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[bookmark: _Toc329018036][bookmark: _Toc451435753]Unit Description
Description

This unit describes the skills and knowledge required to support children’s play and learning.

This unit applies to educators working in a range of education and care services.

No licensing, legislative or certification requirements apply to this unit at the time of publication.

Unit Sector

No sector assigned
[bookmark: _Toc329018037][bookmark: _Toc451435754][bookmark: _Toc329018038]
Performance Criteria
	Element
	Performance criteria


	1. Create an environment for play
	1.1 Assist in the provision of areas, resources and materials for different kinds of play 
1.2 Set up a safe environment that is non-threatening, challenging, stimulating and promotes a sense of belonging 
1.3 Assist in the provision of unhurried opportunities for both group and individual play activities and experiences indoors and outdoors		

	2. Support children’s play and learning
	2.1 Engage children in discussion (as appropriate) of their play and learning  
2.2 Use routines to undertake intentional teaching and seek opportunities for spontaneous learning
2.3 Use experiences, resources and materials flexibly to meet children’s individual preferences and to prompt extensions of play 
2.4 Assist children to participate in a variety of experiences and to choose those which support their competency and confidence
2.5 Demonstrate respect for children’s choice not to participate and encourage participation where an experience is new or unknown

	3. Facilitate children’s play, learning and physical activity
	3.1 Follow child’s lead in play and participate when invited 
3.2 Initiate play and invite the child to participate 
3.3 Interact with children showing enthusiasm, playfulness and enjoyment
3.4 Respond to children’s reactions to play environments to ensure each child remains interested, challenged but not frustrated 
3.5 Establish routine with children so as to support them in remaining safe





[bookmark: _Toc451435755]Skills and Knowledge 
	
This section describes the skills and knowledge required for this unit.

	
Foundation Skills:


	· Language skills
· Literacy skills
· Numeracy skills

	
Knowledge Evidence:

The candidate must be able to demonstrate essential knowledge required to effectively do the task outlined in elements and performance criteria of this unit, manage the task and manage contingencies in the context of the work role. These include knowledge of:

· How to access:
· The National Quality Framework
· The National Quality Standards
· The relevant approved learning framework
· How to navigate through framework and standards documents to find areas relevant to this unit of competency
· Relevance of the approved framework to pedagogical practices
· Play and learning experiences, associated resources and materials relevant to the interests and abilities of children
· Role of play in learning
· Theories that pertain to play
· Reflective practice
· United nations convention of the rights of the child
· Organisational standards, policies and procedures
· Safety measures available to minimise risks for children and others.

Performance Evidence:

	
The candidate must show evidence of the ability to complete tasks outlined in elements and performance criteria of this unit, manage tasks and manage contingencies in the context of the job role. There must be demonstrated evidence that the candidate has completed the following tasks:

· Set up a safe environment on at least three occasions (including at least one indoor and one outdoor), including:
· Demonstrating effective selection and placement of equipment and resources, with consideration for safety of the children 
· Guiding and facilitating individual children’s play and learning experiences, including allowing for children to make decisions
· Creating an environment that allows for individual and collaborative experiences
· Providing a range of experiences to stimulate children and aid learning, including those that allow exploration of natural materials, environments and experiences.


[bookmark: _Toc329018040]


[bookmark: _Toc451435756]Assessment Conditions

Skills must be demonstrated in a regulated education and care service.

In addition, simulations and scenarios must be used where the full range of contexts and situations cannot be provided in the workplace or may occur only rarely. These are situations relating to emergency or unplanned procedures where assessment in these circumstances would be unsafe or is impractical.

Simulated assessment environments must simulate the real-life working environment where these skills and knowledge would be performed, with all the relevant equipment and resources of that working environment.

Assessment must ensure use of:

· National Quality Framework for Early Childhood Education and Care 
· The relevant approved learning framework under the National Quality Framework for Early Childhood Education and Care. 

Assessors must satisfy the NVR/AQTF mandatory competency requirements for assessors.




[bookmark: _Toc285113079][bookmark: _Toc326743761][bookmark: _Toc328654777][bookmark: _Toc330386596][bookmark: _Toc451435757]Housekeeping Items
Your trainer will inform you of the following;
Where the toilets and fire exits are located, what the emergency procedures are and where the breakout and refreshment areas are.
Any rules, for example asking that all mobile phones are set to silent and of any security issues they need to be aware of. 
What times the breaks will be held and what the smoking policy is.
That this is an interactive course and you should ask questions.
That to get the most out of this workshop, we must all work together, listen to each other, explore new ideas, and make mistakes. After all, that’s how we learn.
Ground rules for participation;
Smile
Support and encourage other participants
When someone is contributing everyone else is quiet
Be patient with others who may not be grasping the ideas
Be on time
Focus discussion on the topic
Speak to the trainer if you have any concerns
[bookmark: _Toc326743762][bookmark: _Toc328654778][bookmark: _Toc330386597][bookmark: _Toc451435758]Objectives
Understand how to create an environment for play 
Learn how to support children’s play and learning 
Develop skills to facilitate children’s play, learning and physical activity 
Gain the essential skills and knowledge required for this unit

[bookmark: _Toc451435759]1. Create an environment for play
1.1. 	Assist in the provision of unhurried opportunities for both group and individual play activities and experiences indoors and outdoors
1.2. 	Set up a safe environment that is non-threatening, challenging, stimulating and promotes a sense of belonging
1.3. 	Assist in the provision of areas, resources and materials for different kinds of play
[image: ]

[bookmark: _Toc451435760]1.1 – Assist in the provision of unhurried opportunities for both group and individual play activities and experiences indoors and outdoors
[bookmark: _Toc451435761]The importance of play
Play is crucial to the development of children's gross and fine motor skills. Through play, children practice and perfect control and coordination of large body movements, as well as small movements of hands and fingers. Educators can support young children's motor development by planning play activities that provide children with regular opportunities to move their bodies. 
Play is important in the learning environment because:
It helps them further their development cognitively, socially, emotionally and physically
It helps them enjoy their environment 
They get to practice new skills. 
[bookmark: _Toc451435762]Types of play
In the preschool years, play is the leading source of development. Through play, children learn and practice many basic social skills. They develop a sense of self; learn to interact with other children, how to make friends, how to lie and how to role-play.
	Unoccupied Play
	Children are relatively stationary and appear to be performing random movements with no apparent purpose. A relatively infrequent style of play.

	Solitary Play
	Children are completely engrossed in playing and do not seem to notice other children. Most often seen in children between 2 and 3 years old.

	Onlooker Play
	Children take an interest in other children's play but do not join in. May ask questions or just talk to other children, but the main activity is simply to watch.

	Parallel Play
	Children mimic other children's play but don’t actively engage with them. For example, they may use the same toy.

	Associative Play
	Children are now more interested in each other than the toys they are using. This is the first category that involves strong social interaction between the children while they play.

	Cooperative Play
	Some organisation enters children's play. For example, the playing has a goal and children often adopt roles and act as a group.



