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Candidate Details
[bookmark: _Toc398635658]Assessment – CHCECE001 Develop Cultural Competence
Please complete the following activities and hand in to your trainer for marking.  This forms part of your assessment for CHCECE001 Develop Cultural Competence.
Name: 		_____________________________________________________________
Address:	_____________________________________________________________
		_____________________________________________________________
Email:		_____________________________________________________________
Employer:	_____________________________________________________________
Declaration
I declare that no part of this assessment has been copied from another person’s work with the exception of where I have listed or referenced documents or work and that no part of this assessment has been written for me by another person.
Signed:		____________________________________________________________
Date:		____________________________________________________________
If activities have been completed as part of a small group or in pairs, details of the learners involved should be provided below;
This activity workbook has been completed by the following persons and we acknowledge that it was a fair team effort where everyone contributed equally to the work completed.  We declare that no part of this assessment has been copied from another person’s work with the exception of where we have listed or referenced documents or work and that no part of this assessment has been written for us by another person.
Learner 1:	____________________________________________________________
Signed:		____________________________________________________________
Learner 2:	____________________________________________________________
Signed:		____________________________________________________________
Learner 3:	____________________________________________________________
Signed:		____________________________________________________________


[bookmark: _Toc398635659]Competency Record to be completed by Assessor
Learner Name:		_______________________________________________________
Date of Assessment:	_______________________________________________________
The learner has been assessed as competent in the elements and performance criteria and the evidence has been presented as;
	
	Assessor Initials

	Authentic
	

	Valid
	

	Reliable
	

	Current
	

	Sufficient
	



Learner is deemed: 		COMPETENT		NOT YET COMPETENT    (Please circle)

If not yet competent, date for re-assessment:		____________________________________

Comments from Trainer/Assessor:
__________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
Assessor Signature:		________________________________________________________
Observation/Demonstration
Throughout this unit, you will be expected to show your competency of the elements through observations or demonstrations. Your instructor will have a list of demonstrations you must complete or tasks to be observed. The observations and demonstrations will be completed as well as the activities found in this workbook. An explanation of demonstrations and observations:
Demonstration is off-the-job
A demonstration will require:
Performing a skill or task that is asked of you
Undertaking a simulation exercise
Observation is on-the-job
The observation will usually require:
Performing a work based skill or task 
Interaction with colleagues and/or customers
Your instructor will inform you of which one of the above they would like you to do. The demonstration/observation will cover one of the unit’s elements.
The observation/demonstration will take place either in the workplace or the training environment, depending on the task to be undertaken and whether it is an observation or demonstration. Your instructor will ensure you are provided with the correct equipment and/or materials to complete the task. They will also inform you of how long you have to complete the task.
The learner will need to demonstrate they can:
Reflect on own cultural identity and biases
Identify and develop cultural competency
Research Aboriginal and/or Torres Strait Islander communities
Support individual cultural identities
Create environments to support children’s cross-cultural understanding and relationships
Support the implementation of inclusive learning experiences
Support children in developing confidence and strength in personal and cultural identity


The learner will also need to show their:
Language skills 
Literacy skills 
Numeracy skills


[bookmark: _Toc398635660]Activities
[bookmark: _Toc394582964][bookmark: _Toc315352844][bookmark: _Toc398379453][bookmark: _Toc398635661]Activity 1.1.1
	Estimated Time
	30 Minutes

	Objective
	To provide you with an opportunity to identify significant events in own family background or history which may influence current values, beliefs and attitudes.

	Activity
	Individually, in pairs or in groups, complete the following:
Reflect on your background and upbringing. Then, identify significant events in your family background or history, which may influence current values, beliefs and attitudes. You will not be judged based on your experiences, but on your willingness to look deep within and be honest. 
(minimum 300 words)
I was born in Brisbane, Australia. My mother and father had immigrated to Australia in 1983 from South Africa. I was raised in Logan with my two older brothers. Growing up, our home was based on traditional Christian values; sit down meals as a family, manners and respect for our elders. Although as a child it was very hard for me to understand why the rest of our family was still in South Africa and why my parents had decided to leave. It was only in my teenage years that I could fully comprehend the situation that they were in. 
In South Africa the apartheid regime had lasted for 52 years from 1948 - 1990. It was a regime that enforced the segregation and oppression of nonwhites. My parents, having been born into an apartheid, had lived with these inequalities their whole lives. In 1976, South Africa experienced their first of many violent riots. Baring witness to the violence that was erupting all around them, my parents feared that there would be no peaceful resolution. With this in mind my father made the executive decision to leave South Africa with my mother and start a new life in a country that had fair opportunities for all, less discrimination and a culture that prides itself on diversity. 
My parents past and where they came from defined my upbringing. Because of this I was brought up to not see in colour - that we are all one race, humans. Religion was never forced upon us - although as children we were influenced by Christianity, I was always encouraged to find out what my own beliefs were. Respecting others was a big one in our house. To respect another person regardless of their appearances, social stature or learning capabilities - we learnt to accept others differences at an early age.  I carry all of these values with me today and try to implement them into my daily routines. 







[bookmark: _Toc315723433][bookmark: _Toc398379454][bookmark: _Toc398635662]Activity 1.2.1
	Estimated Time
	30 Minutes

	Objective
	To provide you with an opportunity to define aspects of the environment which influence own cultural identity.

	Activity
	Individually, in pairs or in groups, complete the following:
Define and reflect on the aspects of the environment that influence your cultural identity.

