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[bookmark: _Toc329018036][bookmark: _Toc451445003]Unit Description
Description
This unit describes the skills and knowledge required to gather information about children through observation and other sources as a basis to inform program-planning cycles and to share with children and their families.

This unit applies to educators working in a range of education and care services.

No licensing, legislative or certification requirements apply to this unit at the time of publication.
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Performance Criteria
	Element
	Performance criteria


	1. Gather information about the child through observation
	1.1 Observe, listen and talk with children for sustained periods of time
1.2 Pay close attention to what the child is saying and doing
1.3 Identify their interests, ideas, knowledge and skills


	2. Gather information about the child from secondary sources
	2.1 Use child records to collect information about each child
2.2 Collaborate with family and other educators to collect information about each child’s needs, interests, skills and cultural practices


	3. Record observations appropriately





4. Use observations and information collected to contribute to program planning
	3.1 Ensure information collected through observation and secondary sources is discussed with relevant people and recorded accurately in accordance with service requirements
3.2 Ensure discussion and recording of information is free from biased comments and negative labelling of children

4.1 Use information gathered about the child to contribute to the planning of programs that promote children’s learning and development
4.2 Use information gathered about the child to ensure interactions are responsive and respectful of the individual child




[bookmark: _Toc451445005]Skills and Knowledge 
	
This section describes the skills and knowledge required for this unit.

	
Foundation skills

	
The foundation skills described those required skills (language, literacy and numeracy) that are essential to performance.

Foundation skills essential to performance are explicit in the performance criteria of this unit of competency


	Knowledge Requirements 

	The candidate must be able to demonstrate essential knowledge required to effectively do the task outlined in elements and performance criteria of this unit, manage the task and manage contingencies in the context of the work role. These include knowledge of:

· How to access:
· The national quality framework
· The national quality standards
· The relevant approved learning framework
· How to navigate through standards and framework documents to find areas relevant to this unit of competency
· United nations convention on the rights of the child
· Code of ethics
· Reflective practice
· Child development, in order to analyse information and plan accordingly
· Observation techniques
· Report-writing standards and protocols relevant to the context of observation reports
· Organisational standards, policies and procedures.

Performance Evidence

The candidate must show evidence of the ability to complete tasks outlined in elements and performance criteria of this unit, manage tasks and manage contingencies in the context of the job role. There must be demonstrated evidence that the candidate has completed the following tasks: 

· Observed, documented and analysed information regarding at least three children of varying ages, including:
· Gathering and recording information using:
· Observations 
· Questioning
· Discussion with families
· Anecdotal information
· Learning stories
· Jottings
· Digital images
· Samples of children’s work
· Analysing observations of the children’s behaviour, including:
· Aspects of child’s development
· Knowledge, ideas, abilities and interests
· Social interactions
· Reactions to play environment
· Writing reports that record observations accurately and respectfully to the level of detail expected in the service
· Using information to contribute to program/planning.


[bookmark: _Toc451445006]
Assessment Conditions

Skills must be demonstrated in a regulated education and care service.

In addition, simulations and scenarios must be used where the full range of contexts and situations cannot be provided in the workplace or may occur only rarely. These are situations relating to emergency or unplanned procedures where assessment in these circumstances would be unsafe or is impractical.

Simulated assessment environments must simulate the real-life working environment where these skills and knowledge would be performed, with all the relevant equipment and resources of that working environment.

Assessment must ensure use of:

· National Quality Framework for Early Childhood Education and Care 
· the relevant approved learning framework under the National Quality Framework for Early Childhood Education and Care
· observation-recording tools.

Assessors must satisfy the NVR/AQTF mandatory competency requirements for assessors.


[bookmark: _Toc285113079][bookmark: _Toc326743761][bookmark: _Toc328654777][bookmark: _Toc330386596][bookmark: _Toc451445007][bookmark: _GoBack]Housekeeping Items
Your trainer will inform you of the following;
Where the toilets and fire exits are located, what the emergency procedures are and where the breakout and refreshment areas are.
Any rules, for example asking that all mobile phones are set to silent and of any security issues they need to be aware of. 
What times the breaks will be held and what the smoking policy is.
That this is an interactive course and you should ask questions.
That to get the most out of this workshop, we must all work together, listen to each other, explore new ideas, and make mistakes. After all, that’s how we learn.
Ground rules for participation;
Smile
Support and encourage other participants
When someone is contributing everyone else is quiet
Be patient with others who may not be grasping the ideas
Be on time
Focus discussion on the topic
Speak to the trainer if you have any concerns
[bookmark: _Toc326743762][bookmark: _Toc328654778][bookmark: _Toc330386597][bookmark: _Toc451445008]Objectives
Learn how to gather information about the child through observation 
Understand how to gather information about the child from secondary sources 
Develop the skills to record observations appropriately 
Discover how to use observations and information collected to contribute to program planning 
Gain the essential skills and knowledge required for this unit