[bookmark: _Toc451435763]Providing materials
It is important that educators provide materials and opportunities to interact with children in an encouraging way to support and extend their creativity. Asking a child to draw a particular object (e.g., a cat), or to make a particular object (e.g., a crocodile out of an egg container), is directing the child's creativity. 
Children should be provided with materials and stimulus such as pictures, photographs, flowers, animals or real objects from the world around them. They should be encouraged to interpret the information, to create the idea and express what they see outwardly for others to view and enjoy. 
If a child only wants to paint one line of paint on a large piece of white paper, you should avoid suggesting that they keep painting. That one line of paint may represent something specific the child wanted to express, as part of his or her own creativity. You need to respect the child's decision and remember it is the child's work and their way of expressing themselves. 
It is important to provide plenty of the same equipment. For example, in the sandpit make sure there are multiple buckets, spades, diggers, shakers, sand-wheel, moulds, etc.
The physical space and equipment provided in the childcare environment greatly affects children’s physical activity levels and development of movement skills. Sufficient and appropriate space and equipment increases the likelihood that children will be physically active.
[bookmark: _Toc451435764]Open-ended toys
The best toys for children are ‘open-ended’. These are the toys that encourage children to play using their imagination, creativity and problem-solving skills.
Open-ended toys include:
Blocks – one day a child uses them to build a tower, and the next day he/she might bring the block up to his/her ear and pretend it’s a phone.
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\stick_figure_catching_football_pass_800_wht_3654.png]Balls – they’re great to bounce, look at, roll, hold and throw.
Cardboard boxes – these can stand in for so many things, including pretend shop counters, ovens, cars, boats and doll houses.
Dress-up clothes – with some hand-me-down clothes and bits of fabric, the children can become anything or anyone he/she likes.
Craft materials – coloured paper, stickers, crayons and washable markers can get the children started on a masterwork.


Positive outcomes will occur when educators: 
Follow the child’s lead in play instead of directing and controlling the play.
Allow the child to initiate play and joins in when invited.
Initiate play and invites the child to play and then allows the child to take control of the play.
Spontaneously interact with children in a joyful and happy manner.
Redirect children when they are displaying inappropriate behaviour.
Respect the child’s right not to play if that is their choice.
Allow the child to choose their own play experience.
Ensure that the play experience will not endanger the child.
Provide play experiences that will challenge the child in addition to meeting their needs and interests.
National Quality Standards 
Quality Area and Standards included in this section:



The Early Years Learning Framework 
The principles, practices and outcomes included in this section:



[bookmark: _Toc451435765]Learner Task One
In your own words, define the following:
	Unoccupied Play
	


	Solitary Play
	


	Onlooker Play
	


	Parallel Play
	


	Associative Play
	


	Cooperative Play
	






[bookmark: _Toc451435766]Activity 1A
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[bookmark: _Toc451435767]1.2 – Set up a safe environment that is non-threatening, challenging, stimulating and promotes a sense of belonging
[bookmark: _Toc451435768]Creating a safe environment
It is important to set up a safe environment that is non-threatening, challenging, stimulating and promotes a sense of belonging so that children can thrive.  It is through their explorations in this safe and fun environment that they connect with each other, themselves and the world around them.
For positive and fun play experiences to occur, educators must provide a suitable, developmentally appropriate environment. Reluctant children need to feel safe to try new things and confident children need new challenges to keep them engaged.
This means the areas where children play must be:
Safe, with suitable and challenging equipment, include play materials and experiences relevant to the developmental needs and strengths of the children using them.
Clean and spacious (not overwhelming or overcrowded).
Flexible, allowing for different kinds of play.
A safe play and learning environment includes:
	Social and Emotional Safety
	Physical Safety

	· Educators welcome all children
· Educators connect with all children individually
· Educators work on building the community so children feel safe connecting with one another
· Educators take time to connect with the children’s families
· Educators are calm and positive and respectful of the children and their feelings
· Educators set clear limits and are consistent in maintaining those limits
· Educators foster a supportive environment 
· Educators teach the children about personal space and respecting each other
	· The room is set up so educators can see all children at any given time
· Safety policies (indoors and outdoors) are simple for the children to follow, and allow them freedom
· Playground equipment is developmentally appropriate
· Furniture is child size so climbing and falling is not hazardous
· Safe eating procedures are in place
· The classroom is clear of choking hazards for younger children
· Cleaning supplies and dangerous chemicals are kept locked up away from the children
· Environments are spacious enough to allow children to explore independently as well as in small groups
· Rooms are free of clutter




[bookmark: _Toc451435769]Try new things
It is important to provide a challenging and stimulating environment for children. In order for children to learn and grow, they need to test their limits, try new things and be excited to engage.
Stimulating and challenging environments include the following:
Developmentally appropriate activities
Visually stimulating activities - made to look fun and kept in an orderly and easy to access way  
A range of natural materials 
Placing items for activities on child sized shelves and in baskets 
Activities that change throughout the year to accommodate developing skills
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\Animations\stick_figure_magic_carpet_300_wht.gif]Using new mediums to explore a skill they are struggling to develop 
Presenting new concepts in creative ways 
Meaningful conversations between educators and children
Providing a range of fiction and non-fiction books and other texts
[bookmark: _Toc451435770]A welcoming environment
Children need to feel secure and connected to their environment in order to truly learn and develop. 
Educators must ensure that the environment is non-threatening and promotes a sense of belonging. 

A non-threating, welcoming environment is one in which:
Children are welcomed by positive and nurturing staff. 
Is prepared to meet their needs in a fun and pleasing way.
Is orderly and calm.
Educators take time to personally say goodbye to each child as they leave.
Educators take the time to get to know children individually (their strengths, weaknesses, preferences, etc.).
Children are encouraged to share and take turns and are given chances to try these skills out during independent play.
Children are communicated with in a nurturing and positive way.
Children’s feelings are respected.
Things aren’t always from the top down – children are included in making decisions and helping themselves when possible.
Activities are accessible to explore freely.
Activities are developmentally appropriate.
Children’s development is understood and areas provided accordingly to help them develop optimally.
Children are taught the importance of community and how to respect one another.
Expectations are clearly communicated and simple for the children to follow.
Educators work continuously on building the relationships with and between children.
Children’s work is acknowledged and displayed.
Children are encouraged to help one another in a way that plays on their strengths.
In a group setting it can be difficult to connect with children as individuals. 
Some strategies for connecting with the children as individuals include but are not limited to the following:
Sit and talk with children during snacks and meals.
Spend time playing and connecting with children during outdoor times.
Welcome and release each child every day with a handshake or a high five.
Conduct small group lessons as well as individual lessons.
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\Fotolia_8676054_S.jpg]Create an orderly and beautiful environment that does not have blind spots.
Stay calm and talk positively with the children. 
Avoid “No’s” when possible.
Avoid raising your voice.
Get down on the child’s level when speaking with them.
When correcting a child or redirecting a child, do it in a gentle way so as not to draw other children’s attention and shame or embarrass the child.
Have themes for your lessons that change throughout the year to keep things interesting and challenging.
Change activities as needed to meet the developmental needs of children. For example, start with puzzles with large knobs and few pieces, as the year progresses and the children master certain puzzles, add more challenging ones.
Bring in new books or materials to add to shelves from time to time to spark interest in new ideas.
National Quality Standards 
Quality Area and Standards included in this section:

The Early Years Learning Framework 
The principles, practices and outcomes included in this section:



[bookmark: _Toc451435771]
Learner Task Two
Define the following:

Emotional and social safety-


Physical safety-



List 4 things that assist in providing a stimulating and challenging environment for children:



[bookmark: _Toc451435772]Activity 1B
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[bookmark: _Toc451435773]1.3 – Assist in the provision of areas, resources and materials for different kinds of play 
Unhurried opportunities allow children time to calmly focus and develop their ability to concentrate. This is important for fostering a calming environment and limiting frustration and anxiety. When activities are carefully planned and unhurried it gives educators time to meaningfully connect with children both as a group and as individuals.
[bookmark: _Toc451435774]Group play activities
Group play builds a sense of community and helps develop a cohesive environment. 
Children benefit by learning the following life skills that are essential for their success in all environments:
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\build_brick_dismantle_team.png]How to be kind to others
How to share 
How to take turns
How to solve problems
How to be a good friend
How to lead as well as when to follow
How to work together/collaborate with one another
Respect for self and others
How are actions affect others
How to connect with and react to various situations involving other people
Examples of group play activities:
Games – Red Rover, Ring Around the Rosie, Statues, Musical Chairs, Simon Says, etc.
Free play where children use fantasy – playing house, dressing up as grown-ups, fairies, wolves, horses, etc.
Free play where children build things like rivers, forts, etc.
Self-initiated games
[bookmark: _Toc451435775]Individual play activities
Individual play develops children’s unique sense of imagination. They become more in tune with their strengths and weaknesses, and how to manage their own emotions. 


Children benefit by learning the following life skills that are essential for success in all learning environments:
Concentration 
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\Animations\reading_a_book_PA_300_wht.gif]Personal interests
Self-awareness
Confidence in their skills before they put them to use in a group setting
Self-entertainment
Independence
Responsibility
Self-reflection or down time after group play
Examples of individual play activities:
Reading or looking at books alone
Choosing activities from the shelves to do alone, e.g., puzzles, sorting objects, matching shapes, etc.
Climbing, running, jumping rope, exploring, bouncing balls, 
Drawing, colouring, painting
Anything the child chooses to do alone
Indoor Play Activities
Indoor play activities allow for freedom and self-expression, when needed. They offer different mediums in which to explore and develop children’s skills: cognitive, social, emotional and physical. Indoor activities teach children ways to entertain themselves and learn independence while respecting their need for exploration. 
Educators gain the following from incorporating indoor play activities into the program:
A calmer classroom
More well-behaved children
Less outbursts due to frustration or boredom
More productivity during times where children are concentrating 
Happier, secure children


Examples of indoor play activities:
Dramatic centres where children can play dress up or other kinds of pretend play – play kitchens are very popular
Indoor climbing structures or other items that allow a child to engage in physical play indoors.
Developmentally appropriate board games and puzzles.
Games with rhyming words and music.
Creative play where they can build things using blocks, play with play dough, create crafts using various items or otherwise use their imagination.
Games like Musical Chairs, Simon Says, Hokey Pokey, silly songs with hand gestures.
Outdoor Play
Outdoor play provides a medium to further their development of motor skills and an outlet to be free and release energy. Children are able to create, use their imagination and put new skills to work while learning to take turns, share and show respect for others.
Children benefit from outdoor play in the following ways:
Children are physically healthier when they are active
Children are happier when they get time to play outside and be free 
Children learn to be creative which leads to better problem solving skills
Children develop their imaginations which is key in solving problems and success later in life
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\stick_figure_gymnastics_hands_800_wht.png]Children have increased focus when inside the classroom
Examples of outdoor play activities: 
Climbing, jumping, running, skipping, hopping
Games like Red Rover, Simon Says, Red light – Green light, Catch, etc.
Sports like soccer, basketball, cricket, etc.
Obstacle courses
Imaginary games involving chase, e.g., wolves chasing horses, being characters from books
Swinging 
Cartwheels or other tumbling activities
Hula-hooping
Hop scotch
National Quality Standards 
Quality Area and Standards included in this section:

The Early Years Learning Framework 
The principles, practices and outcomes included in this section:





[bookmark: _Toc451435776]Learner Task Three
List 4 examples of activities for each of the following:

Group play



Individual play



Indoor play



Outdoor play



[bookmark: _Toc451435777]Activity 1C
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[bookmark: _Toc451435778]2. Support children’s play and learning
2.1. 	Engage children in discussion (as appropriate) of their play and learning
2.2. 	Use routines to undertake intentional teaching and seek opportunities for spontaneous learning
2.3. 	Use experiences, resources and materials flexibly to meet children’s individual preferences and to prompt extensions of play 
2.4. 	Assist children to participate in a variety of experiences and to choose those which support their competency and confidence taken out development and fundamental movement skills 
2.5. 	Demonstrate respect for children’s choice not to participate and encourage participation where an experience is new or unknown 
[image: ]


[bookmark: _Toc451435779]2.1 – Engage children in discussion (as appropriate) of their play and learning
[bookmark: _Toc451435780]Engaging children
Engaging children in discussion of their play and learning shows the children you are interested in them and helps develop a connection between you and the children. Talking about their play gives educators an opportunity to learn about how the children see the world, how they are developing, and helps to guide program planning.
There are many benefits to talking to children about their play and learning:
Enhances learning opportunities 
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\bullet_point_stick_figure_point_low_800_wht.png]Advances development
Provides a healthy role model for positive social relationships 
Offers them encouragement and confidence
Develops self-awareness 
Trust in the supervising adult grows
Children gain more from their experiences
Children acquire new vocabulary
Children learn to ask questions or engage in meaningful conversation
Children develop confidence in themselves and learn about their strengths and weaknesses 
How to engage children?
Educators can engage children in discussion about their play by:
Tell them you noticed what they are doing
Ask what they like/don’t like about certain activities
Compliment them on things you like about their work or play
Make statements about what you see
Ask thoughtful questions about what they might do differently when appropriate
Ask engaging questions about what they like or what they are doing.  For example: 
“I can see your drawing a picture, can you tell me about it?”
“What made you draw that?”
“How do you feel about your drawing?”
“Are you going to add anything else?”
 The best times to engage with children about their play and learning:
Discovery or free play – the things children choose to play with or games they play, tell you a lot about the things they like
Transition times – if a child is truly engaged in an activity you don’t want to interrupt or break their concentration, so look for a moment where they disengage and ask some leading questions about their activity
When they are bored and not engaged in an activity, or doing something they are not supposed to be doing
When they arrive – ask about their night/weekend, clothes they are wearing, pet, etc.
Before they leave 
When they are sad or frustrated
At mealtimes 
Whenever you can or see a need 
National Quality Standards 
Quality Area and Standards included in this section:



The Early Years Learning Framework 
The principles, practices and outcomes included in this section:
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Learner Task Four
What are the benefits to talking to children about their play and learning?





 What are the best times to engage with children about their play and learning?