(minimum 300 words)

My parents started their new lives in Australia in 1983, a few months later my eldest brother, Ryan, was born. Having had no family in Australia to give them any type of support they had to rely on each other for their strength and outcomes. My mother comes from a big, loving family that has a large support network - they share a bond like a sense of community and without having them there she wanted to instil the same family values and cultural family traditions into her new family in Australia. 

My Siblings and I embraced the Australian culture full heartedly. We loved the carefree spirited people that surrounded us and could not get enough of the freedom that was allowed to us. Building tree houses and riding our bikes in the street with all the neighbours kids until dark, long after the sun had gone down. Being able to walk to school on our own and home again was a privilege - only when we had experienced our first family holiday to South Africa as young children did we realise how different our cultures were. 
  
Later on in my life when I was around 17 I was fortunate enough to experience a new environment and completely alien culture to me - I was heading over to Dubai. At first it was only supposed to be a gap year until I had figured out what I wanted to go forward and study. I ended up staying for 4 years.

 After a while I began to realise that as much as I had loved living in Dubai I was craving my own identity again. So, I left Dubai and headed off to South Africa where I had spent the last 5 years living and becoming a local, connecting back with my relatives and grandparents whom I had missed out on building relationships with in my younger years and learning the values of my own roots.






[bookmark: _Toc315170863]
[bookmark: _Toc398379455][bookmark: _Toc398635663]Activity 1.3.1
	Estimated Time
	20 Minutes

	Objective
	To provide you with an opportunity to reflect on potential impact own background may have on interactions and relationships with people from other cultures.

	Activity
	Individually, in pairs or in groups, complete the following:

Reflect on the potential impact your own background may have on interactions and relationships with people from other cultures. 
(minimum 300 words)


I feel that having lived in 3 countries with 3 completely different cultures to one another, has helped me gain a much broader respect and understanding of people from all ranges of life.  I can relate to others from all backgrounds with the patience and understanding of what it is like to be foreign and misunderstood. 

Gaining this knowledge comes from being able to live in a highly social expat community within Dubai. I was fortunate enough to make friends with others from all corners of the world - Germany, England, Ireland, America, Canada, South Africa. Each friend brought a different culture to the table. We would always be experiencing local foods of their nations and celebrating their countries traditional holidays.  

I fell in love with every bit of the United Arab Emirates and embraced their way of life. I had emerged myself completely into the Dubai Lifestyle, from experiencing traditional Arabic Iftar Meals, Celebrating Ramadan with my local friends, Four Wheel Driving in the Desert as well as countless camping trips into the dunes and surrounding Emirates.

Embracing and having experienced many different interactions with people over the years has given me the strength and experience I need in building successful  relationships with all sorts of people. It has boosted my confidence in who I am as a person and allows me to look at a situation from different perspectives with a greater understanding.










[bookmark: _Toc398379456][bookmark: _Toc398635664]Activity 1.4.1
	Estimated Time
	30 Minutes

	Objective
	To provide you with an opportunity to identify any knowledge, attitudes or skills to be developed to ensure cultural competency.

	Activity
	Individually, in pairs or in groups, complete the following:
Identify any knowledge, attitudes or skills you need to develop to ensure your cultural competence.

· Lacking knowledge about Asian cultures
· Don’t have experience working with Asian families

How would you address them?
· Attend diversity training
· Get a mentor
· Research more about different cultures
· Volunteer 

I would volunteer to work in the community so that I could learn more about Asian culture and customs.




















[bookmark: _Toc394582965][bookmark: _Toc398379457][bookmark: _Toc398635665]Activity 2.1.1
	Estimated Time
	90 Minutes

	Objective
	To provide you with an opportunity to identify the cultural identities of the children within the service, their families and the local community.

	Activity
	Individually, in pairs or in groups, complete the following;
Identify and summarise the cultural identities of the children in one room at your centre. 

There are 6 children in my room:
· 4 children speak English at home, celebrate Christmas and are Caucasian.
· 2 children are African, vegetarian and Muslim.
· 1 child is Afrikaans, doesn’t speak English at home 




List the ways you collected this information.
· enrolment forms 
· consult lead educator 
· refer to students file











[bookmark: _Toc347750663][bookmark: _Toc394582966][bookmark: _Toc398379458][bookmark: _Toc398635666]Activity 2.2.1
	Estimated Time
	30 Minutes

	Objective
	To provide you with an opportunity to critically analyse relationships, curriculum and activities.

	Activity
	Individually, in pairs or in groups, complete the following:
Critically analyse the relationships, curriculum and activities at your centre for cultural biases. Write a minimum of 100 words about each.
Relationships and cultural biases:
I’ve noticed that there is a divide among our younger staff and older staff. The older staff seems less tolerant and compassionate, in general, than the younger staff. I am observing closer to determine if this affects the community at large



Curriculum and cultural biases:
After reading through the centre’s curriculum, I think there are definitely biases present. The wording often only refers to the pronoun “he” and never “she.” This affects the children in the class daily, if educators are not modifying in the room. We should go over the entire curriculum and rectify this issue.



Activities and cultural biases:
Looking at our room activities specifically, I think there are a few areas where we could improve. One activity focuses on a typical day at home. However, with the cultural diversity in our room, it is making a huge generalisation of what a typical day for “most kids” is… It would be much better if the activity opened with children explaining their own families’ typical day. 







