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[bookmark: _Toc421185357][bookmark: _Toc415143422]Unit of Competency
Application

This unit describes the skills and knowledge required to support both individual and group plans for developing cooperative behaviour.

This unit applies to educators working in a range of education and care services.

No licensing, legislative or certification requirements apply to this unit at the time of publication.

Unit Sector

None stated
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[bookmark: _Toc421185358][bookmark: _Toc329018038]Performance Criteria
	Element
Elements describe the essential outcomes.
	Performance Criteria
Performance criteria describe the performance needed to demonstrate achievement of the element.


	1. Establish and apply limits and guidelines for behaviour
	Initiate strategies, which are consistent with children’s abilities, to support them to manage their own behaviour
Establish guidelines in consultation with families that are relevant to the culture and background of the children and policies of the service
Develop guidelines in collaboration with children according to their ability to do so
Decide how to respond to incidents in a timely manner and implement response clearly, consistently and calmly


	2. Identify and review behaviour as required
	Gather information from all those involved in caring for the children
Reflect on the wide range of variables that can impact on behaviour
Observe and analyse behaviour to identify triggers or consequences which are maintaining the behaviour
Scan environment and curriculum for possible influences on behaviour
Facilitate an analysis of children’s behaviour with all involved in caring for the children
Seek advice from appropriate authorities as required
Discuss incidents causing concern with families and colleagues as appropriate
Include families and colleagues in discussion about options for response
Discuss needs and concerns of other children who may be affected by the behaviour


	3. Develop a plan to guide a particular child’s behaviour where required
	Identify long-term and short-term objectives in the plan
Clearly identify more acceptable alternative behaviours
Develop the plan in accordance with the service philosophy and policies
Develop goals of the plan consistent with child’s abilities, age and developmental stage
Ensure that the plan is realistic and that resources are available
Establish plan in consultation with colleagues, family members and others who may be caring for the child
Ensure plan considers relevant cultural practices for responding to behaviour
Liaise with appropriate authorities and referral bodies as necessary


	4. Implement and monitor behaviour plan
	Support the child to understand specific expectations for behaviour
Inform all those involved in implementing and reinforcing the plan of its rationale, limits and strategies
Minimise as far as possible, factors that may lead to or maintain inappropriate behaviour
Support colleagues to implement the plan effectively and consistently
Review child’s behaviour against the plan and modify where necessary in consultation with colleagues, family members and others caring for the child






[bookmark: _Toc421185359][bookmark: _Toc329018039][bookmark: _Toc415143424]Foundation Skills
This section describes language, literacy, numeracy and employment skills incorporated in the performance criteria that are required for competent performance.

[bookmark: _Toc329018040]
	Oral Communication


	· In order to facilitate a range of collaborative discussions with children, families and other educators
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Performance Evidence

The candidate must show evidence of the ability to complete tasks outlined in elements and performance criteria of this unit, manage tasks and manage contingencies in the context of the job role. There must be demonstrated evidence that the candidate has completed the following tasks:

· Observed and analysed children’s behaviour, on at least three occasions, in a range of situations and contexts
· Created, implemented and measured the effectiveness of at least one plan, including:
o	developing long-term and short-term goals and objectives
o	establishing a baseline for the behaviour
o	clearly outlining alternative behaviours
o	communicating expectations with children
o	supporting and communicating with colleagues to implement the plan
o	revisiting the plan and reflecting on its effectiveness
· Developed positive relationships with children, respected family expectations and their cultural values, and acted within the service policy
· Interacted with children and involved them in decision-making and planning

Knowledge Evidence

The candidate must be able to demonstrate essential knowledge required to effectively do the task outlined in elements and performance criteria of this unit, manage the task and manage contingencies in the context of the identified work role.

These include knowledge of:

· How to access:
o	the National Quality Framework
o	the National Quality Standards
o	the relevant approved learning framework
· How to interpret the relevance of framework and standards documents in guiding work in this unit of competency
· Stage of development/age-appropriate expectations of children’s behaviour
· Appropriate and inappropriate behaviours – review of own stance and reflection on own values
· Different family styles of discipline and beliefs about behaviour in different cultures and social groups
· Relationship-based strategies to help children learn about behaviour
· Possible contributing factors to behaviours of concern, i.e. Recent events, child’s history, actions of others, or developmental or emotional reasons
· Code of ethics
· United Nations Conventions on the Rights of the Child
· Organisation standards, policies and procedures



Assessment Conditions

Skills must be demonstrated in a regulated education and care service.

In addition, simulations and scenarios must be used where the full range of contexts and situations cannot be provided in the workplace or may occur only rarely. These are situations relating to emergency or unplanned procedures where assessment in these circumstances would be unsafe or is impractical.

Simulated assessment environments must simulate the real-life working environment where these skills and knowledge would be performed, with all the relevant equipment and resources of that working environment.

Assessment must ensure use of:

· National Quality Framework for Early Childhood Education and Care
· The relevant approved learning framework under the National Quality Framework for Early Childhood Education and Care

Assessors must satisfy the NVR/AQTF mandatory competency requirements for assessors.

Links

Companion volumes are available from the CS&HISC website - http://www.cshisc.com.au/

[bookmark: _Toc421185361]Housekeeping Items
Your trainer will inform you of the following:
Where the toilets and fire exits are located, what the emergency procedures are and where the breakout and refreshment areas are.
Any rules, for example asking that all mobile phones are set to silent and of any security issues they need to be aware of. 
What times the breaks will be held and what the smoking policy is.
That this is an interactive course and you should ask questions.
That to get the most out of this workshop, we must all work together, listen to each other, explore new ideas, and make mistakes. After all, that’s how we learn.
Ground rules for participation:
Smile
Support and encourage other participants
When someone is contributing everyone else is quiet
Be patient with others who may not be grasping the ideas
Be on time
Focus discussion on the topic
Speak to the trainer if you have any concerns
[bookmark: _Toc326743762][bookmark: _Toc328654778][bookmark: _Toc330386597][bookmark: _Toc421185362]Objectives
Discover how to establish and apply limits and guidelines for behaviour
Know how to identify and review behaviour as required
Learn how to develop a plan to guide a particular child’s behaviour where required
Understand how to implement and monitor behaviour plan
Gain skills and knowledge required for this unit 


[bookmark: _Toc419388327][bookmark: _Toc421185363]National Quality Framework for Early Childhood Education and Care (NQF)
[image: ]
The NQF was founded in 2012 by the government as a measure to raise the quality and standards of early childhood education and care across the whole of the Commonwealth by introducing consistency in the regulation and assessment of Australian education and care services. 
The NQF applies to most of the following services:
Long day care
Family day care
Preschool/kindergarten
Outside school hours care.
The need for a national approach is to ensure that all children in the early stages of childhood access quality education and care in their formative years in order to give them the best possible start in development and learning. Research shows that the higher the quality of education and care in these early years, the higher the quality of health, educational attainment, and employment in later life. 
The NQF focuses on the belief that all children need quality care that is tailored to meet their individual and specific needs. 
It aims to raise the quality of education and care services via two methods:
Improved caregiver qualifications – the higher the qualification of the caregiver, the more in depth their knowledge and understanding of the development and learning of children. These higher qualifications improve the effectiveness of the educator as they take an holistic approach to the education of the whole child
Lower educator to child ratios – fewer children in an educator’s care allows the educator to spend more time with each child, focusing on their individual learning and development needs and promotes the establishment and reinforcement of positive relationships. Happy children who feel safe are more likely to engage in learning, taking risks to think for themselves and trying new skills without the fear of failure or embarrassment.
The NQF is comprised of three elements:
National Quality Standard that determines the benchmark for the quality of education and care services across Australia
National legislative framework that provides a consistent approach to the regulation and assessment of education and child care services
National quality rating and assessment process that rates education and care providers against the National Quality Standard.
The NQF is overseen by The Australian Children’s Education and Care Quality Authority (ACECQA) which works in conjunction with the regulatory authorities of each state/territory.
More information on the NQF can be found on the government’s website for education and training at: http://education.gov.au/national-quality-framework-early-childhood-education-and-care 
[bookmark: _Toc419388328][bookmark: _Toc421185364]National Quality Standard
The NQS is the benchmark for quality in early years education and child care provision. The plan is that every early years education and care service throughout Australia will be assessed against this standard and rated accordingly. The ratings will then be placed on a national register that can be viewed by all.
Each provider will be assessed in seven different areas and also given an overall rating.
The seven areas of assessment are:
[image: ]Educational program and practice
Children’s health and safety
Physical environment
Staffing arrangements
Relationships with children
Collaborative partnerships with families and communities
Leadership and service management.
Each quality area will be rated with one of the five following levels defined by the NQS:
Excellent rating – awarded by ACECQA
Exceeding National Quality Standard
Meeting National Quality Standard
Working Towards National Quality Standard
Significant Improvement Required.
More information on the NQS can be found on the ACECQA website at: http://acecqa.gov.au/national-quality-framework/the-national-quality-standard 
The assessment criteria of the NQS is intrinsically linked to the two national learning frameworks:
Belonging, Being and Becoming: The Early Years Learning Framework for Australia – this framework outlines the principles, practices and outcomes for successful development and learning of a child from birth to five years old and includes the transition to school. All education and child care services are expected to use this framework to develop and implement their own provision
My Time, Our Place: Framework for School Age Care in Australia – this framework supports the continued development of learning and development of children during school age using best practices of learning through play and leisure based activities that are appropriate to the individual’s needs, abilities and interests. 
Belonging, Being and Becoming can be found at: http://education.gov.au/early-years-learning-framework 
My Time, Our Place can be found at: http://education.gov.au/my-time-our-place-framework-school-age-care-australia 
[bookmark: _Toc419388329][bookmark: _Toc421185365]National laws and regulations
The National Quality Framework is governed by a combination of the Education and Care Services National Law and the Education and Care Services National Regulations. The legislation and regulations vary in each state/territory. To find out more information about the legislation in your region visit the links below:
	State/territory
	Web address

	Victoria
	http://www.legislation.vic.gov.au/Domino/Web_Notes/LDMS/PubStatbook.nsf/51dea49770555ea6ca256da4001b90cd/b73164fe5da2112dca2577ba0014d9ed!OpenDocument 

	New South Wales
	http://www.legislation.nsw.gov.au/sessionalview/sessional/act/2010-104.pdf 

	Australian Capital Territory
	http://www.legislation.act.gov.au/a/2011-42/default.asp 

	Queensland
	http://www.legislation.qld.gov.au/LEGISLTN/ACTS/2011/11AC038.pdf 

	Northern Territory
	http://notes.nt.gov.au/dcm/legislat/Acts.nsf/5504d78eee675d6e6925649e001bb652/95724bfed2b632c96925792e007cb5c1?OpenDocument 

	South Australia
	http://www.legislation.sa.gov.au/LZ/C/A/EDUCATION%20AND%20EARLY%20CHILDHOOD%20SERVICES%20(REGISTRATION%20AND%20STANDARDS)%20ACT%202011.aspx 

	Tasmania
	http://www.thelaw.tas.gov.au/tocview/index.w3p;cond=;doc_id=48%2B%2B2011%2BAT%40EN%2B20120522120000;histon=;prompt=;rec=;term= 

	Western Australia
	http://www.slp.wa.gov.au/legislation/statutes.nsf/main_mrtitle_12929_homepage.html 


 
[bookmark: _Toc419388330][bookmark: _Toc421185366]Guide to the Education and Care Services National Law and the Education and Care Services National Regulations 2011
The following information is taken directly from the official government Guide to the Education and Care Services National Law and the Education and Care Services National Regulations 2011 and the whole document can be found at: http://files.acecqa.gov.au/files/National-Quality-Framework-Resources-Kit/2014/NQF02%20Guide%20to%20ECS%20Law%20and%20Regs_web.pdf 
The objectives of the NQF under section 3(2) of the National Law are to:
Ensure the safety, health and wellbeing of children attending education and care services
Improve the educational and developmental outcomes for children attending education and care services
Promote continuous improvement in the provision of quality education and care services
Establish a system of national integration and shared responsibility between participating jurisdictions and the commonwealth in the administration of the national quality framework
Improve public knowledge, and access to information, about the quality of education and care services
Reduce the regulatory and administrative burden for education and care services by enabling information to be shared between participating jurisdictions and the Commonwealth.
The following guiding principles under section 3(3) of the National Law should be applied when making decisions about the operation of education and care services:
[image: ]The rights and best interests of the child are paramount
Children are successful, competent and capable learners
The principles of equity, inclusion and diversity underpin the national law
That Australia’s Aboriginal and Torres Strait Islander cultures are valued
That the role of parents and families is respected and supported
That best practice is expected in the provision of education and care services.


The National Law sets out:
Approval processes for the operation of education and care services
[image: ]The assessment and rating system
Key operational requirements
Compliance, monitoring and enforcement powers
Review of decisions made by regulatory authorities
The functions and powers of the Standing Council
The functions and powers of the Australian Children’s Education and Care Quality Authority (ACECQA)—the national body that oversees the system
The functions and powers of regulatory authorities in each jurisdiction
Creation of a nationally consistent freedom of information and privacy framework to apply to ACECQA and regulatory authorities
Publication of information, including registers
Key transitional arrangements.
Services covered by the National Quality Framework
Section 5 of the National Law states that the NQF covers the majority of long day care, family day care, preschool (kindergarten) and outside school hours care services. In Western Australia the NQF also covers home-based care.
Given that the NQF was only introduced in 2012, not all service providers are covered. It has commenced its assessment and quality rating of the services that provide for the largest number of children but the intention is to extend it to all providers of education and care over the forthcoming years. 
Services excluded from the NQF under National Law include:
A school providing full-time education to children, including children in the year before Grade 1, but not including a preschool program delivered in a school or a preschool that is registered as a school (as these are within scope)
A preschool program delivered in a school if the program is delivered in a class or classes where a full-time education program is also being delivered to school children and the program is delivered to fewer than six children in the school (a composite class)
A personal arrangement
A service principally conducted to provide instruction in a particular activity (for example, a language class or ballet class)
A service providing education and care to patients in a hospital or patients of a medical or therapeutic care service
Care provided under a child protection law of a participating jurisdiction.
These services excluded by National Law are not likely to be brought into the scope of the NQF in the future.
Services excluded from the NFQ under National Regulations include:
Disability services defined under state or territory law, and early childhood intervention services for children with additional needs 
Except in WA, education and care in a residence, other than as part of a family day care service
Occasional care services (for example, offered at short notice or on a casual basis) 
Education and care provided by a hotel or resort to children of short-term guests at the hotel or resort
Education and care that is provided on an ad hoc basis to children of a guest, visitor or patron where the person who is responsible for the children is readily available at all times
Education and care where it is primarily provided or shared by parents or family members
Education and care provided at a secondary school to a child of a student attending the school, where the parent retains responsibility for the child
Mobile services
[image: ]Services that provide education and care for no more than four weeks per calendar year during school holidays
Transition to school programs provided by a school to orient children to that school
Budget based funded services, other than where they receive Child Care Benefit
Playschools licensed in the Australian Capital Territory
Stand-alone services in Queensland
Playcentres in South Australia
Services licensed as centre-based Class 4 or 5 services under the Child Care Act 2001 in Tasmania
Licensed limited hours or short-term services in Queensland or Victoria
Government-funded services under the Children and Community Services Act 2004 of Western Australia.


Services excluded under the National Regulations may become an inclusive part of the NQF in the future.
Educational program
The National Law and Regulations determine that all approved services provide an educational progam that:
Is based on an approved learning framework:
the two nationally approved learning frameworks:
Belonging, Being and Becoming—The Early Years Learning Framework for Australia
My Time, Our Place—Framework for School Age Care in Australia
jurisdiction specific approved learning frameworks:
Australian Capital Territory: Every Chance to Learn—Curriculum Framework for ACT Schools Preschool to Year 10
Victoria: Victorian Early Years Learning and Development Framework, Department of Education and Victorian Curriculum and Assessment Authority
Western Australia: Curriculum Framework for Kindergarten to Year 12 Education in Western Australia
Tasmania: Tasmanian Curriculum, Department of Education of Tasmania, 2008
Is delivered in accordance with that framework
Is based on the developmental needs, interests and experiences of each child
Takes into account the individuality of each child.
[image: ]

The educational program must make a contribution to each of the following outcomes:
Children have a strong sense of identity
Children are connected with and contribute to his or her world
Children have a strong sense of wellbeing
Children are confident and involved learners
Children are effective communicators.
[image: ]Further information regarding the National Quality Framework and how it relates to you and your role in education and care provision will be included in the relevant chapters of the unit. 