[bookmark: _Toc451435782]Activity 2A
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[bookmark: _Toc451435783]2.2 – Use routines to undertake intentional teaching and seek opportunities for spontaneous learning
[bookmark: _Toc451435784]Structured activities and intentional teaching
Structured activities, such as planned lessons, have a set of rules with specific objectives, and involve planning and direction from the educator. Structured activities have pre-determined rules and materials, a defined start and finish time, and hope to achieve an end result. These activities support cooperative play, teamwork and following directions. 
Example of structured activities: 
Red-light-green-light
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\stand_out_chair_pc.png]Tag
Card games and board games 
Organised sports
Statues
Follow-the leader
Simon Says
Musical Chairs
Structured activities require that you participate with the children. Children need you to lead them, explain the rules and objectives, and help them negotiate conflicts. This does not mean that you are simply there to direct the action. Play along.
Structured activities benefit children in the following ways:  
When lessons are planned, they are delivered with more confidence, are more concise and children learn specific information or skills.
Educators can observe the children from a different stand point and thus learn more about them as individuals to help inform program planning.
Things are taught in a fluid and concise manner making learning more ideal for the children.
Helps with organisation and leads to better judgment of small group or individual lessons.
If the teacher knows where they have been and where they are going, they can help the children know what to expect or look forward to.
Gives the teacher more confidence in what they are doing.
It shows them you care when things are well thought out and planned.
There is less conflict when time is structured.
Children are given clear instructions and expectations.
When they know what to expect they are more likely to be successful.
They learn to follow rules and procedures.
They learn to listen.
Spontaneous learning and unstructured play
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\king_on_throne_800_wht.png]Unstructured play is open-ended and spontaneous activity that children come up with without adult direction. When children are left to their own devices, they take initiative and engage in creative games and activities with their own objectives in mind. They make use of the environment and materials that are available to them to go on adventures, solve mysteries and tell complex stories.
Examples of unstructured and spontaneous play:
Adventure games on the play structure 
Imagination games
Dress up games
Running around the playground
Dancing
Unstructured play occurs in any environment. Children just need access to elements that stimulate exploration and creation. It is important that educators plan regular times for unstructured play every day. 
Unstructured play does not mean that you do not participate with the children. This is a time for the children to lead you and show you what they can do. Run, climb and build with them, ask questions about their games, but let them direct the evolution.
Unstructured play and spontaneous learning is import to promote children’s:
Creativity
Self-awareness
Self-confidence 
Development (in all domains)
Happiness and humour
Self-regulation
Trust in educators
Relationships with peers
Connection to their environment
National Quality Standards 
Quality Area and Standards included in this section:

The Early Years Learning Framework 
The principles, practices and outcomes included in this section:


[bookmark: _Toc451435785]Learner Task Five
Provide 3 examples of structured activities: 


Why are structured activities important for children?



Provide 3 examples of unstructured play:



Why is unstructured play important for children?


[bookmark: _Toc451435786]Activity 2B
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[bookmark: _Toc451435787]2.3 – Use experiences, resources and materials flexibly to meet children’s individual preferences and to prompt extensions of play
[bookmark: _Toc451435788]Individual preferences and diversity
Play and physical activities should reflect the diversity of culture, gender and abilities of the children. All experiences must be inclusive in nature. Being inclusive means you are ensuring that all the children in your care are purposely included in your planned experiences. Children learn many of their attitudes and prejudices by watching others. By always having a positive approach towards others and an inclusive attitude when you are providing your experiences, you are acting as a good role model for the children in your care – one that holds no prejudices.
Using experiences, resources and materials to meet individual preferences is important for:
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\cube.jpg]Optimising learning 
Promoting development
Prompting extensions of play
Engaging the children in a more meaningful way
Connecting with individual children and building a stronger relationship
Minimising frustration or boredom which often leads to misbehaviour
Showing respect for children
Helping connect children with their learning in a way that is unique to them
Building a cohesive community
Building children’s confidence and encouraging them to take appropriate risks
Promoting success
Encouraging and motivating children to learn more about what interests them
[bookmark: _Toc451435789]Using resources flexibly
Examples of how to use experiences, resources and materials flexibly include but are not limited to the following:
One child may like you to read a book to them and find the information fascinating, while another child may just like to look at pictures and talk about them since the words are too much.
One child may like to draw with crayons and coloured pencils, while another may need markers which require less fine motor control.
One child may only need to be told the name of a letter once before they master it, while another may need more repetition and variety in order to master it.
One child may be able to jump rope with 2 feet, while another can be encouraged to use 1 foot at a time.
One child may need a lot of instruction and help to complete a craft or project, while another child may feel confident to forge forward with minimal instruction.
[bookmark: _Toc451435790]Promoting diversity
It is important to promote diversity or introduce culture to the children in order to teach and promote respect, tolerance and acceptance.
	 Culture
	· Represent different cultures in the room
· Use themes, books, music, artefacts, costumes, pictures, stories, guests

	Gender
	· It is important to have a mix of genders in the room
· Boys and girls bring different attributes to the environment

	Abilities
	· Group children with varying abilities
· Children who excel can be good motivators for children who struggle
· A balance of ability is necessary
· Grouping children with the same abilities together creates a divide and draws attention to the children who need more practice or time
· This has negative ramifications for all learning, as the children will be reluctant to take the risk they need to further their own development

	Preferences
	· Allow children to voice their preferences
· Teaches respect and tolerance
· Develops self-concept, self-awareness and confidence



When you build the program around children’s interests and abilities, the children are more invested, engaged and reflective about the lessons. A diverse program that is centred around and responsive to children’s unique interests and abilities indirectly teaches respect and fosters a healthy and trusting relationship. 


National Quality Standards 
Quality Area and Standards included in this section:

The Early Years Learning Framework 
The principles, practices and outcomes included in this section




[bookmark: _Toc451435791]Learner Task Six
Provide 3 unique examples of how to use experiences, resources and materials flexibly.