[bookmark: _Toc348081224]
[bookmark: _Toc394582967][bookmark: _Toc398379459][bookmark: _Toc398635667]Activity 2.3.1
	Estimated Time
	20 Minutes

	Objective
	To provide you with an opportunity to identify skills, attributes or knowledge that may need to be developed to ensure cultural competency.

	Activity
	Individually, in pairs or in groups, complete the following:
Create a lesson that develops children’s cultural competence.

We have a visible presence of Zulu children in our centre. So, I would ask a Zulu elder I know to visit our school to help introduce some of the Zulu culture. We would organise  traditional clothing for the children to dress in and then be able to learn a traditional dance and song to share.
























[bookmark: _Toc394582968][bookmark: _Toc398379460][bookmark: _Toc398635668]Activity 3.1.1
	Estimated Time
	30 Minutes

	Objective
	To provide you with an opportunity to identify any historical issues in relation to Aboriginal and/or Torres Strait Islander people and the land that the service is on, including at regional and state levels.

	Activity
	Individually, in pairs or in groups, complete the following:

Research and write about a historical issue that relates to Aboriginal and/or Torres Strait Islander people, other than the one written for the learning activity.
(minimum 300 words)

The Stolen Generations

The 'Stolen Generations' are the generations of Aboriginal children taken away from their families by governments, churches and welfare bodies to be brought up in institutions or fostered out to white families.

Removing children from their families was official government policy in Australia until 1969. However, the practice had begun in the earliest days of European settlement, when children were used as guides, servants and farm labor. The first 'native institution' at Parramatta in 1814 was set up to 'civilize' Aboriginal children.

The Aborigines Protection Board was established and oversaw the mass dislocation of Aboriginal people from their traditional lands onto reserves and stations. Aboriginal girls in particular were sent to homes established by the Board to be trained for domestic service.

In 1909 the Aborigines Protection Act gave the Aborigines Protection Board legal sanction to take Aboriginal children from their families. In 1915, an amendment to the Act gave the Board power to remove any child without parental consent and without a court order.

It is not known precisely how many Aboriginal children were taken away between 1909 and 1969, when the Aborigines Welfare Board (formerly the Aborigines Protection Board) was abolished. Poor record keeping, the loss of records and changes to departmental structures have made it almost impossible to trace many connections.

Almost every Aboriginal family has been affected in some way by the policies of child removal. Taking children from their families was one of the most devastating practices since white settlement and has profound repercussions for all Aboriginal people today.

The Effects of Removal Today

Despite some claims that children were removed 'for their own good' or that policies were essentially benign in intent, the separation of children from their families has had long term negative consequences.

The HREOC Inquiry found that children removed from their families are disadvantaged in the following ways:

· They are more likely to come to the attention of the police as they grow into adolescence
· They are more likely to suffer low self-esteem, depression and mental illness
· They are more vulnerable to physical, emotional and sexual abuse
· They had been almost always taught to reject their Aboriginality and Aboriginal culture
· They are unable to retain links with their land
· They cannot take a role in the cultural and spiritual life of their former communities
· They are unlikely to be able to establish their right to native title. 




[bookmark: _Toc394582969][bookmark: _Toc398379461][bookmark: _Toc398635669]Activity 3.2.1
	Estimated Time
	30 Minutes

	Objective
	To provide you with an opportunity to reflect on contemporary impacts of historical issues including those relating to Aboriginal and/or Torres Strait Islander people.

	Activity
	Individually, in pairs or in groups, complete the following;
Research your area for contemporary impacts of historical issues including those relating to Aboriginal and/or Torres Strait Islander people. 
Summarise and reflect on your findings. 
(minimum 300 words)

