These will be dependent on the specific needs of the learners.
While learner needs will vary on an individual basis, examples are given below:
Learner workbook written answers
If the student is unable to write (e.g. due to a disability or injury), you may ask them questions verbally and record their responses on an audio device.
Also, you have the option of asking supplementary questions to confirm their competency in a given criteria, if necessary.
Skills activity
If the learner is unable to demonstrate their skills at the time of your presence, for whatever reason, they could provide a video demonstration to the assessor, or obtain third party evidence of them demonstrating the skills in question.
Knowledge activity
If the learner is unable to verbally answer questions, for whatever reason, they could provide written answers to the questions, or provide an audio recording of their answer at a later date.
Performance activity
If the learner is unable to perform the required practical tasks at the time of asking, for whatever reason, they may provide video evidence at a later date, or complete the task in a simulated environment, with evidence given by the designated third party, if required.




[bookmark: _Toc453864167][bookmark: _Toc483558078]Additional Evidence
In addition to the assessments provided in this unit, learners may also display competence through additional evidence. 
This may include, but is not limited to:
· Workplace evidence
· Portfolios
· Existing qualifications
· Workplace documents
· Case studies
· Research
· Reports.
This additional evidence may be submitted by the learner or their third party, but should be subject to validation by the assessor.


[bookmark: _Toc453864168][bookmark: _Toc483558079]Learner Workbook Activity answers
Complete the following activities individually or in a group (as applicable to the specific activity and the assessment environment).

Where applicable, a signed observation by either an approved third party or the assessor will need to be included in these activities as proof of completion.

[bookmark: _Toc435695594][bookmark: _Toc483558080]Activity 1A
	Estimated Time
	30 Minutes

	Objective
	To provide you with an opportunity to identify how to provide opportunities for children to plan and/or modify their indoor and outdoor environments; design indoor and outdoor environments that are vibrant, flexible and support children’s learning; and ensure design of indoor and outdoor environments is responsive to the interests and abilities of each child.

	
	For these activities, you will need to refer to Quality Standard 3 of the National Quality Standards which relates to the physical environment of the provision.

1. Provide three examples of both indoor and outdoor learning environments and suggest two methods of providing children with opportunities to plan and/or modify these environments.

2. How can indoor and outdoor environments be made vibrant, flexible and supportive of children’s learning? Outline three ways of doing this for both indoor and outdoor environments.

3. Provide four examples of interests of children under your care that could influence the design of the learning environment.

4. When ensuring that indoor and outdoor environments are suitable, what aspects of a child’s ability must be must be considered?  Suggest at least two examples.

1. Indoor environments include:

· Classroom
· Music room/recording suite
· Theatre/dance studio
· Gymnasium/sports centres and facilities
· Technology workshop
· Kitchen
· ICT suite
· Scientific laboratory
· Museums
· Libraries.

Outdoor environments include:

· Playground
· Parks and woodland areas
· Beach/sandpit
· Swimming pool
· Local community
· Multi-sensory gardens
· Mazes
· Excursions
· Field trips.

Providing children with an opportunity to plan and modify their indoor and outdoor environments can take place through various methods, and will depend on the type of establishment that the learner is working at.

For example, it may be possible to:

· Issue questionnaires
· Hold open discussions
· Have individual conversations with children
· Undertake voting procedures
· Ask children to design an environment.

2. Answers are likely to vary between learners.

Outdoor environments are likely to require natural elements to make them vibrant, flexible and supportive of children’s learning. These include:

· Vegetable gardens
· Flower/plant/tree gardens
· Sand pits and dirt for digging
· Cultural areas within the local community
· Water courses containing animal and plant life as well as pebbles, gravel and sand
· Plants and trees with edible features
· Plants that encourage wildlife such as birds, butterflies and insects
· Trees to provide shade
· Compost areas
· Water play areas.

Indoor learning environments may require the following:

· Distinct physical spaces
· A variety of activities
· Sensory detail:
· textures
· colours
· lighting effects
· smells
· sounds
· tastes
· Physical challenge
· Flexible and manipulable objects and accessories.

