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Candidate Details
[bookmark: _Toc451175183]Assessment – CHCECE010 Support the holistic development of children in early childhood
Please complete the following activities and hand in to your trainer for marking.  This forms part of your assessment for CHCECE010 Support the holistic development of children in early childhood. 
Name: 		Rhushenda Beck
Address:	25/10 Diamond Street, Slacks Creek. QLD 4127
Email:		Rhushenda.beck@outlook.com
Employer:	Daisy Hill Early Learning Centre 
Declaration
I declare that no part of this assessment has been copied from another person’s work with the exception of where I have listed or referenced documents or work and that no part of this assessment has been written for me by another person.
Signed:		R.Beck
Date:		14/12/2016
If activities have been completed as part of a small group or in pairs, details of the learners involved should be provided below;
This activity workbook has been completed by the following persons and we acknowledge that it was a fair team effort where everyone contributed equally to the work completed.  We declare that no part of this assessment has been copied from another person’s work with the exception of where we have listed or referenced documents or work and that no part of this assessment has been written for us by another person.
Learner 1:	____________________________________________________________
Signed:		____________________________________________________________
Learner 2:	____________________________________________________________
Signed:		____________________________________________________________
Learner 3:	____________________________________________________________
Signed:		____________________________________________________________


[bookmark: _Toc451175184]Competency Record to be completed by Assessor
Learner Name:		_______________________________________________________
Date of Assessment:	_______________________________________________________
The learner has been assessed as competent in the elements and performance criteria and the evidence has been presented as;
	
	Assessor Initials

	Authentic
	

	Valid
	

	Reliable
	

	Current
	

	Sufficient
	



Learner is deemed: 		COMPETENT		NOT YET COMPETENT    (Please circle)

If not yet competent, date for re-assessment:		____________________________________

Comments from Trainer/Assessor:
__________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
Assessor Signature:		________________________________________________________
Observation/Demonstration
Throughout this unit, you will be expected to show your competency of the elements through observations or demonstrations. Your instructor will have a list of demonstrations you must complete or tasks to be observed. The observations and demonstrations will be completed as well as the activities found in this workbook. An explanation of demonstrations and observations:
Demonstration is off-the-job
A demonstration will require:
Performing a skill or task that is asked of you
Undertaking a simulation exercise
Observation is on-the-job
The observation will usually require:
Performing a work based skill or task 
Interaction with colleagues and/or customers
Your instructor will inform you of which one of the above they would like you to do. The demonstration/observation will cover one of the unit’s elements.
The observation/demonstration will take place either in the workplace or the training environment, depending on the task to be undertaken and whether it is an observation or demonstration. Your instructor will ensure you are provided with the correct equipment and/or materials to complete the task. They will also inform you of how long you have to complete the task.
The learner will need to demonstrate they can:
Support physical development
Support social development
Support emotional development
Support cognitive development
Support communication development
Create an environment for holistic learning and development
The learner will also need to show:
	The foundation skills described those required skills (language, literacy and numeracy) that are essential to performance.




[bookmark: _Toc451175185]Activities
[bookmark: _Toc315352844][bookmark: _Toc394582964][bookmark: _Toc397083734][bookmark: _Toc451175186]Activity 1A
	Estimated Time
	20 Minutes

	Objective
	To provide you with an opportunity to use daily routines as opportunities to support children to acquire and practise skills.

	Activity
	Individually, in pairs or in groups, complete the following:
Children in your room are generally struggling to deal with feelings of frustration. As a result, they are hitting each other often. Provide 3 daily routines you can implement to support their learning and explain in detail how you would implement them and why.

· Compliment children when they express themselves appropriately.
· Practice emotional intelligence. Look at pictures of different emotional expressions, and ask children to name the expressed emotions. Ask the children to look at your face and guess the feeling you are feeling.
· Practice feeling words and “I statements.” 
· Set clear rules about appropriate expression of feelings and behaviour in the classroom, for example, ‘It’s not ok to hurt others when you hurt’, or ‘Always use respectful words’.









[bookmark: _Toc315723433][bookmark: _Toc397083735][bookmark: _Toc451175187]
Activity 1B
	Estimated Time
	20 Minutes

	Objective
	To provide you with an opportunity to assist in selecting and arranging equipment that will develop fine and gross motor skills, and to challenge and encourage choice and spontaneity in physically active play.

	Activity
	Individually, in pairs or in groups, complete the following:
Design 2 activities. One needs to focus on developing gross motor skills and the other one should focus on developing fine motor skills. Outline, in detail, how you will select and arrange equipment, the purpose of the activity, and how you will implement it.

Create indoor and outdoor obstacle courses using items such as witches hats, hula hoops and cushions to encourage a variety of movements. Provide opportunities for children to play on playground equipment such as ladders, stairs, monkey bars, and slides, etc. to strengthen muscles and practise balance. 
Stringing or weaving also provides fine muscle practise using hand and eye coordination to complete a task. Playing with clay encourages children to use their hands in a wide variety of ways, including rolling, pinching, squeezing and balling the clay. These actions strengthen fine muscles, and improve abilities such as eating independently, dressing and writing or drawing.




















[bookmark: _Toc397083736][bookmark: _Toc451175188][bookmark: _Toc315170863]Activity 1C
	Estimated Time
	15 Minutes

	Objective
	To provide you with an opportunity to help to create opportunities to support the emerging physical skills of individual children.

	Activity
	Individually, in pairs or in groups, complete the following;
Jonny is 4 and struggling to play hopscotch with his peers. He has a hard time balancing on one foot. What should you do to support him? If your efforts are not working, what do you do?


Remember that the level of physical activity children are exposed to outside of the classroom varies a great deal. It may take more time for children from more sedentary families to embrace physical activity, and it may be hard for children from really active families to wait their turn. Just being aware of children’s backgrounds can be a helpful tool in determining the right amount of physical activity for each individual. 
Children don’t always behave kindly with children who move more slowly, so a conversation about teamwork, kind words and encouragement is a great precursor to group lesson. Words of encouragement from you can go a long way in assuring a greater effort from the children, so don’t hold back your praise; every effort deserves a “Good Job.”




