[bookmark: _Toc451445009]1. Gather information about the child through observation
1.1. 	Observe, listen and talk with children for sustained periods of time
1.2. 	Pay close attention to what the child is saying and doing
1.3. 	Identify their interests, ideas, knowledge and skills
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[bookmark: _Toc451445010]1.1 – Observe, listen and talk with children for sustained periods of time
[bookmark: _Toc451445011]1.2 – Pay close attention to what the child is saying and doing
[bookmark: _Toc451445012]1.3 – Identify their interests, ideas, knowledge and skills
[bookmark: _Toc451445013]Good observation
Observation is crucial to running a successful early childhood education classroom. It is essential in that it offers educators time to get to know a child and how they function in the environment. It is through observation that educators gain insight into how best to serve each individual child. It is imperative that you take the time to observe children, for without it; you cannot provide a rich early childhood experience that meets the individual needs of the children in your care.
When you observe, listen and talk with children for sustained periods of time, pay close attention to them, what they are saying or doing, and take time to identify their interests, ideas, knowledge and skills. Observation also allows educators to build relationships with children, which fosters a positive learning environment for everyone. 
Observation provides educators with the following information about children:
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\cute_girl_shy_15114.png]Interests 
Skill sets
Developmental stages
Characteristics and behavioural tendencies
Work habits
Social skills
Strengths and weaknesses
How they solve problems and resolve conflict
How they manage stress or challenging situations.
By learning all these things, educators are better able to meet children’s needs and provide for them as individuals.  You are able to adjust your classroom management strategies, the materials or activities you need to provide and how to approach children to engage them in optimal learning.  By taking the time to observe individuals as well as how the group functions as a whole, you can optimise concentration for children who are engaged, and more quickly identify the children who need redirection.


[bookmark: _Toc451445014]Tips for recording information
There are many ways to gather information about children through observation:
Find a place where you can sit that offers a view of the learning environment. Take notes in a notebook about what you see (dedicate a page or section to each child).
Set aside time to watch individual children that you have concerns about
Set aside time daily, weekly or monthly to observe each child.  Take notes and report improvements or concerns.  Review your notes and brainstorm methods for furthering their development with your lead educator.
Record the following: 
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\coffee_cup_pens_pencils_800_wht_6459.png]How they get along with others
How they approach and solve problems and conflict
The activities they gravitate towards
The people they gravitate towards
Their strengths/weaknesses
Activities, situations or people they avoid
Record only what you see: 
Physical location
Language (how they talk to others, are they understood, do they ask questions, or for help when needed?)
Specific behaviour (are they calm, tired, loud, etc.)
Time elapsed
If they are working alone, or parallel with another child
Fine and gross motor development (record what you see them do, or what they struggled with, not what they can’t do)
Social and emotional skills (record specific behaviours that occur)
Cognitive strengths and weaknesses (are they engaged, are they challenged, do they ask questions, do they participate in groups, etc.?)
When you play close attention to what children say and do, you are able to gather the following information: 
How they are developing according to typical development of children their age – physical, social, emotional and cognitive development
Progresses and setbacks 
Interests, and activities they gravitate towards
Peer relationships – who they connect with and who they clash with
What frustrates them, when they become frustrated and how they handle it
How you are meeting children’s the needs:
Are they able to work independently?
Are they using materials in a meaningful way?
Are they bored and using them inappropriately?
Is the classroom set up in an efficient way so that there is a flow and you can see all children?
Effective observation occurs throughout the day. Although designated observation times are important, you need to also be alert to spontaneous observation opportunities. 
Keep the following in mind:
Set aside time to observe, but don’t fail to intervene when children are frustrated or need redirection. You can resume observation when you get them engaged and working independently again. 
Make sure to observe from different places in the learning environment, including outdoor spaces and when children transition into or visit other rooms.
Ensure that you maintain some level of observation even when introducing new lessons to the children. Look around from time to time and notice what other children are doing if working with a small group.
Remember some days are better than others; understand that children also have bad days.
When observing, if you see a situation that needs your attention, don’t shout across the room.  Excuse yourself for a moment, and approach the situation in a gentle manner.  Speak quietly with a child that needs redirecting so as not to shame him/her publicly.
Make sure to write down what you see. This way if an issue arises that requires consultation with the parents you have well documented examples.
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National Quality Standards 
Quality Area and Standards included in this section:

The Early Years Learning Framework 
The principles, practices and outcomes included in this section:

[bookmark: _Toc451445015]
Learner Task One
Why is it beneficial to closely observe, listen and talk with children for sustained periods of time?





What kinds of information can you gather by observing children and taking notes?





Lost some of the times you can observe children.

[bookmark: _Toc451445016]Activity 1A
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[bookmark: _Toc451445017]2. Gather information about the child from secondary sources
2.1. 	Use child records to collect information about each child
2.2. 	Collaborate with family and other educators to collect information about each child’s needs, interests, skills and cultural practices
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[bookmark: _Toc451445018]2.1 – Use child records to collect information about each child
[bookmark: _Toc451445019]Using child records
Child records allow educators to reflect on the big picture. By referring to information collected previously, and/or the child’s history, you are able to see areas of interests or challenge more clearly. Records provide a frame of reference for referring to problem areas and allow you to better prepare the learning environment for the child. 
Records help with lesson planning; if you know where they’ve been, you know where to go to optimise their learning and development. Relief educators and educators in other rooms can use your records to understand your program planning and prepare for further instruction. 
Using records to collect information about children also helps you to effectively communicate with parents or caregivers and builds the home-childcare connection. Be careful about sharing or discussing confidential information.
There is more to child records than just their medical, social, behavioural history. Think outside of the box when it comes to child information. 
For example:
	Observations and 
anecdotal information
	· Straight retelling of what the educator saw a child do in a given situation.
· Usually focuses on one particular skill or developmental domain.
· Exact description of what the child did; how they use materials?

	Learning stories
	· Description of the child’s learning process in a storytelling form.
· Description of the child’s learning that occurs during play. 
· Focuses on what the child can do.

	Digital images
(This requires written permission from parents at enrolment)
	· Photographs of the child performing developmental tasks, engaging in social situations and individual activities.
· Video of the children performing in plays or storytelling. 

	Samples of children’s work
	· Paintings and drawings
· Projects
· Writing and stories



Examples of records you can collect and use:
Record the lessons you conduct – use a template that outlines different categories of lessons. For example, you might have a column for language, mathematics, science, social studies, physical education, social skills, etc.
Each time you give a lesson in a designated area, record that lesson.  Have a general idea of what comes next, but also leave room to follow the child’s interests.
You may have a general checklist for lessons in each area that you would like to cover each week, month or year.  Tick boxes when a lesson is given and make a note of how it went.
Leave a space for comments or observations to reflect what you see in the child as an individual
Collect information from families and carers (babysitters, grandparents, etc.) when you talk to them at drop off and pick up.
Make notes about conversations you have with children – record our thoughts about the conversation, the topics they talk about and their language development.
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\book_pencils_pc_800_wht_3275.png]When using premade or purchased systems or templates be careful to ensure it is a good fit for your curriculum or teaching style and it leaves room for following the child to some degree.  Don’t be afraid to make adjustments. 
It’s easy to get bogged down in checklists or long-term goals, and forget to follow the children and their interests. Remember, you are trying to foster a love of learning at this age, and rigorous record keeping can cause you to lose sight of that. Schedule regular record-keeping times when you have assistance in the learning environment, but don’t let it take over from the children’s learning.
National Quality Standards 
Quality Area and Standards included in this section:

The Early Years Learning Framework 
The principles, practices and outcomes included in this section:
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Learner Task Two
Why is it important to use child records to collect information about children?