3. Interests may include:

· Expressive arts such as art, music, dance, drama, singing, writing, needlework
· Sport and physical games
· Role-play
· Cooking
· Construction
· Wildlife and nature
· Messy play such as sand pits, mud/clay, water, etc.
· Memory games 
· Humanities such as history and geography
· Reading
· Chill-out time.

4. Aspects of a child’s ability may include:

· Age
· Stage of development
· Physical ability
· Cognitive ability.






[bookmark: _Toc483558081]Activity 1B
	Estimated Time
	20 Minutes

	Objective
	To provide you with an opportunity to identify how to provide materials and resources that are natural and familiar; and give children access to materials and resources that provoke interest.

	
	1. List four types of resources that could be categorised as natural and familiar. How could these be provided within your place of work?

2. What materials and resources could you give children access to in order to provoke interest? Give three examples that are applicable to the age groups you work with.

1. Examples of resources may include:

· Old clothing and other materials such as curtains, carpet off-cuts, towels, bedding, cushion covers, wool, leather
· Empty and discarded packaging such as egg boxes, cereal boxes, match boxes, toilet roll tubes, plastic bottles, bottle tops, bubble wrap and other package filling, plastic boxes, take-away packaging, etc.
· Waste paper such as newspapers, magazines, scrap paper, wallpaper leftovers, cardboard boxes, old greetings cards, etc.
· Kitchen wares such as tin foil, baking paper, cling film, food bags, food bag ties, toothpicks, 
· Adhesives and connecting materials including sticky tape, glue, string, rope, elastic bands, bungee cords, hair accessories
· Natural materials including leaves, feathers, sticks, wood, water, stones and pebbles, etc.
· Dried food substances such as pasta, rice, beans, lentils, candy, rock salt, peppercorns, etc.
· Found materials such as buttons, items washed up on beaches, items found in pockets and handbags
· Paints, crayons, clay, plasticine, pencils, etc.

2. Answers will depend on the age groups of the children, but may include:

· Computers and new technologies
· Scientific equipment including:
· microscope
· telescope 
· Bunsen burner
· thermometer
· spectrogram
· spectrometer
· voltmeter
· Foods from different countries
· Historical objects and materials
· Visitors, particularly those in the media or sportsmen and women
· Measuring equipment including:
· pedometer
· stopwatch
· heart rate monitor
· tape measures
· scales
· Trundle wheel
· Different types of clothing and uniforms particularly relating to roles of authority
· Musical instruments.



[bookmark: _Toc483558082]
Activity 2A
	Estimated Time
	30 Minutes

	Objective
	To provide you with an opportunity to identify how to allow children to direct their own play and leisure experiences with peers; create possibilities for peer scaffolding; create opportunities for learning through play and intentional teaching; and support play experiences initiated by children.

	
	1. In no more than 100 words, outline how you can allow children to direct their own play and leisure experiences with peers. 

2. Briefly explain how possibilities for peer scaffolding could be created. This should involve explaining the key steps required for mentors.

3. Briefly describe what intentional teaching is and how it creates opportunities for learning. Outline three intentional teaching strategies.

4. List five types of information which can be gathered to support the learning of children whilst observing them directing their own play and leisure experiences.

1. An example may be:

Allowing children to direct their own play can take place from giving them a variety of play activities and materials guiding their participation from afar. They should be provided with all relevant resources and spaces so that they can choose play activities that meet their own needs and interests. It might be necessary to speak with the children or gather information through questionnaires to establish the type of resources they would like to use. These items can then be gathered and left in the necessary areas so that the children can use them as and when they please.

2. Organising peer scaffolding ought to involve identifying children who are in need of support and others who might be capable of providing assistance. For example, a child may have mastered an activity that another is struggling with; encouraging them to work together can bring about benefits for both children.

The peer mentor would also need to be informed of what they need to do to support their peer. These steps may involve:

· Model a demonstration and give an explanation
· Let the other child have a go on their own 
· Acknowledge successes and point out mistakes, showing the child again how to do it
· Naturally remove the support as the other child starts to master the activity
· Participate in and enjoy the activity together as they are now both proficient.



