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[bookmark: _Toc415143422][bookmark: _Toc481677169]Unit of Competency
[bookmark: _Toc481677170]Application

This unit describes the skills and knowledge to apply strategies to guide responsible behaviour of children and young people in a safe and supportive environment.
The unit applies to workers in a range of community service contexts.
The skills in this unit must be applied in accordance with Commonwealth and State/Territory legislation, Australian/New Zealand standards and industry codes of practice.
[bookmark: _Toc329018037]Unit Mapping Information

No equivalent unit.

Pre-requisite Unit

Nil.

Unit Sector

N/A



[bookmark: _Toc481677171][bookmark: _Toc329018038]Performance Criteria
	Element
Elements describe the essential outcomes.
	Performance Criteria
Performance criteria describe the performance needed to demonstrate achievement of the element.


	1. Contribute to a safe and supportive environment
	1.1 Use safe, supportive and equitable practices appropriate to the development stage and needs of the child and/or young person
1.2 Recognise any developmental challenges or mental health issues of child or young person that may have potential impacts on behaviour
1.3 Identify contributing environmental factors


	2. Use positive support techniques
	2.1 Establish expectations for behaviour in consultation with supervisor and in line with work role
2.2 Provide instructions in a manner appropriate to the child or young person’s needs and context of the work environment and activity
2.3 Use positive reinforcement and clear verbal and non-verbal communication strategies to acknowledge responsible behaviour
2.4 Employ appropriate strategies to redirect behaviour and defuse situations


	3. Observe and collect data to assist with development of appropriate strategies for support
	3.1 Collect data and record observations as a basis for gaining understanding of the child/young person’s behaviour
3.2 Use data to demonstrate the frequency, intensity and duration of behaviours requiring support



	4. Implement strategies to support children or young people who require additional support
	4.1 Implement strategies to support child or young person with guidance from supervisor or as designed by a specialist
4.2 Identify areas of concern for discussion with supervisor
4.3 Contribute effectively to implementation of personalised support plans


	5. Monitor and review strategies
	5.1 Monitor new strategies and record responses of child or young person in accordance with organisational policy and procedures
5.2 Adapt levels of support required and provided, based on need and response of child or young person, after consultation with supervisor
5.3 Document observations and offer feedback to supervisor as additional support





[bookmark: _Toc415143424][bookmark: _Toc329018039][bookmark: _Toc481677172]Foundation Skills
The Foundation Skills describe those required skills (language, literacy, numeracy and employment skills) that are essential to performance.

[bookmark: _Toc329018040]Foundation skills essential to performance are explicit in the performance criteria of this unit of competency.


[bookmark: _Toc415143425][bookmark: _Toc285113079][bookmark: _Toc326743761][bookmark: _Toc328654777][bookmark: _Toc330386596][bookmark: _Toc481677173]Assessment Requirements
Performance Evidence

The candidate must show evidence of the ability to complete tasks outlined in elements and performance criteria of this unit, manage tasks and manage contingencies in the context of the job role. There must be demonstrated evidence that the candidate has completed the following tasks: 
· Communicated issues to a supervisor and negotiated solutions in a clear and appropriate manner at least twice 
· Guided behaviour using positive support techniques with at least two children and/or young people
· Discussed behaviours of children and/or young people to plan and problem-solve in collaboration with others
· Recorded observations and identified behaviours requiring support of children and/or young people using a range of methods 
· Used judgement to determine when to involve other staff for supported intervention.

Knowledge Evidence

The candidate must be able to demonstrate essential knowledge required to effectively do the task outlined in elements and performance criteria of this unit, manage the task and manage contingencies in the context of the work role. These include knowledge of:
· Definitions of and differences between disruptive behaviour and behaviours of concern
· How learning difficulties or mental health issues may affect behaviour
· Impacts of environment and culture on behaviour of  children and/or young people
· Communicative function of behaviour and positive support strategies to redirect behaviour and defuse situations
· Organisational standards, policies and procedures.

Assessment Conditions

Skills must be assessed in the workplace.
In addition, simulations and scenarios must be used where the full range of contexts and situations cannot be provided in the workplace or may occur only rarely. These are situations relating to emergency or unplanned procedures where assessment in these circumstances would be unsafe or is impractical.
Simulated assessment environments must simulate the real-life working environment where these skills and knowledge would be performed, with all the relevant equipment and resources of that working environment.
Assessors must satisfy the Standards for Registered Training Organisations (RTOs) 2015/AQTF mandatory competency requirements for assessors.


Links

Companion volumes are available from the CS&HISC website - http://companion_volumes.vetnet.education.gov.au/Pages/TrainingPackage.aspx?pid=7 
Companion Volume implementation guides are found in VETNet - https://vetnet.education.gov.au/Pages/TrainingDocs.aspx?q=5e0c25cc-3d9d-4b43-80d3-bd22cc4f1e53 


[bookmark: _Toc481677174]1. Contribute to a safe and supportive environment
1.1. 	Use safe, supportive and equitable practices appropriate to the development stage and needs of the child and/or young person
1.2. 	Recognise any developmental challenges or mental health issues of child or young person that may have potential impacts on behaviour
1.3.	Identify contributing environmental factors
[image: ]	