[bookmark: _Toc451445021]Activity 2A
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[bookmark: _Toc451445022]2.2 – Collaborate with family and other educators to collect information about each child’s needs, interests, skills and cultural practices 
[bookmark: _Toc451445023]Collaborating with family and other educators
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\teacher_colaberation_pc_800_wht_3388.png]By collaborating with family and other educators to collect information about each child’s needs, interests, skills and cultural practices, educators can offer so much more to the child.  When you collaborate, you are using more information that can help you better assess the needs of the children and prepare yourself to meet the needs of individual children. 
Collaboration means being in regular dialogue with parents and other educators in the child’s life and working together.  When there are concerns, problems or significant weaknesses, dialogue should be more consistent.  This communication leads to developing plans to support the child who needs additional attention, or plans to challenge the child who needs more stimulation. Take the time to learn about children across multiple environments to fully understand them and to assess how you can ultimately further their development in all domains.
Collaboration with families and other educators to collect information about children gives educators the opportunity to:
Show the child and family you care on a different level – this helps to gain the parents’ and child’s support and trust, which is essential for optimal learning.
Understand the cultural background and family dynamics – this helps to gain a deeper understanding of the child and how you can provide a supportive learning environment.
Appeal to the interests of the individuals within the learning community and better foster a love for learning.
Understand the diversity that exists in the learning environment – this allows you to teach tolerance and compassion to all the children in a more meaningful way. 
Group children with similar interests, or partner natural leaders with less confident children.
See things from a fresh or different perspective and can gain new ideas or strategies.
	Ultimately the more information you gather, the better equipped your tool kit is for connecting with each child and creating the optimum learning environment.




Collaboration can be accomplished in the following ways:
Meet with the parents at the beginning of the year, and then periodically throughout the year. Allow time to meet with them as needed.
Develop questionnaires that help you better understand the child from the parents perspective. These are particularly useful at the beginning of the year or with a new child.
When conferencing or meeting with parents have your issues/concerns/successes ready (give examples based on records recorded or observations recorded) – discuss strengths, and further opportunities for development. Parents like to know where their child has been, what they are doing currently and what your goals are for the future.
Daily forms or notebooks that go back and forth between home and the centre on a daily or weekly basis are a nice way to keep a regular dialogue going.
Offer informal brief conference times on certain days, with notice.  For example, you may keep Monday and Wednesday afternoons available for touching base with parents.  Parents could sign up or call as needed.
Touching base in person at pick up and drop off times.  However, be careful not to discuss the child’s or your issues in front of the child.  Compliments or facts about what they did in a day are fine, but issues should be left to parent and educators only.
Formal conferences
Parents often dismiss formal conferences in early childhood environments thinking they aren’t necessary. They are essential to the child’s learning experience, so making them mandatory can be helpful. Figure out ways to hear from your parents or caregivers in an informal way. Offer a variety of times and ways to meet with parents to better accommodate their working schedules. Forms, questionnaires, phone calls and sit down meetings are different ways you can offer a collaborative experience. Be persistent in making collaboration happen, but make sure you maintain your professional boundaries.
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\group_session_800_wht.png]

National Quality Standards 
Quality Area and Standards included in this section:
The Early Years Learning Framework 
The principles, practices and outcomes included in this section:
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Learner Task Three
Outline the different ways you can collaborate with families and other educators.  



What method do you find challenging? Why?



What method comes easily to you? Why?

[bookmark: _Toc451445025]Activity 2B
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[bookmark: _Toc451445026]3. Record observations appropriately
3.1. 	Ensure information collected through observation and secondary sources is discussed with relevant people and recorded accurately in accordance with service requirements
3.2. 	Ensure discussion and recording of information is free from biased comments and negative labelling of children
[image: ]