Aboriginal and Torres Strait Islander health
[bookmark: definition]Aboriginal community controlled health service
Today there are community controlled health services for Aboriginal and Torres Strait Islander people. The National Aboriginal Community Controlled Health Organisation (NACCHO) describes an aboriginal community controlled health service (ACCHS) as: ‘a primary health care service initiated and operated by the local Aboriginal community to deliver holistic, comprehensive, and culturally appropriate health care to the community which controls it.
Social determinants of health
In the Aboriginal and Torres Strait Islander health setting this includes the processes of colonisation, dispossession, racism, marginalisation, oppression, stigmatisation, paternalism and prejudice.
[bookmark: rationale]Rationale
The health of Australia’s first peoples is this country’s most pressing and important health priority. Aboriginal and/or Torres Strait Islander people are among the most disadvantaged indigenous peoples in the developed world.7,9,10
The available evidence suggests that Aboriginal and Torres Strait Islander people continue to suffer a greater burden of ill health than the rest of the population. Overall, Aboriginal and Torres Strait Islander people experience lower levels of access to health services than the general population, are more likely than non- Indigenous Australian people to be hospitalised for most diseases and conditions, and are more likely to experience disability and reduced quality of life due to ill health, and to die at younger ages than other Australians. Aboriginal and Torres Strait Islander people also suffer a higher burden of emotional distress and possible mental illness than is experienced by the wider community.
Aboriginal and Torres Strait Islander health inequity occurs across all health indicators and many areas of health continue to worsen. Whilst there have been recent gains, the gap is widening as the health of other Australians improves faster.
General practitioners have a key service delivery role in addressing this inequity in partnership with Aboriginal and Torres Strait Islander communities, either within an ACCHS or other GP settings.
General practitioners are also important advocates in improving the health of Aboriginal and Torres Strait Islander people. Australian governments have not only failed to deal with the ongoing consequences of colonisation but in some cases, they have actively promoted racism for political ends. Key health policies such as the National Aboriginal Health Strategy2 remain largely unimplemented.8
It is time that Australia dealt with its history of suppression and oppression of Aboriginal and Torres Strait Islander people in accordance with international best practice in the field of human rights. It is time that the rights of Aboriginal and Torres Strait Islander people, including their inalienable rights to self-determination and community control are not only recognised but given full expression. Empowerment is central to this critical process in the maturation of modern Australia. To overcome Aboriginal and Torres Strait Islander disadvantage requires political will and leadership. It requires the recognition of the profound, diverse and dynamic cultures of Aboriginal and Torres Strait Islander peoples. It requires the generous provision of appropriate and sustainable resources and the commitment of those in leadership roles in our community.
[bookmark: trainingoutcomes]The Five domains of general practice - Aboriginal and Torres Strait Islander Health
Communications skills and the doctor-patient relationship
Culturally safe communication skills are fundamental to the GP’s effective engagement in the Aboriginal and Torres Strait Islander health setting.
There is a diversity of cultural beliefs and practices, world views and behaviours among Aboriginal and Torres Strait Islander peoples. General practitioners should respect and be sensitive to this. Aboriginal and Torres Strait Islander peoples’ views of health and wellbeing differ to, and are more holistic than, those encapsulated by the biomedical model. They include diverse aspects such as social and emotional wellbeing, community relationships and connection to land. General practitioners who incorporate this into their practice will be better able to understand their Aboriginal and/or Torres Strait Islander patients’ needs and motivations. Trust plays a very important role in the development of a therapeutic relationship in the Aboriginal and Torres Strait Islander health setting. A GP may find that they are unable to achieve their desired outcomes until a certain level of trust has been established. General practitioners working in the Aboriginal and Torres Strait Islander health setting must ensure at all times that they avoid a paternalistic approach when delivering healthcare.
Population health and the context of general practice
Colonisation and government policy decisions have had and continue to have a profound effect on the wellbeing of past, current and future generations of Aboriginal and Torres Strait Islander people. General practitioners need to understand that the healthcare they deliver is affected by these policies and the social determinants they have influenced.
General practitioners working in an Aboriginal and Torres Strait Islander health setting require a sound knowledge of the epidemiology of Aboriginal and Torres Strait Islander health and relevant preventive and other population health strategies.
Family and community can have a powerful influence on the health of Aboriginal and Torres Strait Islander people and the healthcare of Aboriginal and Torres Strait Islander people needs to be understood in the context of family and social relationships.
Effective primary healthcare in an Aboriginal and Torres Strait Islander health setting requires the provision of equitable access to holistic healthcare that addresses the social determinants of health and the right to self-determination.
Professional and ethical role
Cultural advice is a key component of working in an Aboriginal and Torres Strait Islander health setting.
Each GP needs to be conscious of their worldview and its influence on their work within the Aboriginal and Torres Strait Islander health setting. This is an ongoing process across the learning life of the GP and includes openness to feedback from cultural advisors.
Self-care strategies are important in order for GPs to overcome the personal impact of the level of disadvantage and inequity in the Aboriginal and Torres Strait Islander health setting.
General practitioners have a role to play in advocating for their patient group and for Aboriginal and Torres Strait Islander health equity.
In the Aboriginal and Torres Strait Islander health setting, academic roles including those of teacher and researcher have the potential to contribute to reducing health inequalities. These roles require an awareness of ethical considerations specific to this setting.











[bookmark: _Toc394582970][bookmark: _Toc398379462][bookmark: _Toc398635670]Activity 4.1.1
	Estimated Time
	30 Minutes

	Objective
	To provide you with an opportunity to identify and consult with appropriate persons to obtain knowledge of local cultural groups.

	Activity
	Individually, in pairs or in groups, complete the following;
Research and contact 3 local cultural groups in your area. Provide the following information the 3 groups:
· Name:
· Address:
· Contact person name:
· Contact person phone:
· Contact person email:
· Summary of the group’s mission:

1.
	Name:
	Beenleigh International Cooking Group 

	Address:
	Mansfield Walk (beside Police Station), 41A Kent Street, Beenleigh QLD 4207

	Contact Person:
	

	Contact Phone:
	0431 503 190

	Contact Email:
	

	Summary of groups mission
	


2.
	Name:
	Ganyjuu Family Support Services 

	Address:
	9/84 Wembley Rd, Woodridge QLD 4114 

	Contact Person:
	

	Contact Phone:
	3808 9957 

	Contact Email:
	

	Summary of groups mission
	
info@ganyjuu.org.au
ganyjuu.org.au


3.
	Name:
	Heilani Education and Life Programs Inc (H.E.L.P) 

	Address:
	 1 Ella Court, Marsden QLD 4132 

	Contact Person:
	

	Contact Phone:
	0414 768 593 

	Contact Email:
	

	Summary of groups mission
	
info@heilani.com www.heilani.com





[bookmark: _Toc394582971][bookmark: _Toc398379463]
[bookmark: _Toc398635671]Activity 4.2.1
	Estimated Time
	30 Minutes

	Objective
	To provide you with an opportunity to support activities within the service to encourage and promote participation by all cultural groups.