[bookmark: _Toc481677175]1.1 – Use safe, supportive and equitable practices appropriate to the development stage and needs of the child and/or young person
By the end of this chapter, the learner should be able to:
Explain how to ensure that practices are appropriate for the development stage and specific needs of children and young people.
[bookmark: _Toc481677176][image: ID# 19290 - Protect Our Little Ones - Presentation Clipart]Safe and supportive practices
This unit aims to provide you with the skills and knowledge needed to guide and support the behaviour of children and young people in a safe and supportive environment. Ensuring that children and young people feel safe and supported is a key factor in guiding their behaviour in the right direction. Feeling insecure or unsure of their environment can have a negative effect on how children and young people feel and this will be reflected in their behaviour.
You should be aiming to incorporate strategies into your working practices which aim to ensure that children and young people feel safe and supported at all times. 
You can promote a safe and supportive environment by incorporating practices such as:
Value diversity – all children and young people will be different. They will have different interests, backgrounds, hobbies, etc. You should be recognising individualities and embracing them in your practices; this will help children to feel valued and more comfortable in being themselves around you
Practice communication – don’t underestimate the power of talking! You don’t necessarily have to talk about intense feelings all of the time, but just engaging in regular conversation will allow the children to get to know you and begin to place trust in you. A simple ‘ Hi, how are you?” can go a really long way
Have non-negotiable rules in place – whilst children and young people stereotypically live for breaking rules, having strict guidelines in place where necessary will indicate that you are running a safeguarded environment. This will help children and young people to feel safe and protected
Have bullying protocols in place – this is hopefully a worst case scenario that you will rarely have to encounter, but having open and clear intentions when it comes to bullying may increase the chances of children/young people speaking to you and increasing their sense of safety 
Make contact with the relevant professionals available – have alternative people/professionals who children and young people are able to speak to if necessary. This might include counsellors or doctors, for example.	
[bookmark: _Toc481677177]Equitable practices
Equitable practices refer to ensuring that children and young people are treated fairly. You can ensure that you are facilitating an equitable environment by incorporating practices into your work which are dedicated to minimising bias, prejudice, and discrimination. This means that you should ensure that each child feels respected and valued regardless of any differences. 
You can incorporate equitable practices into your role by doing things such as:
[image: ID# 12953 - Colored Chairs Diversity Circle - Presentation Clipart]Role-model positive behaviours and attitudes that challenge discrimination and prejudice
Provide a diverse range of images about the lifestyles of families, gender roles, cultural background and human ability
Acknowledge and promote the presence of diverse staff
Challenge biases with children, for example, discussing evidence of bias and prejudice in children’s play, interactions and relationships
Avoid negative comparisons between children
Review and provide resources in the environment which promote positive messages about difference and diversity
Engage in training to develop skills in treating children equitably.
(NCAC: Equity for Children and Families - http://ncac.acecqa.gov.au/educator-resources/factsheets/oshcqa_factsheet_8.pdf Accessed 04.05.2017)
[bookmark: _Toc481677178]Ensuring that practices are appropriate
As well as ensuring that your practices are safe, supportive and equitable, you will also need to ensure that they are appropriate for the specific development stage and needs of the individual child/young person. 
The best way to ensure that practices are appropriate is to ensure that they are catered for children and young people individually. Children will respond differently to different things and you should be acknowledging of this in the way that you engage with them as individuals.
You may ensure that practices are appropriate by:
Getting to know the children – individual skills, interests, and approaches to learning
Assess children’s learning – find out the development stage of children using relevant assessments and tests where ever possible. This will allow you to adapt any resources or tasks which you incorporate to the specific requirements of the child/young person
Work in collaboration with families – the families of children and young people are usually the people who know them best. Don’t be afraid to ask them any questions or for advice so that you are able to seek relevant information. They will likely be pleased that you are trying to adapt your care to their child.

[bookmark: _Toc481677179]Activity 1A
[image: ]

[bookmark: _Toc481677180]1.2 – Recognise any developmental challenges or mental health issues of child or young person that may have potential impacts on behaviour
By the end of this chapter, the learner should be able to:
Discuss strategies to help identify any developmental challenges or mental health issues in children and young people.
[bookmark: _Toc481677181]How to recognise developmental challenges and mental health issues
[image: ID# 17071 - Superior Idea - Presentation Clipart]A part of your role will be working to recognise the specific challenges that children or young people may be facing as they learn, develop, and grow into adults. Many children and young people will not be able to recognise their own challenges or potential issues so it is really important that they have people looking out for their best interests and identifying when they may need extra help or support.
Developmental challenges
Children and young people may face challenges in their learning, physical or social development. Challenges to development can be caused by a number of different reasons, for example, children may have specific learning disabilities or they may follow lifestyle choices which have an effect on their relationship with their peers. You should be working to identify any instances where children are at risk of not reaching their full potential within any area of development. 
You might be able to recognise development challenges by:
Monitoring social and emotional skills – how children interact with others and manage their own emotions may indicate any concerns regarding their social development
Be aware of any learning disabilities – some learning disabilities may have no effect on how children develop and may just be something that will be in the background for you to consider. However, some learning disabilities can have a detrimental effect on the pace and quality at which children will learn and you should be aware if children have a learning disability
Recognise personality traits – personal attributes such as disorganisation, hyperactivity or difficult decision making can be warning signs of a learning disability 
Look for any differences in comparison to other children of similar ages – whilst we tend to steer clear of comparisons between children there are certain milestones which children should be hitting around a certain age or stage of their development. If children seem to consistently behind other children in their learning or physical abilities it might be an indicator that they require extra support.
Mental health issues
Mental health is something which over the years has been largely looked over and pushed aside in favour of physical health and wellbeing. Whilst this is, of course, still as important for a healthy lifestyle, mental health is key to healthy development and well-being. Unfortunately, mental health issues are not rare for children and young people to experience. In fact, it is thought that around half of serious mental health issues begin before the age of 14 (Mindhealthconnect). It is really important that mental health is a prevalent topic in your workplace, and that you and your colleagues are aware of the things to look for which indicate that a child may be experiencing mental health issues.
(Mindhealthconnect: Kids and mental health - http://www.mindhealthconnect.org.au/kids-mental-health Accessed 04.05.2017)
[image: ID# 8478 - Frustrated At My Desk - Presentation Clipart]There is no set way that a person who is suffering mentally will behave, but there are some common behaviours which you may want to consider following up if you see them displayed.
Internal effects of mental health issues might include:
Nervous/anxious temperament 
Excessive worrying 
Pessimistic thinking 
Withdrawn behaviour 
Peer relationship difficulties.
External effects of mental health issues might include:
Challenging temperament 
Reduced problem-solving skills 
Attention difficulties, hyperactivity 
Oppositional behaviour (e.g. doesn’t like to be told what to do; won’t follow rules) 
Aggressive behaviour.
(Kids Matter: How mental health difficulties affect children - https://www.kidsmatter.edu.au/sites/default/files/public/KMP_C4_CMHD_HowMentalHealthDifficultiesAffectChildren.pdf Accessed 04.05.2017)
Of course, there is no rule of thumb for knowing exactly when mental health issues are occurring. It is, by nature, something which is covert and hidden within the mind, and some children may be particularly good at not showing how they are really feeling. However, having a general awareness of the issue is a good place to start in identifying if children require extra support.
You might be able to recognise mental health issues by:
Doing lots of research – being equipped with the relevant knowledge is a great way to enable you to identify anything that might be affecting children and their mental health. You can’t be expected to know everything or be able to identify every warning sign, but having a decent amount of general knowledge will help you to support children and young people more effectively
Monitor any mood/behaviour changes – if children are being more withdrawn, highly emotional, or generally down it may be an indicator that children need some support regarding their mental health
Be aware of children’s home life – mental health issues may be a result of children/young people facing difficulties in their personal lives. Having an awareness of their general wellbeing will allow you identify anything which may be a trigger in the long-term.
[bookmark: _Toc481677182]Communicative function of behaviour
Whilst we often see behaviour as something which needs to be controlled and made to be positive, all types of behaviour can be a form of communication. How children and young people behave can often show how they are really feeling. Challenging behaviour, for example, often means that children and young people have needs that are not being met. This behaviour can then be a catalyst to encourage you to work out what the child or young person is missing and aim to find solutions to this.
There are two key behaviours to look for which indicate that children may need extra support:
[image: ID# 19439 - Figures Jumbled V Concise Thinking - Presentation Clipart]Disruptive behaviours
Behaviours of concern. 
Disruptive behaviours 
Disruptive behaviour refers to behaviour which prevents or makes it difficult for normal activities to continue. For example, disruptive behaviour in a classroom, such as talking over an assessor, will make it difficult for them to continue to teaching the group and prevent the learning of the rest of the class.
Behaviours of concern
Behaviours of concern refer to behaviour which could cause stress, worry or physical or emotional harm to the person themselves or somebody around them. Examples of behaviours of concern might include socially or sexually inappropriate behaviour or physical aggression. This type of behaviour needs a response relatively quickly to prevent any harm to the child/young person expressing this as well as anybody else around them.
[bookmark: _Toc481677183][image: ]Activity 1B