3. Intentional teaching is an approach that is deliberate, thoughtful and purposeful. It recognises that children learn through social contexts, through interactions and conversations with others and by thinking for themselves. Intentional teaching involves activities that are purposefully planned and guided by adults to facilitate an intended outcome based upon the educator’s knowledge, judgement and expertise. It also takes into account the needs and abilities of the individual so that teaching is differentiated for specific children.

Intentional teaching involves a combination of strategies including:

· Modelling and demonstrating
· Open questioning
· Speculating
· Explaining
· Using shared thinking
· Problem solving.

4. Answers may vary, for example:

· Modelling and demonstrating
· Open questioning
· Speculating
· Explaining
· Using shared thinking
· Problem solving.



[bookmark: _Toc483558083]
Activity 2B
	Estimated Time
	30 Minutes

	Objective
	To provide you with an opportunity to identify how to encourage children to gain skill and competence by persevering with a developmentally significant activity.

	
	Identify a child in your care that requires more encouragement than others to gain skill and competence by persevering with a developmentally significant activity and answer the following questions:

· What is their age and developmental stage?
· What skill and competence do they need to attain?
· What developmentally significant activity will you set them in order to achieve this skill and competency?

Make notes on the work you complete with this child during this activity.

Answers will vary but should relate to the developmental stage of the child including physical, social and emotional, intellectual and language development. For example, a child six months of age should have the physical ability to lift their head and shoulders, roll over and transfer objects between each hand. They may need to develop the ability to sit unsupportive and use their pincer grasp between their thumb and index finger. To develop their grasp, you could supervise the child whilst they pull buttons out of playdoh as this increases those important fine motor skills.



[bookmark: _Toc483558084]
Activity 2C
	Estimated Time
	30 Minutes

	Objective
	To provide you with an opportunity to identify how to organise routines in ways that maximise opportunities for each child’s learning.

	
	1. The National Quality Framework states that routines should be embedded into the curriculum of an educational program that organise children’s learning. What routines do you provide that maximise opportunities for each child’s learning? Provide three examples.

2. Select one of the routines you use and describe how you organise it to provide opportunities for children’s learning in approximately 250 words.

1. Answers will vary and may include the following routines:

· Attendance and punctuality 
· Organisational skills 
· Appropriate behaviour
· Health and safety 
· Assessment, feedback, critical reflection
· Dinner time 
· Presentations
· Language.

2. Answers will vary. The following is an example of attendance:

On the notice board in your learning environment, you could display the attendance of each child and if any have been late in the morning or afternoon, or even late back from recreational periods. If your organisation has an attendance target, you could split the display onto two different coloured sheets of paper to show those that reached the target and those that didn’t. This should be run cumulatively so that if a child is absent for one day due to genuine illness, they may not automatically go onto the below target sheet.

Each week you should take time to make sure each individual child is aware of their attendance and any late marks. You could also have rewards for 100 per cent attendance at the end of each term or block of time and at the end of the year. If your organisation has a number of classes or groups of children, you could have an inter-class attendance competition over a set period of time and a reward for the winning group. This does not have to be financial; it could be an extra session of the group’s favourite activity or something similar. This creates individual opportunities to succeed and also a team work approach to attendance. It encourages motivation and discipline.

The example below shows what the attendance display sheets might look like. This organisation has attendance target for the whole establishment of 96%. 




	Child’s name
	W/C 30 November
Attendance to date %
	Child’s name
	W/C 30 November
Attendance to date %

	Daisy
	100
	Lara
	95.95

	Clive
	100
	Angelie
	95.2

	Finn
	100
	Steven
	94.68

	Hugo
	100
	Taylor
	94.3

	Bailey
	100
	Paul
	93

	Maddison
	100
	Madara
	93

	Ellie
	99.5
	Jakub
	92.6

	Carmen
	99.2
	
	

	James
	97
	
	

	Henry
	96
	
	



It is the week commencing 30th November and therefore at the end of the year. The group has a collective attendance of 97.15% and has, therefore, exceeded the organisation’s target. A simple visual display such as this can have extremely positive effects on children wanting to improve their attendance to get off the “reds” and onto the “greens”.