[bookmark: _Toc451445027]3.1 – Ensure information collected through observation and secondary sources is discussed with relevant people and recorded accurately in accordance with service requirements
[bookmark: _Toc451445028]3.2 – Ensure discussion and recording of information is free from biased comments and negative labelling of children 
[bookmark: _Toc451445029]Observe objectively
When observing children, it is necessary to record your observations only, not your thoughts, and use your observations to implement change or determine patterns in behaviour. When you record only what you observe happening, you are more likely to keep the tone unbiased and avoid the risk of labelling the child or sounding negative.
If you see a child who is frustrated, record the behaviours he was exhibiting that led you to believe he was frustrated. Record all behaviours, not just ones that stand out to you. Record what activity the child was doing, who they were with, how they were sitting, if they were engaged in a meaningful way or not and their body language.    
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\parent_child_portrait_800_wht_2964.png]Avoid jumping to conclusions or making assumptions that are not yours to make.  For example, you may establish through your weekly observations that Hanna is having trouble concentrating.  In your mind you might start thinking about ADD, but you are not trained to provide this label. What you can do is sit down with the lead teacher, and the parents or caregiver, and explain that Hanna is having trouble concentrating. With your recorded observations, you can show Hanna’s parent that she spent time doing one thing, and then moved onto another, only to return to the original activity a few minutes later.
Then you can open the dialogue in a meaningful way:
“This is what I saw” 
“Do you see this at home?”
“Does this concern you?”
“What are your thoughts?”
“This is how I think we can help her…”
“Let’s check back in in a month”
Offer documented examples of specific issues or concerns that require collaboration. This allows you to take the time to establish clear patterns before expressing concerns and potentially worrying parents unnecessarily.
Take time to reflect on your observations and determine if certain concerns or patterns need to be addressed. It is essential that you discuss your observations with your lead educator and nominated supervisor. This must occur in a timely manner to ensure adequate support is provided and changes can be implemented so that the child’s development is not delayed, or problem habits or behaviours become established as commonplace.
There will be occasion when you will need to collect and use information from secondary sources such as: 
Previous educators (from within the centre)
Other educators (including educators from other centres)
Administrators
Relief teachers
Specialists (occupational therapists, speech therapists, physical therapists, counsellors, GPs).
When collecting information from secondary sources, you must ensure that it is recorded accurately. You may only have a short time to talk to them, or they may be hard to get a hold of, to review your conversation. 
Get it right the first time:
Record what they say, keeping focus on only the relevant details. Ask specific questions that are related to the information you need, do not stray from the topic.
Keep your emotions out of it. 
Don’t make assumptions or jump to conclusions based on the information they give you.
Don’t act on one observation, and establish a pattern before developing a real concern.
[bookmark: _Toc451445030]Avoid negative labelling
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\teach_present_instruct_guide.png]Whether you are recording your own observations, or the observations from a secondary source, you must ensure that your records are free from bias and negative labelling. Biased comments occur when you see what you expect to see based on our preconceived notions. If you have already come to a conclusion that a particular child has a particular issue, when you go to record your observations, you will often only record behaviours or actions that support your preconceived idea about the child.
Biased statements are harmful because they do not give the full picture of the child. You may forget to record other behaviours, actions or choices that support a different conclusion, or don’t support your preconceived notion. Biased statements lead to inaccurate assessment of the children, and often times lead to negative labels, or just an inaccurate picture of how the child performs in the learning environment.


Labels are stereotypes or categories that you put a child in. 
For example: 
Lazy
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\finger_point_pc_800_wht.png]Unfocused
Problem child
Learning disabled (ADD, ADHD, Dyslexic, etc.)
Needy and weak.
Labels affect how educators or other children see a child. They affect what you expect from a child and impact your ability to record unbiased observations. You start looking for behaviours to support your label, not seeing the other aspects of the child and their behaviours.
Children pick up on your attitudes them. This affects how a child sees themselves, possibly damaging their self-confidence, and trust of other people in their environment.
Sometimes labels of learning disabilities can lead to more support for the child. It is recommended that you don’t label a child, but also don’t be afraid to discuss your suspicions about learning disabilities or behavioural problems with the lead educator. When you can support your suspicions with unbiased observations that have been recorded, and parents are in agreement, you may suggest further evaluation. Early Intervention is the key to success for many of these children. 


National Quality Standards 
Quality Area and Standards included in this section:

The Early Years Learning Framework 
The principles, practices and outcomes included in this section:
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Learner Task Four
Provide 4 examples of people who might give you secondary information about a child?



Why is it so important to record first hand or secondary observations accurately?



What are the negative impacts of being biased when observing and recording information about children?