[bookmark: _Toc481677184]1.3 – Identify contributing environmental factors
By the end of this chapter, the learner should be able to:
List examples of environmental factors which might affect children and young people
Explain how internal factors can combine with external factors to change the behaviour of children and young people.
[bookmark: _Toc481677185]Identify contributing environmental factors
The environment around us can have a huge impact on how we feel and how we behave. Environmental factors can be simple things such as darkness making us feel tired, or more influential factors which make us feel uncomfortable or scared. In order to prevent environmental factors from having a negative effect on a young person’s behaviour, you should aim to identify anything which you think may have an impact so that you can put control measures in place wherever possible.
[image: C:\Users\Kelsey\Pictures\Pictures\ArtWork\stick_figure_disturbed_400_clr_7492.png]For example, environmental factors which might affect children and young people include:
An unfamiliar environment – unfamiliarity may cause children/young people to practice negative behaviours if they are feeling unsettled or uncomfortable – if children are new to your workplace, try to put procedures in place which introduce them and help them to fit in
The way that space is used – for example, if space is available for children/young people to carry out activities they are likely to behave better than if they feel restricted
The dynamics of the environment – for example, rushed routines can affect behaviour by making children feel unsettled
Noise levels – if children/young people are particularly nervous or anxious a loud environment may be overwhelming and frightening for them. Ensure that there are spaces for children to go if they want to escape and seek solitude
Activity levels – being inactive may cause boredom or frustration which may lead to negative behaviours. Alternatively, too much activity may be overwhelming or stressful. Work with children to find what makes them feel comfortable
Inconsistency – having a lack of control over daily routines and events can cause children and young people to feel unstable. Try to ensure that they are aware of the things happening and provide them with an opportunity to have a say over things whenever possible.
[bookmark: _Toc481677186]Internal factors
Internal factors can often combine with environmental factors and cause a child’s behaviour to change. For example, if a person practices specific cultural rituals different to the rest of the group this is an internal factor. But if other people are not accepting to this behaviour this is an external factor which could have a negative impact on the person.
Following on from this example, culture is something that you will need to be particularly aware of within your role. Australia is a country made up of many different beliefs, values, and practices. In order to show respect and protect the cultural differences of children and young people, you should be aware of how cultural factors may have an impact on how individuals engage with the environment.
For example, cultural factors might include:
[image: ID# 2583 - Making a Decision  - Presentation Clipart]Placing value on different things – some cultures may place more emphasis on certain ways of behaving than others. For example, people may place a high value on being independent. This could affect the way that children behave when they require help or assistance
Adaptation to different ways of behaving – we all adapt to the behaviours which predominantly surround us in our everyday lives and often pick up these practices ourselves. If the families of children/young people practice certain behaviours which are different to those practiced by others, they may find it difficult to adapt to the dominant behaviours of a different environment. 


[bookmark: _Toc481677187][image: ]Activity 1C


[bookmark: _Toc481677188]2. Use positive support techniques
2.1. 	Establish expectations for behaviour in consultation with supervisor and in line with work role
2.2.	Provide instructions in a manner appropriate to the child or young person’s needs and context of the work environment and activity
2.3.	Use positive reinforcement and clear verbal and non-verbal communication strategies to acknowledge responsible behaviour
[image: ]2.4.	Employ appropriate strategies to redirect behaviour and defuse situations