[bookmark: _Toc483558085]
Activity 3A
	Estimated Time
	20 Minutes

	Objective
	To provide you with an opportunity to identify how to use children’s observations and their views to guide the program.

	
	Provide three examples of interests or observations of children that could be used to guide the program. How can these observations specifically be used to shape the program?

Answers will vary and may include likes/dislikes and strengths/weaknesses in any area of the program including:

· Personal, social and emotional development 
· Communication, language and literacy 
· Problem-solving, reasoning and numeracy 
· Knowledge and understanding of the world 
· Physical development
· Creative development
· English
· Maths
· Science
· Computing
· Technology
· History
· Geography
· Music
· Art and design.

It may also include comment on the following:

· Time of day the activity takes place – some children may not like engaging in physical activity straight after lunch or first thing in the morning, or may find it hard to concentrate on numeracy activities at the end of the day
· Location in which the activity takes place – some activities may be more enjoyable outside or may require a larger space
· Educator taking the activity – some educators are more popular than others in general and some more popular for certain activities
· Other children in the group – the presence of one or more children in a group may either encourage or demotivate a child
· Duration of the activity – children might find some activities too long or not long enough
· Assessment methods – children might find the assessments too difficult to understand and as such are not making progress in this area
· Content and delivery/teaching styles – the content might be interesting, but the delivery might be boring or confusing.

The learner should state how these observations can influence the design of the program. For example, if the children particularly like an activity, this should be incorporated into the program wherever possible.



[bookmark: _Toc483558086]
Activity 3B
	Estimated Time
	25 Minutes

	Objective
	To provide you with an opportunity to identify how to develop the curriculum in consultation with educators and stakeholders.

	
	1. Identify at least three of the educators and stakeholders with whom you will have to consult in order to develop the curriculum.

2. For each stakeholder, document their expectations of the curriculum and how this will impact on its development.

1. Answers will vary and may include:

· Educators 
· Senior management 
· Support colleagues
· Investors
· Shareholders
· Sponsor(s)
· Parents/carers of the children
· Local community
· Schools that are likely to enrol the children in the near future
· Suppliers.

2. Expectation of the curriculum are likely to differ, but may include:

· Answers will vary but may include: 
· Statement of philosophy and code of ethics
· Needs and capabilities of the educators
· Available and realistic resources
· Budget
· Abilities and interests of children
· Input from children regarding the curriculum
· Relevant cultural requirements.



[bookmark: _Toc483558087]
Activity 3C
	Estimated Time
	30 Minutes

	Objective
	To provide you with an opportunity to identify how to design and implement learning experiences to foster learning and development, and to reflect children’s interests; ensure the program is sufficiently flexible to respond to unplanned children’s interests; ensure the program provides opportunities to follow-up activities of high interest.

	
	1. When designing and implementing learning experiences, what do you need to consider to ensure it fosters learning and development, and reflects the children’s interests? Provide three examples.

2. How can you ensure that a program being developed is sufficiently flexible to respond to unplanned children’s interests? Your answer should be no more than 150 words.

3. How can you ensure a learning program provides opportunities to follow-up activities of high interest? Suggest at least two ways.

1. Considerations may include:

· Statement of philosophy and code of ethics 
· Needs and capabilities of the educators 
· Available and realistic resources 
· Budget 
· Abilities and interests of children 
· Input from children regarding the curriculum 
· Relevant cultural requirements
· National Quality Standards One to Five
· Nationally approved learning outcomes
· Flexibility to respond to unplanned children’s interests
· Planned opportunities to follow-up activities of high interest.

2. Answers are likely to vary between learners depending on the type of activities that they organise for young people. They should highlight how activities could be altered to suit the needs and interests of the children, and how entirely new learning opportunities could be introduced into a program as it is taking place. A flexible program will rely on having a range of equipment, resources and space to respond to unplanned children’s interests.