[bookmark: _Toc397083737][bookmark: _Toc451175189]Activity 1D
	Estimated Time
	20 Minutes

	Objective
	To provide you with an opportunity to support children to take increasing responsibility for their own health and wellbeing.

	Activity
	Individually, in pairs or in groups, complete the following;
How do you support children taking responsibility for their health and wellbeing?
Keep it basic 
There is no need to go deep at this age. 
For example:
· Read books about body parts
· Display pictures with labels of body parts 
· Use the correct vocabulary of their body parts as well as yours (point and say, “hands, feet, head, eyes, ears, nose, mouth, etc.”)
Provide at least three suggestions of things you could implement at your centre to improve this.


· Use dolls, puzzles, and pictures of people and talk about the body parts
· Play games and sing songs about body parts (Simon Says, Head, Shoulders, Knees and Toes)
· Offer colouring pages that depict body parts











[bookmark: _Toc394582965][bookmark: _Toc397083738][bookmark: _Toc451175190]Activity 2A
	Estimated Time
	30 Minutes

	Objective
	To provide you with an opportunity to support children to understand and accept responsibility for their own actions appropriate to their level of understanding.

	Activity
	Individually, in pairs or in groups, complete the following;
18-month old Dylan has been biting his friends at the centre when he gets frustrated. Four-year-old Jaime has been hitting her friends when they do not play the game she wants to play. What strategies would you use to support Dylan and Jaime to understand and accept responsibility for their own actions, appropriate to their level of understanding?
· Create activities where children can practice perspective taking and empathy. Create a story from the Big Bad Wolf’s point of view or from the perspective of Cinderella’s ugly stepsisters to discover the feelings that may make them behave in an ugly fashion. 
· Be a good role model of processing your own emotions
· Let children see you take deep breaths
· Let them hear that you need to think before responding
· Talk to them about how you are feeling and what makes you angry, sad, or frustrated
· Remind them when you see things beginning to escalate, or ask them probing questions. For example, “I can see you are getting mad, would you like to talk about it?” Or, “Do you remember what good choices for when we are feeling mad are?”
· Assign a designated calming place that is comfortable and familiar and remind children that this is a place for them to retreat to when they need space or time to think about how they are feeling. Provide blankets, pillows, stuffed animals and books.







[bookmark: _Toc347750663][bookmark: _Toc348081224]

[bookmark: _Toc394582967][bookmark: _Toc397083739][bookmark: _Toc451175191]Activity 2B
	Estimated Time
	20 Minutes

	Objective
	To provide you with an opportunity to create opportunities for one-on-one interactions.

	Activity
	Individually, in pairs or in groups, complete the following;
Provide 5 examples when you could create opportunities for a one-on-one interaction with a child. What could be challenging in each example?
· Joining a child during free play, and allowing them to lead the play.
· Taking note of the things they like to talk about, or that they show interest in.
· Bringing in things from home or outside the centre in an effort to show them you care and to engage them in further learning.  For example, if you know a particular child has an interest in dinosaurs and you have a book on dinosaurs at home, or come across one at the library, bring it in and invite the child to explore it with you.
· Reading quietly with an individual child. 
· Asking for a child to help set up a project or snack.
· Asking a child engaging questions about what they like or what they are doing.  























[bookmark: _Toc394582968][bookmark: _Toc397083740][bookmark: _Toc451175192]Activity 2C
	Estimated Time
	Minutes

	Objective
	To provide you with an opportunity to model care, empathy and respect for children, educators and families.

	Activity
	Individually, in pairs or in groups, complete the following;
Provide 3 examples of when you would role model empathy, care and respect in your room. Provide details of what you would do, what you would say, and how you would intentionally encourage the acquisition of these skills afterwards.

· Listen when someone is talking or asking you a question
· Respond when they are finished; don’t interrupt
· Show interest in the things the other person likes
· Ask questions
































[bookmark: _Toc394582969][bookmark: _Toc397083741][bookmark: _Toc451175193]Activity 2D
	Estimated Time
	15 Minutes

	Objective
	To provide you with an opportunity to join in play and social experiences with other children.

	Activity
	Individually, in pairs or in groups, complete the following;
William is playing with his best friend Nikki. They often fight and you are trying to engage with them in their play to help with difficult situations. What do you do? Outline the specific steps you take to join in. 
By joining in a child’s play an educator is able to:
· Bond with them on a less formal level
· Introduce games with rules
· Introduce turn-taking
· Model sharing behaviours





























[bookmark: _Toc394582970][bookmark: _Toc397083742][bookmark: _Toc451175194]Activity 2E
	Estimated Time
	15 Minutes

	Objective
	To provide you with an opportunity to assist and support children when they are having difficulty understanding or communicating with each other and model language that children can use to express ideas, negotiate roles and collaborate to achieve goals.

	Activity
	Individually, in pairs or in groups, complete the following;
(From Activity 2.4.1)
William is playing with his best friend Nikki. They often fight and you are trying to engage with them in their play to help with difficult situations 
After you have joined their game, they begin to fight about who gets to use the green car. How do you help them work through the interaction?

It’s important that educators provide assistance and support to children who are having trouble communicating and understanding each other. Don’t intervene in routine conflicts right away; let children learn to solve their problems and believe they are capable of doing so. Intervene when the conflict seems excessive and turns into fighting, and when the same conflict reoccurs without any resolution. If you see a pattern of conflict between children or when a child is being unkind or disrespectful to another, intervene as soon as you can so the situation doesn’t escalate and become part of the room’s culture.





















[bookmark: _Toc394582971][bookmark: _Toc397083743][bookmark: _Toc451175195]Activity 2F
	Estimated Time
	20 Minutes

	Objective
	To provide you with an opportunity to assist children to develop trusting relationships with educators and other adults.

	Activity
	Individually, in pairs or in groups, complete the following;
List 3 things you think are done well in your setting to provide an environment that develops trusting relationships between children and educators.