[bookmark: _Toc481677189]2.1 – Establish expectations for behaviour in consultation with supervisor and in line with work role
By the end of this chapter, the learner should be able to:
Explain why it is important to establish expectations for behaviour
Explain how to work in consultation with supervisor and in line with work role when establishing expectations for behaviour. 
[bookmark: _Toc481677190][image: C:\Users\Kelsey\Pictures\Pictures\ArtWork\Fotolia_6135209_XS.jpg]Why establish expectations for behaviour?
Behaviour expectations refer to procedures and rules that are taught to children and young people to encourage them to behave in a positive and respectful way. Setting well-defined guidelines for how you expect children and young people to behave is crucial in ensuring consistency in behaviour and discipline. Behaviour expectations will also help to ensure that respect is shown between children and staff as well as between the children themselves. 
If you fail to establish expected behaviours, it is likely to be more difficult to control the actions of children and young people whilst they are in your care. It will also prevent children from feeling settled due to the ambiguous nature of the environment. Although children will often defy rules and guidelines, it really does benefit their sense of stability to have these in place.
[bookmark: _Toc481677191]Establishing expectations in consultation with your supervisor 
If you are unsure or worried about how to implement effective expectations of behaviour, your supervisor should be able to point you in the right direction. Sometimes experience really is the best thing to have when it comes to knowing about different practices. Whilst the behaviour of children is rarely ever predictable, having tried and tested practices in the past will give a good indicator of the best course of action to follow.
Your relationship with your supervisor will likely determine the best method of communication to choose. 
Common methods of communication include:
Face-to-face
Telephone
Email.
Don’t be afraid to ask for help where you need it. Whether we are novices or experts, we all sometimes need some guidance. Working with children and young people is not a subject which has definitive answers that you will always get right and it is likely that you will need advice or guidance throughout the course of your career. Make use of the people around you; there will likely come a time when they will call on you too!
[bookmark: _Toc481677192]Establishing expectations in line with your work role
[image: C:\Users\Kelsey\Pictures\Pictures\ArtWork\Fotolia_15998652_XS.jpg]Depending on your specific role within your organisation and the level of responsibility which you have, you may not be able to enforce expectations without having them discussed as a team. Whilst having to run your ideas past others can sometimes seem like a barrier to getting work done, it is a good idea to discuss anything as a team anyway as this promotes consistency within all practices and ensures that everyone is on the same page. If your team is on the larger side, you may consider arranging a formal meeting to ensure that everyone can make it and has a chance to share their ideas, and have an input into any changes which may be made. Alternatively, if your team is quite small, you may be able to discuss things more casually during break times, for example. 


[bookmark: _Toc481677193]Activity 2A
[image: ]

[bookmark: _Toc481677194]2.2 – Provide instructions in a manner appropriate to the child or young person’s needs and context of the work environment and activity
By the end of this chapter, the learner should be able to:
Discuss how to provide instructions to a child based on:
their individual needs
the environment
the activity.
[bookmark: _Toc481677195]Providing instructions
The ability to follow instructions is a key skill that all children will need to learn. To aid their ability to follow instructions, you should be looking at how you present the instructions children and young people. 
Be clear
[image: C:\Users\Kelsey\Pictures\Pictures\ArtWork\Fotolia_15998598_XS.jpg]No matter the age, development stage or individual needs of a child/young person, if you are not clear and concise in your provision of an instruction, they are likely to not to follow it. 
Here are some tips for providing clear instructions:
Minimise your words – this will make your instructions more clear and easy to understand
Provide eye contact – this will ensure that children realise that you are speaking directly to them and promote their engagement with what you are saying
Provide one instruction at a time if necessary – breaking down a task can make it easier for children to follow instructions
Don’t ask – an instruction is not a request. You should not provide an option for a child to say ‘yes’ or ‘no’ to an instruction. For example, ‘will you tidy up once you have finished please?’ is not an instruction; this should be phrased ‘tidy up when you have finished your game please’ in order to show the child that they are being told to do this.
[bookmark: _Toc481677196]Ensure that the provision of instructions is appropriate
When you provide instructions to children and young people, you should be aiming to ensure that they are appropriate for the individual and the specific moment. This means that children/young people should be able to understand what you are telling them to do in terms of what is going on around them.
[image: C:\Users\Kelsey\Pictures\Pictures\ArtWork\all_ears_800_wht.png]Individual needs
The skills and abilities of an individual can have an effect on how well they are able to follow instructions. You should be able to adapt the way that you provide instructions to them based on this. 
For children who have learning difficulties, minor or more severe, they may find it more difficult to interpret instructions and remember them. It might be a good idea to clarify a number of times with the child that they have understood the instruction(s) given and repeat this is necessary. This doesn’t mean you have to constantly tell a child what to do, but if you see that a child may not be following an instruction you might consider saying something like “Do you remember that I told you to do this?”. This will provide a gentle reminder to children/young people to put them back on the right track. 
Context of the environment and the activity
When you provide instructions, you should also be considering any relevant surrounding factors and the specific activity taking place. For example, if you are walking along a road with children or young people, you are in an environment which is potentially dangerous and the way that you provide instructions should reflect this.


[bookmark: _Toc481677197]Activity 2B
[image: ]

[bookmark: _Toc481677198]2.3 – Use positive reinforcement and clear verbal and non-verbal communication strategies to acknowledge responsible behaviour
By the end of this chapter, the learner should be able to:
Demonstrate how to acknowledge responsible behaviour acknowledging positive reinforcement as well as verbal and non-verbal strategies.
[bookmark: _Toc481677199]Why should you acknowledge responsible behaviour?
Acknowledging responsible behaviour will show children and young people that they have done something well, and will hopefully encourage them to repeat this behaviour in the future.
If you spend a lot of time with children, whether they admit it or not, your acknowledgement is likely to be important to them. Approval from significant adults is significant to most children as they grow and learn about themselves and determine how they are supposed to behave. Making sure that you acknowledge them when they behaved in a responsible way will guide them in their behaviour going forward.
[bookmark: _Toc481677200][image: C:\Users\Kelsey\Pictures\Pictures\ArtWork\bridge_the_gap_800_wht_9541.png]Positive reinforcement
Positive reinforcement refers to the process of encouraging good behaviour in order to increase the likelihood of it being repeated. Think of the reason why we go to work. We receive a paycheck at the end of the week or the month and this encourages us to continue going back to work. 
As well as encouraging us to repeat something, positive reinforcement can help to improve our self-esteem and confidence in our abilities. Whilst children and young people are developing their skills, it is important that they have encouragement and support around them in order to build on their sense of self and grow into confident young adults.
Verbal communication
You can practice positive reinforcement through verbal communication with children and young people. Verbal communication will tend to be praise. Saying things such as ‘well done’ or ‘I saw how you behaved and I’m proud of you’ will let children know that they have behaved in a positive way and will encourage them to repeat this.
Remember to consider the tone of voice which you use when using verbal strategies of positive reinforcement. If you are speaking to an older child, you will want to avoid sounding patronising so you might consider speaking to them in a less enthusiastic tone of voice than you would with a smaller child. You should be looking to read the specific situation so that you able to negotiate an appropriate and effective strategy suitable for the individual.
[image: C:\Users\Kelsey\Pictures\Pictures\ArtWork\finger_point_pc_800_wht.png]Non-verbal communication 
In some cases, verbal communication may not be an appropriate way to let children know that they have behaved in a positive way. This may be because they are too far away from you, or they may feel embarrassed if you point this out in front of a group. Whatever the reason may be, there are non-verbal strategies which can be just as effective in communicating with children when they have behaved in a responsible way. 
For example, non-verbal communication might include:
Positive facial expressions such as smiling or nodding your head
Thumbs up
High five
Clapping and cheering
Positive body language. 