3. Providing opportunities for to follow-up activities of high interest may involve:

· Creating further opportunities within the program for the activity to take place
· Asking a local expert/professional to hold a talk or session
· Referring children or parents to external agencies who offer the service
· Sourcing new resources in relation to the subject or activity, such as books on a topic of interest.



[bookmark: _Toc483558088]
Activity 3D
	Estimated Time
	20 Minutes

	Objective
	To provide you with an opportunity to identify how to assess and evaluate planned and unplanned teaching and learning.

	
	1. List four assessment methods that could be utilised to assess planned and unplanned learning without your workplace.

2. Provide three examples of methods that could be used to self-evaluate your teaching.

1. Assessment methods might include:

· In-class tests
· Formal examinations
· Multiple choice questions
· Group presentations
· Portfolio work
· Audio-visual materials
· Performance 
· Oral presentations and interviews
· Questionnaires
· Learning journeys and reflective logs
· Practical experiments and reports
· Observations of children learning through play.

2. Answers may include:

· Educator diary
· Peer observations
· Recording lessons/activities
· Feedback from children.



[bookmark: _Toc483558089]
Activity 4A
	Estimated Time
	40 Minutes

	Objective
	To provide you with an opportunity to identify how to consult with children about the experiences and materials to be made available; acknowledge each child’s uniqueness in positive ways; and support children’s efforts, assisting and encouraging as appropriate.

	
	1. Consult with the children in your care about the experiences and materials they wish to be made available to them. Document your findings and determine which requests are available and realistic. For those requests that are unrealistic, explain why. Your answer should be approximately 250 words.

2. Select three of the most unique children within your care and describe their unique qualities. How do you acknowledge the uniqueness of these three children in positive ways?

3. In no more than 200 words, outline how you can support children’s efforts and assist and encourage them as appropriate.

1. Answers will vary. You might decide to hold a group discussion or speak with them individually. Effective communication skills should be used to establish the experiences and materials which they wish to be made available.

Requests might be unrealistic due to:

· Budget
· Location of provision
· Environmental factors
· Health and safety
· Skills and knowledge of educators
· Timescale.

2. Unique qualities may include:

· Race/ethnicity
· Language
· Religion
· Disability/ability
· Emotional issues
· Intellect/talent
· Learning difficulties
· Interests
· Family background
· Play preferences
· Social and communication skills
· Personality
· Behaviour.

The learner should outline how they respond uniqueness in a positive way. This may involve:

· Differentiation and appropriate scaffolding for each child
· Keeping up-to-date in your knowledge of cultural groups and their attitudes towards others
· Close liaison with parents/carers
· Encouraging children to recognise their unique qualities and differences to others as well as their similarities – a good tip for this is to encourage self-exploration such as self-portraits and the use of mirrors in the play area
· Activities that promote and embrace equal opportunities and diversity, and encourage children to talk about their own culture
· Maintaining records on each child’s unique attributes for information sharing purposes
· Holding individual conversations on a regular basis with each child to discuss their interests, needs, and feelings
· Acknowledging effort and achievement.

3. Answers will vary and may include:

· Praise – praise should be descriptive so that the child knows exactly what they have done well or what you are pleased with, for example, “I’m really pleased with the care and attention you have taken to colour that so neatly,” or, “That was incredibly kind of you to share your materials with Ben and help him with his cutting out.”
· Encouragement – encouragement is praise for effort such as, “You tried really hard in that piece of reading and carried on even when you got stuck, well done.” Encouragement can be used both before and after an activity to give confidence and belief prior to undertaking an activity, and to give them the confidence to build on their achievements afterwards. For example, “I know you really struggle with your times tables, but if you keep trying your best I know you will get there,” and, “That drawing is excellent; I look forward to seeing more of your creative work.”
· Timely marking and feedback – whether or not the activity undertaken is an assessment, you should always provide children with feedback about their efforts as soon as possible, preferably immediately after the activity, because it is fresh in their minds. If you leave it a week to discuss a piece of work, they will have forgotten about it and the value of the feedback will be significantly diminished. They will also be less likely to make as much of an effort in subsequent activities  
· Rewards – rewards come in a number of forms and should be used in moderation so as not to become the norm and an expectation. Rewards can be simple or elaborate and may include:
· merit stickers/stamps/badges
· having their work displayed in their own learning environment or beyond such as in corridors or in reception for visitors to view
· certificates
· recognition assemblies to which parents/carers may be invited
· entered into a book of excellence
· financial rewards such as gift cards and vouchers
· phone calls/postcards home to parents/carers 
· excursions
· visitors coming in.