[bookmark: _Toc451445032]Activity 3A
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[bookmark: _Toc451445033]4. Use observations and information collected to contribute to program planning
4.1. 	Use information gathered about the child to contribute to the planning of programs that promote children’s learning and development
4.2. 	Use information gathered about the child to ensure interactions are responsive and respectful of the individual child
[image: Fotolia_5090081_XS.jpg]

[bookmark: _Toc451445034]4.1 – Use information gathered about the child to contribute to the planning of programs that promote children’s learning and development
[bookmark: _Toc451445035]Creating a plan
Once you have gathered information from your observations and conversations with children, parents and co-workers, what do you do with it? 
Use this information to:
Create a plan of action to meet the developmental needs of the children.
Assess the prepared environment and make changes when necessary. 
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\ball_of_papers_400_wht.png]Design activities or lessons to further the development of each child.
Communicate more effectively with parents and co-workers about children.
Meet the ever changing needs of each individual child.
Build the skill sets of each individual child.
Play to the child’s interests and preferences through various lessons and activities.
Strengthen your bond with the children by learning about their interests. 
Build a tool kit of strategies and techniques to support children.
It is important to use the information you gather about children to keep the learning environment from becoming stagnant or boring. Children learn more when they are interested in what they are doing.  If you don’t take the time to learn their interests, you miss a great opportunity to connect with the child and provide the most meaningful learning opportunities. By using your observations in this way, you can provide a more dynamic learning environment that evolves with the children, and provides appropriate challenge and stimulation.
When you meet the needs of children and the learning environment is inspiring, children become more engaged thus diminish unnecessary conflict and behavioural problems that get in the way of learning.
The more information you gather, the more prepared you are to plan an environment that meets the needs of the individuals in your environment. If you know where a child has been, how they are likely to respond, where they are now, you can then determine the best place for them to go next. 
When you gather information about similar interest and skills sets, you can group children accordingly. Only do this occasionally. It is recommended that you vary groups according to interests and ability in order to expand interests, or to offer encouragement or help for those who struggle. 


Examples of how information about children contributes to planning:
You might note that a few children gravitate towards sorting activities. As you see them become more successful with these you can assess that they like this, are good at this, and thus you might begin introducing them to letters to sort. Sorting is a pre-reading activity. One child might gravitate towards books that have bugs in them daily. You can assess that this is their interest and develop some activities that involve counting and bugs, or crafts and bugs.

You may record that one child has trouble with their fine motor skills. You assess a need to further develop these, and send time introducing the child to activities that will strengthen them little by little. Begin with picking up items (items get smaller as they gain success), buttoning, zipping, drawing or painting of any kind.
National Quality Standards 
Quality Area and Standards included in this section:

The Early Years Learning Framework 
The principles, practices and outcomes included in this section:



[bookmark: _Toc451445036]Learner Task Five
Why is it important to use information gathered about children to contribute to the planning of programs that promote children’s learning and development? 


[bookmark: _Toc451445037]Activity 4A
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[bookmark: _Toc451445038]4.2 – Use information gathered about the child to ensure interactions are responsive and respectful of the individual child
[bookmark: _Toc451445039]Being responsive and respectful
It is important to use the information you gather about children to ensure interactions are responsive and respectful to each individual child. 
Some of the reasons include but are not limited to the following:
You are able to communicate in a more respectful way when you know more about the child.
You are able to share the child’s interests to build a meaningful connection with the child.
When the child feels respected or invested in, he/she is more likely to be successful in the learning environment.
You can avoid approaching the child in a way that may feel threatening to them, thus creating an environment that is ideal for learning.
You can use the information to offer activities of appropriate skill level.
You can avoid causing unnecessary frustration or intimidation with the child.
Examples of how information about children ensures interactions are responsive and respectful:

You may notice that a child is sensitive to loud voices, in which case you make note to use a calm voice and approach the child gently, making eye contact and being careful with redirection. Always frame things in a gentle and positive way.



You may notice that another child doesn’t like touch, in which case, you would always ask before touching them. Don’t give a hug to this child while distressed without asking first. You use eye contact at their level and a gentle voice when approaching this child.

You notice a child needs to move a lot. You assess your environment for activities that allow for movement, and encourage the child to do these periodically. You change the nature of the activities that involve movement from time to time to prevent boredom. You may periodically invite this child to do star jumps, or jump rope for a few minutes when they seem exceptionally squirmy.


You notice a child is reluctant in a certain area. You take the time to work with them one on one building their confidence in this area.

Be careful not to take an approach where you try to fix a child or their sensitivities. Just respect them where they are and build a relationship before trying to encourage/challenge them in a new direction. 
National Quality Standards 
Quality Area and Standards included in this section:



The Early Years Learning Framework 
The principles, practices and outcomes included in this section:




[bookmark: _Toc451445040]Learner Task Six
List some of the reasons why it is important to use information you’ve gathered to ensure interactions with children are responsive and respectful. 