Educators can help children develop trusting relationships with adults by:
· Being trustworthy
· Keeping promises
· Being truthful
· Responding to needs quickly and with care
· Being genuine
· Listening to them
· Being encouraging
Then, make 3 suggestions of ways to improve the development of trusting relationships between children and educators.

· Showing frustration. When children are trying to get their needs met, be calm, communicate clearly, and if now is not the time to address those particular needs, give clear instructions about what is expected, and when they can expect to be heard.  
· Not following through. Trust can work for you or against you depending upon your own behaviour. If you can be trusted to give a child three, or four warnings before taking action, you can expect children to need three or four warnings before a task is accomplished. 
· Not really listening. Show children the same respect you would an adult, and when they come to you with a problem, focus in on them, come to their eye level, and actively listen by mirroring what they say. Listening with one ear and putting a phone to the other is clearly not listening, even to a child. 




[bookmark: _Toc394582972]

[bookmark: _Toc397083744][bookmark: _Toc451175196]Activity 2G
	Estimated Time
	15 Minutes

	Objective
	To provide you with an opportunity to encourage children to respect and regard each other’s individual differences.

	Activity
	Individually, in pairs or in groups, complete the following;
Julian is teasing Annie about her glasses. You overhear him telling her that they are ugly and then she calls him ugly. What should you do? Outline the steps you would take.
Examples of techniques you can use to encourage respect for differences:
· Practice feeling words and cooperation. Often times, personal attacks arise from a lack of understanding. By practicing communication, like using ‘I’ statements, or matching a picture of a face with the emotion depicted, children will be better equipped to navigate these issues calmly.
· Try asking the children to discuss the parameters of a game before beginning. If you can get everyone on the same page initially, the likelihood that major issues will arise decreases. 
· Set an example of respect by using kind words, avoiding criticism, saying “Please” and “Thank you,” and showing an equal interest in all of the children.
· Provide the children an opportunity to share information about themselves. Knowing why a little girl covers her head in a scarf is far less dramatic than guessing at it. By giving children a safe forum to share information and ask questions, you diffuse many issues before they begin. 











[bookmark: _Toc394582973][bookmark: _Toc397083745][bookmark: _Toc451175197]Activity 2H
	Estimated Time
	15 Minutes

	Objective
	To provide you with an opportunity to offer children play choices and respect children’s choice to watch and observe.

	Activity
	Individually, in pairs or in groups, complete the following;
Jackson frequently stands on his own during outside playtime, not participating with the other children. What do you do? Outline the steps you would take.
If there are children who are more interested in merely observing, that is also a valid choice. Observation is one method by which children learn and process information. Some children need a break in order to allow new information to assimilate, or just to decompress from noise and activity. Provide stations that offer reading and quiet activities such as sorting manipulatives for children that might need a calm activity. Allowing children to participate in their own time helps ensure their comfort, and sense of control.
· Ask the child if they would like to participate in an activity. This is often enough to spur action. Respect the child’s choice either way, and if the answer is “No”, let them know that they can tell you when they are ready to try. 
· Plan activities that touch upon the interests of the children. If children are interested in the subject matter, they are far more likely to participate willingly.
· Focus on positive actions. Point out small points of participation, such as cheering for classmates, calling out suggestions, or clapping, and compliment them. Encouraging participation sometimes takes small victories. 
· Be clear about the rules and strategies of a game or activity. Children are more likely to participate if they feel confident they understand how to play or participate. 














[bookmark: _Toc394582974][bookmark: _Toc397083746][bookmark: _Toc451175198]Activity 3A
	Estimated Time
	20 Minutes

	Objective
	To provide you with an opportunity to provide children with a range of strategies to make informed choices about their behaviours appropriate to their level of understanding.

	Activity
	Individually, in pairs or in groups, complete the following;
Respond to the following situations in your room:
· Peggy yells at Jason when she takes his toy.
Teach children to identify their emotions and talk about what makes them feel certain ways. Statements like, “I felt mad when Callie took my toy” or “When Sally laughed at me, it hurt my feelings” will allow the children to express themselves in appropriate language, and encourage them to use ‘I Statements’. 
· Travis tips over the paints, saying, “This is dumb.”
Provide examples of the types of communication you would like to see in class. If you hear a child using mean words to coerce another child to play, give them more appropriate language to use, e.g., “How about you say, ‘Will you please come and play with me?’”


· Lucy keeps pulling out toys from her backpack.
Be clear about your expectations for behaviour. Include information about both positive and negative outcomes for behaviour. Create a list of agreements to ensure that the group understands the standard for behaviour and what will occur if behaviour expectations are not met.

· Claire takes food from her friends during snack time.
Be clear about your expectations for behaviour. Include information about both positive and negative outcomes for behaviour. Create a list of agreements to ensure that the group understands the standard for behaviour and what will occur if behaviour expectations are not met.




[bookmark: _Toc394582975][bookmark: _Toc397083747][bookmark: _Toc451175199][bookmark: _Toc347237121][bookmark: _Toc348081175]Activity 3B
	Estimated Time
	20 Minutes

	Objective
	To provide you with an opportunity to ensure children experience pride and confidence in their achievements and provide acknowledgement and support if a child experiences frustration, and encourage children to see mistakes as an opportunity to learn.

	Activity
	Individually, in pairs or in groups, complete the following;
Write 2 short case studies about situations when children are frustrated. One should be about a social situation and one should be a learning situation.
Lachlan is 2 years old and is frustrated that he cannot play with another child’s toy truck. 
Mia is 4 years old and does not like sitting on the mat singing songs that she hasn’t suggested.


What would you do in each situation?
I would encourage Lachlan to try and find another toy to play with, perhaps a toy car so he can play along with the other child with the truck.

I would ask each child one by one to choose a song to sing. I would give Mia first pick, and then if she continued not wanting to sing, I would remind her that we all sang the song that she wanted to sing. 













[bookmark: _Toc394582976][bookmark: _Toc397083748][bookmark: _Toc451175200]Activity 3C
	Estimated Time
	15 Minutes

	Objective
	To provide you with an opportunity to encourage children to express and manage feelings appropriately.

