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[bookmark: _Toc415143422][bookmark: _Toc480972891]Unit of Competency
[bookmark: _Toc480972892]Application

This unit describes the skills and knowledge required to ensure children’s physical and emotional well-being is maintained and their self-sufficiency is nurtured.

This unit applies to people who work with children in a range of early education and care services. 

The skills in this unit must be applied in accordance with Commonwealth and State/Territory legislation, Australian/New Zealand standards and industry codes of practice.

[bookmark: _Toc329018037]Unit Mapping Information

No equivalent unit

Unit Sector

None stated


[bookmark: _Toc480972893][bookmark: _Toc329018038]Performance Criteria
	Element
Elements describe the essential outcomes.
	Performance Criteria
Performance criteria describe the performance needed to demonstrate achievement of the element.


	1. Provide physical care
	1.1 Manage toileting accidents in a manner that protects the child’s self-esteem and privacy
1.2 Supervise and engage with children eating and drinking
1.3 Meet individual clothing needs and preferences of children and families within scope of service requirements for children’s health and safety


	2. Promote physical activity
	2.1 Consistently implement movement and physical experiences as part of the program for all children
2.2 Participate with children in their physical activity 
2.3 Promote physical activity through planned and spontaneous experiences appropriate for each child
2.4 Encourage each child’s level of participation in physical activities according to the child’s abilities and their level of comfort with activities
2.5 Engage children in outdoor play
2.6 Foster children’s participation in physical activities
2.7 Discuss with children how their bodies work and the importance of physical activity to people’s health and wellbeing


	3. Adapt facilities to ensure access and participation
	3.1 Assist in providing challenging elements of outdoor and indoor environments that allow for experiences which scaffold children’s learning and development and offer chances for appropriate risk-taking
3.2 Promote the sun protection of children to meet the recommendations of relevant recognised authorities
3.3 Provide a balance of natural and artificial lighting, good ventilation and fresh air
3.4 Organise indoor and outdoor spaces that ensure children are not always dependent on adults to do things for them and are supported to create their own games and experiences
3.5 Engage with children in constructing their own play settings/environments and create indoor and outdoor environments that stimulate and reflect children’s interests


	4. Help children with change
	4.1 Prepare children for changes in a supportive and timely manner
4.2 Assist in developing meaningful routines, including those to minimise distress at separation of the family and child
4.3 Identify and respond to children’s feelings openly, appropriately and with respect
4.4 Encourage children to communicate, listen and treat others with respect
4.5 Encourage opportunities to express feelings and emotions appropriately


	5. Settle new arrivals
	5.1 Observe families and children for signs of stress/distress on arrival
5.2 Begin interaction with the child while family is still present to minimise abruptness of separation
5.3 Encourage the family to take as much time as needed to have a relaxed, unhurried separation from their child
5.4 Respond to child’s distress at separation from the family in a calm reassuring manner





[bookmark: _Toc415143424][bookmark: _Toc480972894][bookmark: _Toc329018039]Foundation Skills
The Foundation Skills describe those required skills (language, literacy, numeracy and employment skills) that are essential to performance.

· [bookmark: _Toc329018040]Oral communication – in order to interact calmly and positively with families and children.

The remaining foundation skills essential to performance are explicit in the performance criteria of this unit.


[bookmark: _Toc415143425][bookmark: _Toc480972895][bookmark: _Toc285113079][bookmark: _Toc326743761][bookmark: _Toc328654777][bookmark: _Toc330386596]Assessment Requirements
Performance Evidence

The candidate must show evidence of the ability to complete tasks outlined in elements and performance criteria of this unit, manage tasks and manage contingencies in the context of the job role. There must be demonstrated evidence that the candidate has completed the following tasks at least once:

· Provided care and responded appropriately to at least three children of varying ages, including:
· promoting physical activity and encouraging participation
· engaging children in discussions around physical health and wellbeing
· adapting the physical environment to ensure challenge and appropriate risk-taking
· ensuring the smooth transition of new arrivals
· supporting children through transition and change
· Performed the activities outlined in the performance criteria of this unit during a period of at least 120 hours of work in at least one regulated education and care service.