[bookmark: _Toc421185367]1. Establish and apply limits and guidelines for behaviour
1.1. 	Initiate strategies, which are consistent with children’s abilities, to support them to manage their own behaviour
1.2. 	Establish guidelines in consultation with families that are relevant to the culture and background of the children and policies of the service
1.3.	Develop guidelines in collaboration with children according to their ability to do so
1.4.	Decide how to respond to incidents in a timely manner and implement response clearly, consistently and calmly





[image: ]

[bookmark: _Toc421185368]1.1 – Initiate strategies, which are consistent with children’s abilities, to support them to manage their own behaviour
[bookmark: _Toc421185369]Behaviour in an educational or care setting
You will know from working in an educational or care setting that in order for children to engage in the program and activities you have planned for them, they must first be physically, emotionally and mentally prepared and settled otherwise it will manifest itself in displays of inappropriate behaviour within the learning environment which will cause disruption to the rest of the group.
As an educator it is your responsibility to manage the behaviour of the children in your learning environment and you can do this by establishing rules and expectations of behaviour that all the children in the group must follow. However, it is also your responsibility to teach and support children to manage their own behaviour; this is an important life skill that should be developed in children from an early age so that they understand the difference between appropriate and inappropriate behaviour in different social settings. You are striving to develop their ability to model their own appropriate behaviour and recognise inappropriate behaviour in their peers and others around them. This is known as emotional intelligence.
[bookmark: _Toc421185370]Emotional intelligence
Emotional intelligence is an individual’s ability to recognise their own emotions and feelings, manage their own behaviour in response to these emotions and make balanced decisions in emotional situations. It is also an individual’s ability to recognise the emotions and feelings of others and interact with them in a way that manages their behaviour and relationships with others. It is the ability to recognise heightened emotions in both yourself and others around you, remove yourself from the stress and manage the situation objectively, taking into account the feelings of those involved, to arrive at a resolution agreeable to all involved. 
There are variations in models but it is widely accepted that there are four components to emotional intelligence which are categorised in pairs by both personal and social competence, and recognition and regulation. 


	
	Personal competence
	Social competence

	Recognition
	Self-awareness
Emotions
Behaviour
Confidence
Accurate, honest and reflective self-assessment
	Social awareness
Empathy (recognition and understanding of emotions and behaviours of others)
Awareness and understanding of feelings, emotions and behaviours of the organisation

	Regulation
	Self-management
Maintaining emotional self-control in emotive or volatile situations
Being honest and transparent
Able to adapt behaviour and approach according to the situation and changes in the situation
Initiative and innovative approach to management
Optimistic – uses every situation as an opportunity
	Relationship management
Conflict management and resolution
Inspirational and influential leadership and management style – leads by example and models good emotional intelligence
Collaborative approach to management – involves the team in decision making and resolutions
Develops others



With children, particularly of an early years age, you would not expect them to have the capacity to manage the behaviour and relationships of others – this is your role – but you should be guiding and supporting them to develop their recognition of their own behaviour and subsequently their regulation of it. By teaching children the difference between acceptable and unacceptable behaviour you also help them to develop the ability to recognise inappropriate behaviour of people around them.
[bookmark: _Toc421185371]Strategies to support children to manage their own behaviour
In an educational or care setting there will be a number of children in a group expected, to a certain extent, to participate in the same activities. Dependent on the type and size of organisation you work for you may find that the abilities and behaviours of the children vary.
Behaviour in children may vary for a number of reasons including:
Age
Maturity
Socio-economic background
Culture
Personality
Emotional state
Learning difficulties/ability
Diet
Domestic circumstances.
In all societies there are social norms and expectations of behaviour and these differ from one to another. The learning environment is a society or community of its own that operates its own expectations of behaviour and these expectations may be higher or different to those within other communities to which the child belongs such as their family unit, culture or religion. It is important that you instil in all children within your group the specific expectations of your learning environment so that they understand what is acceptable and unacceptable behaviour. 
As stated above, the abilities of children in your group to manage their own behaviour may vary and it is your role to provide them with suitable strategies to manage their own behaviour. You may find that you can use generic strategies that apply to the whole group but need to employ specific supports for individuals.
Generic strategies to support children to manage their own behaviour include:
Visual supports within the learning or care environment such as:
pictorial posters that display acceptable and unacceptable behaviour such as no running in corridors or no entry signs
step by step picture guides that model an acceptable process such as washing hands in the bathroom
expectations of behaviour within the learning environment displayed in pictures and text within the learning environment
Effective praise – there are many different ways of praising children to reinforce positive behaviour such as:
simple verbal comments such as “well done” and “keep it up”
stickers – in books or to put on their clothing so that they and their peers can see that positive behaviour is recognised and rewarded, and so that they can take it home to show their parents/carers
wall charts – you could have an in-house competition where the children are split into groups or teams and positive behaviour is rewarded with a point that is marked on a chart. The competition is run over a period of time and a reward is given for the team with the most points. This not only allows individuals to develop their own self-awareness but also to recognise appropriate and inappropriate behaviour of others


Routines – acceptable behaviour can be embedded in daily routines such as:
lining up in the playground at the start of the day
hanging coats and bags up in the designated place
seating plans within the learning environment, dinner hall, assembly hall etc.
uniform checks 
equipment checks – to ensure all children have the essential equipment expected of them and that it is in good working order. small issues like not having something to write with can escalate into confrontation if not addressed before the learning begins
procedures for asking questions within the learning environment such as putting up their hand and waiting to be addressed by the educator and not talking over the top of others
lunchtime procedures such as queueing in the canteen, returning empty plates
Consequences for not following routines and expectations – these will vary according to how inappropriate the behaviour is and the age of the children in your care
Helping children to solve their own problems – it is important when a child behaves inappropriately to talk through the incident with them so that they can reflect on their behaviour and explain to you why it was inappropriate. They are far less likely to understand why running down the corridor to be the first in the lunch queue was wrong if they are not given the opportunity to consider what could have happened. You may have to prompt and guide them to the explanation by asking them suitable questions such as:
“What would happen if everyone ran down the corridor to get to lunch?”
“What could have happened if you ran into someone?”
“Who could have been hurt?”
You may have children within your group whose ability to manage their own behaviour is a serious problem and requires more personalised intervention than the strategies outlined above and they may require more than one type of intervention. There are a number of different individual strategies that can be employed and they should suit the needs and abilities of each individual child. Often the more bespoke and creative, the more effective the strategies are. The age of the child will determine the strategies employed and some will not be suitable for certain age groups.


Individual strategies for helping children to manage their own behaviour include:
Individual praise chart – these should not be on display in the learning environment as they are very personal to the individual. For younger children, the charts should be kept by the educator, whilst older and more responsible children can take ownership of them, indeed the ownership itself is a way of supporting them to manage their own behaviour
Report card:
very similar to a praise chart but more suited to older children (grade four or five onwards, dependent on ability of the individual child)
these report cards can be split into sections throughout the day, such as different lessons or activities, and comments on behaviour/attitude/approach to learning/effort in the activity etc. are written on the card by the educator leading the activity
the report should be reviewed at the end of the day by the child and a designated educator during which the child should reflect on their behaviour to explain how and why things went well or not so well
they are helpful to identify patterns in behaviour such as troublesome times of the day or activities or lessons in which behaviour appears to be poor. Further strategies can then be introduced to support the child. For example, a child may be repeatedly disruptive in numeracy activities/lessons but not anywhere else; further investigations may discover that the child is struggling to understand and needs assistance
Praise book – unlike a report card which documents both positive and negative behaviour, a praise book only contains positive information about the child’s behaviour. This is a good tool for children who respond well to praise but you have to be careful that it does not skew their view of their behaviour management
Learning mentor – in large learning environments it is unfair of an educator to spend more time with one individual than with the rest of the group. Learning mentors can help to support children who require more intervention because they can devote their time to individuals or small groups of children. Often they will take children out of the mainstream activities or lessons to discuss issues raised by the child that they feel are barriers to their learning and feed back the information to the educator so that the educator can plan additional support for that child within the mainstream setting


Time-out – some children find it very difficult to concentrate for prolonged periods, or if they struggle with a particular topic or discipline they will behave disruptively to avoid doing the work. Giving them five minutes away from the activity, sitting in a designated chill-out area of the learning environment for example, may help them to regroup and return to the task in hand
Phone calls home – most children want to please their parents/carers and a collaborative approach from home and education in helping them manage their own behaviour is often highly effective. Taking the time to make a positive short phone call to parents/carers of a child who has managed their behaviour well shows the child and parents/carers not only have they made forward steps but that you are proud of the child as well
Assign responsibility – making children feel valued by giving them a unique role or responsibility boosts their self-confidence. For example, you could make a child responsible for collecting in books at the end of an activity or lesson. Every time they complete the task well you thank them and praise their efforts; if they don’t take care in the task you explain that they haven’t and your disappointment should encourage them to do it properly next time. After a time, completing the task to the best of their ability becomes the norm, thus teaching them to manage their own behaviour
Peer mentors – assigning a responsible and older child as a role model to a younger child who is struggling to manage their own behaviour can be a valuable and effective strategy as long as it is properly monitored by you as an educator. For example, if a child is being persistently disruptive in a literacy activity because they have a low reading age and struggle to keep up, an older child who has highly developed literacy skills and ability could support the younger child in the literacy activity under the supervision of the educator leading the activity. Not only does this improve the confidence of the younger child it also gives the peer mentor valuable experience
Reduced timetable – a child may be struggling with the length of time they spend in the learning/caring environment for a number of reasons and perhaps need to build it up over a period of time


Referral to specialists – sometimes children need the support from professionals of external bodies to help them manage their behaviour. Your organisation will have its own policy and procedure for making referrals which you should follow. Specialists may include:
counsellors
child and adolescent mental health workers
specialists in emotional, social and behavioural difficulties
health
dietician
occupational therapists
speech therapist
educational psychologists
social services
Inclusion and Professional Support Program – more information can be found on the Australian Government’s Department of Social Services website at: https://www.dss.gov.au/our-responsibilities/families-and-children/programmes-services/early-childhood-child-care/inclusion-and-professional-support-program 
These strategies are by no means exhaustive and there are many more that can be used to support children to manage their own behaviour. 
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[bookmark: _Toc421185373]1.2 – Establish guidelines in consultation with families that are relevant to the culture and background of the children and policies of the service
[bookmark: _Toc421185374]1.3 – Develop guidelines in collaboration with children according to their ability to do so
[bookmark: _Toc421185375]Guidelines for behaviour
When developing guidelines and expectations for behaviour of children within a learning environment it is important that the approach is collaborative and reflects the values and beliefs of all involved in order for them to understand the significance of the expectations. Guidelines for behaviour can also be referred to as a code of conduct or a code of ethics to which everyone within the organisation should abide, not just the children who attend the organisation. 
When developing expectations for behaviour, the following groups should be consulted:
Children who attend the organisation – children are inundated with rules and expectations in all areas of their lives. Involving them in establishing the expectations of their learning environment gives them a sense of ownership as they should reflect what they believe is important in the way people behave
Families of the children – managing children’s behaviour in a learning environment is at its most effective when the adherence of children to expectations of behaviour is supported and reinforced by their parents/carers. Consulting families when establishing the behavioural expectations and guidelines implies that they will support their children’
Employees of the organisation – employees will be expected to model exemplary behaviour, at all times adhering to the expectations of behaviour. As with the children and families, their buy in is crucial to the success of the expectations.
[bookmark: _Toc421185376]Consultation process with families
All organisations involved in the education and care of children should proactively seek an open dialogue with the families of the children in their care, encouraging open evenings that showcase the children’s work and that maintain communication about the progress and development of the children with their parents/carers. Just as parental support is expected in the successes of their children it is vital in the intervention put in place when things go wrong. In order for parents to fully understand and agree with how their children are expected to behave within the learning environment, their input into the establishment of behavioural guidelines and expectations is the key. 
Ways of gathering input from families may include:
Open forums
Paper/online questionnaires
Parents’ steering committee.
When you consult families about their values and beliefs you may find that you get a wide range of replies and suggestions that reflect their differing backgrounds, cultures and religious beliefs. Whilst these values are important and should be carefully considered, it is crucial that they are implemented into the guidelines in accordance with the policies and values of the organisation or service in a holistic manner that is inclusive of and not offensive to all the different backgrounds and cultures of each child’s family. 
[bookmark: _Toc421185377]Consultation process with children
Dependent on the age and abilities of the children that attend your organisation, their input into the establishment of expectations can be the most valuable. The suggestions they make to the code of conduct may be incredibly simple and childlike, but these are often the most obvious and necessary. They will also often be the most basic of human rights and will often be no greater than ten in number.
A simple yet effective way of obtaining suggestions from children could be a straightforward question and answer activity in a group forum. 
As an educator you could explain that the organisation or service wants to adopt new guidelines and expectations of behaviour that reflect their needs and values and ask them two questions:
What is acceptable behaviour?
What is unacceptable behaviour?
These questions may generate the following responses.
	Acceptable behaviour
	Unacceptable behaviour

	Being kind to each other
	Fighting

	Saying please and thank you
	Bullying

	Sharing
	Cheating

	Putting your hand up to ask a question
	Snatching

	Taking part in all activities
	Not taking part

	Trying your hardest
	Being late

	Listening to other people when they are talking
	Truanting

	Doing as the educator says
	Eating in class

	Being on time
	Disrupting other people

	Respecting other people’s opinions
	Swearing

	Clearing up after yourself
	Throwing litter on the floor

	Helping other people
	Not saying please and thank you



Whilst these are rather simple suggestions, they make perfect sense and can be used to compile a set of guidelines and expectations that are applicable to children and adults alike.
Examples of behavioural expectations might include:
Always treat others as you would like to be treated yourself
Always listen when others are talking or making a contribution
Always speak to others in a polite and respectful way
Always use good manners and treat others with respect
Always allow others to get on with their learning or activity
Always attend regularly and on time 
Always look after and respect the environment
Always complete all activities to the best of your ability
Always arrive with necessary equipment and materials and in full uniform
Always respect other people’s values and strive to maintain positive relationships.
You can see from these examples that the expectations are positive statements in that they set out the way in which people should behave as opposed to how they should not such as “Do not disrupt the learning of others” and “Do not be late”. Displaying the expectations around the learning environment for all to see and referring to them in discussions with children and their parents/carers when things do go wrong and expectations are not met will help to imprint them in the minds of children and support them to manage their own behaviour.
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[bookmark: _Toc421185379]1.4 – Decide how to respond to incidents in a timely manner and implement response clearly, consistently and calmly
[bookmark: _Toc421185380]Incidents of inappropriate and unacceptable behaviour
With the best will in the world, no organisation or service that provides education or care for groups of children in any sort of environment is going to avoid incidents of inappropriate and/or unacceptable behaviour. Children are still learning how to behave and respond appropriately in different situations, and learning how to manage their emotional responses to varied stimuli.
Certain types of organisations/services are more likely to meet incidents of seriously inappropriate or unacceptable behaviour than others and also more frequently, such as a secondary school in a seriously deprived socio-economic catchment area or a specialist behavioural unit. That said, however, children are unpredictable and any organisation/service that provides care or education to children of any age can and does meet with all manner of incidents of inappropriate behaviour.
Examples of inappropriate and unacceptable behaviour

	Chewing gum in class/during an activity
	Using obscene/profane language
	Assaulting peers

	Dropping litter
	Truanting
	Using foul and abusive language towards members of staff

	Being late
	Causing disruption to lessons/activities
	Bullying

	Failing to complete work
	Defiance
	Assaulting members of staff

	Failing to hand in homework
	Fighting in the playground
	Theft

	Lack of equipment
	Talking when others are talking
	Smoking on site



These are just a few examples and anyone who has worked with groups of children in a learning/caring environment will have experienced some incredibly bizarre incidents of inappropriate behaviour such as:
Switching off the lights in an indoor swimming pool whilst a class of non-swimmers were being taught causing total darkness
A child placing a spherical glass container over another child’s head and the glass smashing
Removing the blades from pencil sharpeners and using them as weapons
Bringing wild animals on to the site
Locking themselves in a toilet
Sitting protest.
[bookmark: _Toc421185381]Responding to incidents in a timely, clear, calm and consistent manner
Whatever the incident, it is your responsibility to respond appropriately and swiftly to resolve the matter. In many organisations/services there will be set procedures that must be followed in response to general types of incidents with a chain of command and time scales in which the matter must be resolved. 
For example, in a secondary school setting there may be a policy that outlines the procedure for dealing with disruption in the classroom, such as:


This example procedure sets out clearly a timely response to the incident in that:
The persistence is dealt with immediately within the classroom setting
Peers see that the issue is being addressed
The persistence is not allowed to continue indefinitely and the disruptive student is removed from the class after a set amount of warnings and actions
The removed student has to return at the end of the same day to repeat the lesson.


It also sets out a consistent procedure that ensures the following:
Students know what to expect if they cause disruption
The process is fair in that students are given the opportunity to correct their behaviour within the classroom before consequences are escalated
Peers see that action is being taken swiftly to prevent continued disruption to their learning
Members of staff know exactly how to deal with disruption in their classroom and are supported by the designated member of staff who removes the disruptive student
Responsibility of classroom management is retained by the class teacher because they have to follow up the incident at the end of the same school day with the student who has disrupted their class.
In addition to it being timely and consistent, the procedure also ensures that the incident is dealt with in a clear and calm manner because:
The student and member of staff know exactly what is going to happen if the student continues to be disruptive
It prevents confrontation as far as possible because the student has no bargaining power with the class teacher such as asking for one more chance or to repeat the lesson on another day because the procedure is consistently applied to all students and members of staff
Repeating the lesson at the end of the school day gives the class teacher an opportunity to discuss the incident restoratively with the student away from the rest of the class and gives them time to build positive relationships
Giving the student time to reflect on their behaviour in between the incident and the end of the day allows them to calm down if agitated and take a more balanced perspective in dealing with the incident. There may have been a genuine reason for the disruption, such as lack of understanding of the topic being covered in the lesson, that the student was too frustrated or embarrassed to articulate in front of the rest of the class, that they are subsequently able to reveal in the one to one after school session.