[bookmark: _Toc483558090]
Activity 4B
	Estimated Time
	30 Minutes

	Objective
	To provide you with an opportunity to identify how to develop awareness and respond to children who may require additional support or attention.

	
	1. Identify three children in your group who require additional support and/or attention and explain their additional needs. 

2. How do the additional needs of each child impact on their behaviour, if at all?

3. What additional support and/or attention have you put in place for each of these children?

1. Answers will vary. Additional needs may include:

· Specific learning difficulty/difficulties
· Physical impairment/disability
· Medical condition
· Mental health/emotional issues
· Behavioural issues
· Extenuating domestic circumstances
· Cultural/language barriers.

2. Behaviours may include:

· Resistance to going home
· Fear/mistrust of adults
· Physically abusive towards peers
· Low self-esteem
· Withdrawal
· Self-harm
· Eating disorder
· Soiling
· Lack of concentration
· Tiredness
· Poor personal hygiene
· Poor attendance  and punctuality
· Excessive illness
· Attention seeking behaviour
· Hyperactive behaviour
· Theft
· Bullying
· Victim of bullying
· Inappropriate language
· Disruption
· Defiance
· Copying
· Reluctance to participate in group discussions
· Frustration at lack of progress/ability
· Anxiety.

3. Answers will vary and may include:

· Generic support strategies such as:
· visual displays such as spellings of common words, pictorial displays that demonstrate processes and procedures like washing hands, and other visual prompts
· effective praise and encouragement
· routines
· Learning mentor – regular meetings outside of the learning environment with another adult  to discuss needs that are not being met in the learning environment
· Classroom assistant to support the child when appropriate and required
· Peer mentor – where appropriate
· Time-out card 
· Praise book/report card
· Specialist equipment such as:
· writing desk
· specific writing implements
· modified furniture
· overlay
· different coloured paper
· Reduced time-table either in terms of time or number of activities
· Work in smaller group settings
· Referral to external agencies or bodies such as:
· counsellors
· child and adolescent mental health workers
· specialists in emotional, social and behavioural difficulties
· health
· dietician
· occupational therapists
· speech therapist
· educational psychologists
· social services
· Inclusion and Professional Support Program.
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Activity 4C
	Estimated Time
	20 Minutes

	Objective
	To provide you with an opportunity to identify how to encourage each child to participate in a variety of experiences; and demonstrate respect for a child’s choice not to participate.

	
	1. Provide two examples of actions that could encourage each child to participate in a variety of experiences. This should incorporate information provided throughout the unit.

2. What reasons have children given for not wanting to participate in certain activities in your workplace? Provide three examples and state how you can demonstrate respect for these choices.

1. Answers may vary, for example:

· Ensuring the design of indoor and outdoor learning environments is responsive to the interests and abilities of each child
· Planning to use materials and resources that provoke interest
· Creating opportunities for peer scaffolding
· Supporting play experiences initiated by children
· Organising routines that maximise opportunities for each child’s learning
· Designing the program around children’s interests
· Critically reflecting on own teaching and children’s learning to improve delivery of the program
· Implementing inclusive practices to ensure all children’s needs and abilities are catered for, and established additional support for children who require it
· Demonstrating skills or actions to children
· Informing children of the benefits of the activity
· Speaking to children about their concerns
· Speaking to children’s parents or guardians about participation.