	Activity
	Individually, in pairs or in groups, complete the following;
You have come back from holiday and a new child, Lisa, is in your room. You notice that she is often upset and frustrated. She doesn’t like it when her peers take the toys she is using and pushes children away from her. 
Outline 5 things you can do to help support Lisa to express and manage her feelings appropriately.
· Read books about managing emotions. Seeing how characters manage their emotions can have a positive influence on children. 
· Explain why emotional management is important. “It hurts when you hit” or “Indoor voices make it easier for all of us to hear each other, and they don’t hurt our ears” will help children understand why they must regulate their behaviour. 
· Use dramatic play to dramatise ways to manage emotions. Give 2-3 children a scenario where strong emotions may be experienced, and allow them some time to discuss how they would feel and what they might choose to do to handle their emotions.
· Explain that it’s perfectly acceptable to feel angry, and give the children choices of how to handle it. Some ways to handle anger include using words to explain what happened that caused the anger, taking a few minutes in a quiet spot to get over the anger, or drawing a picture of the feelings being experienced. If a child comes from a home where many physical expressions of anger are used, try using acceptable outlets like a punching bag or pillow to help the child “empty” his/her anger and allow for conversation.








[bookmark: _Toc394582977][bookmark: _Toc397083749][bookmark: _Toc451175201]Activity 3D
	Estimated Time
	20 Minutes

	Objective
	To provide you with an opportunity to support children’s efforts, assisting and encouraging as appropriate, motivate and encourage children to persevere with challenges and share children’s successes with families.

	Activity
	Individually, in pairs or in groups, complete the following;
Declan is a fantastic Lego builder. He uses his imagination to build incredibly detailed cities. One day, he asks you to look at something he’s made: it is a bunch of Lego pieces in a pile on the floor. When you say, “Tell me about your creation” He responds with:
I have made a rocket ship. It’s blue, yellow and red!


How would you respond to each of these statements?
I would ask further questions and show a genuine interest in what Declan has made.




What would you say to his parents later that day about this?
I would show them a photo of the amazing rocket ship Declan made, and write up a learning story about what was said by Declan..






[bookmark: _Toc394582978][bookmark: _Toc397083750][bookmark: _Toc451175202]Activity 4A
	Estimated Time
	 20 Minutes

	Objective
	To provide you with an opportunity to intentionally scaffold children’s learning.

	Activity
	Individually, in pairs or in groups, complete the following;
The children in your room have been excited about frogs. You had an idea to talk with the children about where they live. Create 3 lessons that demonstrate your ability to scaffold learning using this information.  
Create a pond in a tray with rocks, leaves and water. Incorporate toy frogs.
Playing with frogs in green play dough. Have the children make an environment for them.
Watch a short documentary on frogs and their habitat. Search the garden to see if we can find a similar habitat that frogs may live in.





















[bookmark: _Toc394582979][bookmark: _Toc397083751][bookmark: _Toc451175203]Activity 4B
	Estimated Time
	30 Minutes

	Objective
	To provide you with an opportunity to provide children with a range of materials, resources, technologies and experiences to explore and problem-solve to stimulate cognitive development and provide experiences that allow children to explore a range of concepts.

	Activity
	Individually, in pairs or in groups, complete the following;
Plan a robust activity or excursion that is intended to stimulate cognitive development and encourage children to explore a range of concepts. Provide your rationale for choosing this activity based on the specific needs of the children in your room. Include a list of materials, resources and technologies you will need.
I would plan an excursion for the kindergarten room to the children science centre at the Queensland Museum. This will help them to explore a range of age-appropriate science activates and help stimulate their cognitive development. I would also have them prepare questions for the educators at the museum in the weeks leading up to the visit. This will help them to come up with imaginative questions that they are curious about and want answers to. 
















[bookmark: _Toc394582980][bookmark: _Toc397083752][bookmark: _Toc451175204]Activity 5A
	Estimated Time
	20 Minutes

	Objective
	To provide you with an opportunity to value the child’s linguistic heritage and encourage the use and acquisition of home languages.	

	Activity
	Individually, in pairs or in groups, complete the following;
Ling is a new 3-year-old girl in your room. She is very shy and does not speak often. She speaks English quite well, but seems nervous to speak because she thinks she sounds different. 
What can you do to help her feel comfortable while valuing her linguistic heritage and encouraging the use of her home language?

· Incorporate aspects of children’s cultures in class activities. 
· Learn a few key words in the child’s first language to help them feel comfortable communicating with you.
· Acknowledge differences and prepare lessons with a lot of visual input.
· Be aware that cultural differences can affect behavioural choices.
· Communicate with families and make an effort to understand child’s native culture.
· Use diverse role models in the classroom.
· Use diverse images in classroom decor to include gender, culture, age, and current events.
· Collaborate with other services in the community who service the same population.
















[bookmark: _Toc397083753][bookmark: _Toc451175205][bookmark: _Toc369008582][bookmark: _Toc394582981]Activity 5B
	Estimated Time
	20 Minutes

	Objective
	To provide you with an opportunity to select, read and tell developmentally appropriate stories and use puppets and other props to stimulate children’s enjoyment of language and literature.

	Activity
	Individually, in pairs or in groups, complete the following;
Plan 3 activities that involve story-telling and using puppets or other props to stimulate children’s enjoyment of language and literature. 
Have the children create a puppet and a story about their new creation.
Use finger puppets when reading books, for example, the 3 little pigs. 
Have the children participate in the story by holding different puppet characters and stepping forward/holding up their puppet when that character is speaking.


















[bookmark: _Toc397083754][bookmark: _Toc451175206]Activity 5C
	Estimated Time
	30 Minutes

	Objective
	To provide you with an opportunity to model and encourage two-way communication through questions and careful listening.

	Activity
	Individually, in pairs or in groups, complete the following;
Provide 3 examples of when you need to model two-way communication with a child. Explain what you would do in each example.