What are a few of the benefits from doing this?

[bookmark: _Toc451445041]Activity 4B
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[bookmark: _Toc451445042]Skills and Knowledge Activity
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Nearly there...
[bookmark: _Toc326743832][bookmark: _Toc330309176][bookmark: _Toc338606027][bookmark: _Toc338792185][bookmark: _Toc348021071][bookmark: _Toc451445043]Major Activity – An opportunity to revise the unit
At the end of your Learner Workbook, you will find an activity titled ‘Major Activity’. This is an opportunity to revise the entire unit and allows your trainer to check your knowledge and understanding of what you have covered. It should take between and 1-2 hours to complete and your trainer will let you know whether they wish for you to complete it in your own time or during session. Once this is completed, you will have finished this unit and be ready to move onto the next, well done!


Congratulations!
You have now finished the unit ‘Use information about children to inform practice’
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Quality Area 4: Staffing arrangements


Quality Area 5: Relationships with children


5.1 Respectful and equitable relationships are developed and maintained with each child.


Quality Area 1: Educational program and practice


4.1 Staffing arrangements enhance children’s learning and development and ensure their safety and wellbeing.


1.2 Educators and co-ordinators are focused, active and reflective in designing and delivering the program for each child.
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Outcomes


Children are connected to and contribute to their world


Children have a strong sense of wellbeing


Ongoing learning and reflective practice
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Quality Area 4: Staffing arrangements


Quality Area 1: Educational program and practice


Quality Area 3: Physical Environment


3.2 The environment is inclusive, promotes competence, independent exploration and learning through play.


Quality Area 7: Leadership and Service Management


7.2 There is a commitment to continuous improvement.


4.1 Staffing arrangements enhance children’s learning and development and ensure their safety and wellbeing.


1.2 Educators and co-ordinators are focused, active and reflective in designing and delivering the program for each child.
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Quality Area 4: Staffing arrangements


4.2 Educators, co-ordinators and staff members are respectful and ethical


Quality Area 6: Collaborative partnerships with families and communities


6.1 Respectful supportive relationships with families are developed and maintained.


6.2 Families are supported in their parenting role and their values and beliefs about child rearing are respected.


Quality Area 1: Educational program and practice


Quality Area 7: Leadership and Service Management


4.1 Staffing arrangements enhance children’s learning and development and ensure their safety and wellbeing.


1.2 Educators and co-ordinators are focused, active and reflective in designing and delivering the program for each child.


7.1 Effective leadership promotes a positive organisational culture and builds a professional learning community.
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Quality Area 4: Staffing arrangements


Quality Area 5: Relationships with children


4.2 Educators, co-ordinators and staff members are respectful and ethical


5.1 Respectful and equitable relationships are developed and maintained with each child.


Quality Area 6: Collaborative partnerships with families and communities


6.1 Respectful supportive relationships with families are developed and maintained.


Quality Area 1: Educational program and practice


4.1 Staffing arrangements enhance children’s learning and development and ensure their safety and wellbeing.


1.2 Educators and co-ordinators are focused, active and reflective in designing and delivering the program for each child.


6.3 The service collaborates with other organisations and service providers to enhance children’s learning and wellbeing.
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Quality Area 4: Staffing arrangements


4.2 Educators, co-ordinators and staff members are respectful and ethical


Quality Area 1: Educational program and practice


4.1 Staffing arrangements enhance children’s learning and development and ensure their safety and wellbeing.


1.2 Educators and co-ordinators are focused, active and reflective in designing and delivering the program for each child.
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Quality Area 4: Staffing arrangements


Quality Area 5: Relationships with children


4.2 Educators, co-ordinators and staff members are respectful and ethical


5.1 Respectful and equitable relationships are developed and maintained with each child.


5.2 Each child is supported to build and maintain sensitive and responsive relationships with other children and adults.


Quality Area 1: Educational program and practice


Quality Area 3: Physical Environment


3.2 The environment is inclusive, promotes competence, independent exploration and learning through play.


4.1 Staffing arrangements enhance children’s learning and development and ensure their safety and wellbeing.


1.2 Educators and co-ordinators are focused, active and reflective in designing and delivering the program for each child.
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