[bookmark: _Toc421185382]Keeping calm
At the beginning of this chapter we discussed emotional responses and children finding it difficult to control theirs. Children can display heightened emotional states and emotional responses during incidents of seriously inappropriate or unacceptable behaviour. As the adult and the person responsible for managing children’s behaviour you have to be able to manage your own emotional response to situations, however serious or bizarre they are or how you feel at the time.
This is not always easy or achievable for some people and as human beings, emotional responses to adverse or diverse situations are natural reactions. However, as a role model and leader of children, you have to model workplace behaviours that demonstrate management of emotions because you set the tone and the standard for the behaviour of the children within your care. 
Not only must you set the standard on which the children model their own behaviour, but you will also have to deal with the consequences of inappropriate emotional responses and behaviours from them. If you are unable to manage your emotions in these scenarios you will exacerbate the situation. Learning to control your emotions by detaching yourself from the issue and not taking it personally, rather than just concealing your emotions, is the goal; by remaining impartial and indifferent to the situation you will be in a much more objective position to deal with it effectively and fairly.
This is obviously much easier to talk about than to put it into practice, but as an educator and adult, the children will look to you control a problem or situation and to provide solutions in a rational and calm manner. If you panic or loses control of your emotions, chances are it will cause panic amongst the children and they may lose respect for and confidence in you which will have a negative impact on your authority and ability to manage the group.
Dependent on the nature of the organisation in which you work, the scale of the emotions you will have to manage might range from frustration at a broken pencil to fear for your own personal safety or that of other children from a child who has seriously lost their temper. You should consider the different types of situation with which you may have to deal within your role and predict the emotions you will need to suppress. As you become more experienced in behaviour management and are exposed to more emotional situations you should expect to become desensitised to issues that would once have provoked a personal emotional response from you, and your personal emotional strength will increase. This is not to say that you will lose your empathy and caring qualities, rather you will become more pragmatic in your responses to emotional situations.
[bookmark: _Toc416333894]

[bookmark: _Toc421185383]Model workplace behaviours
How you manage your emotions will be unique to you, but here are a few generic tips for managing some of the common emotions:
Frustration/irritation:
deal with it immediately otherwise it might escalate into anger or aggression
evaluate the situation – what exactly is the issue?
find an opportunity – what positives can the situation provide?
think of a previous incident that frustrated you that you were able to resolve
Anxiety/nervousness – worry is often a result of the fear of the unknown and speculation about what might happen:
for instant anxiety and potential panic attacks use deep breathing exercises and focus on repeatedly breathing in slowly for five seconds and out for five seconds to steady your heart rate
look for ways to improve the situation – make a list or brainstorm possible opportunities to turn the worry into a positive learning experience
keep a worry log – write down your concerns and deal with each one or each component of the worry separately and at a date and time that you schedule yourself. By doing this you know you are going to deal with your anxieties at a given time so can stop worrying until then
Anger/aggression – probably the worst and most dangerous emotion you could display that will almost certainly lose you your job and result in disciplinary action:
know your emotional triggers – if you find it difficult to control your temper you will know what the warning signs are; look for them early before it’s too late
stop what you are doing – if you feel yourself getting angry, take a break from what you are doing and go to a different place to calm down; physically removing yourself from whatever is making you angry removes part of the threat
use deep breathing techniques to focus your attention on something other than the anger
imagine yourself when you are angry – similar to when toddlers throw themselves on the floor in a tantrum, adults’ behaviour and appearance changes when they are angry; the voice is often raised or lowered, the face reddens, gestures become animated and they generally appear threatening. It’s quite embarrassing and alienating. Would you want the children in your care to see you like that?
Dislike – as much as we would like to, we cannot like all the children in our care, however it is important to remain professional at all times:
be civil – demonstrate respect for them at all times; it gives them no reason to treat you any differently
be assertive – if they do treat you unfavourably make them aware of it in a courteous manner and explain that you will not tolerate it
Disappointment/dissatisfaction – there are many reasons you might suffer disappointment in the workplace such as delivering a poor lesson or activity despite your best efforts. Learning from the experience is the best way to deal with it:
put things into perspective – life doesn’t always go the way we want it to; that is what makes it interesting. There is no such thing as a bad experience
review your goal – you may not need to change your target if you haven’t reached it, you just might need to adjust it. Use this experience as a learning exercise
get back in the saddle – don’t sit dwelling on it for days; it’s happened so understand why it has and put it to bed in order to move on.
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[bookmark: _Toc421185385]2. Identify and review behaviour as required
2.1. 	Gather information from all those involved in caring for the children
2.2.	Reflect on the wide range of variables that can impact on behaviour
2.3.	Observe and analyse behaviour to identify triggers or consequences which are maintaining the behaviour
2.4.	Scan environment and curriculum for possible influences on behaviour
2.5.	Facilitate an analysis of children’s behaviour with all involved in caring for the children
2.6.	Seek advice from appropriate authorities as required
2.7.	Discuss incidents causing concern with families and colleagues as appropriate
2.8.	Include families and colleagues in discussion about options for response
[image: ]2.9.	Discuss needs and concerns of other children who may be affected by the behaviour	

[bookmark: _Toc421185386]2.1 – Gather information from all those involved in caring for the children
[bookmark: _Toc421185387]Concerning behaviour
You may have a number of children in your care who display behaviours of concern all or most of the time and you may also have children who ordinarily behave appropriately and then start to behave inappropriately intermittently. When formulating strategies to support a child to develop cooperative behaviour it is important to establish a holistic picture of their behaviour in all areas of their life by gathering information from everybody involved in caring for them. Their behaviour may very well be completely different in a setting different to your own and there will usually be a valid reason as to why this is which will help you to implement strategies relevant to the individual child to manage their behaviour.
[bookmark: _Toc421185388]Sources of information
Dependent on the nature and size of your organisation, the child on which you wish to gather information may interact with a number of different members of staff in different environments and settings within your organisation that you may not have considered approaching for input but who may have some golden nuggets of information about the child.
Internal sources of information may come from:
Main contact – class teacher, tutor, trainer, nursery nurse, nanny etc.
Pastoral support – learning mentor, counsellor, nurse/first aider, house master, behaviour support workers, attendance officer, safeguarding officer
Support staff – receptionists, site staff, cleaners, librarian, lunchtime supervisors, kitchen staff, administration, IT support staff, technicians
Behaviour management software – most organisations will have a dedicated computer system that is used to record information about behaviour of each individual child
CCTV.
You will probably find that you obtain as much influential information from support staff as from staff that are in contact with the child in the learning environment because often children behave differently in a recreational environment when their time lacks structure and instruction; they may cope better with it but they may also be unable to manage their own behaviour when there are no formal boundaries and directions from an adult. For example, a child may behave exemplary in a classroom under the supervision of an educator but when left to their own devices in the playground during recess may find themselves in all sorts of trouble such as climbing trees or fighting.


External sources of information may include:
Family – parents/carers, grandparents, siblings
Child minder
External agencies working with the child/family such as:
social services
housing support
police
health workers
education (if not an educational establishment)
Recreational activity leaders such as:
sports/dance club
youth club
church
scouts
cadets
voluntary agencies.
You will probably be surprised with the information you receive about the child’s behaviour from people from all the different areas of their life. A classic example is that if an academically able teenage boy who is persistently disruptive in the classroom because he is bored, yet dedicated and committed on the sports field to the point where he is school captain of all the sports teams.
You may also find that some educators/carers never have any behavioural issues with any children and others do even with children who are generally well behaved at all times. This will either be due to their ability to manage behaviour, the subject matter or activity they deliver, or a combination of both.
[bookmark: _Toc421185389]Gathering information
Where possible, try to obtain written information so you can keep a record on the child’s file; email is best because it serves as an automatic audit trail. Where this is not possible, such as with lunchtime supervisors or visitors to your organisation that do not have an internal email account, make sure you take accurate notes on the information they provide. 
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[bookmark: _Toc421185391]2.2 – Reflect on the wide range of variables that can impact on behaviour
[bookmark: _Toc421185392]2.3 – Observe and analyse behaviour to identify triggers or consequences which are maintaining the behaviour
[bookmark: _Toc421185393]2.4 – Scan environment and curriculum for possible influences on behaviour
[bookmark: _Toc421185394]Variables that can impact on behaviour
There are so many factors that can impact on the behaviour of children and they affect all children in different ways. One factor may not concern one child at all whereas it may have a huge impact on another. Being aware of the variables that can affect children’s behaviour is crucial to understanding the causes of inappropriate or unusual behaviour and being able to reduce the risk of these variables occurring within your learning or care setting.
[bookmark: _Toc421185395]Domestic variables
One of the most common causes of inappropriate or unusual behaviour in children is family dynamics and background, after all, children spend a large proportion of their time in the home with family members and have learned to behave in the same way as their parents/carers. They are also exposed to all the circumstances and situations within the family unit and it is sometimes difficult to obtain information from them if there is a cause for concern about domestic circumstances because they are usually naturally very protective of their family members. Children are very resilient and often adept at putting on a brave face if there is a problem at home but the emotion they feel can manifest itself in inappropriate or uncharacteristic behaviour.
Domestic issues that can impact on behaviour may include:
Child itself suffering abuse from a family member/friend such as:
physical abuse
emotional/psychological abuse
sexual abuse
neglect – leaving children unattended, not feeding children, not allowing children to interact with others etc.
Family member suffering domestic abuse/violence
Poor diet – high sugar/saturated fat intake, lack of protein and vitamins
Overcrowded/unhygienic living conditions
Financial difficulties
Changes to family dynamics such as:
parents/carers separation
new baby
step-family moving in
Bereavement of family member or pet
Ill health of family member
Substance/alcohol abuse by family member
Moving house
Lack of sleep
Child is a carer for disabled/ill parent or carer
Criminal activity taking place in the home/family members involved in criminal activity
Parents/carers taking no interest in child’s progress such as non-attendance at school parents’ evenings, sporting events or creative productions
Strict disciplinarian or liberal parents/carers 
Religious/cultural beliefs
Exposure to adult media and broadcasts
Little or sporadic and unreliable contact with an estranged parent.
These are common domestic issues that can cause children to behave inappropriately or unusually but there are many more that may be bizarre and unique. There are also some common forms of behaviour associated with a number of these issues which are shown in the table below.
	Domestic issue
	Related behaviour

	Physical abuse
	Covering injuries with clothing, make-up
Wearing unsuitable clothing for the weather conditions to cover injuries
Refusal to participate in physical activities such as swimming
Resistance to going home
Fear/mistrust of adults
Physically abusive towards peers

	Emotional/psychological abuse
	Low self-esteem
Withdrawal – reluctant to participate in group activities
Not performing to the best of their ability
Self-harm
Eating disorders




	Domestic issue
	Related behaviour

	Sexual abuse
	Inappropriate interest in or knowledge of sexual acts
Inappropriate use of sexual language
Seductiveness
Avoidance of things related to sexuality, or rejection of own genitals or body
Either over compliance or excessive aggression
Fear of a particular person or family member
Self-harm
Soiling
Lack of concentration

	Neglect
	Wearing dirty/unkempt clothing
Poor personal hygiene
Malnourished
Lack of equipment
Poor punctuality
Attendance of any extra-curricular activities
Non-attendance
Excessive illness
Attention seeking behaviour – will often cause disruption and get in trouble just to receive adult attention
Theft

	Poor diet
	Lack of concentration
Sleepiness
Hyperactive behaviour
Poor complexion

	Financial difficulties
	Reduction in contents of packed lunch/eating less in the canteen
Theft
Not wanting to participate in extra-curricular activities that incur costs such as trips

	Exposure to adult media and broadcasts such as violent/sexual computer games, films and television shows
	Sexualised behaviour
Violent and aggressive behaviour in play
Use of expletives
Use of sexualised language

	Domestic issue
	Related behaviour

	Carer for disabled/ill family member
	Non-attendance
Poor punctuality
Tiredness
Failure to complete homework



Other generic and common behaviours may be displayed as a reaction to the other domestic variables listed above which we will look at later in this chapter as they also relate to the following variables.
[bookmark: _Toc421185396]Barriers to learning that can impact on behaviour
There are many learning difficulties that can have a huge impact on children’s behaviour that may or may not been recognised in the child. If they have then you can use them to inform your planning for the delivery of your activities for that specific child; you may find that you have to differentiate the tasks in order for them to access and participate in the same activities as the rest of the group. If a learning difficulty has not been recognised in a child, or it develops whilst in your care, you will probably notice a change in their behaviour.
Barriers to learning include:
Specific learning difficulties such as:
Dyslexia
Dyspraxia 
Dyscalculia
ADD/ADHD
Irlen’s syndrome
Asperger’s syndrome
Autism
Low literacy levels
Physical disabilities such as:
poor hearing
poor eyesight
speech impediment
medical conditions/illnesses such as ME, arthritis, epilepsy
temporary disabilities such as broken bones and heat stroke
Physical environment such as:
temperature of the learning environment
comfort of the seating
ventilation
views from the learning environment
arrangement of the classroom or other space
aroma
colour of the room/space
size of the room/space
location of the room/space in relation to the rest of the building.
Many children with specific learning difficulties, physical disabilities and medical conditions do not display inappropriate or unusual behaviour and cope very well with their limitations. However, you will find some children use them as excuses for their behaviour and/or as avoidance tactics. The following examples are not exhaustive and not exclusively related to the barrier to learning.
	Barrier to learning
	Related behaviour

	Specific learning difficulties in general
	Disruption such as talking over the educator when an activity is being delivered
Failing to complete work or task set
Poor concentration
Inability to sit still for long periods of time – often getting out of their seat and disrupting others
Copying the work of their peers
Reluctance to participate in group discussion
Frustration at their own lack of progress which may result in ripping/screwing up work
Failure to complete/hand in homework 

	Dyspraxia
	Poor handwriting/lack of care over written work
Stress when asked to complete more than one task at once which may result in disruptive behaviour or aggression

	Low literacy levels
	Reluctance to read out loud which may result in defiance
Disruptive behaviour in literacy tasks and activities

	Physical environment
	Restlessness resulting in disruptive behaviour
Boredom resulting in lack of motivation and reluctance to try hard
Discomfort resulting in disruptive behaviour



The Guide to the National Quality Framework sets out guidelines for the physical environment of education and care providers which can be used to assess and improve your own learning environment. Further information can be found from page 72 onwards in the guide at the following web address: http://files.acecqa.gov.au/files/National-Quality-Framework-Resources-Kit/2014/NQF02%20Guide%20to%20ECS%20Law%20and%20Regs_web.pdf 
[bookmark: _Toc421185397]Personal and social variables
You could argue that the domestic variables listed at the start of this chapter could be considered personal and social issues that may have an impact on children’s behaviour, however, there are a number of issues that children have to contend with that can affect their behaviour.
Personal and social variables may include:
Adolescence and puberty
Breakdown in relationships with peers
Bullying
Self-confidence and self-esteem
Physical appearance
Physical ability/disability or medical condition
Sibling/family history
Interests and talents.
	Personal/social variable
	Related behaviour

	Adolescence/puberty
	Over sensitive and emotional
Aggression
Rude and obnoxious
Withdrawal

	Breakdown in relationships with peers
	Non-attendance/truanting
Withdrawal from usual extra-curricular activities
Reluctance to participate in group activities
Aggression towards others
Spending time with adults instead of peers, particularly during recess and lunch time periods





	Personal/social variable
	Related behaviour

	Bullying
	Non-attendance/truanting/poor punctuality
Withdrawal from usual extra-curricular activities
Reluctance to participate in group activities or group discussion
Self-harm
Aggression towards others
Spending time with adults instead of peers, particularly during recess and lunch time periods
Reduction in effort in lessons/activities
Stop eating

	Physical appearance
	There are many common types of behaviour that children might display to counter-balance their dissatisfaction with their physical appearances such as:
Excessively tall children may stoop or slouch to avoid standing out
Small or short children, particularly males, may behave aggressively to compensate – this is known as “short-man syndrome”
Children with pimples/acne or facial blemishes such as freckles or birth marks may try to conceal them with the use of excessive make-up
Children with red/ginger hair may dye or shave it
Overweight children may be reluctant to engage in physical activities such as swimming, gymnastics and dance. This may be demonstrated in defiance through outright refusal to take part or more subtle behaviour such as “forgetting” to bring their sports kit
Overweight children may also develop eating disorders and avoid the canteen, give away their food to peers, or forget to bring their packed lunch/dinner money

	Physical disability/medical condition
	As with physical appearance, a physical disability may be a huge cause of dissatisfaction for a child and coping mechanisms may be used such as:
A child with a speech impediment may be reluctant to contribute to group discussions, perform in front of others, engage in singing activities etc.
Speech impediments may also cause a child to talk with their hand over the mouth or speak as little as possible which may come across as being rude and ignorant, particularly when addressing an adult
A child with a hearing problem may be reluctant to wear their hearing aid for fear of being bullied or mocked which may result in being unable to hear properly during an activity and hindering their progress. It may also affect where they sit in a classroom as they might want to sit at the front against the instructions of the educator and the seating plan which could lead to confrontation.