· When talking to children, set the standard
· Remind them not to interrupt while you are speaking
· Let children know that you will answer their questions at the end






























[bookmark: _Toc397083755][bookmark: _Toc451175207]Activity 5D
	Estimated Time
	30 Minutes

	Objective
	To provide you with an opportunity to encourage children to explore symbols, patterns and their relationships and draw children’s attention to symbols and patterns in their environment and talk about patterns and relationships, including the relationship between letters and sounds.

	Activity
	Individually, in pairs or in groups, complete the following;
Plan 2 activities that draw children’s attention to symbols, patterns and their relationships.
Answers will vary – examples can be found below

Find shapes throughout the class. For example, “today we’re talking about circles. When I say go, let’s all go and find something in the classroom that is a circle” Discuss the findings as a group. Such as the clock is a circle, plates, bowls, pillows and more.
Discuss different colours and what they might mean in different situations. For example the colours when at a set of traffic lights. Green means go and red means stop. Link the red also with a stop sign. 















[bookmark: _Toc397083756][bookmark: _Toc451175208]Activity 5E
	Estimated Time
	30 Minutes

	Objective
	To provide you with an opportunity to create opportunities for group discussions and exchange of views between children.

	Activity
	Individually, in pairs or in groups, complete the following;
Create an activity to foster a group discussion for your room. Explain when you will initiate this discussion and why you chose it.

A discussion on animals is great with 2 year olds. Many cannot name the animal, but can imitate its sounds. For example, we could discuss what animals we might find on a farm, or underwater. We could then discuss what animals we may have at home or what one makes a funny sound, such as a rooster. 



















[bookmark: _Toc397083757][bookmark: _Toc451175209]Activity 5F
	Estimated Time
	20 Minutes

	Objective
	To provide you with an opportunity to ask and answer questions during the reading and discussion of books or other text.

	Activity
	Individually, in pairs or in groups, complete the following;
Reflect on 2 occasions when you have observed an educator asking questions during reading time. Explain the situations and your observations. What went well? What didn’t?
I enjoy witnessing educators have the child tell the story. For example, “what’s happening here?” It works extremely well as it’s asking the child to use their imagination to read the book. 
When reading a book as a class, at times an educator will ask “what animal is this?” With the 2 year old age group, few name the animal, but most will just yell any response to try and speak over all the other children. This type of question does not work well with a group of 2 year olds unless someone is specifically asked “what animal is this?”

















[bookmark: _Toc397083758][bookmark: _Toc451175210]Activity 5G
	Estimated Time
	15 Minutes

	Objective
	To provide you with an opportunity to model language and encourage children to express themselves through language in a range of contexts and for a range of purposes.

	Activity
	Individually, in pairs or in groups, complete the following;
How do you model language and encourage children to express themselves through language in a range of contexts and for a range of purposes?  


· Set an example of good communication by always being clear, and explaining things fully. 
· Allow children in a conflict situation a chance to explain their side uninterrupted. A talking stick or some physical representation of whose turn it is to speak can be a valuable tool for this purpose.
· Name feelings the children cannot. Phrases like, “You seem really angry” or “Your face looks sad” can help children name their feelings, and allow them to better understand themselves. 
· Mirror what you hear the children saying to assure them they are being understood. If a child comes to you and says, “Marco is being mean.” you can reply, “You are feeling bad because Jimmy isn’t acting like a nice friend.”  This child now knows he has been heard, and will feel more confident in sharing his conflict with you. 
· Refer to the classroom rules in conflict situations. Even if it is a child’s turn in a game, it doesn’t give them permission to yell at or bully others. 
· Encourage empathy by putting children in the position of others. A simple question like, “How would that make you feel?” is often enough to allow a child to see another’s perspective.  
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	Estimated Time
	20 Minutes

	Objective
	To provide you with an opportunity to support and initiate inquiry processes, try new ideas and take on challenges and provide resources and materials that offer challenge, intrigue and surprise.

	Activity
	Individually, in pairs or in groups, complete the following;
Plan an activity that:
· Initiates the inquiry process
· Encourages children to try new ideas and challenges

What resources and materials would you provide for this activity that offer challenge, intrigue and surprise?

I would ask each child to sit in a circle on the mat and give them each a box that is the same size. Perhaps a cardboard box around the size of a takeaway container. In each box I would have a unique item. Some would be animals, others balloons, pom poms, glitter, leaves and more. I would encourage each child to wait their turn in opening their box. I would then ask the child to explain what is in it, and show the class. 
The children will all be intrigued as to what random item is in each person’s box.  And surprised to find that each box contains something different. It will also be a challenge for all to wait their turn to open the box. We could then collaborate in making a collage using all the items. 
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	Estimated Time
	30 Minutes

	Objective
	To provide you with an opportunity to assist to promote children’s sense of belonging and connectedness.

	Activity
	Individually, in pairs or in groups, complete the following;
Reflect on a time when you observed a child not feeling connected in your setting? What did it look like? What was done to remedy the situation? Was it effective? 

(If you have never witnessed this, write about a hypothetical situation and answer the questions.)
An 18 month old cried each and every morning when he was dropped off. He did not feel connected to his surroundings as he was unable to be settled, even by his lead educator. Over time he was more relaxed and is now no trouble when getting dropped off.
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Activity 6C
	Estimated Time
	30 Minutes

	Objective
	To provide you with an opportunity to engage children in sustained shared conversations to extend their thinking and provide the opportunity for scaffolding learning and development.

	Activity
	Individually, in pairs or in groups, complete the following;
Plan 3 lessons that build upon one another to demonstrate your ability to scaffold learning. 
A child is playing with a toy car.
· We sourced a ramp from outside for the cars to slide down
· We created a road for the cars out of wooden blocks
· We discussed stop signs and traffic signals. 


How would you use sustained conversations to extend learning in these activities?  
I would ask the children “what car will be faster sliding down the ramp? The yellow or the red?” “Do people or cars go on the road?” “Does Mum/Dad stop at red lights?”

This will help to engage them in the learning process and have them think about the topic more.
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	Estimated Time
	30 Minutes

	Objective
	To provide you with an opportunity to assist children to see their mistakes as opportunities to learn and grow.