	Activity
	Individually, in pairs or in groups, complete the following:
Plan an excursion related to a unit your room is working on with the intention of promoting participation by all cultural groups. Outline how you will:
· Determine where to go
· Invite volunteers
· Ensure all children will/can participate

We are learning about where our food comes from. We will go on an excursion to a local farm where people can volunteer and then harvest some of the food for their families. This will not only expose children to farm life and a different way of living (as we are located in the centre of the city), but I understand there are many different cultures represented among the volunteers at the farm. I would request that parents volunteer to drive, as we do not have access to a bus. I would make sure the excursion was on a day when all children are present. (Often children do not come on Fridays.)



[bookmark: _Toc394582972][bookmark: _Toc398379464][bookmark: _Toc398635672]Activity 4.3.1
	Estimated Time
	30 Minutes

	Objective
	To provide you with an opportunity to process information in a culturally sensitive way including identification of how and with whom information can be shared.

	Activity
	Individually, in pairs or in groups, complete the following:
How do you use and share information in a culturally sensitive way?
· I keep information confidential
· I am aware of cultural differences in communication and use what I know to communicate with people from very different cultures than my own
· I make sure I don’t talk about a child’s struggles in front of other children
· I take care not to compare children, to myself or others



How do you determine how and with whom information about children can be shared?
· If it is not relevant to a child's learning and developing within our community, it should be kept private
· I have a family I work with that does not have access to a computer, so I make sure I always speak with them directly, or print out and deliver any communication that has been emailed
· I would speak with my nominated supervisor if I am unsure




[bookmark: _Toc394582973][bookmark: _Toc398379465][bookmark: _Toc398635673]Activity 4.4.1 – 4.5.1
	Estimated Time
	40 Minutes

	Objective
	To provide you with an opportunity to provide opportunities for all families to share their context and cultural knowledge and provide opportunities for children and families to enhance their experience of cultural diversity.

	Activity
	Individually, in pairs or in groups, complete the following:
Design and organise a project for your room that will enhance children’s experience of cultural diversity.
Each week, we will have a different family bring in and prepare a lunch that represents their culture. I will add 2 lunches to the list that are not represented Mexican food and kosher food. Each family that participates can discuss with the children why they choose the meal they did and why it is significant. 





What are some issues that might come up during implementation?
· Dietary restrictions
· A dislike of a new food
· Conversations about why everyone has different traditional foods
· Ensuring all families can participate
· Cost involved in purchasing ingredients



[bookmark: _Toc394582974][bookmark: _Toc398379466][bookmark: _Toc398635674]Activity 4.6.1
	Estimated Time
	 30 Minutes

	Objective
	To provide you with an opportunity to demonstrate respect for all home languages and expose children to different language and dialects, and encourage appreciation of linguistic diversity.

	Activity
	Individually, in pairs or in groups, complete the following:
Kyoko is a new 3-year-old girl in your room. Her parents wish that she speak Japanese as often as possible at the centre and have asked you to encourage her.
What can you do to help Kyoko continue to speak Japanese at your centre?

· Ask for Kyoko (and her parents) to teach the children (and educators) in the room how to say common phrases in Japanese
· Learn about Japan and its culture in the room
· Encourage Kyoko to use Japanese throughout the day – ask her the words for things that I am using



[bookmark: _Toc394582975][bookmark: _Toc398379467][bookmark: _Toc398635675][bookmark: _Toc348081175][bookmark: _Toc347237121]Activity 5.1.1 – 5.2.1
	Estimated Time
	30 Minutes

	Objective
	To provide you with an opportunity to plan and implement experiences that foster positive attitudes to inclusion, and explore with children the culture, heritage, backgrounds and traditions of each child within the context of their community. 

	Activity
	Individually, in pairs or in groups, complete the following:
Design and outline 2 activities that encourage children to explore the culture, heritage, backgrounds and traditions of the cultures represented in the community.
Looking at traditional art and dance, our room will explore the 3 most represented cultures in our community. 
· Discuss art and how it represents people, what they think and how they feel
· Look at books of different kinds of art
· Replicate some of the art styles we observe and really like

A similar activity could be replicated using dance. 




[bookmark: _Toc394582976][bookmark: _Toc398379468][bookmark: _Toc398635676]Activity 5.3.1 – 5.4.1
	Estimated Time
	30 Minutes

	Objective
	To provide you with an opportunity to promote establishment of constructive relationships with all children and families based on trusting relationships, respectful interactions, understandings of alternate world views and celebration of diversity, and use oral communication skills to role-model open, inclusive, ethical interactions with all children, families and colleagues.

	Activity
	Individually, in pairs or in groups, complete the following:
Write a short role-play or situation that illustrates how you use oral communication skills to have open, inclusive, ethical interactions with a child, a family or a colleague. 

A colleague is leaving the building and calls back to you, “Merry Christmas!” You reply, “Happy Holidays!”
A child’s parents speak to you about another child in the room. They are upset the other child wears a yamaka in the room and think it is distracting their child. You say, “I hear your concerns, however, Ari and his family are allowed to represent their religion in our room, just like anyone else. We are all respectful of each other’s culture at our centre. Can you tell me more about what your child finds distracting? I’d like to help I any way I can.”

Write a reflection about how well you promote the establishment of constructive relationships with all children and families based on trusting relationships, respectful interactions and understandings of alternate world views and celebration of diversity.
We could organise various events (conferences, family nights etc.), questioning families, communicating with families via phone call/meetings/newsletters and so on.   