	Personal/social variable
	Related behaviour

	Physical disability/medical condition
	Some children who have to wear spectacles often refuse to because they think they look silly and will be mocked. This affects their ability to concentrate and could lead to disruptive behaviour
Some children with a physical disability or medical condition may even use it to their advantage to avoid completing work or tasks set, often asking to attend the medical room if they do not want to engage with a task. They may even exacerbate the condition to avoid attending the learning environment altogether

	Sibling/family history
	Many children have older siblings or other family members who have attended the same establishment and have set a precedence for a type of behaviour and even if the child is nothing like that older family member they will try to live up to the name and behaviour, even trying to out-do actions taken by the previous child.
There may also have been a grudge against a particular educator within the establishment that the child who is new to the establishment continues with no valid reason. This can lead to disruptive behaviour, defiance towards the educator, and/or behaving inappropriately towards the educator in a number of ways.

	Interests and talents
	Children who have no interest in, or even hate, a particular activity or subject matter may be disruptive and defiant within the activity. They may also fail to complete tasks and/or homework with no regard for consequences.
Children who have a talent for a certain activity or subject may mock/bully children who are unable to match their talent. They may also display arrogant behaviour towards others which may result in confrontation.



[bookmark: _Toc421185398]Curriculum variables that may impact on behaviour
The National Quality Framework was introduced to improve the quality of education and life opportunities for all children in Australia through ensuring all providers of education and care deliver an educational program that is planned around the identity and needs of each individual child in their care, encouraging provision that fosters creativity, love of learning, and life-long learning. If the individual needs of the child are not catered for, they will quickly become disinterested and disengaged which manifests itself in all types of behaviour but most notably disruption and defiance which not only stunts their own progress and development, but also that of the rest of the group. 
You should ensure that your educational program is based upon and delivered in accordance with an approved learning framework. The two nationally approved learning frameworks are:
Belonging, Being and Becoming—The Early Years Learning Framework for Australia which can be found at: http://education.gov.au/early-years-learning-framework
My Time, Our Place—Framework for School Age Care in Australia which can be found at: http://education.gov.au/my-time-our-place-framework-school-age-care-australia
Jurisdiction specific approved learning frameworks are:
Australian Capital Territory: Every Chance to Learn—Curriculum Framework for ACT Schools Preschool to Year 10
Victoria: Victorian Early Years Learning and Development Framework, Department of Education and Victorian Curriculum and Assessment Authority
Western Australia: Curriculum Framework for Kindergarten to Year 12 Education in Western Australia
Tasmania: Tasmanian Curriculum, Department of Education of Tasmania, 2008.
The guidelines to the National Quality Framework set out the factors that comprise the way in which an educational program should be delivered to children which are:
The curriculum supports learning and development in relation to children’s identity, community, wellbeing, confidence as learners and effectiveness as communicators
The current knowledge, ideas, culture, abilities and interests are the foundation of the curriculum
Routines are embedded into the curriculum to organise children’s learning
Documentation about each individual child’s program and progress is available to their family
The curriculum is inclusive of all children
The curriculum encourages individual thought, creativity and decision making
Children’s work is assessed regularly to inform future planning and feedback is given to children as part of the ongoing cycle
Educators listen to children’s ideas and use them to improve the curriculum for their own individual learning.
If any aspects of your curriculum do not meet these expectations they may be a reason for inappropriate behaviour from the children within your learning environment.
Other generic issues that may impact on behaviour include:
Time of day
Length of activities/lessons
What children eat/drink throughout the day
Notable events and current affairs in the local community, nationally and internationally
Visitors
Special events within the learning environment
Fire alarms and procedures
Crazes and trends in behaviour.
It is worth noting that usually there will be more than one variable affecting a child’s behaviour particularly if you work with children from a deprived background. This can make it quite difficult to pin point exact emotional triggers as there may be more than one at any given time.
[bookmark: _Toc421185399]Observe and analyse behaviour to identify triggers or consequences which are maintaining the behaviour
Once you have acknowledged and observed different forms of repeated inappropriate behaviour from the children in your care you will quickly identify certain triggers or situations that maintain the behaviour. To understand the triggers you must first understand the emotional state in the child that causes them to react which is itself caused by a personal need of the child that is not being met.
[bookmark: _Toc416333889][bookmark: _Toc421185400]Emotional triggers
All humans have different emotional triggers, and some can be very specific to the individual such as being called an unpleasant nickname, or a member of senior management always calling you by the wrong name. The emotion is a reaction to an action or activity that compromises something that is very important to you. That compromise is the trigger. 
In order to identify your own emotional triggers you need to consider the things that are most important to you, that if threatened or removed would cause an extreme emotional reaction from you. They are often your morals and values.
Possible emotional triggers could be the potential compromise of any of the following concepts:
	To feel valued
	To be liked
	To be accepted

	To be in control
	To be respected
	To be needed

	To be understood
	To be included
	To be treated fairly

	To be right
	Order
	Balance

	Autonomy
	Predictability
	Safety

	Fun
	Freedom
	Variety



By identifying and understanding your own emotional triggers you are able to recognise situations in which they are being compromised and as such can take the necessary action to stop the emotional reaction before it occurs. By being able to apply a rational understanding of why the reaction occurs, you enable yourself to step away from the issue and take stock of how you are going to deal with it and manage the emotional response. 


When you get an emotional trigger you, as an adult and professional, automatically:
Stop
Detach yourself from the situation
Think about the process you have put in place to deal with the issue
Use that emotional strength to analyse the problem
Ask whether the need that you believe is being compromised is really under threat, and if so, to what extent
Question whether you have taken it personally when that was not the intention of the action that triggered it
Consider if the need is being compromised, how you are going to deal with it objectively without being over-sensitive and emotional
Children are not able to do recognise their own emotional triggers as competently as adults, and in some cases, not at all, and thus the inappropriate behaviour and emotional response to the trigger is repeated and maintained. It is your responsibility to recognise the emotional triggers of the children in your care and intervene with strategies to help them recognise their own and ultimately manage their behaviour in response to the triggers.
[bookmark: _Toc416333903][bookmark: _Toc421185401]Emotional states
Each child has differing emotional strengths and weaknesses which will produce equally diverse emotional states in them. An emotional state is actually two separate concepts. The state we are in determines how we perceive something that is happening to us or around us which results in the emotion we feel towards it. The emotion we feel to the same stimulus may be completely different depending on the state we are in. 
For example, a child with a stable home life, looking forward to going out for dinner with his parents and siblings later that day has part of his lunch accidentally knocked on the floor by one of his friends who apologises immediately and offers to share his own lunch. The child maybe thinks it amusing and possibly even declines the offer to share his friend’s food. However, the same thing happens a week later after the child’s parents have separated, he hasn’t seen his mother for days and his father has not cooked any meals since his mother left. The child automatically punches his friend in the face.











You will often find that the subsequent response is determined by the emotional state of the child and will also vary according to the state. 












Emotional states
There are more emotional states than you might have imagined. This selection is not exhaustive.
	Affection
	Agitation
	Alienation
	Ambivalence

	Anxiety
	Apathy
	Apprehension
	Bitterness

	Boredom
	Calm
	Confidence
	Depression

	Disappointment
	Desire
	Doubt
	Embarrassment

	Enthusiasm
	Euphoria
	Frustration
	Gratitude

	Grief
	Guilt
	Hate
	Helplessness

	Hope
	Humility
	Joy
	Jealousy

	Loneliness
	Mania
	Nostalgia
	Optimism

	Patience
	Pride
	Rage
	Remorse

	Shame
	Shock
	Shyness
	Suspicion

	Sympathy
	Terror
	Vulnerability
	Worry



Recognising different emotional states may be quite difficult because some of the physical features and behaviours, or emotional cues, that individuals demonstrate are common to a number of different states. 
[bookmark: _Toc416333904][bookmark: _Toc421185402]Emotional cues
An emotional cue is basically a sign that gives an indication as to the emotional state of an individual. It is generally a non-verbal movement of a part of the body, usually involuntary, unintentional and unconscious.
Generic emotional cues include:
Facial expressions
Body movement
Tone of voice.
Facial expressions include:
Smile – joy, happiness, amusement, affection, confidence, enthusiasm, to embarrassment, euphoria, gratitude, mania, nostalgia, optimism, pride, shyness
Frown – agitation, anxiety, bitterness, frustration, hate, rag, suspicion, worry, confusion
Blink – agitation, anxiety, apprehension, guilt, vulnerability, mania, rage
Raise eyebrows – doubt, hope, shock, suspicion
Widen eyes – apprehension, helplessness, hope, mania, optimism, shock, terror, vulnerability
Facial flushing – agitation, embarrassment, guilt, rage, shame, shyness
Down turned mouth – depression, disappointment, grief, loneliness, remorse, vulnerability
No expression – ambivalence, apathy, boredom, calm, patience.


Body movements include:
Fist pump – enthusiasm, euphoria, joy
Throat-clear – uncertainty, apprehension
Jaw drop – shock
Both hands to mouth – apprehension, shock, terror
Both hands to head – frustration, disappointment
Dropping the head – protection, apprehension, agitation, humility, shame, remorse, shyness, vulnerability
Freeze – helplessness, shock, terror
Slumped shoulders – depression, disappointment, helplessness
Gesticulating – agitation, enthusiasm, desire, joy, mania, rage
Jumping – shock
Shaking – agitation, apprehension, enthusiasm, euphoria, frustration, rage, terror
Pacing – agitation, anxiety, mania, rage, worry.
Tone of voice includes:
Falling pitch – calm, ambivalence, apathy, depression, disappointment, helplessness, nostalgia, vulnerability
Rising pitch – agitation, anxiety, desire, euphoria, joy, mania, rage, terror, worry
Sarcasm – bitterness, doubt, suspicion
Raised – agitation, confidence, hate, mania, rage.
You can see just from these examples that emotional cues can be quite confusing, especially if you don’t know the person. For example, agitation and anxiety share a number of common emotional cues that, if misread, could cause more conflict or a more heightened emotional state than you first started with. What’s more, emotional cues can be unique to an individual such as repeatedly tapping the side of the leg when agitated or whistling when nervous. Understanding generic emotional cues can help you to assess the emotional states of the children in your care, but taking the time to get to know their personalities and emotional triggers is instrumental in predicting how they might respond in different situations.


Common triggers for children that cause inappropriate behavioural reactions include:
Name calling of parents, particularly of mothers to boys
Being told to repeat a task that they do not understand and cannot do
Being paired with certain other children
Being ignored
Having an audience
Being told “no”
Having something taken away from them before they are finished with it
Being stopped from doing something they enjoy to be tasked with something they don’t enjoy or find difficult
Being kept inside during recess.
Once you have identified the individual triggers for the children in your care you will be able to start planning an individual strategy for each child to support them in developing consistently cooperative behaviour.

[bookmark: _Toc421185403][image: ]Activity 2B


[bookmark: _Toc421185404]2.5 – Facilitate an analysis of children’s behaviour with all involved in caring for the children
[bookmark: _Toc421185405]2.6 – Seek advice from appropriate authorities as required
[bookmark: _Toc421185406]2.7 – Discuss incidents causing concern with families and colleagues as appropriate
[bookmark: _Toc421185407]2.8 – Include families and colleagues in discussion about options for response

In chapter 2.1 you identified all those involved in caring for the child as sources of information to help you build a holistic picture of the child’s behaviour in different settings, with different people and performing different activities. In the previous chapters you considered the variables that impact on children’s behaviour and observed and analysed children to determine the triggers of inappropriate behaviour in individuals. In this chapter you are going to identify a child within your care whose behaviour has been and continues to be a cause for concern and initiate the start of an intervention process to modify the current pattern of behaviour and develop cooperative behaviour.
[bookmark: _Toc421185408]Facilitate analytical meeting regarding child’s behaviour
Your organisation/service will quite probably have procedures in place to manage children’s behaviour that include a chain of command and designated personnel to conduct meetings and make contact with families, carers, and other agencies involved in caring for the child. You should follow these procedures if they are in place.
Whilst it is helpful to gather information about a child from varying sources, the best way of identifying trends in behaviour, triggers and underlying problems that cause inappropriate behaviour is by bringing all those involved in caring for the child to a meeting. By sharing an array of information about the child that is both related and unrelated to behaviour from all aspects of their life, you may begin to develop a better understanding of what is causing the behaviours of concern. There are often aspects of the child’s history or home life of which you have little or no knowledge that are a significant factor in their inappropriate behaviour. You may also find strategies to manage their behaviour used successfully by another carer/educator that you have not tried before or not even thought about trying.


The meeting regarding the child’s behaviour should include suitable personnel from the following areas of care:
Parents/carers – it is vital for parents/carers to attend these meetings and be involved in the whole procedure. They have the most information on and understanding of their child and their support is crucial to making improvements in their behaviour. Building positive relationships with parents/carers from the moment their child is in your care ensures a trust between home and the care provision that will help to gain their support in difficult situations such as this. You might find, however, some parents/carers difficult to engage; some may not accept that their child has a behavioural problem and may put barriers in the way of addressing the problem or make excuses for their behaviour, whereas some may not even attend the meeting
Education – the member of staff who knows the child personally and the best should attend the meeting. Often educational establishments send a designated person to these meetings, such as a safeguarding officer, who may have never even met the child but has their written records to hand and can give statistical information such as attendance and academic progress but no really vital knowledge of what makes the child tick. It is important to try to identify the most suitable person for the meeting which may be a tutor, class teacher, medical officer, learning mentor, counsellor etc.
Health – health officers can provide information about all aspects of the child’s health from general aspects such as height and weight and whether or not they have had their inoculations to more specific information if specialists are involved. Health professionals may include:
school nurse
GP
psychologist/psychiatrist
paediatrician
specialists
Social groups – if a child regularly attends any organised social clubs such as sport, dancing, cadets, scouts, play group, voluntary groups etc. the leader or other relevant person should be invited to the meeting. This is particularly important when dealing with behavioural problems because children often behave differently in different settings and as social clubs are usually of the child’s own choosing, they will often exhibit better behaviour within these environments. Their relationships are also very often more positive with the group leaders than with authoritative personnel such as teachers because the expectations of behaviour are much more relaxed. The information they provide often describes the child in a positive light which can help to develop strategies to support the child’s behaviour in settings where behaviour is a problem
Other relevant personnel and agencies – there may be any number of specialist agencies that are working with the child/family or authorities with which the child/family is involved whose attendance and input at the meeting is crucial. Relevant personnel, agencies or authorities may include:
child minder or other carer
police
housing association
social services
family therapy/support
youth workers.
[bookmark: _Toc421185409]Discuss incidents causing concern and sharing information
During the meeting it is important to raise all incidents of concern, paying particular attention to time periods of the incidents as any one of the people at the meeting may be able to offer an explanation as to why behaviour was significantly worse or improved at a certain time. Strange behaviour may be simply explained by a parent/carer following a significant event that occurred within the family unit, such as a bereavement or even something as seemingly irrelevant as them having banned their child from playing on computer games for a period of time as a form of punishment for poor behaviour at home. 
These meetings and the information shared about the child can be very revealing and extremely helpful to all involved in caring for the child. They also highlight the importance of frequent communication between all involved, particularly from parents/carers to the learning/care setting in which the child spends the most time and is demonstrating the most challenging behaviour. Parents/carers sometimes do not like to “bother” the care provider with what might seem trivial information such as the fact that their child would not go to sleep the night before and has only slept for a couple of hours. When behaviour is a problem within the learning/caring environment, this sort of communication can be the difference between the educator/carer taking proactive, preventative action before the child has even walked into the establishment to an incident of seriously unacceptable behaviour that could have terrible consequences for the child’s future at the establishment or for other children who witness or are involved in the incident.
Where there are other agencies involved working with the child and family, such as the police and social services, in the interest of the child it is important that you communicate all relevant concerns to their lead worker on a regular basis. Following this initial meeting, you may schedule a follow up meeting a few weeks later; during this time it is important you keep relevant communication flowing between all parties as it could make a positive difference to the work they are undertaking with the child and family.


[bookmark: _Toc421185410]Seek advice from appropriate authorities
As this is the initial meeting regarding this child’s behaviour you might find that the only people in attendance are the parents/carers, an educational representative and potentially a health professional and that you need to seek advice from other authorities and designated personnel. You may have discovered many issues about the child that require more specialist advice and knowledge than you possess. The different authorities you approach will depend upon the needs of the child and their specific behavioural tendencies.
Appropriate authorities may include:
Safeguarding officer
Behavioural specialist
Educational psychologist
Speech therapist
Occupational therapist
Counsellor
Youth worker
Attendance officer
Social services
Dietician
Police
Probation
Family mediation/therapy.
[bookmark: _Toc421185411]Options for response
You have now held your meeting to analyse the behaviour of the child and hopefully have a better understanding of the causes of the inappropriate behaviour and strategies that others involved in the care of the child use to successfully manage the child’s behaviour in their environment. These strategies may or may not be suitable for your environment. The meeting might not have produced any solutions that you have not already tried. Either way you will need to develop a plan that sets out specific steps that all involved in the care of the child should follow to support the development of cooperative behaviour within the child. 
You may need to consult with others, as identified above, before you can put the plan together. At this stage each person involved in the meeting should put forward proposals as to how they think you can collaboratively support the child.


Options for response will vary according to the child and the behaviour exhibited but may include:
Individual praise chart 
Report card
Praise book
Learning mentor 
Time-out 
Phone calls home
Assign responsibility 
Peer mentors 
Different educator/carer
Reward scheme
Referral to specialists
Individual routines
Reduced time table
Alternative provision for set period of time
Alternative provision indefinitely.