[bookmark: _Toc481677201]Activity 2C
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[bookmark: _Toc481677202]2.4 – Employ appropriate strategies to redirect behaviour and defuse situations
By the end of this chapter, the learner should be able to:
Identify strategies for:
redirecting behaviour
defusing situations.
[bookmark: _Toc481677203]Redirecting behaviour
When children and young people behave in an undesirable way, you will be responsible for ensuring that they recognise this and help to guide their behaviour in the right direction going forward. This means that you should be focusing on not just letting children/young people know how to behave better in the future, but also on ensuring that they understand why they should change their behaviour. 
In order to redirect behaviour effectively, you will need to show children an alternative way to behave.
[image: C:\Users\Kelsey\Pictures\Pictures\ArtWork\Fotolia_3485037_S.jpg]You might do this by:
Verbally explaining why behaviour is wrong and provide an alternative – for example, ‘running inside is dangerous, please walk inside or go outside if you want to run’
Modelling positive behaviour yourself – children often practice what they see. If you are carrying out a similar task to children, for example, if you eat at the same time, practising good table manners will often encourage children to act in the same way and allow them to identify the things that they are doing differently
Moving the child away from the cause of the behaviour – if a child is particularly stubborn it may be best to simply remove them away from the main factor of the behaviour. For example, if they are playing disruptively during an activity you might prevent them from taking part. 
[bookmark: _Toc481677204]Defusing situations
It is likely at some point in your practice that you will experience intense, emotional or even aggressive situations. Of course, the most effective way to handle a difficult situation is to avoid it before it escalates into anything of more concern. If you identify any interactions or situations which you fear may escalate you should put preventative methods in place such as separating children/young people or providing distractions. 
However, it is not always possible to identify a potentially difficult situation and you should be able to act appropriately when these situations do arise.
For example, you can defuse situations by:
Remaining calm – your approach to a difficult situation can often determine how it will continue. Retain a composed attitude and try not to raise your voice. This will help to keep children/young people calm and avoid escalating the situation further
Separating children – if children/young people are having a disagreement and tension is high it might be a good idea to separate them to allow them time to calm down and readdress the situation at a later point
[image: C:\Users\Kelsey\Pictures\Pictures\ArtWork\fight_hold.png]Giving children space – you should allow children and young people to experience their emotions at their own pace. You don’t need to figure out a situation as soon as it occurs, individuals may be upset or angry and they should be given time to calm down on their own
Acknowledging their feelings – don’t dismiss how children are feeling as trivial. When they are ready, spend time talking and understanding how the situation occurred. This will allow the child to better understand their own feelings as well as provide you with an opportunity to prevent the same thing from happening in the future. 

[bookmark: _Toc481677205][image: ]Activity 2D


[bookmark: _Toc481677206]3. Observe and collect data to assist with development of appropriate strategies for support
3.1. 	Collect data and record observations as a basis for gaining understanding of the child/young person’s behaviour
3.2. 	Use data to demonstrate the frequency, intensity and duration of behaviours requiring support
[image: ]