[bookmark: _Toc394582977][bookmark: _Toc398379469][bookmark: _Toc398635677]Activity 5.5.1
	Estimated Time
	30 Minutes

	Objective
	To provide you with an opportunity to observe children’s interactions and participation to identify the need for additional cultural support and cross-cultural understanding.

	Activity
	Individually, in pairs or in groups, complete the following:
How will you know when children need additional cultural support and cross-cultural understanding? 
· When a child makes biased comments, uses unkind words, or consistently excludes one child, it is clear that support is needed. 
· Re-occurring conflicts

Write a reflection about a time when you have observed this in the past (in an ECE setting, or otherwise). What was the situation and how did it make you feel? What did you do? What could you have done differently?

The situation was one where the child was using unkind words, biased comments and negative body language and the need to intervene was seen. The action taken was to talk to a nominated supervisor, referring to inclusion policies and communicating with parents.





















[bookmark: _Toc394582978][bookmark: _Toc398379470][bookmark: _Toc398635678]Activity 6.1.1 – 6.2.1
	Estimated Time
	 30 Minutes

	Objective
	To provide you with an opportunity to implement experiences that build on the diverse backgrounds of children and families within the service, broaden children’s perspectives and encourage appreciation of diversity, and plan and implement experiences that focus on events, customs and beliefs that are relevant to the service’s children and families.

	Activity
	Individually, in pairs or in groups, complete the following:
Plan an experience that focuses on an event, custom or belief that is relevant to the service’s children and families for the purpose of broadening children’s perspectives and encouraging an appreciation of diversity.

Our centre is going to celebrate the Chinese New Year this year. There are a number of Chinese children at our centre and this is a way for everyone to have fun and learn about this beautiful holiday and all its traditions. I will ask our Chinese families to help with the festivities. We will spend time making our own decorations, learning songs and learning all about the holiday and what it means. I will then try and implement a policy that we pick a different holiday to focus on each year. 
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	Estimated Time
	30 Minutes

	Objective
	To provide you with an opportunity to support experiences and environments where secure, respectful and reciprocal relationships between children, families and other adults can be established.

	Activity
	Individually, in pairs or in groups, complete the following:
Write a scenario about a child with unique qualities. Outline how you would communicate with the child about their unique quality, what you would do to help them when they are struggling and how you would share any concerns you may have with their family.
Claire loves to hug and hold hands with her peers. However, in her room, there are 4 Asian children who are not comfortable with her attempts at physical contact. She is often upset and feeling rejected because these friends don’t want to hug her or hold her hand. Other than that, they play really well together!
· I would tell Claire that everyone is comfortable with different things. Some people love to hug all the time and others don’t. It is important to realise that but it does not mean they don’t like her.
· I would suggest that she try and give these friends a thumbs up every time she is happy with them and wants to give them a hug. 
· I would mention the concern to Melanie’s parents if Melanie was still struggling after we talked and came up with a plan. I would let them know what we had talked about and explain the situation to them. 
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	Estimated Time
	20 Minutes

	Objective
	To provide you with an opportunity to communicate and interact with children to help them work towards a strong sense of identity, wellbeing and of being connected with and contributing to their world.

	Activity
	Individually, in pairs or in groups, complete the following:
Provide 5 pieces of dialogue you could use with children to help them work towards a strong sense of identity, wellbeing and of being connected with and contributing to their world. Be open and honest. 

· “At first, you struggled with that game. But, you worked hard and figured it out!”
· “I noticed you really like to draw.”
· “I’m so sorry that you are upset. How can I help you?”
· “I like how you helped Jessica when she was having a tough time.”
· “I’m glad you participated during circle time today. It was really nice to hear your voice.”
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Activity 7.3.1
	Estimated Time
	30 Minutes

	Objective
	To provide you with an opportunity to implement group activities to allow children to use collaborative processes to solve problems.

	Activity
	Individually, in pairs or in groups, complete the following:
Design and outline a group activity for your room that encourages children to use collaborative processes to solve problems. Be specific.
Give the children 6 large objects they can stand on. Give them the challenge of trying to get all the children across the room without touching the ground. They need to work together to come up with a plan of how to lay down the objects to walk across the floor without touching the ground.

Why did you choose this activity?
Everyone participates, it gets children moving and it is really fun! There are a number of problems children have to solve together and every one’s ideas are listened to and tried.

What materials so you need to implement this activity?
6 large objects, like a wooden board, a chair, a big book, a pillow, a cot and a balance beam. This activity can be done indoors or outdoors.
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	Estimated Time
	30 Minutes

	Objective
	To provide you with an opportunity to engage with peers, mentors or others to support individual children with specific cultural needs as appropriate, and follow community protocols when engaging with community members.

	Research Activity
	Individually, in pairs or in groups, complete the following:
Research your centre’s protocols for engaging with community members. Summarise your findings. 
Protocols may include respecting appropriate times to communicate, topics that can be addressed etc. Strategies may include educator support groups or social media to gather ideas, participating in an early childhood network, gathering support people from the community etc.

Two siblings arrive at your centre from Cambodia; an infant and a 4 year old. List all of the things you would do to help provide a smooth transition for the family and the people at the centre.
· I would get all the educators involved
· Involve the parents 
· Find other centres either in the area or somewhere nationally that has worked with Cambodian families regularly in order to provide our centre and their family support in the transition
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Skills and Knowledge Activity
	Estimated Time
	60 – 120 Minutes

	Objective
	To provide you with an opportunity to demonstrate your knowledge of the required skills, knowledge and critical aspects of the assessment.