[bookmark: _Toc421185412][image: ]Activity 2C


[bookmark: _Toc421185413]2.9 – Discuss needs and concerns of other children who may be affected by the behaviour

Whenever a child exhibits inappropriate behaviour in a group setting, other children who witness it or are involved in it are bound to be affected in some way. Dependent on the nature of the behaviour, the effects can range from amusement to disbelief and even serious fear of being in the company of the child. It is important when determining the support strategies for the child with the behavioural problem to put in as much support as possible without it being detrimental to other children. You should also consider the needs and concerns of other children as your view as an adult will probably be totally different to theirs. 
The most effective way to ascertain the needs and concerns of other children is to simply ask them; they will usually be completely honest. In some cases one might suggest an irrational solution such as to exclude the other child for behaviour that does not warrant it, but you should be able to gauge their feelings as a whole towards the child and their behaviour. If there is a specific child or children who have been directly involved or victimised by the child under consideration you should speak to them separately and with their parents/carers to gain their views of the situation. In these cases the solution of exclusion may be a valid option.
Needs and concerns of other children will vary according to the behaviour exhibited and may include:
See consequences for the child exhibiting the behaviour
An apology from the child 
To help and support the child
Not to be in the same company as the child
Move the child to a different group
Concerned about their own learning being disrupted
Concerned for the safety of the child
Concerned for their own safety and others around them
Scared of the child
Will leave if the child remains in their group/at the establishment.

[bookmark: _Toc421185414][image: ]Activity 2D


[bookmark: _Toc421185415]3. Develop a plan to guide a particular child’s behaviour where required
3.1. 	Identify long-term and short-term objectives in the plan
3.2. 	Clearly identify more acceptable alternative behaviours
3.3.	Develop the plan in accordance with the service philosophy and policies
3.4.	Develop goals of the plan consistent with child’s abilities, age and developmental stage
3.5.	Ensure that the plan is realistic and that resources are available
3.6.	Establish plan in consultation with colleagues, family members and others who may be caring for the child
3.7.	Ensure plan considers relevant cultural practices for responding to behaviour
3.8.	Liaise with appropriate authorities and referral bodies as necessary
[image: ]

[bookmark: _Toc421185416]3.1 – Identify long-term and short-term objectives in the plan
[bookmark: _Toc421185417]3.2 – Clearly identify more acceptable alternative behaviours
[bookmark: _Toc421185418]Behaviour of a particular child
In previous chapters you have considered how to identify inappropriate behaviours of children, the triggers, trends and patterns of their behaviours, and the necessary people with whom you should consult and work collaboratively to implement and support intervention strategies to modify their behaviour. In this section you will need to identify one particular child within your care whose behaviour is a cause for concern and who needs a personal support plan to help guide and develop cooperative behaviour. It is your choice as to which child you select but there are a number of factors that you might want to consider when making your selection. 
Chances of successfully modifying a child’s behaviour are much higher if the following factors are present:
The child is aware that their behaviour is inappropriate
The child wants to modify their behaviour
The child shows remorse/regret/disappointment after they have behaved inappropriately and wants to make amends
The child can recognise the difference between appropriate and inappropriate behaviour in themselves and peers
The child wants to remain a part of the establishment
The child cares about the feelings of others and how their behaviour affects them
The child has aspirations and ambitions
The child has the support of some or all of their peers
The parents/carers acknowledge that their child’s behaviour is a cause for concern
The child and the establishment have the full support of parents/carers
Parents/carers are willing and able to take an active part in the support program.
You or whoever is the key worker for the child within your establishment has a positive relationship with both the child and the child’s parents/carers.
In order to give you an example of how to develop a personal support plan, the following scenario will be used throughout. It is intended to be as complex a scenario as possible in order to illustrate the range of options, agencies and creative support available. The child you select may not exhibit any of these behaviours or have a complex family history or childhood with which to contend and the support plan you develop will not be anywhere near as extensive, expensive or challenging.
	[bookmark: _Toc421185419]Scenario – Megan
Megan is 12 years old. She is of above average intelligence and attends year seven of a mainstream government high school which she started five months ago. 
Megan is the youngest of seven siblings. The two eldest sisters are in their early twenties and have children of their own only a few years younger than Megan. The other four siblings all attended the same school and behaved impeccably and attended regularly, all achieving good results at the end of their school careers and going on to college. 
The parents of the family have never attended a parents’ evening for any of the children due to medical conditions. The mother is heavily medicated for epilepsy, has bi-polar disorder and rarely leaves the house. The father is disabled with a back injury, has severe arthritis and his mobility is limited. He is also the carer of the mother. The parents are difficult to contact but due to there being no previous concerns about the other children the school has never really had cause for concern about this. Megan has revealed to her key worker in school that her parents make her do a lot of housework and cook her own tea, and theirs, due to their disabilities. This causes a lot of arguments within the household because Megan often refuses to comply with their instructions as she does not think it fair.
Since Megan started she has demonstrated persistent disruption in lessons, particularly in maths and Italian. Her reason for this is that she can’t do maths and she is never going to visit Italy so there is no point in learning the language. She has been removed from lessons on a number of occasions and has refused to return to resolve the issue at the end of the day as is the policy of the high school for all children who are removed from lessons. She has then truanted the following day and the school has found it difficult to enforce consequences in a timely manner thus diluting the impact it has on Megan’s behaviour.
Megan’s truanting has been a major concern to the school because she also displays attention seeking behaviour, looks and behaves a lot older than her years, and is therefore quite vulnerable. As a result of the concern Megan’s key worker has made a home visit to discuss concerns with Megan’s parents. During the visit, the father disclosed that Megan had recently found out that he was not her natural father and that her real father wanted to get in touch with her. Megan was understandably upset and quite angry about this revelation. He also stated that Megan is quite violent towards them at home if they ask her to do anything she doesn’t want to do.
Megan’s behaviour has deteriorated in recent weeks to the point where she has now started to receive fixed term home exclusions for serious defiance (swearing at members of staff – including the vice principal, locking herself in the toilet, and leaving the site without permission on a number of occasions).
One of the main catalysts to Megan’s disruptive behaviour is that she is nearly always late for school in the morning and does not have the correct equipment with her. These two simple things cause problems for Megan early in the day because she wanders into the first lesson at least fifteen minutes late which disrupts the group and fuels her attention seeking behaviour and then she causes further disruption because she hasn’t got the equipment to complete any tasks. 
Despite the situation, Megan is a likeable child, has a number of good friends, and can build and maintain positive relationships with a number of members of staff within the high school. She also enjoys taking part in and is talented at sporting and practical activities. She likes the school and wants to stay there. Her ambition is to become a dog breeder.





[bookmark: _Toc421185420]Long and short-term objectives
You cannot expect a child to modify their behaviour overnight if there are underlying reasons for their challenging behaviour so you must therefore set them both short-term and long-term goals. These will both vary according to the individual child and the organisation for which you work. The extent of the inappropriate behaviour will also determine the objectives and the timescale of the support plan.
Long-term objectives
The ultimate objective is for the child’s behaviour to become exemplary, however, dependent on how poor the behaviour is and the child’s current place or status within the establishment, the long-term objective may be much less ambitious and highly specific to your organisation and the child.
Long-term objectives may include:
Complete a whole week without displaying any inappropriate behaviour
Avoid shouting out in class
Treat others with respect at all times
Complete a whole day without walking out of class/away from the activity
Manage emotions when frustrated without becoming aggressive
Manage own behaviour in recreational time
Complete and hand in all homework on time and to a quality standard
Accept and complete all consequences for inappropriate behaviour.
	Megan’s long-term objectives:
Attend all lessons and complete all work as instructed
Remain on site and deal calmly and sensibly with any incidents of inappropriate behaviour



Short-term objectives
The key to setting short-term objectives in managing behaviour of children is to keep them simple and realistic, and where possible, to keep a visible record of the child’s achievements so that they can see for themselves that they are making progress. 
The short-term goals you set may need to be reviewed and revised on a continual basis, perhaps even daily, to reflect the child’s progress or lack of it as they may have a really good day one day and a really bad one the following day. 
Whilst it might be tempting to set a number of short-term goals to give the child more chances of achieving one, try to set simple and easily achievable targets that relate to the fundamental issue with their behaviour. For example, if a child has a tendency to interfere in the activities of another every five minutes, a short-term objective might be to remain focused on their own task for 15 minutes. Once the child has achieved this on numerous occasions the time scale of the objective can be lengthened and gradually built upon until the child no longer feels the need to interfere with others, which may be the long-term objective.
Setting easily achievable short-term goals show the child that they can demonstrate appropriate behaviour. Recognising and praising these small achievements with the child and their parents/carers on a regular basis encourages the child to continue making progress.
When setting the short-term objectives you should consult the child to ascertain their views on what they think would constitute a good target. If they have input into the plan they are more likely to want to achieve the goals because they have helped to set them. Your role is to help them set realistic targets as often they will want to meet the long-term objective before they have even considered small steps forward.
Short-term objectives may include:
Do not snatch equipment from others
Attend on a daily basis
Be punctual to all activities
Be fully equipped for all activities
Remain focused on task for ten minutes at a time
Move around the establishment in a calm manner
Keep opinion of others to yourself
Eat lunch at table with appropriate cutlery
Tidy away after yourself
Read silently for ten minutes
When faced with confrontation, walk away from the situation without reacting violently/aggressively
When behaviour is unmanageable remove yourself from the situation and go to a designated point of contact for assistance.

	Megan’s short-term objectives:
Attend on a daily basis and on time
Be fully equipped on a daily basis
Do not shout at teachers/members of staff
These targets might seem a fundamental part of life that most children automatically do because it is the norm but Megan has not got the basics right. Before any further targets can be set, she needs to ensure that she can behave appropriately at the most fundamental level. By being on time and fully equipped the potential for confrontation and disruption is removed and she can start the day on a level footing. Once this is achieved, the inappropriate behaviour within the classroom can start to be addressed.



[bookmark: _Toc421185421]Identify more acceptable alternative behaviours
When you set the child’s objectives you need to make it clear to them how you expect them to behave and what that behaviour looks like. This entails identifying the inappropriate behaviour they have been demonstrating, the reasons it is inappropriate, and an alternative more acceptable way of behaving. By doing this they will understand what you expect of them and why. Often children behave inappropriately because they don’t realise it is inappropriate and because they have learned it from others. When explaining reasons for behaviour being unacceptable it is useful to use analogies that mean something to them.


Examples of inappropriate behaviours and alternatives

	Inappropriate behaviour
	Reasons for it being inappropriate
	Alternative acceptable behaviour

	Running in the canteen
	There are lots of obstacles over which you could fall and hurt yourself and/or others
People are carrying hot food and drinks that if knocked on them could cause injury
People want to eat their lunch in a calm environment
	Walking steadily and calmly

	
	Put yourself in the other position: How would you feel if another child ran past your table and knocked your lunch on the floor/down your clothes so you had nothing to eat/looked a mess/got burnt?
	

	Shouting out when an educator is presenting to the group
	It disrupts the presentation and stops others learning who want to learn which is not fair
	Raising hand and waiting to be acknowledged by the educator

	
	Put yourself in the other position: How would you feel if you were just about to complete the highest level on a computer game and your brother/sister came along and switched it off?
	

	Repeated name calling of other children
	It hurts others feelings
It makes them not want to attend the group
It can cause illness in others – depression, anxiety, eating disorders, self-harm
It can lead to confrontation and aggressive retaliation 
People will not like you
	Treating others with respect
Saying nothing if you have nothing positive or nice to say




	Inappropriate behaviour
	Reasons for it being inappropriate
	Alternative acceptable behaviour

	Name calling (cont.)
	Put yourself in the other position: How would you feel if someone in your class/group constantly made fun of something you dislike about yourself?
	

	Defiance – refusing to do as instructed or follow rules
	Rules and instructions are in place to ensure order and stability within a community or society. If people break the rules and refuse to follow instructions without there being any consequences there would be chaos.
	If there is a valid reason for not wanting to follow an instruction you should ask to talk quietly to the person giving it explaining the reason calmly and reasonably.
If you do not agree with a rule you should continue to follow it but ask your educator to explain why the rule is in place. If you still do not agree with it you should ask to talk to someone in authority.

	
	Put yourself in the other position: Imagine a rugby match without any rules or penalties for violent conduct.
	

	Fighting and aggressive behaviour
	People have the right to be safe
You could injure someone and yourself
Assault is a criminal offence
People will be afraid of you and will not want to spend time with you
	Walk away from the situation and calm down using deep breathing exercises
Tell an adult about the situation
Talk to the other person with an adult present to resolve the matter

	
	Put yourself in the other position: What would you think if you saw your teacher punch another member of staff in the corridor?
	




	Inappropriate behaviour
	Reasons for it being inappropriate
	Alternative acceptable behaviour

	Truanting
	Parents/carers believe you to be safe in the care of the provider
Those responsible for your care do not know where you are
You could be hurt/abducted/led astray
You are missing out/falling behind on learning and development which hinders progress in later life
	[bookmark: _GoBack]Attending the establishment on a daily basis

	
	Put yourself in the other position: How would you feel if your parents didn’t come home from work one night and you didn’t know where they were?
	



These are just a smattering of examples and the behaviours you experience will be unique to both the children in your care and the establishment. When the support plan begins the alternative acceptable behaviours may not be what you would consider to be perfect as the child will be taking small steps towards this. Acceptable behaviours may change as the child starts making progress, for example, if a child is prone to losing their temper within the group setting, the first acceptable alternative behaviour may be for them to get up and leave the room without asking in order to calm down. Leaving the room without permission is not usually acceptable behaviour within a learning environment but in the initial stages of the plan, it avoids a worse display of behaviour – shouting, swearing, physical aggression – and is therefore an interim acceptable behaviour.
[bookmark: _Toc421185422]3.3 – Develop the plan in accordance with the service philosophy and policies
[bookmark: _Toc421185423]3.4 – Develop goals of the plan consistent with child’s abilities, age and developmental stage
[bookmark: _Toc421185424]3.5 – Ensure that the plan is realistic and that resources are available
[bookmark: _Toc421185425]3.6 – Establish plan in consultation with colleagues, family members and others who may be caring for the child
[bookmark: _Toc421185426]3.7 – Ensure plan considers relevant cultural practices for responding to behaviour
[bookmark: _Toc421185427]3.8 – Liaise with appropriate authorities and referral bodies as necessary
[bookmark: _Toc421185428]Developing the support plan
You have established the long and short-term objectives for a particular child within your care whose behaviour is a cause for concern and you now need to establish a personal support plan that will detail the exact strategies you intend to implement to guide the improvement of their behaviour.
When developing the plan you need to carefully consider the following factors:
Organisational philosophy and policies
Child’s ability, age and developmental stage
Available and realistic resources
Expectations and wishes of the child’s family
Input from the child where appropriate
Input from others who have responsibility for caring for the child
Needs and capabilities of colleagues in relation to the child
Relevant cultural practices for responding to behaviour
Advice from external agencies or relevant authorities.


[bookmark: _Toc421185429]Organisational philosophy and policies
However innovative and creative your intended options for the support plan, you will need to ensure that you adhere to any organisational policies and procedures and that the ethos or philosophy of your service is at the core of the support plan. 
Organisational philosophy
Any organisation that provides care and/or education for children should have a mission statement and core values that reflect the aims and objectives of the organisation and the community it serves. The mission statement will vary according to the nature of the service your organisation provides to children and the demographic of your community.
It should also reflect the outcomes of the nationally approved learning frameworks which are:
Children have a strong sense of identity
Children are connected with and contribute to his or her world
Children have a strong sense of wellbeing
Children are confident and involved learners
Children are effective communicators.
In chapters 1.2 and 1.3 you established guidelines and expectations for behaviour; these guidelines will also form part of the mission statement or motto.
Examples of guidelines for behaviour:
Always treat others as you would like to be treated yourself
Always listen when others are talking or making a contribution
Always speak to others in a polite and respectful way
Always use good manners and treat others with respect
Always allow others to get on with their learning or activity
Always attend regularly and on time 
Always look after and respect the environment
Always complete all activities to the best of your ability
Always arrive with necessary equipment and materials and in full uniform
Always respect other people’s values and strive to maintain positive relationships.


Examples of mission statements
The following quotations are existing mission statements or philosophies of organisations in Australia.
	Organisation
	Philosophy

	Ashmont Public School, Wagga Wagga, NSW

http://www.ashmont-p.schools.nsw.edu.au/ 
	Honour be our guide: 

Our motto, complemented by the Wiradjuri word Yindymarra, drives all staff and students to uphold honesty, show mutual respect, project self-discipline, demonstrate tolerance to all people and to act with honour.

	Gilmore Primary School, Chisholme, ACT

http://www.gilmoreps.act.edu.au/our_school/principals_welcome 
	Our school strives to provide a happy, secure learning environment for every student with the object of encouraging each child to develop to their full potential as lifelong learners.
We strive for excellence in our academic and extra-curricular activities, aiming to develop in each student, a confident concept of self with tolerance and concern for others. With this in mind, our goal is also to develop our students' skills, knowledge and positive attitudes across the eight key learning areas so that they can approach their further education with confidence and continued expectations of success.
As a school community, we acknowledge and value the contribution that parents and caregivers hold in supporting the learning of our students.
It is our belief, that parents play a significant role and together we can build the skills, attitudes and values that the wider community and society deem to be important ensuring that our students 'are the future.'