[bookmark: _Toc481677207]3.1 – Collect data and record observations as a basis for gaining understanding of the child/young person’s behaviour
[bookmark: _Toc481677208]3.2 – Use data to demonstrate the frequency, intensity and duration of behaviours requiring support
By the end of this chapter, the learner should be able to:
Observe the behaviour of ‘children’ during a role-play activity and record their observations
Use the data they have recorded to determine the need for extra support.
[bookmark: _Toc481677209]Collecting data
[image: C:\Users\Kelsey\Pictures\Pictures\ArtWork\block_pie_graph_data_sheet_800_wht.png]Carrying out research regarding how strategies are working and how children and young people are responding to them can really help to improve your working practice. Within your research, you should be looking at gaining an understanding of children and young people’s behaviour and how they are responding to you, your team and the environment. In order to gain an understanding of children and young people’s behaviour, you will need to collect some data. 
Arguably, the best method of data collection when working with children/young people is observation. The main benefit of observations, as opposed to other data collection techniques, is that they can take place during daily routines and activities, without creating an artificial environment. When using data collection techniques such as interviews or focus groups, the participants are aware that you are looking for a specific answer, and sometimes without realising, they will change their answers based on what they think you are looking for. You will be able to carry out observations during your normal role, without children/young people being aware that you are doing this and adapting their behaviour.
[bookmark: _Toc481677210]How to collect data
When you are carrying out an observation, you will need to be specific in the things that you are looking for. To do this, you will need to have a specific outcome for your research. 
For example, you may be looking to find:
 How children and young people respond to positive reinforcement
Children and young people’s behaviour patterns throughout the day
Triggers for negative behaviours.
Having a specific outcome will encourage you to focus your observations on something specific and give you a point to draw back to whenever you begin to stray.
Qualitative and quantitative observations
As well as deciding on your desired outcomes, you will also need to decide whether you will be carrying out qualitative or quantitative observations. Qualitative observations will be descriptive and based on more in-depth findings. Alternatively, quantitative observations will be based on factors which can be measured or counted. For example, you may be counting the amount of times a certain behaviour occurs throughout the day.
The type of outcome you are looking for will determine whether you should be using quantitative or qualitative techniques. Look at the words themselves  qualitative will provide you with quality results. This means that the results will be, as mentioned above, more in-depth explanations of the situation. Alternatively, quantitative will provide you with quantifiable results, something which can be counted. It is important to remember that observations should be based on what is happening, and not somebody’s interpretation of what is happening. So whilst qualitative observations provide descriptions, these descriptions should be factual and not somebody’s opinion. 
[bookmark: _Toc481677211][image: C:\Users\Kelsey\Pictures\Pictures\ArtWork\Fotolia_26658281_S.jpg]Recording observations
When you perform observations, you will need to be recording your results. This will allow you to refer back to them, identify any patterns and gain an overall understanding of the observations you have made. Most of the time when performing observations, the most appropriate mode of recording results is written notes. If you are observing children in their natural activities, you don’t want to be sat with a laptop typing out what you see in essay form. It’s just not realistic. Have a notebook and a pen to hand and simply write down the things that you are aiming to observe. Don’t worry about being too neat or writing in full sentences. So long as you understand what you have written, you can decide later what information you will take forward into a more formal report if this is what you need.
[bookmark: _Toc481677212]Frequency, intensity, and duration 
When you are recording your observations, the key things to look for are frequency, intensity and duration. These three factors will help you to determine when extra support may be required and identify how this can be implemented effectively going forward.
Frequency
The frequency of behaviour refers to how often it occurs. This will be determined by counting the number of times you observe a specific type of behaviour or action. Often, the frequency of behaviour can determine whether intervention is required by showing whether something is a ‘one off’ or whether it is something that is occurring on a regular basis.
Intensity
The intensity of behaviour refers to how severe it is and whether it poses a danger to the child themselves or anybody else around. Of course, your main concern should be the safety of the children and young people you are working with. If you identify behaviour which is severe in intensity and poses direct danger you should take immediate action to protect the child and any others around them. Once the situation has regained safety, you can then identify safety measures which can be put into place to prevent the behaviour from occurring in the future.
Duration
The duration of behaviour refers to how long it lasts for. For example, if a child/young person gets distracted often but only for a few seconds at a time this is likely to be less concerning than if they are getting distracted for five minutes at a time.
You may consider creating a frequency, intensity and duration chart in order to keep an accurate measure of your observations.
For example, a chart may look something like this:
	Frequency
	1 2  3  4  5  6  7  8  9  10  11  12  13  14  15  16  17  18  19  20  21  22  23  24

	Intensity
	Not at all severe (annoying, distracting)
	Quite severe (potentially dangerous)
	Very severe (dangerous)

	Duration
	0-5 minutes
	5-10 minutes
	10 minutes or longer



[bookmark: _Toc481677213]Using data
Once you have collected the relevant data, you should then be using this in order to improve your practices. 
As already mentioned, your observations will be based on identifying certain behaviours which will require support. Of course, if the frequency, intensity, or duration of behaviour is high – this gives a clear indication that there is a need for intervention. However, if results are more varied or if your observations aren’t based on these three factors, you will need to adopt a data analysis technique which aims to identify when behaviour indicates a need for further support.


[bookmark: _Toc481677214]Activity 3A
[image: ]

[bookmark: _Toc481677215]4. Implement strategies to support children or young people who require additional support
4.1. 	Implement strategies to support child or young person with guidance from supervisor or as designed by a specialist
4.2. 	Identify areas of concern for discussion with supervisor
4.3.	Contribute effectively to implementation of personalised support plans
[image: ] 

[bookmark: _Toc481677216]4.1 – Implement strategies to support child or young person with guidance from supervisor or as designed by a specialist
By the end of this chapter, the learner should be able to:
List a range of strategies which aim to support the behaviour of children and young people
Explain why it is beneficial to work with guidance from a supervisor or with strategies designed by a specialist.
[bookmark: _Toc481677217][image: C:\Users\Kelsey\Pictures\Pictures\ArtWork\stick_figure_standing_great_idea_800_wht_4591.png]Implementing strategies for support
In order to support children and young people who have additional needs, you will need to implement specific strategies which are catered for their requirements. It is a good idea to have accepted strategies across the scope of your organisation in order to promote consistency in practice. If your organisation does have strategies in place, take some time getting familiar with them so that you are working in a way which compliments the practices of other members of your team.
For example, strategies might include:
Establishing positive relationships, which are the foundation for building children and young people’s self-respect, self-worth and feelings of security 
Paying attention to the child’s/young person’s developmental level and any program issues that may be impacting on the behaviour
Using positive approaches to behaviour guidance, for example, positive acknowledgement, redirection, giving explanations, encouragement, giving help, collaborating to solve problems and helping children/young people to understand the consequences and impact of their behaviour
Supporting children/young people by providing acceptable alternative behaviours when challenging behaviour occurs
Ensuring limits are consistent, carried out in a calm, firm manner, followed through and that children and young people are helped to behave within the limits
Involving the family and the child/young person in appropriate ways in addressing challenging behaviour
Using other professionals when necessary to help with behaviour guidance 
Identifying children and young people’s strengths and build on them 
Seeking support from other staff members or family day carers and management.
[image: C:\Users\Kelsey\Pictures\Pictures\ArtWork\Fotolia_6135209_XS.jpg](Department of Education and Early Childhood Development: Strategies to guide children’s behaviour - http://www.education.vic.gov.au/Documents/childhood/providers/regulation/pracnotesstratbeh.pdf Accessed 04.05.2017)
[bookmark: _Toc481677218]Working with guidance 
If you are unsure about the appropriate strategies which you should be implementing or how to put them in place, you may have a supervisor who can help to guide you in the right direction. As mentioned in an earlier chapter, don’t be afraid to ask for help. If you are planning to implement your own strategies, it might be a good idea to work alongside your supervisor anyway. Cooperating with another member of staff will allow you to double check anything which you are not sure of and should improve your work in general. Two heads are always better than one! 
Specialists
Some of the strategies which you adopt may be determined by a person who specialises in the field. Working with strategies designed by a specialist can be beneficial as you will know that they will be competently designed, and they will likely be tried and tested. It will also save you time which you would spend creating new strategies yourself. If you are going to use strategies designed by a specialist, you should spend some time getting to grips with what the strategy involves and how you will incorporate this into your own practice.