	Activity
	Complete the following individually and attach your completed work to your workbook.
Complete this activity individually, using a computer.
Successful completion of this activity will enable you to demonstrate your skills and knowledge of:
· How to access:
· the National Quality Framework
· the National Quality Standards
· the relevant approved learning framework
· How to navigate through framework and standards documents to find areas relevant to this unit of competency
· Cultural competence and diversity as outlined in the approved learning framework relevant to the workplace
· Impact of colonisation, historical events and issues on Aboriginal and/or Torres Strait Islander people
· Organisational policies and initiatives designed to support participation 
· Organisational standards, policies and procedures
· Reflected on own cultural identity and biases
· Investigated cultural diversity in at least one service and community
· Supported children’s and families’ cross-cultural relationships through the following activities:
· interacting in culturally appropriate ways with children, families and communities
· consulting with appropriate persons to access local knowledge of Aboriginal and/or Torres Strait Islander culture 
· planning and implementing supportive environments for all children
· supporting the implementation of experiences that encourage children to respect all cultures and to celebrate cultural differences
· embedding examples of diversity and inclusion in daily practice
· using effective oral communication techniques to liaise between differing cultural contexts and situations.






1. National Framework and Standards 
Locate and use the following documents:
· National Quality Framework
· National Quality Standards
· Or the relevant approved learning framework used in the service if different from those above 
· Your organisation’s standards, policies, procedures and guidelines
· Your organisation policies and initiatives designed to support participation
Outline what each of these standards or policies specifically say about ensuring educators:
· Reflect own cultural identity and biases
· Identify and develop cultural competence
· Research Aboriginal and/or Torres Strait Islander communities
· Support individual cultural identities
· Create environments to support children’s cross-cultural understanding and relationships
· Support the implementation of inclusive learning experiences
· Support children in developing confidence and strength on personal and cultural identity

http://www.acecqa.gov.au/national-quality-framework/information-sheets

Educational leader strategies 

The most effective educational leader views their role as collegial and seeks to play an integral role in mentoring, guiding and supporting educators. As part of continuous improvement, the educational leader should consider what strategies are needed to improve the educational program in the approved service. 

Strategies might include: 

· leading and being part of reflective discussions about practice and implementing the learning framework 
· mentoring other educators by leading quality practice 
· discussing routines and how to make them more effective learning experiences 
·  observing children and educator interactions, and making suggestions on how to improve interactions and intentional teaching 
· talking to parents about the educational program 2 Information sheet – Educational leader 
· working with other early childhood professionals such maternal and child health nurses and early childhood intervention specialists 
· considering how the program can be linked to the community by working with other community services and groups such as Aboriginal Elders 
· establishing systems across the service to ensure there is continuity of learning when children change room or attend other services, and then in their transition to school 
· assisting with documenting children’s learning and how these assessments can inform curriculum decision making. Resources Many resources are available to help you to understand and embrace the role of educational leader. The Guide to the National Quality Standard offers some suggestions on how the authorised officer may assess if the educational leader is effectively meeting requirements. 

It is important to remember it is not a checklist but rather paints a picture of what you might expect to see at the Meeting National Quality Standard level. Early Childhood Australia’s resources, including: 

· The Educational Leader Newsletter
· The role of the Educational Leader E-Learning Videos 
· Talking about practice: The role of the educational leader 
· What Does Leadership Look Like In Early Childhood Settings? Every Child – Vol.18 No.4 2012- Quality in Early Childhood Settings The IPSP online library has many resources including: 
· The distributive leadership model by Ros Cornish  Pedagogical Leadership: Exploring New Terrain and Provocations by Anthony Semann and Rod Soper in Reflections issue 47 
· Developing a "Learning Community" for Educational Leaders by Jenny Green & Merise Bickley. G


2. Research and summarise the following:
· The impact of colonisation, historical events and issues on Aboriginal and/or Torres Strait Islander people
http://dro.deakin.edu.au/eserv/DU:30058500/paradies-socialculturalhistorical-2010.pdf

The Impact of Colonisation

At the time of colonisation there were approximately 260 distinct language groups and 500 dialects. 
Indigenous Australians lived in small family groups and were semi-nomadic, with each family group living in a defined territory, systematically moving across a defined area following seasonal changes. 
Groups had their own distinct history and culture. At certain times family groups would come together for social, ceremonial and trade purposes. 
It is estimated that up to 500 people gathered at the one time. 
Membership within each family or language group was based on birthright, shared language, and cultural obligations and responsibilities. 
Relationships within groups predetermined categories of responsibilities and obligations to the group and to family. 
Aboriginal people built semi-permanent dwellings; as a nomadic society emphasis was on relationships to family, group and country rather than the development of an agrarian society. 
Being semi-nomadic meant that Aboriginal people were also relatively nonmaterialistic. 
Greater emphasis was placed on the social, religious and spiritual activities.
 