	Lady Gowrie Child Centre, Brisbane, Queensland

http://gowrieqld.com.au/philosophy/ 
	We believe that childhood is a unique time of life, to be valued and enjoyed in its own right. This is the time where foundations are laid for future health, learning and wellbeing.
We value children growing up with the understandings, skills and dispositions to be caring people and effective learners, able to contribute to their world and to enjoy rich and successful relationships with others. This journey starts at babyhood.
In our work with children we:
· Acknowledge children from birth are active and competent learners.
· Encourage children’s learning through play by providing for their interests and expanding their knowledge and skills.
· Create a safe, welcoming and stimulating learning environment to encourage thoughtful play, early literacy, numeracy development, science and the arts.
· Promote resilience, a sense of belonging, self worth, secure attachments and warm trusting relationships and interactions.
· Seek to strengthen critical thinking, intellectual curiosity and informed risk-taking.
· Promote communication and problem solving skills, together with social and cultural learning and awareness, and the capacity to express and acknowledge feelings.
In our partnership with families we:
· Recognise parents as their child’s first and most influential teachers.
· Share knowledge and promote confident parenting.
· Seek to develop and maintain positive relationships based on honesty, trust and respect, two way communication and participation in service decision-making.
· Respect and value the individual backgrounds and unique culture and customs of families.
· Build genuine reciprocal relationships with families that are strengthened and sustained over time.
 In our role as a community of learners we:
· Create positive environments that foster reciprocal learning between children, families and staff.
· Advocate for children and families, and promote sharing of information and expertise.
· Reflect on our practice, commit to continuous quality improvement, and support each other’s ongoing professional and personal development.
 In our relationship with the community we:
· Connect children and families with each other and local child and family support services.
· Share our knowledge and expertise with others.
· Inform and influence government decision-making.
· Promote the value and contribution of our services within the broader community.



You can see from these three examples that the length and content of an organisation’s philosophy and mission statement varies a great deal but that they all reflect the outcomes of the nationally approved learning frameworks and that the encouragement of positive attitudes and behaviour are integral to the values. You should keep this in mind when developing the support plan for your chosen child.
Organisational policies
Dependent on your level of authority within your organisation you may have to obtain approvals for certain aspects of the support plan, particularly if they require funding and/or external providers or suppliers. There may be designated authorities for different activities and aspects of the plan from different departments in the establishment.
For example, the support plan may include the following suggestions for which you need approval from colleagues as their activities will be affected:
Attendance at breakfast club before the start of the normal day
Staying in at recess with a learning mentor/teaching assistant to avoid inappropriate behaviour in the playground
Sitting at the front of the classroom in all lessons
Not working with specific children
Having a teaching assistant full time/in certain activities/certain times of the day
Reduced timetable/hours
Additional hours
Using specific or unique equipment/materials such as writing implements, coloured paper, etc.
Working individually for certain activities
Referral to external agencies and professionals such as educational psychologist, counsellor, behavioural support worker
Referred to external activities such as community schemes, trips and visits etc.
[bookmark: _Toc421185430]Needs and capabilities of colleagues 
You should ensure that you consult with all relevant personnel prior to implementing the support plan to confirm that they are able to deliver the strategies competently and consistently and that theirs and your line manager or designated authority has given their approval. The key to supporting and guiding development in cooperative behaviour in children is consistency. If the strategies you decide to implement are not consistently applied, for example the child must sit at the front of the class in all classroom based activities but some educators allow them to sit at the back, behaviour will not be properly modified as they might learn to behave appropriately in some lessons but not in others. Inconsistency will also confuse the child as expectations are different from different educators. This is an age old problem in most education and care provisions that the provision is not of the same quality from each educator and this is one of the reasons for the introduction of the National Quality Framework assessment standards.
Some colleagues included in the support plan may not feel comfortable or qualified to support the child in the manner you have requested. They may need further information about the child’s background, abilities, challenges and needs; if this is the case you should consider carefully the sensitive information you provide and may need to consult with your designated safeguarding officer as to what can and cannot be disseminated. They may also require training to deal with specific behaviours or to operate specific equipment.
[bookmark: _Toc421185431]Available and realistic resources
For most of your intended strategies you might have all the necessary resources in-house and these may include equipment and materials as well as personnel. 
Available and realistic resources might include:
Report cards
Behaviour charts
Praise stickers
Specific writing implements
Overlays
Coloured paper
Stress balls/tangles/doodle book
Time-out cards
Time-out/chill out areas
Mentors
Teaching assistants.
Whilst these may already be available you may need to ensure they are in indefinite supply and that there are sufficient funds and permissions to re-order when necessary, for example if the child breaks or loses a resource. If you require additional staff members to support the child you should also ensure they have sufficient time available and that you supply them with all required resources.


Desired resources that may not be realistic might include:
External support such as counsellors, educational psychologists, behaviour support workers – these are expensive and your organisation may not have sufficient funding for them
In-house behaviour support environment – sometimes it might be necessary to isolate the child from the rest of the group if they have demonstrated inappropriate behaviour that is serious but not serious enough to warrant a formal home exclusion. An internal unit keeps them included within the establishment but shows to them and other children that inappropriate behaviour will not be tolerated. Intensive work can be done in the internal unit on the specific type of inappropriate behaviour for which they have been referred. These units can be highly effective in modifying behaviour but are expensive as the ratio of educator to child is very small, often one to one, and the qualifications and knowledge required by the member of staff are bespoke. 
Specific equipment and activities – you might find that the only way to get a child to engage is through something to which you do not have access, knowledge or experience, such as motor cross or trampolining. There might be facilities within your local community but there may not be funding for them or there may be health and safety issues with engaging in them
Alternative provision – sometimes it is necessary for a child to have a step-out to an establishment that runs an alternative program and offers intensive support with behavioural issues. Some communities might have establishments dedicated solely to children with behavioural issues but these may require funding and places may be limited.
Sending a child on a residential/day excursion – again, funding could be an issue as well as staffing requirements and approvals
[bookmark: _Toc421185432]Child’s ability, age and developmental stage
It should go without saying that the strategies you implement must be appropriate to the abilities of the child, their age and the stage in their development. 
Developmental stage
Just as you use the relevant approved learning framework to assist in the planning of your educational program, you should also use it to guide the behaviour support and strategies you intend to use. 


The national approved learning frameworks are:
Belonging, Being and Becoming: The Early Years Learning Framework for Australia – this framework outlines the principles, practices and outcomes for successful development and learning of a child from birth to five years old and includes the transition to school. More information can be found at: http://education.gov.au/early-years-learning-framework 
My Time, Our Place: Framework for School Age Care in Australia – this framework supports the continued development of learning and development of children during school age using best practices of learning through play and leisure based activities that are appropriate to the individual’s needs, abilities and interests. More information can be found at: http://education.gov.au/my-time-our-place-framework-school-age-care-australia
You will have to consider one or a combination of the developmental stages in children when developing your support strategy:
Infancy – this is the period from birth to approximately two years. The major features of infancy are rapid growth, motor development, vocal development, and cognitive and social development
Early childhood – from two years old until around the age of eight. Features of this stage of development include learning through play and experiential learning
Childhood – this marks the period from around the age of seven or eight until puberty; children are in full time education and developing mentally and socially
Adolescence – begins around the onset of puberty and ends when the individual is considered sufficiently mature to behave appropriately within an adult environment and take responsibility for their actions and behaviour. Features of this period are physical, psychological and behavioural changes.
[bookmark: _Toc414787538]Physical and psychological stages of human development
	Infancy (birth to two years)

	Physical elements
	Psychological elements

	Growth – babies experience rapid growth from birth and should be weighed and measured frequently by relevant health workers
	Inherent reflexes for nourishment and against danger

	Motor development - co-ordination in terms of reaching, holding, crawling, standing, walking, kicking etc.
	Awareness of shape, depth, direction and distance

	Vocal development – crying, laughing, making noises and sounds.
	Rapid advance in recognition and recall memory – such as recognising their mother’s face, and an awareness of object permanence (that objects exist beyond themselves and are permanent structures, such as doors and cupboards etc.)

	Development of senses – sight, hearing, touching, tasting and smelling
	Emotional reactions such as surprise, distress, contentment, excitement in early infancy which advances to other emotional states such as anger, fear and sadness

	Require assistance to perform all functions. Totally dependent on parents/carers
	Social and emotional attachments are forged with their mother or primary care giver and emotions such as love, trust and dependency emerge



	Early childhood (two to eight years)

	Physical elements
	Psychological elements

	Continued growth
	Learning through play and experiential learning and becoming more autonomous

	Improved motor development – walking, running, catching, throwing, kicking, learning to ride a bike and perform other physical activities that require advanced co-ordination
	Learning to speak 

	Toilet training and being able to control their bodily functions
	Learning to read and write

	Eating autonomously
	Developing social skills and the ability to share with others through kindergarten and group activities

	Still require assistance with the majority of functions
	The bond between parents/carers is enhanced



	Childhood (eight years to puberty)

	Physical elements
	Psychological elements

	Continued improvement in gross and fine motor skills as a result of neurological changes which increase reaction times
	Attending school which stimulates and develops social skills

	
	Neurological changes assist in improving logic and reasoning skills which develops their command of language and vocabulary as well as numeracy skills

	
	Increased ability to absorb, store and retrieve information (as demonstrated by remembering song lyrics, playing computer games, playing musical instruments, learning dance routines, and being able to write meaningful stories

	
	Heightened awareness of peers and their own place in the social context. Start to compare themselves to others in order to understand themselves

	
	Greatly affected by bullying and adverse social and/or domestic situations



	Adolescence (puberty to early adulthood)

	Physical elements
	Psychological elements

	Changes in hormones initiate puberty – sexual maturation and a physical change both internally and externally
	Cognitive changes include increase and awareness in emotions, particularly towards the opposite sex

	Growth spurts – weight, height, muscle mass
	During adolescence most individuals develop the ability to move from thinking concretely or in black and white, to comprehending abstract concepts such as what might be possible and thinking logically and laterally



Child’s ability
Whilst most children naturally develop at the rate described above, you will find that some children do not and as such all children’s abilities differ. Very often inappropriate behaviour is found in children whose abilities differ significantly from those expected by a certain age. You might find that you need to use strategies to support behaviour that would usually be used for a younger or older child. For instance, using the scenario of Megan as an example, a time-out card would usually be an appropriate strategy for a 12 year old but Megan has developed psychologically beyond her years and is able to think laterally to manipulate the use of the time-out card not when she needs it but when she wants to avoid completing a task. She is also able to “perform” the behaviour that would warrant time-out so that educators would allow her to use the strategy.
You must take the child’s abilities into account when providing them with strategies to support the management of their own behaviour; if they cannot access the support, either physically or psychologically, they will be force into a negative emotional state which will only act to maintain the inappropriate behaviour.
[bookmark: _Toc421185433]Input from the child where appropriate
Following on from the paragraph above, it is important to include input from the child when determining strategies to support their behaviour because they will have a good idea as to what will encourage and inspire them to work hard to modify their behaviour. You should be careful not to allow them to take control of the plan and should consider that their suggestions may be too simple and easy to achieve without having a significant impact on developing cooperative behaviour, particularly if there are rewards involved. 
The advantage of including the child’s views is that they will be able to tell you what definitely will not work and what will be detrimental to their behaviour. For example, you might think that giving them a peer mentor will help them manage their own behaviour in group activities; the child might be completely embarrassed at having a contemporary in effect tell them what to do and the strategy will put them in a negative emotional state thus encouraging inappropriate behaviour.
[bookmark: _Toc421185434]Input from the child’s family and others involved in caring for the child
As previously stated, the support of the child’s family is absolutely essential in modifying their behaviour. They should be involved in the development of the plan as they know the child better than anyone else involved and can offer insight into strategies that work at home. They may also be against some of the strategies you suggest, such as reward schemes or specific consequences for poor behaviour. 
The family and others involved in caring for the child should be aware of all the strategies and targets in place so that they can help the child to understand the plan and the reasons for it. They should also be fully aware of and support the agreed consequences should the child not meet their targets, both in the short and long-term so that both the authority at home and within the educational/care environment have the same stance and cannot be played off against each other. If the family do not support the provider and do not follow up incidents of inappropriate behaviour at home the child will probably continue to behave inappropriately. Equally if there are no boundaries at home and behaviour is an issue, if the parents/carers do not implement the strategies the improvement within the educational/care setting will be slow.
Frequent updates on progress should be given to the family so that they can discuss it with their child. Children usually want to please their parents/carers and revel in praise so it is important that family have input and understanding of what their progress looks like and understand what you are telling them in relation to the support plan.
[bookmark: _Toc421185435]Relevant cultural practices for responding to behaviour
When determining strategies to support and respond to behaviour it is important to consider the cultural practices of the child and their family so as not to breach ethical beliefs and codes of practice. Australia has a diverse population and culture with many different religions and belief systems operating in harmony in all educational/care settings. These should be taken into account when responding to both appropriate and inappropriate behaviour. For example, if rewarding improvement in behaviour in the canteen with a special meal, you should consider any religious dietary requirements for the child involved, such as not serving pork to a follower of Islam.


There are a plethora of cultural practices that should be considered, the following are just a few examples:
Prayer times
Dietary requirements
Clothing requirements
Religious observances.
[bookmark: _Toc421185436]United Nations Convention on the Rights of the Child
In 1989 governments across the world came together to sign up to the UN Convention on the Rights of the Child that set out for the first time a unique set of human rights specifically for children. The convention contains over 50 articles that state how children can expect to be treated in terms of their civil, political, economic, social and cultural rights irrespective of their circumstances and where they are in the world. You should consider the rights of children when developing strategies to manage their behaviour and consequences for inappropriate behaviour.
The following summary of the convention is taken from the Unicef website and can be found at: http://unicef.org.uk/Documents/Publication-pdfs/UNCRC_summary.pdf 
Article 1
Definition of the child – everyone under the age of 18 is entitled to all the rights under the Convention.
Article 2
Non-discrimination – every child is entitled to the rights of the Convention irrespective of their ethnicity, gender, religion, language, abilities, opinions, family background or any other status.
Article 3
Best interests of the child – must be the top priority in all decisions made and actions taken affecting children
Article 4
Implementation of the Convention – governments must take all possible steps to implement the rights within the Convention by passing laws and creating systems that promote and protect children’s rights.
Article 5
Parental guidance – parents/carers have the right and responsibility to provide guidance and direction for their children that enables them to access and enjoy their rights. As they grow up parents/carers should recognise and encourage the child’s capacity to make their own decisions.
Article 6
Every child has the right to life.


Article 7
Birth registration and care – every child should be registered at birth with name and nationality and has the right to know and be cared for by their parents.
Article 8
Every child has the right to an identity – governments must protect the name and nationality from being changed unlawfully.
Article 9
Separation from parents – children must not be separated from their parents unless it is in their best interests.
Article 10
Family reunification – if a child is separated from their parents in a different country governments must respond quickly and considerately if they apply to live together in the same country.
Article 11
Abduction – governments must do all they can to prevent children being taken out of their own country illegally by parents or other relatives, or being prevented from returning home.
Article 12
Expression of views – every child has the right to express their views, feelings and wishes in all matters that affect them and to have these views taken seriously.
Article 13
Freedom of expression – every child has the right to express their views and thoughts freely as long as it is lawful.
Article 14
Freedom of thought, belief and religion – every child has the right to their own beliefs and religion.
Article 15
Freedom of association – every child has the right to associate and socialise with other children and join groups and organisations as long as it is lawful.
Article 16
Right to privacy – every child has the right to expect that the law will protect their home and family life.
Article 17
Access to information – every child has the right to access reliable information from a variety of media and must also be protected from media that could harm them.


Article 18
Parental responsibilities and state support – both parents are responsible for the care of their children and must always act in the child’s best interests. Governments must provide support services for parents that need assistance to do so.
Article 19
Protection form violence, abuse and neglect – governments must take all necessary steps to ensure children are protected from violence, abuse and neglect from their parents and/or anyone else involved in their care.
Article 20
Looked after children – if a child cannot live with their parents the government must provide them with special protection and support that respects the child’s culture, language and religion.
Article 21
Adoption – governments must ensure adoption processes are safe, lawful and in the child’s best interests. Children should only be adopted outside their own country if they cannot be placed with a suitable family in their own country.
Article 22
Refugee children – governments must provide refugee children with appropriate protection and support to enable them to access their rights. Governments must also help children who have been separated from their parents to be reunited with them.
Article 23
Children with a disability – every child with a disability has the right to enjoy a full and decent life with dignity and as much independence as possible and to play an active part in the community. Governments must support disabled children and their families to achieve this.
Article 24
Health – every child has the right to be healthy and governments must provide good quality health care, clean water, nutritious food, a clean environment and education on health and well-being. Richer countries must help poorer countries to achieve this.
Article 25
Treatment in care – if a child has been removed from their home for the purpose of care of protection they have the right to a regular review of their treatment and care.
Article 26
Social security – every child has the right to benefit from social security including financial support and other benefits for families in need.
Article 27
Standards of living – every child has the right to an adequate standard of living their meets their physical and social needs and development. Governments must support families who cannot afford to do so.
Article 28
Education – every child has the right to an education. Primary schools must be free of charge and various forms of secondary education must be available to all children. 
Article 29
Aims of education – education must develop the whole child and must encourage the child’s respect for and understanding of human rights, their parents, their own and other cultures and the environment.