2. Answers will vary and may include:

· Shyness
· Language difficulties
· Physical disabilities
· Medical conditions such as asthma
· Religious observances
· Poor ability and low self-confidence
· Emotional issues
· Self-awareness of unique physical appearance such as being overweight or excessively short or tall
· Dislike of the activity
· Domestic issues
· Breakdown in friendship group
· Medical condition such as broken bones
· Illness
· Tiredness
· Negative emotional state.

Demonstrating respect for choices to not participate should involve remaining level headed and not becoming annoyed. You should put yourself in the position of the child and appreciate that they do not want to take part. This may also involve seeking alternative activities for the child to take part in. 
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[bookmark: _Toc483558093]Section A: Skills Activity
The Foundation Skills describe those required skills (language, literacy, numeracy and employment skills) that are essential to performance.
Foundation skills essential to performance are explicit in the performance criteria of this unit of competency.
Therefore, there is no skills activity required for this unit, as they have been covered in the previous activities.


[bookmark: _Toc483558094]Section B: Knowledge Activity (Q & A)
Objective: To provide you with an opportunity to show you have the required knowledge for this unit.

The answers to the following questions will enable you to demonstrate your knowledge of:
· How to access:
· the National Quality Framework
· the National Quality Standards
· the relevant approved learning framework
· How to navigate through framework and standards documents to find areas relevant to this unit of competency
· Relevant theories about childhood learning
· Organisation standards, policies and procedures
· Strategies for intentional teaching
· Techniques to encourage and support children to participate.

Answer each question in as much detail as possible, considering your organisational requirements for each one.

All answers will vary depending on the learner and the organisation they work for, but the learner should be able to answer each question competently.

1. Briefly describe where you can access the following:

· The National Quality Framework
· The National Quality Standards
· The relevant approved learning framework.

2. In no more than 100 words, describe how you can navigate through framework and standards documents to find areas relevant to this unit of competency.

3. Summarise two different theories about childhood learning that have been discussed throughout this unit and how they apply to your role in approximately 200 words.

4. Briefly outline three different organisation standards, policies and procedures.

5. What are the six strategies for intentional teaching?

6. In roughly 150 words, describe three techniques that could be used to encourage and support children to participate.

1. Learners should outline where they can gain access to the above information. They might provide links to the websites that provide the information, or they may describe where this information can be found within their workplace, such as in filing cabinets, employee handbooks, or electronically.

2. Answers are likely to vary depending on the documents being used and the information required by the learner. To access relevant information, they might need to look at the contents page of the document to find the page number where the information is contained. If the document is electronic, they could also use the search function to type in specific words or phrases to find where they are contained within the document.

3. Learners may decide to choose a wide range of theories in relation to childhood learning. These may include:

· Providing opportunities for children to plan and/or modify their indoor and outdoor environments
· Designing indoor and outdoor environments that are vibrant, flexible and supportive of children’s learning
· Ensuring design of indoor and outdoor environments are responsive to the interests and abilities of each child
· Providing materials and resources that are natural and familiar
· Giving children access to materials and resources that provoke interest
· Allowing children to direct their own play and leisure experiences with peers
· Creating possibilities for peer scaffolding
· Encouraging children to gain skill and competence by persevering with a developmentally significant activity
· Creating opportunities for learning through play and intentional teaching
· Supporting play experiences initiated by children
· Organising routines in ways that maximise opportunities for each child’s learning
· Using children’s observations and their views to guide the program
· Developing the curriculum in consultation with educators and stakeholders
· Designing and implementing learning experiences to foster learning and development, and to reflect children’s interests
· Ensuring the program is sufficiently flexible to respond to unplanned children’s interests
· Assessing and evaluating planned and unplanned teaching and learning
· Ensuring the program provides opportunities to follow-up activities of high interest
· Consulting with children about the experiences and materials to be made available
· Acknowledging each child’s uniqueness in positive ways
· Supporting children’s efforts, assisting and encouraging as appropriate
· Developing awareness and responding to children who require additional support or attention
· Encouraging each child to participate in a variety of experiences
· Demonstrating respect for a child’s choice not to participate.