	Activity
	Individually, in pairs or in groups, complete the following;
Complete this table
	Common frustrations
	What it looks like
	How educators can help

	Having trouble with work accuracy
	Children get quickly frustrated when they feel unsuccessful completing a task, either set by an adult, or during play time.
	Scaffold their learning by starting with a simple, but associated task and working up to the point of their frustration. Use reassuring words, and let them know that the best way to conquer frustration is to keep at it until they master the skill.

	Feeling blameless in a conflict
	Conflict is always the result of two or more individuals butting heads. Young children often make the mistake of feeling wronged and blameless.
	Encourage all parties involved in a conflict to tell you only their part in the situation. By requiring each party to take responsibility for explaining only his actions, you are letting responsibility for the conflict to naturally fall where it should, and encouraging the children to take a broader view of the conflict.


	Self-protective dishonesty
	Children will often try to escape consequences by misleading or lying. Frustration arises when they are caught and feel they have to keep lying or get in even more trouble.

	Give children an opportunity to come clean without repercussions. Explain that everyone makes mistakes, and there is no punishment for honest mistakes. Give the child another chance to explain his/her mistake, and compliment them for taking responsibility.

	Loss of personal control
	Young children have very short attention spans; they will become frustrated by their own inability to remain still, and this angers them, exacerbating the situation further.
	Be clear about your expectations.
If you feel them getting antsy, tell them that anyone who spends the next ten minutes sitting quietly, with their hands to themselves, will be called to line up first for outdoor play. Focus the children on achievement and always offer to reward good behaviour before punishing bad behaviour.
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	Estimated Time
	20 Minutes

	Objective
	To provide you with an opportunity to facilitate families’ diverse contributions to the learning community.

	Activity
	Individually, in pairs or in groups, complete the following;
How does your centre encourage and facilitate family involvement? 
Each morning we ask the family questions. For example, did you have a good weekend? Has Billy had breakfast this morning? How did Lucy sleep last night? How is Miles going with toilet training at home?






Provide 3 new suggestions of ways your centre could improve this.

Incorporate families with different cultures into the curriculum. For example, have an Indian family come in and share some stories with us, or involve them in cooking a meal for the centre.
Some educators need to start asking more relevant questions. For example at time we do not know if a child in the nursery has had his morning bottle or not.
Asking families to provide more feedback on the centre and for fundraising ideas.
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	Estimated Time
	20 Minutes

	Objective
	To provide you with an opportunity to share information with colleagues about child development and wellbeing.

	Activity
	Individually, in pairs or in groups, complete the following;
Provide 2 examples of situations when sharing information with a colleague about a child’s development or wellbeing might not go well. Explain why.

When sharing information about children, it is important to remember that opinions about children often differ between colleagues; there may be some bias involved, and other educators do not always have the history with the child you do. Information and children change quickly and often, always do your own investigation, and don’t rely entirely upon the words of others, as the children are your responsibility.
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	Estimated Time
	60 – 120 Minutes

	Objective
	To provide you with an opportunity to demonstrate your skills and knowledge for this unit.

	Activity
	This is a major activity – your trainer will let you know whether you will complete it during class or in your own time.
Complete the following individually and attach your completed work to your workbook. Complete this activity individually, using a computer. 
Successful completion of this activity [along with those above] will enable you to demonstrate your knowledge and skills of:
· Code of ethics
· United Nations Convention on the Rights of the Child
· How to access:
· the National Quality Framework
· the National Quality Standards
· the relevant approved learning framework
· How to navigate through framework and standards documents to find areas relevant to this unit of competency
· Introductory-level child development for children, including: 
· early brain development
· importance of the early years for subsequent educational success
· foundational knowledge of developmental theory
· Aspects of poor early childhood development, such as:
· poor diet 
· lack of play
· limited stimulation of brain development
· lack of materials and resources
· inconsistent or non-existent emotional support or comfort
· trauma
· other life experiences which interrupt appropriate childhood activities, and their potential long-term harmful impacts
· Biological and environmental influences on development
· Symbol systems including letters, numbers, time, money and musical notation
· Supported the development of children in at least three different situations/activities (including different age groups and abilities), including:
· Interacting with children to holistically support development and learning appropriate to the child’s abilities and age
· Providing a variety of experiences and environments to support the different areas of children’s development (including a combination of physical, creative, social, emotional, language and cognitive)

· National Framework and Standards 
Locate and use the following documents:
· National Quality Framework
· National Quality Standards
· Or the relevant approved learning framework used in the service if different from those above 
· United Nations Convention on the Rights of the Child
· Your organisation’s standards, policies, procedures and guidelines

Outline what each of these standards specifically say about ensuring educators:
· Support physical development
· Support social development
· Support emotional development
· Support cognitive development
· Support communication development
· Create an environment for holistic learning and development




National Quality Framework
· Support physical development
EYLF Outcome 3: Children have a strong sense of wellbeing - Children take increasing responsibility for their own health and physical wellbeing. E.g. “engage in increasingly complex sensory-motor skills and movement patters.”
· Support social development
EYLF Outcome 3: Children have a strong sense of wellbeing - Children become strong in their social and emotional wellbeing. E.g. “promote children’s sense of belonging, connectedness and wellbeing.”
· Support emotional development
EYLF Outcome 4: Children are confident and involved learners - Children resource their own learning through connecting with people. E.g. “provide opportunities and support for children to engage in meaningful learning relationships.”
· Support cognitive development
EYLF Outcome 4: Children are confident and involved learners - Children develop a range of skills and processes such as problem solving, enquiry, experimentation, hypothesising, researching and investigating. E.g. “Provide babies and toddlers with resources that offer challenge, intrigue and surprise, support their investigations and share their enjoyment.”
· Support communication development
EYLF Outcome 5: Children are effective communicators - Children use information and communication technologies to access information, investigate ideas and represent their thinking. E.g. “Provide children with access to a range of technologies.”
· Create an environment for holistic learning and development
“Children’s learning is ongoing and each child will progress towards the outcomes in different and equally meaningful ways. Learning is not always predictable and linear. Educators plan with each child and the outcomes in mind.”