Article 30
Minority groups – every child has the right to learn and use the language, customs and religion of their family.
Article 31
Recreation – every child has the right to play, relax and participate in a diverse range of cultural and artistic activities.
Article 32
Child labour – children must be protected from economic exploitation and work that is hazardous to their health, development or education. Governments must set minimum ages of children to work and maximum hours of work to ensure conditions are safe and appropriate.
Article 33
Drug abuse – governments must protect children from the illegal use of drugs and being involved in the production and/or distribution of drugs.
Article 34
Sexual exploitation – governments must protect children from all forms of sexual abuse and exploitation.
Article 35
Abduction, sale and trafficking – governments must protect children from being abducted, sold or trafficked to a different place in or outside their own country.
Article 36
Other forms of exploitation – governments must protect children from all other forms of exploitation.
Article 37
Inhumane treatment and detention – children must not be tortured, sentenced to the death penalty, or suffer other cruel and degrading treatment or punishment. Children should be arrested, detained and/or imprisoned only as a last resort and for as short a time as possible. They must be treated with respect and care, allowed to keep in contact with their family and must not be imprisoned with adults.
Article 38
War and armed conflicts – children under the age of 15 must not take part in war or join the armed forces. Governments must do all that they can to support and protect children affected by war and armed conflicts.
Article 39
Recovery from trauma – children who have suffered neglect, abuse, exploitation, torture or who are victims of war must be appropriately supported to recover and be reintegrated into normal society.
Article 40
Juvenile justice – children accused of breaking the law have the right to a fair trial and legal assistance that takes into account their age. Governments must set a minimum age of criminal responsibility and must support those that have gone through the judicial system to be reintegrated into society.
Article 41
Higher national standards – if a nation has laws and standards that supersede the Convention, these must be upheld and respected.
Article 42
Knowledge of rights – governments must be proactive in ensuring that children and adults know about the rights of the Convention.
Articles 43 to 54
The remaining articles set out how adults and governments must work together to ensure that all children can enjoy their rights and live happy, healthy and prosperous lives.
[bookmark: _Toc421185437]Code of ethics
You have set out guidelines and expectations for behaviour within your organisation that are possibly based on basic human rights. The support plan for each individual child and the strategies used should reflect your organisation’s philosophy and code of ethics which should include all of the relevant rights of the child within the United Nations Convention documented above. The nature of your organisation and the children you care for will determine the articles that are included within your code of ethics.
Most organisations that care for children will include the following in their code of ethics:
All decisions and actions are taken in the best interests of the child
All children are free from discrimination
Parents/carers have the right and responsibility to provide guidance and direction for their children
Every child has the right to life
Every child has the right to an identity
Every child has the right to express their views, feelings and wishes in all matters that affect them and to have these views taken seriously
Every child has the right to express their views and thoughts freely
Every child has the right to their own beliefs and religion
Freedom of association
Right to privacy
Access to information
Protection form violence, abuse and neglect
Every child has the right to an education
Education must develop the whole child and must encourage the child’s respect for and understanding of human rights, their parents, their own and other cultures and the environment
All children must be protected from exploitation of any kind
Children who have suffered neglect, abuse, exploitation, torture or who are victims of war must be appropriately supported to recover and be reintegrated into normal society
Children should be educated on their rights under the United Nations Convention.


[bookmark: _Toc421185438]Liaise with appropriate authorities and referral bodies 
Dependent on the extent of the inappropriate behaviour the child is demonstrating and the level of specialist knowledge and resources within your organisation, you may need to seek advice from relevant authorities and/or make referrals to external agencies and bodies for further support. The authorities with which you liaise will depend upon the behavioural issues exhibited, the age, abilities and needs of the child, and the funding available to you.
Appropriate authorities and referral bodies may include:
Educational psychologists
Child and adolescent mental health workers
Health professionals – these referrals may not necessarily directly related to strategies within your educational/care setting but the results will have a significant impact on the development of cooperative behaviour, for example:
dental – the child may have issues with their teeth that are causing discomfort which in turn leads to lack of concentration and disruptive behaviour
hearing – the child may not be able to hear properly which is causing issues in following instructions
vision – the child may require assistance with their eyesight which is impeding their ability to read instructions on the board or complete tasks as instructed
speech – the child may have a speech impediment that is preventing them making a verbal contribution to the group that requires specialist therapy
any number of physical impairments that require referral to a relevant health professional
dietician – the child’s diet may be affecting their attention and concentration
Law enforcement – for example a child may be displaying aggressive and physically violent behaviour, causing damage to property, stealing etc. that preventative advice from a police officer might correct
Social services :
the family may already be involved with social services and the key worker should be asked to make a contribution to the support plan and to be made aware of the issues in the educational/care setting
there may also be concerns regarding the family environment or disclosures made by the child during the developmental stage of the support plan that need to be reported to social services as a safeguarding measure.
You may not need to involve any external agencies if the behavioural concerns are confined to your organisation. 
[bookmark: _Toc421185439]Relationship based strategies 
Allowing children the opportunity to critically reflect on their own behaviour and actions and consider how it has affected and/or harmed others is a truly enlightening way for them to understand why their behaviour is unacceptable. 
A big part of developing cooperative behaviour is not just the child understanding and managing their own emotions and behaviour but understanding how their behaviour and emotions affect others around them. It is incredibly important for them to develop self-awareness and reflect on their actions and behaviour and it is also important to seek feedback from others in order to gain a full perspective of the impact of their behaviour and emotions on others.
Listening to feedback from peers about their own displays of emotion and behaviour can be quite an emotive process for some children and it should be handled sensitively and privately. Restorative approaches are quite powerful and meaningful in these circumstances.
[bookmark: _Toc416333921]Restorative justice
Restorative justice is actually an approach to criminal justice where the emphasis is not on punishment but on acknowledging and repairing the damage that has been caused. It focuses on the needs of both the victim and the offender, where the two come together to agree a resolution to the matter. Resolutions can be incredibly innovative and enlightening and can build and strengthen relationships and help to modify poor behaviour.
It works just as well in community situations such as educational and care provisions. A restorative meeting or conversation takes place when a child or a group of children have caused harm or offence to another child or group of children, or indeed an adult involved in the caring of the child. It is a controlled conversation in a calm environment that is mediated by an adult. Ground rules are set at the beginning by which all parties around the table must abide in order for the conversation to run smoothly. 
The idea of the restorative meeting is to enable those that have been harmed or offended to explain to the child that has caused the harm how their behaviour made them feel and why. It also gives the child that has caused the harm to explain to the person they harmed how they felt and why they behaved the way they did. It gives both parties the opportunity to reflect on their emotional responses to the situation and think about what they could have done differently. It also gives both parties the opportunity to tell each other what they need from the other person to repair the situation and what they need to do themselves to resolve the matter.
Restorative meetings can be quite powerful when two people from the same learning/caring environment come face to face to discuss their emotions and feelings. Often the true extent of the harm caused and the emotions felt are not realised until discussed directly with those involved. Often the person who has caused the harm has little or no idea of the impact their behaviour and emotions have had on others and it can be a sincere and honest lesson learned for future behavioural and emotional responses. 
Restorative meetings cannot be forced upon individuals, especially children; the conversations must be honest in order to be meaningful and truly restore the harm that has been caused. If one of the parties is reluctant to take part they are unlikely to say what they really feel which will render the meeting useless. Talking openly about feelings is quite a difficult concept to grasp and get involved but it can be a truly liberating and enlightening experience for all involved. Even for the adult chairing the meeting, particularly if you are the key worker of the child or children involved as it gives you more of an insight into their psyche and helps you understand their behaviour further. Whilst the outcome of the meeting is ultimately up to those involved, by acting as mediator you can subtly steer the conversation to ensure that the result is satisfactory to you as their key worker. 
It is worth taking time to consider practical aspects to a restorative meeting in order to make it as successful as possible, such as:
Time – when are you going to hold the meeting? 
how long after the incident has occurred – too soon and emotions may not have settled sufficiently to have a rational conversation and/or each party may not have had enough time to reflect on their emotions. Too long and the impact of the behaviour may have been forgotten
time of day – at the end of a busy day and parties may not give their full attention. You should also take into account key times in the day when the parties involved want or need to be participating in certain activities
restorative meetings can go on for some time depending on the amount of people involved, the extent and severity of the incident up for discussion, and the personalities of those involved. Ensure you schedule plenty of time so the meeting is not rushed or you run out of time and a resolution is not reached
in or out of curriculum time – taking children out of activities/lessons at the same time might cause them embarrassment, but taking them out of recreational/free time might also cause resentment and inconvenience
 Location – practical things to consider include:
size of the room – is it big enough for the number of people involved?
furniture in the room:
is there a table and is it an appropriate size and shape?
are there enough chairs and are they sufficiently comfortable?
if there are windows in the room are there blinds to keep prying eyes out?
temperature of the room – if the room is too hot or cold it will be a distraction
noise:
 if the room is on a thoroughfare people passing are likely to be a distraction
sound travels, particularly if the conversation gets heated and voices become raised – you don’t want other children to hear the discussion
Set up of the room – you want those involved to be as comfortable and at ease as possible. Consider:
the shape of the table – all parties involved need to be able to see one another clearly
where the mediator is going to sit – usually at the head of the table in order to convey impartiality
where you want the parties involved to sit:
this is quite simple if there are only two people as you would naturally sit them opposite each other
if both the harmed and the harmer are groups of people similar in size would you sit them in their respective groups on each side of the table or would you split them up so they are disbanded?
If there is only one person that has been harmed and a group of people that have caused the harm how would you seat them? Seating the group opposite the individual could compound the harm that has already been caused due to the impression of strength in numbers
talking piece – during a restorative meeting, one of the fundamental rules is that only one person talks at once. Sometimes children find this hard to comply with when someone says something to which they totally object but have to remain silent and listen. Having a talking piece, any object of your choice, that is held by the speaker whilst making their contribution, is a visual reminder to the rest of the group that they must remain silent when they are not holding it
Minutes – all restorative meetings should be recorded and minutes held on the file of each child involved. Are you going to make the notes or are you going to request administrative support from a colleague?


Disturbances – restorative meetings should be private and uninterrupted affairs since the people involved are discussing personal feelings and emotions and they do not want their peers barging in on the conversation. Interruptions also disrupt the flow of the discussion and can have a negative impact on the outcome. Put a sign up on the outside of the door saying “Meeting in progress. Do not disturb.”
All these things may seem quite trivial but you must respect the fact that you are asking children and potentially your colleagues to reveal their personal feelings and emotions to one another. You should make the experience as calm and valuable as possible. Not only that, if they have a positive experience of a restorative meeting they are more likely to engage in the process again and recommend it to others.

Questions for restorative meetings
As chair of the meeting you should have a standard set of questions that you ask to both the person who has been harmed or offended and the person that has caused the harm or offence. The questions centre on thoughts, feelings and emotions before, during and after the incident, rather than the actual behaviour or action itself. The following template is a guide and can be adapted for your own purposes.
	Restorative meeting 
Guide for chairpersons

	Opening:
· Introduce yourself and your role in the organisation (if necessary)
· Inform all parties that you are only there to chair the meeting and are totally impartial
· Explain the purpose of the meeting – an incident has occurred that has affected all the parties involved in some way and you are all here to resolve the matter
· Inform everyone that they will all have an opportunity to speak but must wait until it is their turn and must not talk over or interrupt anyone else whilst they are speaking
· Explain the presence of the minute taker (if you have one) is to record the conversation
· Reassure all parties that the meeting is private and whatever is said during the meeting will not be repeated to other parties
· Encourage honesty and transparency.

	Questions:
1. What happened?
2. What were you doing before it happened?
3. What were you thinking before it happened?
4. How did you feel before it happened?
5. What were you thinking when it was happening?
6. How did you feel when it was happening?
7. What did you do after it happened?
8. What were you thinking after it happened?
9. How did you feel after it happened?
10. What do you think about what happened now?
11. How do you feel now about what happened?
12. How do you think other people felt about what happened?
13. Who has been affected by what happened?
14. What could you have done differently?
15. What do you need to do to resolve the matter?
16. What do you need others to do to resolve the matter?



It is up to you, or indeed the parties involved, who starts the speaking. If the incident was quite serious and affected a large number of people, the answer to the question that asks, “Who has been affected by what happened?” can have quite a significant impact on the understanding of the parties involved, particularly if you make a visual representation of the all those affected, either by writing a list of names or drawing a diagram. 
[bookmark: _Toc416333922][bookmark: _Toc421185440]Example of a restorative meeting
Henry and Jason are eight years old and in the same class/group. They are usually good friends and work well together in class. Henry, however, is a perfectionist and gets highly frustrated with himself if the quality of a piece of work is below his expectations; his usual response to this frustration is to tear up his own work. 
They are participating in a creative activity in which each individual in the group is using open-ended materials to create their own collage. The group have been working on their collages for four sessions and Henry has particularly put a great deal of effort into his creation and is very pleased with the near completed result. Jason accidentally knocks a pot of paint over Henry’s collage and ruins it. Before Jason realises what he has done Henry screams and then punches Jason repeatedly until the educator intervenes. 
As his key-worker, you know that whilst Henry is prone to damaging his own work he has never physically attacked anyone or shown aggression towards others. You also know that Henry adores Jason and will be incredibly upset that he has hurt him. Jason is also very understanding of Henry’s tendency to strive for perfection and he knows how proud Henry was of the collage – you know that Jason will be very upset that he has ruined it. You suggest that a restorative meeting would be a possible way forward. Both Henry and Jason agree. 
Parties involved in the restorative meeting could include:
Henry
Jason
Child/children that saw it.


Questions to Henry
	Questions
	Potential responses from Henry

	What happened?

	Jason knocked paint all over my collage so I hit him.

	What were you doing before it happened?
	I was choosing the last bits of material to finish it and when I turned back to it Jason knocked the paint pot over onto it.

	What were you thinking before it happened?
	I’d spent ages on that collage and I’d told my dad all about it and he couldn’t wait to see it (Henry’s parents are separated and his father works away but was coming home at the end of the week to see him). Jason had ruined it.

	How did you feel before it happened?

	Really mad.

	What were you thinking when it was happening?
	I wasn’t. I was just so mad with him.

	How did you feel when it was happening?
	Better.

	What did you do after it happened?
	The teacher pulled me of Jason and I went to sit in the chill-out room.

	What were you thinking after it happened?
	I thought I was in trouble. And I thought that I had hurt Jason.

	How did you feel after it happened?

	Really bad. Worried about what my dad would say and whether Jason would still be my friend.

	What do you think about what happened now?
	Jason didn’t mean to knock the paint over and I shouldn’t have hit him.

	How do you feel now about what happened?
	Sorry. Like an idiot as well.

	How do you think other people felt about what happened?
	Jason was probably scared. The rest of the class might have been, too.

	What could you have done differently?
	Not hit Jason. Asked the teacher to help save the collage.

	What do you need to do to resolve the matter?
	Say sorry to Jason.

	What do you need others to do to resolve the matter?
	I want Jason to still be friend and accept my apology.


Questions to Jason
	Questions
	Potential responses from Jason

	What happened?

	Henry went mad and started smacking me.

	What were you doing before it happened?
	I was just picking my paintbrush up off the floor because I’d dropped it.

	What were you thinking before it happened?
	What I was having for dinner.

	How did you feel before it happened?
	Fine.

	What were you thinking when it was happening?
	 Why my friend was attacking me.

	How did you feel when it was happening?
	Scared. Shocked.

	What did you do after it happened?
	Went to the medical room for a while and sat quietly.

	What were you thinking after it happened?
	That I didn’t mean to knock the paint over and wanted to tell Henry that I hadn’t meant to ruin his collage.

	How did you feel after it happened?

	Confused and a bit annoyed with Henry.

	What do you think about what happened now?
	I can understand why Henry was annoyed with me but he didn’t need to beat me up.

	How do you feel now about what happened?
	Sad that we’re not friends anymore. And sorry that I ruined his collage.

	How do you think other people felt about what happened?
	I think the rest of the class were shocked because Henry isn’t normally like that.

	What could you have done differently?
	I don’t know because I didn’t mean to knock the paint over. I could have put it further onto the table instead of on the edge and then I might not have knocked it off.

	What do you need to do to resolve the matter?

	I want to try and help Henry fix the collage.

	What do you need others to do to resolve the matter?
	I’d like Henry to say sorry because he shouldn’t have hit me.



Questions to other children
	Questions

	Potential responses from other children

	What happened?

	Henry just started Jason for no reason.

	What were you doing before it happened?
	I was colouring in my collage.

	What were you thinking before it happened?
	I was deciding what colour to use next.

	How did you feel before it happened?
	Happy.

	What were you thinking when it was happening?
	 That Henry only normally gets angry with himself and his work.

	How did you feel when it was happening?
	I was scared and surprised.

	What did you do after it happened?
	I tidied the mess away from the paint.

	What were you thinking after it happened?
	Whether Jason was alright and whether Henry would have to see the principal.

	How did you feel after it happened?

	A bit worried in case Henry does it again.

	What do you think about what happened now?
	That Henry went over the top.

	How do you feel now about what happened?
	Still a bit worried in case Henry does it again.

	How do you think other people felt about what happened?
	Everyone was really shocked. We all talked about it at recess.

	What could you have done differently?
	I don’t think I could.

	What do you need to do to resolve the matter?
	I’d like to see Jason to make sure he’s alright.