[bookmark: _Toc451435792]Activity 2C
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[bookmark: _Toc451435793]2.4 – Assist children to participate in a variety of experiences and to choose those which support their competency and confidence 
[bookmark: _Toc451435794]Varying experiences 
Children need to try new things to learn what they are good at. It is essential that educators encourage and support them in ways that allow them to be successful and not overwhelmed or frustrated. When educators provide a balance between activities children need assistance with, and activities they can work on independently, you are giving them the opportunity to build confidence and be challenged without too much frustration (which can lead to avoidance of new activities).
Helping children participate in a variety of activities has the following benefits:
Children are happier
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\Animations\choose_opportunity.gif]The community is more peaceful as there are less outbursts 
Children develop the confidence they need
Children learn to trust the adults and ask for help where needed
Children are exposed to a broad range of experiences
Encourages and reinforces developmentally appropriate accomplishments 
Children learn to appreciate learning 
[bookmark: _Toc451435795]Understand each child
Observe children across a variety of daily activities to learn about their strengths and weaknesses, to guide their development and emerging independence. 
For example:
Offer activities that appeal to both boys and girls.
Offer activities that are culturally diverse.
Help a child with a more challenging puzzle the first time they do it, but let them choose from the ones they are good at when they work independently.
If you notice a child is avoiding an activity or game, invite the child to try it with you a few times building their confidence and then they may choose it once built.
Give lessons in small groups when introducing new items into the classroom.
When you determine that children are ready for new/challenging items, place them on the shelf for them to choose during free play.
Avoid putting activities out that you know will lead to frustration.
If you see a child choosing something that you know could be frustrating, offer to help them, or remind them to ask for help when they get stuck.
Offer learning opportunities both inside and outside the classroom.
Invite members of the community to lead a lesson with the children.
Take the children out into the community.
Use a variety of books, oral stories, crafts or other concrete activities to introduce new concepts.
[bookmark: _Toc451435796]Planning experiences for 0 - 2 years age group
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\babies_with_blocks_spelling_learn_13401.png]Sometimes figuring out the interests of the 0 - 2 years age group is quite hard. However, through accurate observation, you can identify individual interests, needs and strengths, as well as those of the group. The top priority with this age group is providing a safe environment for the children to explore in. 
Educators are responsible for: 
Encouraging babies to form a strong attachment with them 
Helping develop a sense of trust in the world 
Provide a safe environment for exploration
Remember, you need to be flexible with routines at this age, as babies may need extra naps or feedings throughout the day. This may interrupt the activities you have planned.
At this age, children need lots of support to explore sensory experiences. Educators provide these experiences within routines and in response to individual needs. For example, you can provide a wide variety of toys of different, textures, colours and sizes, and plan different types of play experiences such as water play and outdoor time. 
Make sure you provide:
Music, songs, bells or containers filled with different objects – these objects can help develop hearing and movement.
Objects of different sizes, colours and shapes – these can encourage reaching and grasping.
Sturdy furniture, balls, toys or boxes – these can get your child crawling, standing and walking.
[bookmark: _Toc451435797]Planning experiences for the 2 - 3 year age group
When planning for the 2 - 3 year olds, there are particular strategies that can be used, and you will also be able to ‘borrow’ some ideas from other age groups. They just need to be matched to the developmental capabilities of this age group. You need to observe children to identify their interests and their developmental skills, and then can create an environment which supports them by providing space to move around, multiples of equipment and places for both solitary and parallel play. It also avoids children waiting to take turns and sharing equipment and material. 
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\Animations\box_opening_up_closing_500_wht.gif]You need to give children opportunities to be independent and to do things for themselves, particularly with self-help skills such as feeding, dressing and toileting. It is important to give children time and encouragement to develop their emerging skills and a positive sense of self. Experiences should reflect a child’s interest in the world around them, and their desire to enjoy it through exploration – feeling, looking and touching.
Provide the following:
A range of big and light things such as cardboard boxes, buckets or blow-up balls – these can encourage running, building, pushing or dragging movements 
Chalk, rope, music or containers – these can encourage jumping, kicking, stomping, stepping and running
Hoops, boxes, large rocks, or pillows – these can be used for climbing, balancing, twisting, swaying or rolling
Hills, tunnels or nooks – these can encourage physical activities like crawling and exploring
[bookmark: _Toc451435798]Planning experiences for the 3 – 5 year age group 
This age group need their day to be more structured, with established patterns and routines. There should also be blocks of time available for exploring and experimenting with new activities and equipment. Children should have sufficient time to develop their own ideas and practice new skills and concepts through play.
Educators need to regularly provide new resources to keep children challenged and to extend their play. One way this can be done is by keeping some equipment aside in a cupboard or storeroom and regularly rotating the selection of toys available in the room.
Throughout the day, transitions from one activity to another should be carefully planned so that they are smooth and successful. Educators should consistently model acceptable play and appropriate use of equipment. Ensure that you interact with the children in a positive and enthusiastic manner and give positive reinforcement to the children for their play and learning. Children’s feelings must be acknowledged and their choices respected, including if they decide not to participate in an activity.
Experiences for this age group can include activities such as, cooking, sewing, carpentry and washing. They can be more varied and complicated, reflecting the children’s developing cognitive and physical abilities. 


For example:
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\Animations\stick_figure_slam_dance_500_wht.gif]Old milk containers, wooden spoons, empty pot plant containers, sticks, scrunched-up paper, plastic buckets, saucepans and old clothes – the children can use these for imaginative, unstructured play.
CDs and musical instruments – the children can use these for a concert, dancing or to make their own music.
Balls and Frisbees – these can encourage practice in kicking, throwing or rolling.
When encouraging children to kick or throw, try to get them to use one side of their bodies, then the other.
Regardless of the age group you are working with, play and learning experiences must foster the children’s current competency and support their emerging competencies.  
This includes:
Meeting their physical needs first so they can be competent
Developing a trusting relationship 
Meeting the children where they are developmentally
Offering opportunities of success before you try to add more
Being encouraging and positive
Offering activities that are interesting to the children
Offering a variety of activities that meet the children where they are and give them plenty of time to work 
Acknowledging their successes
Recognising their limits or when they become frustrated
Helping them when they struggle 
Participating with them (learning together)
Offering a variety of experiences or mediums in which they can try a new skill
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\figures_with_check_mark_800_wht.png]Intervening in time when they are frustrated or overly challenged
[bookmark: _Toc451435799]Building confidence
Confidence is essential for children to be successful and develop independence. Without confidence children will not take the appropriate risk or explore their environment freely which is what leads to new discoveries, new skills, and is fundamental to all learning. Without confidence children will rely on adult praise and expertise to lead them through their days. This undermines the learning process and prohibits optimum learning.  
Some children lack confidence; they may be a little shy or have not had adequate exposure to play and learning experiences and/or other children. These children will need a little extra support from their educators to settle them into the early childhood education and care setting. 
You can do this in the following ways:
Plan lessons and prepare the environment so that children can experience success
Encourage and offer praise where appropriate.
Foster independence in the children – show them how to do things themselves as opposed to doing things for them.
Foster their self-esteem by building positive relationships with the children.
Encourage them to help others.
Avoid statements that might shame a child or express your disappointment in them.
Acknowledge their strengths and let them know how they can improve in a gentle and nurturing way.
Engage in play at the children’s level (play that is focused on the child’s strengths or interests,) or play beside the child then slowly drawing the child into the play.
Enhance their autonomy by allowing the child to experience joy, success and praise for their actions.
Encourage safe risk- taking during safe appropriate routines or play experiences.
Always try to limit the time children have to wait by ensuring there’s a range of interesting play experiences available. Providing multiples or duplicates means that a child has less time to wait before becoming involved in an experience. For example, if a number of children want to play in the block corner, you might introduce two block areas to avoid over-crowding. More children can then participate without having to wait. Toddlers in particular often have to move as a group, so having two designated home corners, two cubby houses or two areas to participate in water play, will alleviate over-crowding and minimise conflict.


National Quality Standards 
Quality Area and Standards included in this section:

The Early Years Learning Framework 
The principles, practices and outcomes included in this section:




[bookmark: _Toc451435800]Learner Task Seven
Provide examples of activities/experiences you could use for the following age groups. Be sure to choose activities that support each age groups competency level and builds their confidence. 