National Quality Standards
· Support physical development
Standard 3.1The design and location of the premises is appropriate for the operation of a service. Element 3.1.1Outdoor and indoor spaces, buildings, furniture, equipment, facilities and resources are suitable for their purpose. Element 3.1.2Premises, furniture and equipment are safe, clean and well maintained. Element 3.1.3Facilities are designed or adapted to ensure access and participation by every child in the service and to allow flexible use, and interaction between indoor and outdoor space. Standard 3.2The environment is inclusive, promotes competence, independent exploration and learning through play. Element 3.2.1Outdoor and indoor spaces are designed and organised to engage every child in quality experiences in both built and natural environments. Element 3.2.2Resources, materials and equipment are sufficient in number, organised in ways that ensure appropriate and effective implementation of the program and allow for multiple uses. Standard 3.3The service takes an active role in caring for its environment and contributes to a sustainable future. Element 3.3.1Sustainable practices are embedded in service operations. Element 3.3.2Children are supported to become environmentally responsible and show respect for the environment. 
· Support social development
Standard 1.1 An approved learning framework informs the development of a curriculum that enhances each child’s learning and development. Element 1.1.1Curriculum decision making contributes to each child’s learning and development outcomes in relation to their identity, connection with community, wellbeing, confidence as learners and effectiveness as communicators. Element 1.1.2Each child’s current knowledge, ideas, culture, abilities and interests are the foundation of the program. Element 1.1.3The program, including routines, is organised in ways that maximise opportunities for each child’s learning. Element 1.1.4The documentation about each child’s program and progress is available to families. Element 1.1.5Every child is supported to participate in the program. Element 1.1.6Each child’s agency is promoted, enabling them to make choices and decisions and to influence events and their world. Standard 1.2Educators and co-ordinators are focused, active and reflective in designing and delivering the program for each child. Element 1.2.1Each child's learning and development is assessed as part of an ongoing cycle of planning, documenting and evaluation. Element 1.2.2Educators respond to children's ideas and play and use intentional teaching to scaffold and extend each child's learning. Element 1.2.3Critical reflection on children's learning and development, both as individuals and in groups, is regularly used to implement the program. 
· Support emotional development
Standard 2.1 Each child’s health is promoted. Element 2.1.1Each child’s health needs are supported. Element 2.1.2Each child’s comfort is provided for and there are appropriate opportunities to meet each child’s need for sleep, rest and relaxation. Element 2.1.3Effective hygiene practices are promoted and implemented. Element 2.1.4Steps are taken to control the spread of infectious diseases and to manage injuries and illness, in accordance with recognised guidelines. Standard 2.2Healthy eating and physical activity are embedded in the program for children. Element 2.2.1Healthy eating is promoted and food and drinks provided by the service are nutritious and appropriate for each child. Element 2.2.2Physical activity is promoted through planned and spontaneous experiences and is appropriate for each child. Standard 2.3Each child is protected. Element 2.3.1Children are adequately supervised at all times. Element 2.3.2Every reasonable precaution is taken to protect children from harm and any hazard likely to cause injury. Element 2.3.3Plans to effectively manage incidents and emergencies are developed in consultation with relevant authorities, practised and implemented. Element 2.3.4Educators, co-ordinators and staff members are aware of their roles and responsibilities to respond to every child at risk of abuse or neglect. 

· Support cognitive development
Standard 1.1 An approved learning framework informs the development of a curriculum that enhances each child’s learning and development. Element 1.1.1Curriculum decision making contributes to each child’s learning and development outcomes in relation to their identity, connection with community, wellbeing, confidence as learners and effectiveness as communicators. Element 1.1.2Each child’s current knowledge, ideas, culture, abilities and interests are the foundation of the program. Element 1.1.3The program, including routines, is organised in ways that maximise opportunities for each child’s learning. Element 1.1.4The documentation about each child’s program and progress is available to families. Element 1.1.5Every child is supported to participate in the program. Element 1.1.6Each child’s agency is promoted, enabling them to make choices and decisions and to influence events and their world. Standard 1.2Educators and co-ordinators are focused, active and reflective in designing and delivering the program for each child. Element 1.2.1Each child's learning and development is assessed as part of an ongoing cycle of planning, documenting and evaluation. Element 1.2.2Educators respond to children's ideas and play and use intentional teaching to scaffold and extend each child's learning. Element 1.2.3Critical reflection on children's learning and development, both as individuals and in groups, is regularly used to implement the program. 

· Support communication development
Standard 6.1Respectful and supportive relationships with families are developed and maintained. Element 6.1.1There is an effective enrolment and orientation process for families. Element 6.1.2Families have opportunities to be involved in the service and contribute to service decisions. Element 6.1.3Current information about the service is available to families. Standard 6.2Families are supported in their parenting role and their values and beliefs about childrearing are respected. Element 6.2.1The expertise of families is recognised and they share in decision making about their child’s learning and wellbeing. Element 6.2.2Current information is available to families about community services and resources to support parenting and family wellbeing. Standard 6.3The service collaborates with other organisations and service providers to enhance children’s learning and wellbeing. Element 6.3.1Links with relevant community and support agencies are established and maintained. Element 6.3.2Continuity of learning and transitions for each child are supported by sharing relevant information and clarifying responsibilities. Element 6.3.3Access to inclusion and support assistance is facilitated. Element 6.3.4The service builds relationships and engages with the local community.
· Create an environment for holistic learning and development
Standard 2.1Each child’s health is promoted. Element 2.1.1Each child’s health needs are supported. Element 2.1.2Each child’s comfort is provided for and there are appropriate opportunities to meet each child’s need for sleep, rest and relaxation. Element 2.1.3Effective hygiene practices are promoted and implemented. Element 2.1.4Steps are taken to control the spread of infectious diseases and to manage injuries and illness, in accordance with recognised guidelines. Standard 2.2Healthy eating and physical activity are embedded in the program for children. Element 2.2.1Healthy eating is promoted and food and drinks provided by the service are nutritious and appropriate for each child. Element 2.2.2Physical activity is promoted through planned and spontaneous experiences and is appropriate for each child. Standard 2.3Each child is protected. Element 2.3.1Children are adequately supervised at all times. Element 2.3.2Every reasonable precaution is taken to protect children from harm and any hazard likely to cause injury. Element 2.3.3Plans to effectively manage incidents and emergencies are developed in consultation with relevant authorities, practised and implemented. Element 2.3.4Educators, co-ordinators and staff members are aware of their roles and responsibilities to respond to every child at risk of abuse or neglect