[bookmark: _Toc481677219]Activity 4A
[image: ]

[bookmark: _Toc481677220]4.2 – Identify areas of concern for discussion with supervisor
By the end of this chapter, the learner should be able to:
Discuss behaviours of concern which should be discussed with a supervisor.
[bookmark: _Toc481677221]Identifying areas of concern
When you are working with children and young people, you will be expected to identify any areas of concern in their behaviour. Areas of concern can range from anything from needing encouragement to concentrate or requiring support due to a learning disability.
When you spend a lot of time with children, it should be fairly easy to identify any dramatic changes in their behaviour which may indicate that something is wrong. However, spending a lot of time with children can also mean that you become accustomed to their particular way of behaving and fail to recognise that these behaviours may be a concern to their development or their general well-being. Never be so comfortable in your practice or your relationship with children/young people that you are not consistently monitoring their behaviour in reference to common warning signs for areas of concern. 
For example, indicators to areas of concern might include:
[image: C:\Users\Kelsey\Pictures\Pictures\ArtWork\figure_confused_800_wht.png]Significant changes in feelings or behaviour 
Behaviour that is out of step with peers at a similar age and stage 
Persistent separation difficulties or attachment problems with family 
Being withdrawn, fearful, anxious or upset much of the time 
Poor-quality play that seems limited and repetitive 
Difficulty managing anger and frustration, frequent tantrums or aggression 
Difficulty in paying attention, following instructions and completing tasks 
Frequent defiance and refusal to follow instructions. 
(Commonwealth of Australia: Department of Health and Ageing: Identifying Emotional and Behavioural Problems - http://www.responseability.org/__data/assets/pdf_file/0009/4869/Identifying-Emotional-and-Behavioural-Problems.pdf Accessed 04.05.2017)
Discussing areas of concern with supervisor
When you identify any area of concern, you should be looking at how to ensure that the child/young person receives the support that they need. In order to do this, it is a good idea to discuss anything of concern with your supervisor. As mentioned previously, your supervisor should be able to point you in the right direction regarding the appropriate steps to take going forward. Of course, it is not practical to take every concern that you may have to a supervisor. You will need to use your own judgement to decide when to escalate an issue and when something can be solved based on your own knowledge and experience.

[bookmark: _Toc481677222]Activity 4B
[image: ]

[bookmark: _Toc481677223]4.3 – Contribute effectively to implementation of personalised support plans
By the end of this chapter, the learner should be able to:
Explain why it is important to contribute to the implementation of personalised support plans.
[bookmark: _Toc481677224]What is a support plan?
[image: C:\Users\Kelsey\Pictures\Pictures\ArtWork\Fotolia_3485037_S.jpg]A support plan is a document which will outline the additional needs and goals of a child or young person. As you will be aware, all children and young people have different requirements and needs, and a support plan is a resource which should be used to document this and ensure that strategies are put in place to support individualised progress.  
The structure and format of a support plan will differ depending on the specific goals in mind as well as needs of the child/young person.
For example, a support plan might include:
Behaviour goals
Warning signs for particular behaviours
Triggers for certain behaviours
An outline of desirable responses to key behaviours
A space for notes concerning the progress of the child. 
[bookmark: _Toc481677225]Contributing to the implementation of support plans
Contributing to the implementation of a support plan will have many benefits both for you and the child/young person the plan is for. Contributing to the implementation of a plan will help you to understand the process of the plan and allow you to work consistently with other members of your team when providing care for the child/young person. Your contribution will also ensure that the child is getting the support that they need which will be outlined in the plan.
It is important to remember that not one size will fit all where children/young people are concerned. Even where children/young people have the same goal or similar additional needs, some strategies will still work better with some individuals than they will with others. Ensure that the strategies which you are going to put into place are catered specifically for the individual in mind.
The key to developing a successful support plan is to work in cooperation with the child/young person themselves. When you are setting goals, the main person to consider is the person who is going to achieve the goal! It is a good idea to set aside some time to discuss the support plan with the child/young person whilst it is being put together. This will help to ensure that the plan is catered to the individual and will also allow the child/young person to feel in control of their own development.
[bookmark: _Toc481677226]Activity 4C
[image: ]

[bookmark: _Toc481677227]5. Monitor and review strategies
5.1. 	Monitor new strategies and record responses of child or young person in accordance with organisational policy and procedures
5.2. 	Adapt levels of support required and provided, based on need and response of child or young person, after consultation with supervisor
[image: ]5.3.	Document observations and offer feedback to supervisor as additional support
	
 