4. Learners may need to refer to workplace documentation or speak with colleagues or supervisor to establish organisation standards, policies and procedures. These may refer to WHS procedures, standards and policies for speaking with children and carrying out teaching tasks, and responding to issues within the workplace.

5. Intentional teaching involves a combination of strategies including:

· Modelling and demonstrating
· Open questioning
· Speculating
· Explaining
· Using shared thinking
· Problem solving.

6. Answers may vary, for example:

· Ensuring the design of indoor and outdoor learning environments is responsive to the interests and abilities of each child
· Planning to use materials and resources that provoke interest
· Creating opportunities for peer scaffolding
· Supporting play experiences initiated by children
· Organising routines that maximise opportunities for each child’s learning
· Designing the program around children’s interests
· Critically reflecting on own teaching and children’s learning to improve delivery of the program
· Implementing inclusive practices to ensure all children’s needs and abilities are catered for, and established additional support for children who require it
· Demonstrating skills or actions to children
· Informing children of the benefits of the activity
· Speaking to children about their concerns
· Speaking to children’s parents or guardians about participation.


[bookmark: _Toc483558095]Section C: Performance Activity
Objective: To provide you with an opportunity to demonstrate the required performance elements for this unit.

A signed observation by either an approved third party or the assessor will need to be included in this activity as proof of completion.

This activity will enable you to demonstrate the following performance evidence:
· Planned and implemented at least two programs that promote and encourage children’s agency, including:
· establishing environments and opportunities in response to children’s interests
· using a range of strategies to engage and encourage children in experiences 
· planning and implementing developmentally appropriate curriculum in consultation with other educators.

Answer the activity in as much detail as possible, considering your organisational requirements.

All activity answers will vary depending on the learner and the organisation they work for, but the learner should be able to demonstrate their competency in the unit requirements.

1. Write a report demonstrating that you have planned and implemented two educational programs that promote and encourage children’s agency. 

You should include a copy of both programs.

Your report and program should show your understanding, establishment, and use of the following:

· Environments and opportunities in relation to children’s interests
· A range of strategies to engage and encourage children in experiences
· Appropriate curriculum in consultation with other educators
· National Quality Framework
· National Quality Standards
· The relevant approved learning framework
· Theories about childhood learning
· Intentional teaching.
       
Evidence to support your report may include:

· Peer observations
· Recordings and images of activities and environments
· Written documentation including planning, feedback from children, reflective practice, etc.
· Case studies of specific children.

Reports should include evidence that the learner has completed the following:

· Provided opportunities for children to plan and/or modify their indoor and outdoor environments
· Designed indoor and outdoor environments that were vibrant, flexible and supported children’s learning
· Ensured design of indoor and outdoor environments was responsive to the interests and abilities of each child
· Provided materials and resources that were natural and familiar
· Given children access to materials and resources that provoked interest
· Allowed children to direct their own play and leisure experiences with peers
· Created possibilities for peer scaffolding
· Encouraged children to gain skill and competence by persevering with a developmentally significant activity
· Created opportunities for learning through play and intentional teaching
· Supported play experiences initiated by children
· Organised routines in ways that maximised opportunities for each child’s learning
· Used children’s observations and their views to guide the program
· Developed the curriculum in consultation with educators and stakeholders
· Designed and implemented learning experiences to foster learning and development, and to reflect children’s interests
· Ensured the program was sufficiently flexible to respond to unplanned children’s interests
· Assessed and evaluated planned and unplanned teaching and learning
· Ensured the program provided opportunities to follow-up activities of high interest
· Consulted with children about the experiences and materials to be made available
· Acknowledged each child’s uniqueness in positive ways
· Supported children’s efforts, assisting and encouraging as appropriate
· Developed awareness and responded to children who required additional support or attention
· Encouraged each child to participate in a variety of experiences
· Demonstrated respect for a child’s choice not to participate.
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