0 - 2 years age group-





2 - 3 year age group-



3 – 5 year age group-


[bookmark: _Toc451435801]Activity 2D
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[bookmark: _Toc451435802]2.5 – Demonstrate respect for children’s choice not to participate and encourage participation where an experience is new or unknown 
[bookmark: _Toc451435803]Respecting children’s choices
It is essential to respect children and their choices in order to create a healthy and trusting relationship with them. Trusting and healthy relationships between children and their educators are essential for the children’s optimum development. As educators, you must give children the time to warm up to new activities or respect that they might not want to try an old one.  
There are lots of reasons children may be reluctant and when educators respect their choices, they are creating a safe environment and building on the foundation of the relationship. You must know when to respect a child who is not wishing to participate. It is nice to spend a little time talking to them about why and then offering some suggestions for when and how you might make it more comfortable for them to try something new.  
Reasons children choose not to participate in an activity or new learning experience include but are not limited to the following:
Lack of exposure to the activity/equipment/concept
Lack of confidence in their ability
They may have been teased by another child in similar situation
They are uncertain that they can be successful
A past experience that was difficult and is being linked to the current experience
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\scared_behind_chair_800_wht.png]They may have seen someone else being teased
They may have seen someone fail
They may not be feeling good
They may have had a rough morning before or arriving, or an interaction previously in the day that is bothering them 
They may be scared
They may want to watch others for awhile
They may not feel they are ready
They may not understand the rules and are afraid to ask


When you respect a child’s choice to not participate in an activity you are:
Fostering a trusting relationship with the child
Building their confidence 
Displaying respect and understanding of the child in a more meaningful way
Building upon your meaningful and trusting relationship 
Fostering confidence in the children to speak up and be heard
Role-modelling respect to other human beings
Role-modelling kindness and understanding
Specific strategies to encourage children to participate:
	Observation and documentation
	· Observe children during their free time and take notes on their range of skills in a designated notebook.
· Use this information to plan targeted activities.

	Individual activities
	· When painting, provide a variety of brushes to accommodate children with varying levels of fine motor skills.
· If a child makes a mess or is colouring wildly, make statements such as, “I can see that you’re really excited.  Would you like to get your wiggles out over here before you join us?”  
· Stay positive and calm. Have them help clean up the mess so they see it isn’t worth making it.
· Markers, crayons and coloured pencils require varying degrees of fine motor skills, provide a variety for colouring or drawing activities.
· Provide various kinds of toys and materials for small children who are developing their skills.

	Group activities
	· Play games like Simon Says that include tasks of varying degrees of difficulty – take 5 big steps, run in place, skip, jump, do star jumps.
· When playing games, start easy and get harder as you go.
· Find a group of children that are struggling with physical activity, e.g., skipping, and invite them to go to a designated area for movement.  Have them walk slowly, then fast.  When the children are comfortable and successful invite them to try skipping again.  
· Show them first, and then let them try.

	Communication
	· Make statements like, “I like how you drew this circle here.” Or, “I like what you’ve done with this project.”  
· As they work, make statements like, “I noticed you like to draw circles.” Or, “I noticed you like to run really fast, play ball, climb, etc.” 
· “How about you watch for a while first and see what you think?”
· “Would you like me to do it with you?”
· “Is there a friend you would like to help you?”
· “I can see that you are nervous, let’s choose something else and we can do this later.”
· “I know you will be great when you are ready to try.  Why don’t you let me know when you are ready?”



National Quality Standards 
Quality Area and Standards included in this section:



The Early Years Learning Framework 
The principles, practices and outcomes included in this section:



[bookmark: _Toc451435804]
Learner Task Eight
List some of the reasons why children choose not to participate in an activity or new learning experience and a few ways to support their choice.


[bookmark: _Toc451435805]Activity 2E
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[bookmark: _Toc451435806]3. Facilitate children’s play, learning and physical activity
3.1. 	Follow child’s lead in play and participate when invited
3.2. 	Initiate play and invite the child to participate
3.3.	Interact with children showing enthusiasm, playfulness and enjoyment 

[image: ]3.4.	Respond to children’s reactions to play environments to ensure each child remains interested, challenged but not frustrated

3.5.	Establish routine with children so as to support them in remaining safe
 



[bookmark: _Toc451435807]3.1 – Follow child’s lead in play and participate when invited
[bookmark: _Toc451435808]3.2 – Initiate play and invite the child to participate
[bookmark: _Toc451435809]3.3 – Interact with children showing enthusiasm, playfulness and enjoyment
[bookmark: _Toc451435810]Joining in play
Young children tend to be more interested in playing with their peers than adults. As an educator, however, a large part of your job will be playing with children, either in planned activities or spontaneous games. This is important because young children need support and encouragement, the occasional redirection and help resolving conflict.
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\stick_figure_drawing_checklist_800_wht.png]Many times, children will directly invite you into their play by asking you to get involved. Other times, you will need to initiate play and invite children to participate with you. Children will enjoy it when you join in their play, but they also need time to play alone or just with their peers. Initiate a game or an activity and then let the children take over. 
Engaging with children in their play provides them with many opportunities to learn. 
Playing with children helps them: 
Build their confidence 
Feel cared for, happy and safe
Develop social skills, language and communication
Learn about caring for others and the environment
Develop physical skills
Develop leadership skills
Connect and refine pathways in her brain
	When you follow a child’s lead in play, and participate with them, you connect with them in a deep and meaningful way. The results of such small gestures are priceless.