[bookmark: _Toc481677228]5.1 – Monitor new strategies and record responses of child or young person in accordance with organisational policy and procedures
By the end of this chapter, the learner should be able to:
Explain why it is important to monitor new strategies
Identify different ways to record responses of children/young people to new strategies according to organisational policies and procedures.
[bookmark: _Toc481677229]Why should you monitor new strategies?
[image: C:\Users\Kelsey\Pictures\Pictures\ArtWork\Shuttershock\monitor_camera_security.jpg]When you implement new strategies into your work, you will need to ensure that they are effective and achieving what you had hoped. There’s no point in continuing to do something if it is not gaining the results that you want. You will be wasting your own time as well as compromising the development of the children/young people in your care.
In order to ensure that new practices are effective, you should be consistently monitoring the strategies – looking at how they are working and whether they are achieving the intended goal. 
You might want to ask yourself questions such as:
Is the strategy gaining the results that you wanted? – for example, if your strategy was based on positive reinforcement, is the child/young person taking on board what you are saying or is it just being ignored?
Are your goals realistic? – it may be the case that the goal is putting too much pressure on the strategy itself. Could the goal be achieved by introducing a range of strategies rather than just one?
Are your goals related directly to the strategy? – often the obstacle to achieving the final goal is that the strategy being used is not catered directly to this. For example, positive reinforcement is not related directly to reducing the frequency of challenging behaviour but rather encouraging children to repeat positive behaviour.
Considering end goals and strategies can often seem too much like a business plan rather than providing care and support for children/young people. Of course, dealing with people is never going to be as simple as dealing with things like finances, things are always going to change and people won’t behave in the way that you think that they will. However, having specific goals and strategies in place will help you to direct your support in a more organised way, hopefully resulting in effective practices. 
[bookmark: _Toc481677230]Record responses of children/young people
The key indicator as to whether or not a strategy is effective will be how children/young people are responding to it. In order to assess the overall response to a strategy, it is a good idea to record the responses of children/young people over a period of time. Depending on the specific strategy this may be over the course of a day or a couple of months.
[image: C:\Users\Kelsey\Pictures\Pictures\ArtWork\bar_graph_conference_800_wht.png]There a number of ways in which you can record responses. For example, you may produce a written report after observing responses, or you may produce a log which documents whether children/young people have responded positively or negatively to a strategy. The method that you choose should be relevant to the strategy which you are monitoring, the time frame for which the monitoring is taking place and how quickly you want to achieve the end goal. 
[bookmark: _Toc481677231]Organisational policies and procedures
All work that you do should be carried out in adherence to the policies and procedures of your organisation. If you are unsure about anything or have any questions, you should talk to the relevant person(s), i.e. a supervisor or a manager. Don’t do anything that you are unsure of; it’s always better to be safe than sorry!


[bookmark: _Toc481677232][image: ]Activity 5A


[bookmark: _Toc481677233]5.2 – Adapt levels of support required and provided, based on need and response of child or young person, after consultation with supervisor
By the end of this chapter, the learner should be able to:
Discuss how to adapt the level of support given to child/young person to meet their individual needs and requirements.
[bookmark: _Toc481677234]Adapting level of support
[image: C:\Users\Kelsey\Pictures\Pictures\ArtWork\getting_from_a_to_b_9235.png]When you have monitored strategies and determined how children/young people are responding to them, you may find that you will need to adapt the support which you are giving. This may because the strategy seems to be unsuccessful, or the child/young person is not responding well to it. Either way, you should be looking for alternative strategies which you can put into place. Don’t be afraid to start the process over again. In all fields, it is normal practice to try and test different strategies until you find out what works best.
There are a large number of different ways in which you can adapt the support you are giving. The most appropriate strategies will, of course, depend on the specific child/young person as well as the limitations of your organisation.
For example, you may adapt the support you are giving by:
Working in cooperation with the family of the child – seeking information regarding how the child is behaving at home and any strategies which they are practising
Working with additional members of staff – in particularly difficult cases, you may find that it will be best to have two members of staff around to support a child/young person, for example, if there is a risk of physical aggression
Considering isolation from the rest of the group during intense activities – if a child/young person is highly disruptive, it might be best to take them away from a situation if they are affecting the experience of the rest of the group. Ensure that this is not used as a punishment but rather provide them with an alternative focus
Considering communicating with professionals to rule out the possibility of any behavioural or learning difficulties or mental health issues – if you have concerns about a child/young person, their development or their well-being, it might be a good idea to refer them to a person who has the expertise to recognise any underlying factors which are causing negative behaviour. Once you have done this, you will be able to cater your support for specifically to their requirements.
[bookmark: _Toc481677235][image: C:\Users\Kelsey\Pictures\Pictures\ArtWork\Fotolia_6135219_S.jpg]Consulting with your supervisor
Before you can adapt your support, you should be going through any intentions that you have with your supervisor. Having a positive relationship with your peers is really important and being in constant contact with your supervisor will help to strengthen your relationship and improve the general dynamics within your workplace. Consulting with your supervisor will also provide you with an opportunity to communicate any concerns that you may have and clear up your own ideas. It will also provide your supervisor with the opportunity to give you guidance as well as just generally keep up to date with your progress. 


[bookmark: _Toc481677236]Activity 5B
[image: ]

[bookmark: _Toc481677237]5.3 – Document observations and offer feedback to supervisor as additional support
By the end of this chapter, the learner should be able to:
Identify a range of ways to document observations
Explain why it is important to offer feedback to a supervisor.
[bookmark: _Toc481677238]Documenting observations
[image: C:\Users\Kelsey\Pictures\Pictures\ArtWork\stick_figures_carrying_folder_file 800_wht_8602.png]All observations that you make will need to be documented. The purpose of documenting observations, as mentioned in an earlier chapter, is to allow you to refer back to your findings, identify any patterns and gain an overall understanding of the observations you have made.
There are four main ways that you can document what you see:
Audio recording 
Photographs
Video recording
Written documents.
Documenting your observations is going to be relatively time-consuming. There is no way around this. But spending time ensuring that this is done right will ensure that the documents you produce are valuable for your current purposes as well as in the future. It’s better to invest your time now than to come back and realise that you have useless documents!
Selecting what to document
You should be trying to be relatively selective with what you choose to document. You don’t want to end up with so much documentation that you don’t know what you are looking for or how to guide your work going forward. Reconsider the reasons for your observations and select your documentation based on this. 
[bookmark: _Toc481677239]Offer feedback to supervisor
You may want to discuss the observations that you have made with your supervisor. Giving them feedback on the work that you are carrying out will help to keep them on track with what you’re doing, how the children/young people are developing and the strategies which are currently in place. Keeping your supervisor updated with what you’re doing will also provide them with an opportunity to give you any ideas which you may not have thought of, and generally give you guidance and support wherever they can. 

[bookmark: _Toc481677240][image: ]Activity 5C


[bookmark: _Toc326743832][bookmark: _Toc330309176][bookmark: _Toc338606027][bookmark: _Toc338792185][bookmark: _Toc348021071][bookmark: _Toc481677241]Summative Assessments
At the end of your Learner Workbook, you will find the Summative Assessments.
This includes:
Skills Activity
Knowledge Activity
Performance Activity.
This holistically assesses your understanding and application of the skills, knowledge and performance requirements for this unit. Once this is completed, you will have finished this unit and be ready to move onto the next one – well done!
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