United Nations Convention on the Rights of the Child
· Support physical development
27. Children have the right to a standard of living that is good enough to meet their physical and mental needs. The government should help families who cannot afford to provide this

· Support social development
27. Children have the right to a standard of living that is good enough to meet their physical and mental needs. The government should help families who cannot afford to provide this
· Support emotional development
27. Children have the right to a standard of living that is good enough to meet their physical and mental needs. The government should help families who cannot afford to provide this
· Support cognitive development
29. Education should develop each child’s personality and talents to the full. It should encourage children to respect their parents, their cultures and other cultures.

· Support communication development
28. Children have the right to an education. Discipline in schools should respect children’s human dignity. Primary education should be free. Wealthier countries should help poorer countries achieve this.

· Create an environment for holistic learning and development
28. Children have the right to an education. Discipline in schools should respect children’s human dignity. Primary education should be free. Wealthier countries should help poorer countries achieve this.

Your organisation’s standards, policies, procedures and guidelines
· Support physical development
Interactions with children policy is in place to ensure that all interactions between children and educators are in adherence with our centre philosophy and are in tune with the overall wellbeing of each child. Any interaction between a child and educator can have a profound effect on the child’s self-esteem and overall development. 
The program and planning policy is in place in order to ensure the centre follows the EYLF and provides direction about intent, pedagogy and outcomes for children’s learning. This helps to extend and enrich a child’s learning from birth through transition to school and helps to develop confident, successful and creative learners.
· Support social development
Interactions with children policy is in place to ensure that all interactions between children and educators are in adherence with our centre philosophy and are in tune with the overall wellbeing of each child. Any interaction between a child and educator can have a profound effect on the child’s self-esteem and overall development. 
The program and planning policy is in place in order to ensure the centre follows the EYLF and provides direction about intent, pedagogy and outcomes for children’s learning. This helps to extend and enrich a child’s learning from birth through transition to school and helps to develop confident, successful and creative learners.

· Support emotional development
Interactions with children policy is in place to ensure that all interactions between children and educators are in adherence with our centre philosophy and are in tune with the overall wellbeing of each child. Any interaction between a child and educator can have a profound effect on the child’s self-esteem and overall development. 
The program and planning policy is in place in order to ensure the centre follows the EYLF and provides direction about intent, pedagogy and outcomes for children’s learning. This helps to extend and enrich a child’s learning from birth through transition to school and helps to develop confident, successful and creative learners.

· Support cognitive development
Interactions with children policy is in place to ensure that all interactions between children and educators are in adherence with our centre philosophy and are in tune with the overall wellbeing of each child. Any interaction between a child and educator can have a profound effect on the child’s self-esteem and overall development. 
The program and planning policy is in place in order to ensure the centre follows the EYLF and provides direction about intent, pedagogy and outcomes for children’s learning. This helps to extend and enrich a child’s learning from birth through transition to school and helps to develop confident, successful and creative learners.

· Support communication development
[bookmark: _GoBack]Interactions with children policy is in place to ensure that all interactions between children and educators are in adherence with our centre philosophy and are in tune with the overall wellbeing of each child. Any interaction between a child and educator can have a profound effect on the child’s self-esteem and overall development. 
The program and planning policy is in place in order to ensure the centre follows the EYLF and provides direction about intent, pedagogy and outcomes for children’s learning. This helps to extend and enrich a child’s learning from birth through transition to school and helps to develop confident, successful and creative learners.

· Create an environment for holistic learning and development
Interactions with children policy is in place to ensure that all interactions between children and educators are in adherence with our centre philosophy and are in tune with the overall wellbeing of each child. Any interaction between a child and educator can have a profound effect on the child’s self-esteem and overall development. 
The program and planning policy is in place in order to ensure the centre follows the EYLF and provides direction about intent, pedagogy and outcomes for children’s learning. This helps to extend and enrich a child’s learning from birth through transition to school and helps to develop confident, successful and creative learners.





























[bookmark: _Toc397083766][bookmark: _Toc394582982][bookmark: _Toc451175218]
Major Activity
	Estimated Time
	60 – 120 Minutes

	Objective
	To provide you with an opportunity to revise the unit.

	Activity
	This is a major activity – your instructor should let you know whether you will complete it during class or in their own time.
You must individually, answer the following questions in full to show their competency of each element;
· Support physical development
· Support social development
· Support emotional development
· Support cognitive development
· Support communication development
· Create an environment for holistic learning and development

Individually, complete the following and present it as a portfolio.

Completing this activity will demonstrate your ability to support and recognise the interrelationship between the physical, social, emotional, cognitive and communication development of children. 

	Tom is 6 months old. He is just starting to try and roll over from his back to his stomach. He follows some things with his eyes, but often struggles. He rarely smiles.

	Alice is 2 ½  years old. She hits and bites her friends daily and has been for months. The parents of the other children are frustrated with her behaviour and are asking that their children not be allowed to play near her.

	Morgan is a 5 years-old who loves to play quietly by himself. When trying to get him involved in a group discussion, he appears frightened. He likes to play with blocks and finger paints. He is not socialising with the other children in the room. He seems happy most of the time.



For each of the 3 case studies, complete the following assessment activities:
· What kinds of activities could you implement to support their physical, social, emotional, cognitive and communication development? List potential activities for each aspect of development and your reason for choosing them.
· Based on your concerns about each child, how would you go about scaffolding activities to best support them in their struggles?
· Who would you communicate with about your concerns and how would you go about it? 
· Write a reflection about each child and your perspective on the interrelationship between their physical, social, emotional, cognitive and communication development.
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