 Ways educators can participate in children’s play:
Do what they’re doing, don’t just sit and watch.  For example, if you are leading some children in a craft and they don’t need tons of help, do the craft with them.  Have them follow you.
Get out materials and play or work with them yourself.  Children who are not previously engaged in something will frequently come and inquire as to what you are doing.  You can then let them have a turn.
Invite children to come do activities with you. For example, you might say to little Ryan “Would you like to come do a puzzle with me this morning.  I feel like doing a puzzle!”
Play dress up, or be characters in their imaginary games.  Let them lead you.  They love to tell grown-ups who to be, what to do, and what to say in these situations.
Play games with them outdoors and indoors.  Give children who are ready the opportunity to lead you when appropriate.  After you have played Simon Says a few times, and you were the leader, pick a child to be the leader and you play
Sing silly songs with them
Read books to them and with them – ask questions along the way
Be silly when appropriate
Be imaginative like them
Look for signs
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\Animations\leader_at_the_helm_anim_500_wht.gif]Children often give you signs when they want you to join:
They may ask you directly
They may look at you longingly or smile
They talk to you about what is going on possibly repeatedly coming to check in with you with new updates
They hand you items 
They repeat what you do 
[bookmark: _Toc451435811]Follow the leader
From time to time it is nice to let children have a role in leading group games. This is a great way to build confidence and self-worth, give experience in leadership and deepen the bond between educator and child. Sometimes it is difficult to let them lead entirely so you have to find them a small role, like getting items together or passing them out, or choosing who starts.  In some games you can let them lead entirely, e.g., Simon Says.  Set the tone and lead the first round and then hand over the role of leader.  It is essential to stay close by to monitor progress, offer suggestions and to avoid unnecessary conflicts.
[bookmark: _Toc451435812]Initiating play
It is equally important for educators to initiate play and invite children to participate with you.  This is another way in which you can build a healthy, trusting and safe relationship.  Initiating play is an opportunity to make children feel included and important, and is a strategic way to connect children with one another and build on their social, emotional, cognitive and physical skills.
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\teach_present_instruct_guide.png]Initiating play with children is important for:
Evaluating children’s development
Connecting with the children in a meaningful way 
Creating a sense of belonging and community
Fostering a happy and healthy environment
Encouraging new skills 
Fostering children’s healthy sense of self
Activities you can initiate with children:
Play catch, jump rope, or dribble a ball with a child.
Skip, hop or jump from one place to another with the children.
Get involved in games like Simon Says, Red-Light Green Light, Hokey Pokey, etc.
Do puzzles, make crafts, explore items on the shelf with children or by yourself to drum up interest.
When you see children playing dress-up or engaged in some other imaginative form of play, ask if you can join them – ask them what you should do, let them lead you.
Make up role-playing scenarios with dress-up clothes – invite the children to play in the home corner with you, or make a pretend restaurant.
Sing silly songs like itsy-bitsy spider, I like to eat, make up your own songs, and sing opera.
Bring in a large cardboard box and brainstorm ideas as a group for what to do with it.
Invite a child to draw simple things with you, or to cut pictures out of magazines.  This one is particularly helpful if you suspect fine motor delays.
Invite them to have a tea party.
Invite them to play dolls, or trucks and show them different things they may do.
Whether you are initiating an activity with children or participating in their play, it is important to interact with enthusiasm. 
Doing so helps to:
Maintain a positive and safe environment
Promote happiness and fun when it comes to learning
Develop children’s communication skills
Hold the children’s attention 
Generate interest in the activities 
Create positive attitudes toward learning and new situations
For example:
Invite children to new activities by saying things such as, “Hey! Do you want to see something cool? You are going to love this!”
Make learning a game.
Be silly and spontaneous with the children.
Sing a song about something you want to teach them (make it up), they will listen, remember and laugh.
Do things the wrong way for fun and see or encourage them to catch your mistakes.
National Quality Standards 
Quality Area and Standards included in this section:



The Early Years Learning Framework 
The principles, practices and outcomes included in this section:



[bookmark: _Toc451435813]
Learner Task Nine
Why are the following important?
For you to engage with children in their play




To follow a child’s lead in play and participate when invited




To sometimes initiate play with children




[bookmark: _Toc451435814]To interact with enthusiasm when playing with children


[bookmark: _Toc451435815]Activity 3A
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[bookmark: _Toc451435816]3.4 – Respond to children’s reactions to play environments to ensure each child remains interested, challenged but not frustrated
[bookmark: _Toc451435817][image: C:\Users\Victoria\Desktop\My Work\ArtWork\Animations\group_clapping_300_wht.gif]Reacting positively
Children are very responsive to an adult who displays a genuine interest in them and their achievements. Children enjoy and learn from adults who actively join in and play with them. Parents and educators need to recognise and accept the value of play. However, it is not their role to take over the play experience but to take part as indicated by the child. 
By responding to children and their reactions in play environments, you connect with children and are able to ensure that they remain interested and challenged but not frustrated. Be sure to give lots of praise and encouragement for their efforts, no matter how small you may think they are.
When you react to children’s play in a positive way, you are remaining knowledgeable about their skills and abilities, and their level of engagement. This makes it possible to step back or provide more challenge for continued engagement. You can also facilitate relationships and helping behaviours.
[bookmark: _Toc451435818]Why is observation important?
Observation is essential to understanding the children and being able to meet them where they are.  It is also crucial in stopping frustrating situations that can prevent further exploration. 
Through observing children you:
Gain an understanding of each child and their unique interests
Learn where they are developmentally
Learn more about how they solve problems or handle challenges
Learn more about their strengths and weaknesses and can direct them accordingly
For example:
You might observe a child playing with a particular toy or activity in a modified way.  This can mean one of two things; a) they are bored or b) they are challenged. By observing them repeatedly, you can determine which one it is, and make appropriate adjustments through suggestion.  You might show them the correct way by asking for a turn yourself if they are challenged, or you might find another activity that is more challenging and ask them to join you.
After observing what children are interested in, you acknowledge what you saw and then ask probing questions to get them thinking more and hopefully experimenting more with new ideas.
[bookmark: _Toc451435819]Overcoming and avoiding frustration
There will be times when you need to decide if you get involved with a situation. Timing is everything. The key is not to interrupt children who are engaged and concentrating, and seemingly not frustrated or bored. Ultimately, children need to learn to develop their concentration and if you are constantly interrupting their work to add an opinion or direction, you are essentially keeping them from developing true concentration.  Even small children can learn to concentrate for long periods of time when their interest is driving them. The children you should seek to engage are those who appear to be getting frustrated or bored.  
While some frustration is a normal part of the learning process, extreme frustration with lack of guidance and intervention can lead to avoidant behaviours. When children get extremely frustrated they can decide a task is too hard and give up.
Let children try to solve their own problems first, but make sure you intervene before they give up.  You may even let them give up one day and reintroduce the challenge with your help another day. Tears are often a sign that frustration taking over. Look for cues that children are getting too frustrated and intervene when necessary. It is good to offer encouragement when challenges present themselves to the children as opposed to intervening.  Only intervene when challenges get too frustrating for the children to deal with. Sometimes you can acknowledge a child’s frustration and ask if they would like help, or if they would like to try again later when they feel calmer.
Educators need to challenge children who become bored, because boredom tends to lead to deviant behaviours that can disrupt others or the environment as a whole. Boredom often takes the form of children acting up or can be as simple as using toys or activities inappropriately. Observe the children and try to understand why it happening, before interrupting so as to determine the appropriate course of action.
Examples of things educators can say to a child to challenge them in a helpful and supportive manner:
“I can see you are really good at these puzzles, would you like to try this one?”
“I can see you have mastered building with these blocks or Legos, would you like to try with building with these?” (Give them something that is smaller and calls for more precision building upon their fine motor skills)
“I can see you can run really fast from here to there, can I show you how to skip?”
“I see you are really good at throwing underhanded, can I show you another way to throw?” (Introduce them to overhand throwing)
“I can see you know A, B and C, would you like to learn about some other letters?”
 


National Quality Standards 
Quality Area and Standards included in this section:

The Early Years Learning Framework 
The principles, practices and outcomes included in this section:



[bookmark: _Toc451435820]
Learner Task Ten
How do you know when it is appropriate to get involved when a child is frustrated? Provide an example of a time when you should get involved and an example of a time when you should not. Give your rationale for each example.