The environment was controlled by spiritual rather than physical means and religion was deeply tied to country (Berndt & Berndt, 1992; Broome, 1994). According to Aboriginal beliefs, the physical environment of each local area was created and shaped by the actions of spiritual ancestors who travelled across the landscape. 
Living and non-living things existed as a consequence of the actions of the Dreaming ancestors. 
Helen Milroy (HREOC, 2008) speaks about the importance of land as part of the Dreaming: 
We are part of the Dreaming. 
We have been in the Dreaming for a long time before we are born on this earth and we will return to this vast landscape at the end of our days. It provides for us during our time on earth, a place to heal, to restore purpose and hope, and to continue our destiny. (p. 414)

The Social, Economic, Physical and Psychological Effects & Low Standard of Health

As their lands became increasingly occupied, Aboriginal people gravitated towards European settlements because their own food supplies were disrupted and because of the convenience of European foods, tobacco and implements. 
They attempted to use their own kinship systems to exchange labour for goods. However, the settlers perceived the exchanges differently. They saw labour as an individual exchange rather than a gift to be reciprocated by providing food for the whole group. 
Extremely high death rates and low birth rates led to an estimated Aboriginal population of just 75,000 people at the turn of the 20th century (Broome, 1994). Disruptions to traditional life led to many groups of Aboriginal people becoming fringe dwellers to white society. 

The national Overcoming Indigenous disadvantage report: Key indicators 2005/2007/2009 Reports (SCRGSP, 2005, 2007, 2009) show that Indigenous people are the most disadvantaged group in Australia. 

· The life expectancy of Indigenous people is around 9.7 to 11.5 years lower than that of other Australians. 
· Indigenous students are half as likely to continue into Year 12. 
· The average Indigenous income is lower. 
· A much lower proportion of Indigenous people own their homes. 
· Suicide death rates are much higher. 
· The rate of child protection notifications are rising faster than for others. 
· Homicide death rates are six times higher. 
· Indigenous people are 12 times more likely to be hospitalised for assault than other people. 
· Both men and women experience more than double the victimisation rates of others. 
· Indigenous women’s imprisonment rates have increased. 
· Juveniles are 20 times more likely to be detained. 
· Hospital admission rates for children are twice that of others. 
· Infant mortality rates are two to three times higher. 
· Sixty-five per cent of Indigenous homicides involve both the victim and offender having consumed alcohol at the time, which is three times more than the occurrence for others. 
· Indigenous people, both men and women, are over four times more likely than other people to be in hospital for alcohol-related mental and behavioural disorders.

3. Write a reflection on:

· Your cultural identity and biases
· How you interact in culturally appropriate ways with children, families and communities
· How you consult with appropriate persons to access local knowledge of Aboriginal and/or Torres Strait Islander culture 
· How you plan and implement supportive environments for all children
· How you support the implementation of experiences that encourage children to respect all cultures and to celebrate cultural differences
· How you embed examples of diversity and inclusion in daily practice
· How you use effective oral communication techniques to liaise between differing cultural contexts and situations.
My Cultural Identity and Biases
As a mature European with Christian beliefs, I am only one of many different cultures in the population.

I would need to think before I acted – what is normal in my culture may be offensive to someone else. I may also impose my culture on someone else by assuming that everyone thinks the same as I do. 

The best way to see if you are being culturally imposing is to learn about the cultures of others and these daily practices – if something you ask other people to do contradicts their cultural beliefs, you are imposing on them.

How I would interact in culturally appropriate ways with children, families and communities
I would need to ensure I use appropriate language and the correct terms to describe things, as well as understanding that some words do not carry the same meaning in my language and theirs. Try and use their preferred terms, where possible.

How you consult with appropriate persons to access local knowledge of Aboriginal and/or Torres Strait Islander culture 
If possible (and required) consult an Aboriginal/Torres Strait Islander member of staff, personnel from an organisation, the local community or even the person you are communicating with.

Having a group of experts as a liaison between your organisation and Aboriginal and Torres Strait Islander community is a good way to identify which resources are required to meet their needs. This group of experts will also likely contain Elders, who speak for and are respected by Aboriginal and Torres Strait Islander people.

How you plan and implement supportive environments for all children
You should utilise everyone's skill sets. Aboriginal and Torres Strait Islander people have unique strengths and can be consulted with on matters such as conserving and using natural resources.

· Provide places of worship – have designated places or allowing time for prayer
· Accommodate dietary requirements
· Celebrate diversity and other ways of being

· Conduct services “in language” or have translators who can present information in plan, accessible English.
· Involve cultural artefacts in services and everyday activities (e.g. traditional Indigenous tools, foods and artwork)
· Consult and involve family, extended kin networks and community members in service delivery
· Invite Indigenous Elders to participate in the program delivery.
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	Estimated Time
	60 – 120 Minutes

	Objective
	To provide you with an opportunity to revise the unit.

	Activity
	This is a major activity – your trainer will let you know whether you will complete it during class or in your own time.
You  must individually, answer the following questions in full to show your competency of each element;
· Reflect on own cultural identity and biases
· Identify and develop cultural competency
· Research Aboriginal and/or Torres Strait Islander communities
· Support individual cultural identities
· Create environments to support children’s cross-cultural understanding and relationships
· Support the implementation of inclusive learning experiences
· Support children in developing confidence and strength in personal and cultural identity

Individually, complete the following and present it as a portfolio; use a computer to complete this report.

1. Investigate cultural diversity at your service and the surrounding community. After your investigation, determine the most significant culture group other than the majority to focus on for the rest of this activity.











2. Come up with a detailed, centre-wide action plan to develop the cultural competence of the children, families and educators at your centre.
Outline how the units and activities you create will encourage children and educators to respect all cultures and to celebrate cultural differences. Be sure to include details on how you will:
· Support children’s and families’ cross-cultural relationships
· Enhance the culturally appropriate interactions 
· Consult with community members 
· Planning and implementing supportive environments for all children
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