	What do you need others to do to resolve the matter?
	I need Henry to promise that he’ll never do that again.



In this sort of scenario, where the incident is quite serious and a number of people have been involved, it is useful to leave the question about who has been affected until the end for all parties involved to answer collaboratively because often each party has a different view on who was affected and why, and it has a greater impact when combined.
	Questions
	Potential responses from all parties

	Who has been affected by what happened?

	· Henry
· Jason
· The other children in the class
· The class teacher
· The medical room attendant
· Henry’s key worker
· Henry’s parents/carers and family members
· Jason’s parents/carers and family members
· The parents/carers of the other children in the class



You can see that the emotions and needs of all of the parties involved are quite similar, each one feeling empathy for each other and wanting to try and repair the situation themselves. Restorative meetings can also reveal personal issues that are contributing to inappropriate behaviour to which you as a key worker can respond in a supportive manner.
Once you have established all of the strategies you intend to use in the personal support plan you need to document and store it according to organisational policy and ensure all involved have access to it and understand what is expected of them in its implementation. There is an example of a personal support plan on the following page using the Megan scenario from previous chapters to give you an idea of what can be included in the document.



[bookmark: _Toc421185441]Example personal support plan
	Personal support plan

	Name of child: MEGAN HARRINGTON

	Behaviours/issues of concern
	Punctuality – Megan is around 30 minutes late most mornings
Attendance – Megan misses so much school due to exclusions, truanting, poor punctuality, and genuine illness that she has huge gaps in both her short and long-term knowledge and understanding
Attention seeking behaviour – Megan gets very little adult attention at home and as such draws attention to herself in class by shouting out, getting out of her seat, and causing conflict by refusing to do as instructed. The more she is challenged the louder she gets. She will never back down if confronted and gets so angry that she shouts at the teacher and knowing that she will be in serious trouble then walks out of the class and often off site.
Making comments about peers – Megan will often comment on contributions made by other children, sometimes quite nasty, that cause confrontations with others.
Specific hot spot areas are Maths and Italian.

	Long-term objective(s)
	Attend all lessons and complete all work as instructed.
Remain on site and deal calmly and sensibly with any incidents of inappropriate behaviour.

	Short-term objectives
	1. Attend on a daily basis and on time
Strategies to use:
Contact key worker if Megan does not arrive at your lesson/activity and is marked as present on the morning/afternoon register
Key worker will make phone calls home on every absence and follow organisational policy regarding absences
Praise her when she does arrive on time
If she arrives late acknowledge her arrival subtly. 
DO NOT use:
If she arrives late do not comment on it or give cause for confrontation. Where possible, continue the lesson/activity as if she had not interrupted it.

	
	2. Be fully equipped on a daily basis
Strategies to use:
Tutor to check her equipment at morning and afternoon registration.
If lacking any equipment, tutor/teacher/key worker to provide her with it and record it as per organisational policy.
Praise her genuinely when she has all of her equipment.
DO NOT use:
Do not chastise her or make it into a problem.

	
	3. Do not shout at teachers/members of staff
Strategies to use:
Remain calm at all times.
When she is being disruptive try as far as practicable to ignore her.
When you cannot ignore her any longer, contact her key worker to have her removed.
Record all incidents as per organisational policy.
DO NOT use:
Do not enter into a dialogue with her when she answers back.
Do not appear shocked by her behaviour even when it is highly inappropriate – it fuels her enthusiasm to cause further shock.
Do not raise your voice – she will out do your attempt.

	Acceptable alternative behaviours
	Encourage her to leave the classroom to avoid her losing her temper even if she has undermined your authority and instruction but report it immediately to her key worker.
Tolerate a lack of equipment and lend it to her if necessary.
Tolerate shouting out to a certain extent to avoid confrontation.

	Cultural considerations
	Megan is from a travellers’ background.


	Strengths
	Megan is good at sporting activities and practical tasks.
She is good with younger children.
She likes helping adults in practical tasks.
She is intelligent, articulate and confident. She would be a successful addition to a debate team if she could control her behaviour.

	Other relevant information
	Megan’s mother is heavily medicated for epilepsy, has bi-polar disorder and rarely leaves the house. Her father is disabled with a back injury, has severe arthritis and his mobility is limited. He is also the carer of the mother. The parents are difficult to contact. Megan has to do a lot of housework and cook her own tea, and her parents’, due to their disabilities. This causes a lot of arguments within the household because 
Megan often refuses to comply with their instructions as she does not think it fair. Megan is quite violent towards her parents at home if they ask her to do anything she doesn’t want to do.
Megan had recently found out that her father is not her natural father and that her real father wants to get in touch with her. 
Megan is understandably upset and quite angry about this revelation. 
Megan is quite violent towards them at home if they ask her to do anything she doesn’t want to do.
Her ambition is to become a dog breeder.

	Report all incidents and concern to:
	Name of key worker – give contact details

	Review date
	Weekly.




[bookmark: _Toc421185442]Activity 3B
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[bookmark: _Toc421185443]Example template for personal support plan
	Personal support plan

	Name of child: ……………………………………………….

	Behaviours/issues of concern
	




	Long-term objective(s)
	



	Short-term objectives
	1.
Strategies to use:


DO NOT use:


	
	2.
Strategies to use:


DO NOT use:


	
	3.
Strategies to use:


DO NOT use:





	
	4.
Strategies to use:


DO NOT use:


	
	5.
Strategies to use:


DO NOT use:


	Acceptable alternative behaviours
	



	Cultural considerations
	



	Strengths



	

	Other relevant information
	







	Report all incidents and concern to:
	

	Review date
	



[bookmark: _Toc421185444]4. Implement and monitor behaviour plan
4.1. 	Support the child to understand specific expectations for behaviour
4.2. 	Inform all those involved in implementing and reinforcing the plan of its rationale, limits and strategies
4.3.	Minimise as far as possible, factors that may lead to or maintain inappropriate behaviour
4.4.	Support colleagues to implement the plan effectively and consistently
4.5.	Review child’s behaviour against the plan and modify where necessary in consultation with colleagues, family members and others caring for the child
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4.1 [bookmark: _Toc421185445]– Support the child to understand specific expectations for behaviour
[bookmark: _Toc421185446]4.2 – Inform all those involved in implementing and reinforcing the plan of its rationale, limits and strategies
[bookmark: _Toc421185447]4.3 – Minimise as far as possible, factors that may lead to or maintain inappropriate behaviour
[bookmark: _Toc421185448]Implementing and communicating the plan
You have developed a support plan to develop cooperative behaviour of a particular child in your care and you now need to ensure that all potential barriers to its success are removed. It is likely that the child will have relapses of inappropriate behaviour all by themselves so your role is to ensure all measures are taken to prevent anybody or anything else putting obstacles in the child’s way. This is where good effective communication is vital. The plan is documented and should be stored where all those that are involved in the plan (everyone who has contact with the child) can gain easy access at any point. 
People with whom you need to communicate the plan will include:
The child
The child’s parents/carers
Other individuals caring for the child outside your organisation
All those people in your organisation who have contact with the child which might include:
teachers/activity leaders who are in charge of the child for prolonged periods of time
tutors who see the child on a daily basis
mentors who work intensely on behaviour management
your line manager/senior management to reinforce the gravity of the situation 
heads of departments/areas who are accountable for behaviour management, resource allocation and staffing allocations within their department/area
staff that run extra-curricular activities in which the child may be involved
safeguarding officer if applicable
attendance officer if applicable
administration and support staff who come into contact with the child on a regular basis but usually during unstructured time frames such as before and after hours, during recess and during lunch, such as:
receptionists
attendance officer
IT support
site staff
recreation supervisors
kitchen/canteen staff
External agencies working with the child.
[bookmark: _Toc421185449]Communicating the plan to all involved
Dependent on how many people and agencies are involved in the support plan, you might need to hold a number of meetings to ensure that all involved understand the purpose of the plan, the strategies adopted, and the reporting procedures to monitor the progress of the child against the plan.
As you can see from the list above it might not be appropriate or logistically viable to hold a meeting for all involved at the same time, for example, the administration staff would not necessarily need to know the content of the plan in as much detail as the class teacher or mentor, but would still need to know what to do if they encountered the child behaving inappropriately. In the case of Megan from the scenario in chapter 3, all staff would need to be told to contact the key worker immediately if they came across Megan wandering the corridors in lesson time or trying to leave the site, and not to confront her.
Face to face meetings with the child, family and other important people
It is imperative that you hold face to face meetings with the child and their parents/carers and any other people that play a critical role in supporting the child so that everyone fully understands the rationale behind the strategies and the limits of the support. It is also vital that the child understands the specific expectations of their behaviour and that they know what good behaviour looks like. 
You need to support the child to understand your expectations about their specific behaviour by discussing the following points within the meeting:
The specific behaviour they exhibit that is a concern
The reasons the behaviour is a concern, for example how it breaches the organisational philosophy and the guidelines for behaviour
The alternative acceptable behaviour they should exhibit
The long-term objectives
The short-term objectives
The strategies you and the organisation intend to use to support the achievement of the objectives
The strategies you expect the child to use to manage their own behaviour to meet the objectives
The boundaries and limits of tolerance you and the organisation can afford the child
The consequences of not meeting objectives and maintaining inappropriate behaviour
The positive aspects and strengths of the child of which you are proud and encourage more of
Who the child should report all problems and incidents to and when
How and when you will communicate progress and incidents to the parents/carers
Potential rewards and recognition for improved behaviour
When the plan will be reviewed.
Communicating the plan to others involved in caring for the child
How you communicate the plan to others involved will depend upon the structure and nature of your organisation and also the amount of people involved and the depth of understanding they require. It will also depend upon the gravity of the situation and any safeguarding and health and safety issues related to the child’s behaviour.
Methods of communicating the plan may include:
All staff emails
Emails to specific members/groups of staff
Emails to external agencies working with the child and family
Hard copies of the plan disseminated to relevant people involved
Meetings
Staff training sessions
Telephone calls
Conversations in person – you may find that this method will be required for personnel such as support staff who do not have access to technology or company email accounts within your organisation such as lunchtime supervisors and canteen staff
Home visits to parents/carers.
[bookmark: _Toc421185450]Minimise factors that may lead to or maintain inappropriate behaviour 
By communicating the full picture about the child that includes the trigger points and the strategies that should NOT be used to all people involved in supporting the plan and the child, the factors that cause the inappropriate behaviour should be avoided.
[bookmark: _Toc421185451]Activity 4A
[image: ]

[bookmark: _Toc421185452]4.4 – Support colleagues to implement the plan effectively and consistently
[bookmark: _Toc421185453]Supporting colleagues
The plan will only be effective if everyone involved in supporting the child applies the strategies consistently and buys in to the rationale and ethos of the plan. You have taken the time to meet with the child and their parents/carers to ensure that they understand the strategies you expect them to use to manage their behaviour and how they can expect to be managed by all involved in their care and you have also stressed the importance of following these expectations and the consequences for not doing so. The child has the right to expect that adults supporting them will follow the same expectations. Colleagues should be gently reminded that they are modelling appropriate and positive behaviour at all times and that by not adhering to the strategies set out in the plan they are sending mixed messages to the child and are hindering rather than helping the development of cooperative behaviour.
Having communicated the support plan to colleagues you might find that individuals want further information or assistance to understand why you are asking them to manage the child in that specific way. Some might not agree with your strategies and may, for example, think you are being far too lenient on the child. There may be strategies in the plan that contradict the behaviour for learning policy of the organisation. For example, in chapter 1.4 the following procedure for dealing with disruption was outlined:



This policy is to be used across the whole establishment for all children who disrupt lessons/activities. However, in the scenario regarding Megan from chapter three, this policy would be by-passed and instead of the verbal warnings and moving seats, the strategy would be to ignore the disruption as far as possible as the attention the warnings and the moving seats would create would encourage further disruption from Megan. Contacting a member of staff who does not know Megan and who Megan does not trust would cause even more inappropriate behaviour that could potentially lead to Megan being excluded. Some colleagues may object to Megan being treated differently to other children simply because she misbehaves and would argue that it encourages her to maintain the inappropriate behaviour. Individual conversations with these colleagues from the child’s key worker and, if necessary, senior management or the authority who has approved the strategy should take place.
You might find that colleagues simply need training or require equipment and materials to apply the strategies. You should support any individual needs to ensure that the plan is applied effectively and consistently by all. By doing this you are minimising factors that may lead to continued inappropriate behaviour.


[bookmark: _Toc421185455]Activity 4B
[bookmark: _Toc421185456][image: ]
4.5 – Review child’s behaviour against the plan and modify where necessary in consultation with colleagues, family members and others caring for the child
[bookmark: _Toc421185457]Reviewing the plan
Now you have developed and implemented the plan in consultation with the child, family members and others caring for the child, and colleagues, you need to review the progress of the child against the objectives in the plan. It is up to you how frequently you review the plan and this may change according to the progress or regress made by the child. If behaviour is not improving and strategies are not working across all activities and areas in the establishment you will need to call an early review to modify the strategies before the behaviour of the child becomes unmanageable and consequences are extreme and/or serious for the child and/or others around them. 
[bookmark: _Toc421185458]Gathering information
Gathering information regarding the child’s progress is the same process as when you gathered the initial information about their behaviour from all those people who have contact with the child both internally and externally in chapter 2.1. You should also have more incidents and information recorded on the database your organisation uses to track and monitor behaviour because this will have been a required action for colleagues dealing with the child. 
[bookmark: _Toc421185459]Reviewing progress against the plan
When you met with those involved in caring for the child before you developed the plan you will have recorded the information on the following areas of the child’s life:
Family/home life and relevant issues and concerns
Education including academic progress, social development, participation in extra-curricular activities, behaviour, attendance, relationships with peers and adults
Health
Social engagement and recreational activities
External agencies/authorities working with the child and family.
The review process follows the same pattern and in addition to this information you assess how well the child is conforming to the expectations set out in the plan to identify areas of concern and areas of improvement. 
It is a good idea to have the child present at the review to obtain their views on how they are progressing wherever possible and appropriate. You may find that they can explain reasons for the strategies not working in certain areas that the adults involved in their care cannot. For example, there may have been a number of incidents of inappropriate behaviour in a certain activity or lesson which the adult involved in delivering it cannot explain. The child may explain that the adult is not following one of the strategies or not following it correctly. It might be something simple such as the room is too hot or that they cannot see the board properly but the child has not mentioned it to anyone.
[bookmark: _Toc421185460]Modifying the plan
Once you have held the review meeting you can see what is and what is not working for the child within the plan. You should now amend the strategies accordingly to suit the needs of the child and possibly the adults involved in their care. All parties should be clear on the changes and the reasons for the changes, particularly the child. The new plan needs to be communicated to all those involved again and the changes highlighted so that they can amend their approaches accordingly. There may be new or different people involved that require a more in depth appraisal than those that were involved from the start that you should factor into the communication process.
Aspects of the plan that may require modification include:
Changes in family circumstances
Short-term objectives – the child may have already met/exceeded the target or may not be anywhere close. They also may have demonstrated different inappropriate behaviours that need to be addressed
Agencies involved
Referrals to external bodies
The person to whom the child and people involved reports 
People involved in the plan
Methods of reporting
Strategies
Consequences for incidents of inappropriate behaviour
Behaviours of concern
Strengths of the child and improvements made
Other relevant information and new issues raised.



[bookmark: _Toc421185461]Activity 4C
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[bookmark: _Toc421185462][image: ]Skills and Knowledge Activity


Nearly there...
[bookmark: _Toc326743832][bookmark: _Toc330309176][bookmark: _Toc338606027][bookmark: _Toc338792185][bookmark: _Toc348021071][bookmark: _Toc421185463]Major Activity – An opportunity to revise the unit

At the end of your Learner Workbook, you will find an activity titled ‘Major Activity’. This is an opportunity to revise the entire unit and allows your trainer to check your knowledge and understanding of what you have covered. It should take between and 1-2 hours to complete and your trainer will let you know whether they wish for you to complete it in your own time or during the sessions. Once this is completed, you will have finished this unit and be ready to move onto the next, well done!


Congratulations!
You have now finished the unit 'Establish and implement plans for developing cooperative behaviour'.
[image: c:\Users\Sophie\Desktop\ArtWork\Fotolia_10056570_S.jpg]
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These suggested references are for further reading and do not necessarily represent the contents of this Learner Guide.
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http://education.gov.au/national-quality-framework-early-childhood-education-and-care 
http://education.gov.au/early-years-learning-framework 
http://education.gov.au/my-time-our-place-framework-school-age-care-australia 
Australian Government Department of Social Services: 
Inclusion and Professional Support Program: https://www.dss.gov.au/our-responsibilities/families-and-children/programmes-services/early-childhood-child-care/inclusion-and-professional-support-program 
Gilmore Primary School, Chisholme, ACT: http://www.gilmoreps.act.edu.au/our_school/principals_welcome 
Lady Gowrie Child Centre, Brisbane, Queensland: http://gowrieqld.com.au/philosophy/ 
Unicef: http://unicef.org.uk/Documents/Publication-pdfs/UNCRC_summary.pdf 






All references accessed on and correct, as of 03.06.2015 unless other otherwise stated.

Two verbal warnings from class teacher


Move seats within same classroom


Removed from classroom by designated member of staff


Student repeats the lesson at the end of the school day with the class teacher


Incident recorded on designated management system and referred to relevant member of staff
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