[bookmark: _Toc451435821]Activity 3B
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[bookmark: _Toc451435822]3.5 – Establish routine with children so as to support them in remaining safe
[bookmark: _Toc451435823]The importance of routine
Children feel more secure in their environment when they know what is happening each day. Chaos and uncertainty are unsettling and make it harder for children to learn. Routines are very important to give children a sense of order and security. Routines are the sequence of actions that are regularly followed throughout the day. They include predicable events such as snacks, toileting, group activities, outdoor play, etc. 
Children feel secure when the routine is the same each day, with only minor variations. For example, outdoor play is always before lunch, quiet time is always after lunch and free play is always just before pick up. Children like to be able to predict what their day will look like and anticipate the next activity thus making transitions easier and avoiding unnecessary frustrations for both you and them. 
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\clock_time.png]Predictable, consistent and meaningful routines help children:
Feel safe and secure in the environment
Feel comfortable and competent in their environment 
Know what is expected of them
Develop a sense of trust and security in educators
Develop a sense of self-control and mastery over their world
Engage with the group, activities and individuals
Focus on learning, exploring and interacting with others
Apply their energy in a positive way
Build self-discipline  
Develop independence
Regulate their emotions
[bookmark: _Toc451435824]Balancing the day
Educators establish routines to help children feel safe by balancing the day between:
Active and quiet times
Indoor and outdoor play
Large group, small group and individual activities
Child-initiated and adult-directed activities
Allowing sufficient time for stress-free transitions 
Providing time for free play and discovery
Including at least 45 minutes of outdoor play
Avoiding long periods of sitting
Most young children are not able to sit for long periods, such as large group activities. When activities are highly structured and adult-directed, children become frustrated and start misbehaving or become withdrawn. Try to keep these activities short and interactive to maintain their interest and prevent children from doing their own thing and/or getting into harmful situations.
A typical day in an early childhood education setting will start with a large group meeting (sometimes called ‘circle time’). This time is used to bring the children together to share news and important information, and review the day’s activities. These large group meetings are important to build a sense of community, and help children practice sitting and listening.
There are daily routines for arrival, meals, rest time and all of the transitions from one activity to another.  For example, children might have a specific routine for cleaning up before going outside.  This includes specific tasks, and a proper line up place. Sometimes these routines have to be adjusted to better meet the needs of the learning community.  When adjustments need to be made, give clear instructions, constant reminders, and be patient while the children adjust.
One of the main benefits of routines is the safety they provide. 
For example:
	Physical Safety
	Emotional Safety

	· By having set routines for how to transition from one activity to another you are ensuring order and thus safety
· Children understand that they need to put things away so other children don’t trip or fall
· They understand the need for a line so children don’t get trampled when going from one place to another
	
· The orderly environment helps the children feel calm and thus, safe emotionally
· Children know what to expect and when they know what to expect they are more confident
· Daily routines offer a sense of stability to the children
· By offering daily routines that meet the child’s needs we show them we care and respect them



Being able to predict what comes next boosts a child’s confidence and this supports risk-taking behaviours necessary for optimal development. With routines children get the necessary repetition to master skills and they know what to expect to be successful.
It is important to note that routines must be flexible to allow for unexpected events. Include time for transitions between activities in the schedule, particularly if there is a lot of clean up or if children need to put on additional clothing for cold or wet weather. 


Routines tend to repeat daily with specified amounts of time for each activity, but exceptions are and can be made from time to time for special visitors, excursions, or due to unforeseen circumstances.  It is best to let the children know ahead of time that a day will be different so they know what to expect.
National Quality Standards 
Quality Area and Standards included in this section:

The Early Years Learning Framework 
The principles, practices and outcomes included in this section:



[bookmark: _Toc451435825]
Learner Task Eleven
Why is it important to provide routines for children?





Summarise how routines provide the following:
Physical Safety






Emotional Safety


[bookmark: _Toc451435826]Activity 3C
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[bookmark: _Toc451435827]Skills and Knowledge Activity
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Nearly there...
[bookmark: _Toc326743832][bookmark: _Toc330309176][bookmark: _Toc338606027][bookmark: _Toc338792185][bookmark: _Toc348021071][bookmark: _Toc451435828]Major Activity – An opportunity to revise the unit
At the end of your Learner Workbook, you will find an activity titled ‘Major Activity’. This is an opportunity to revise the entire unit and allows your trainer to check your knowledge and understanding of what you have covered. It should take between and 1-2 hours to complete and your trainer will let you know whether they wish for you to complete it in your own time or during session. Once this is completed, you will have finished this unit and be ready to move onto the next, well done!


Congratulations!
You have now finished the unit ‘Provide experience to support children’s play and learning’
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Principles


Secure, respectful and reciprocal relationships


High expectations and equity


Practices


Holistic approaches


Learning environments


Outcomes


Children are connected to and contribute to their world


Children have a strong sense of wellbeing


Children are confident and involved learners


Respect for diversity


Responsiveness to children


Learning through play


Intentional teaching


Children have a strong sense of identity


Children are effective communicators





















Quality Area 4: Staffing arrangements


Quality Area 1: Educational program and practice


Quality Area 3: Physical Environment


3.2 The environment is inclusive, promotes competence, independent exploration and learning through play.


4.1 Staffing arrangements enhance children’s learning and development and ensure their safety and wellbeing.


1.2 Educators and co-ordinators are focused, active and reflective in designing and delivering the program for each child.





















Quality Area 4: Staffing arrangements


Quality Area 5: Relationships with children


4.2 Educators, co-ordinators and staff members are respectful and ethical


5.1 Respectful and equitable relationships are developed and maintained with each child.


5.2 Each child is supported to build and maintain sensitive and responsive relationships with other children and adults.


Quality Area 3: Physical Environment


3.2 The environment is inclusive, promotes competence, independent exploration and learning through play.


4.1 Staffing arrangements enhance children’s learning and development and ensure their safety and wellbeing.
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Quality Area 2: Children’s health and safety


Quality Area 4: Staffing arrangements


2.3 Each child is protected


Quality Area 3: Physical Environment


3.2 The environment is inclusive, promotes competence, independent exploration and learning through play.


4.1 Staffing arrangements enhance children’s learning and development and ensure their safety and wellbeing.
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Quality Area 5: Relationships with children


5.1 Respectful and equitable relationships are developed and maintained with each child.


5.2 Each child is supported to build and maintain sensitive and responsive relationships with other children and adults.


Quality Area 1: Educational program and practice


Quality Area 3: Physical Environment


3.2 The environment is inclusive, promotes competence, independent exploration and learning through play.


1.2 Educators and co-ordinators are focused, active and reflective in designing and delivering the program for each child.
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Quality Area 2: Children’s health and safety


Quality Area 4: Staffing arrangements


Quality Area 1: Educational program and practice


Quality Area 3: Physical Environment


3.2 The environment is inclusive, promotes competence, independent exploration and learning through play.


4.1 Staffing arrangements enhance children’s learning and development and ensure their safety and wellbeing.


2.2 Healthy eating and physical activity are embedded in the program for children.


1.2 Educators and co-ordinators are focused, active and reflective in designing and delivering the program for each child.
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Quality Area 5: Relationships with children


5.1 Respectful and equitable relationships are developed and maintained with each child.


5.2 Each child is supported to build and maintain sensitive and responsive relationships with other children and adults.


Quality Area 3: Physical Environment


3.2 The environment is inclusive, promotes competence, independent exploration and learning through play.
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Quality Area 4: Staffing arrangements
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Quality Area 4: Staffing arrangements
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