Knowledge Evidence

The candidate must be able to demonstrate essential knowledge required to effectively do the task outlined in elements and performance criteria of this unit, manage the task and manage contingencies in the context of the work role. This include knowledge of:

· How to access:
· the National Quality Framework
· the National Quality Standards
· the relevant approved learning framework
· How to navigate through framework and standards documents to find areas relevant to this unit of competency
· Basic principles of child physical and emotional development
· United Nations Convention on the Rights of the Child
· Recommendations for physical activity for birth to 5-year-olds and 5- to 12-year-olds in the National Physical Activity Guidelines for Australians
· Impact of changes of routines and environments for children
· Sun safety
· Relevance of hand hygiene for minimising infectious diseases
· Code of ethics
· Routines and strategies to minimise distress at separation of parent and child
· Organisational standards, policies and procedures.



Assessment Conditions

Skills must be assessed in the workplace.

In addition, simulations and scenarios must be used where the full range of contexts and situations cannot be provided in the workplace or may occur only rarely. These are situations relating to emergency or unplanned procedures where assessment in these circumstances would be unsafe or is impractical.

Simulated assessment environments must simulate the real-life working environment where these skills and knowledge would be performed, with all the relevant equipment and resources of that working environment.

Assessment must ensure use of:

· National Quality Framework for Early Childhood Education and Care 
· The relevant approved learning framework under the National Quality Framework for Early Childhood Education and Care. 

Assessors must satisfy the Standards for Registered Training Organisations (RTOs) 2015/AQTF mandatory competency requirements for assessors.

Links

Companion volumes are available from the CS&HISC website - http://www.cshisc.com.au/

Companion Volume implementation guides are found in VETNet - https://vetnet.education.gov.au/Pages/TrainingDocs.aspx?q=5e0c25cc-3d9d-4b43-80d3-bd22cc4f1e53 


[bookmark: _Toc472337848][bookmark: _Toc473031816][bookmark: _Toc479233383][bookmark: _Toc480972896]An introduction to the National Quality Framework (NQF)
[image: C:\Users\Sophie2\Desktop\ArtWork\reading_to_children_800_wht.png]The National Quality Framework (NQF) was established in 2012 by the government as a measure to raise the quality and standards of early childhood education and care across the whole of the Commonwealth by introducing consistency in the regulation and assessment of Australian education and care services. This is overseen by the Australian Children’s Education and Care Quality Authority (ACECQA), in conjunction with the individual state and territory regulatory bodies.
The NQF applies to most of the following services:
Long day care
Family day care
Preschool/kindergarten
Outside school hours care. 
The need for a national approach is to ensure that all children in the early stages of childhood access quality education and care in their formative years in order to give them the best possible start in development and learning. Research shows that the higher the quality of education and care in these early years, the higher the quality of health, educational attainment, and employment in later life. 
Note: the NQF applies to children from birth to thirteen years of age.
It aims to raise the quality of education and care services by:
Changes in educator-to-child ratios – as of 1 January 2016, some states and territories have seen changes in their ratios, depending on the type of service and age group of children. Educator-to-child ratios have already been put in place for Tasmania and Western Australia and these remain unchanged. Information on ratios can be accessed at the following website link, ‘Improved educator to child ratios’ at ACECQA: http://www.acecqa.gov.au/Improved-educator-to-child-ratios 
Improved educator qualifications – the NQF has established minimum qualification requirement which is approved by ACECQA. If a qualification is not on ACECQA’s list of approved educator qualifications, it is possible to have this assessed with ACECQA to determine if this is deemed equivalent. Information on educator qualifications can be found at the following website link, ‘Qualifications’ at ACECQA: http://www.acecqa.gov.au/educators-and-providers1/qualifications 
Provision of information on educators, providers and services in the national registers – this service is updated weekly and enables access to find approved education and care services, and certified supervisors. This can be found at the following website link, ‘National Registers’ at ACECQA: http://acecqa.gov.au/national-registers
Support for learning through approved learning frameworks – these are designed to assist the role of educators in providing for learning and development needs of children. The following are the two nationally approved learning frameworks:
‘Belonging, Being and Becoming’: the early years learning framework for Australia
‘My Time, Our Place’: the framework for school age care in Australia.
There also exist jurisdictional approved learning frameworks for Victoria (the Victorian Early Years Learning and Development Framework) and Western Australia (the Curriculum Framework for Kindergarten to Year 10). Information on learning frameworks can be accessed at the following website link, ‘Approved Learning Frameworks’ at ACECQA: http://www.acecqa.gov.au/national-quality-framework/national-law-and-regulations/approved-early-learning-frameworks. 
[image: C:\Users\Sophie2\Desktop\ArtWork\police_officer_with_children_400_clr_13077.png]The NQF includes the following aspects:
The National Law and National Regulations 
The National Quality Standard (NQS)
National learning frameworks
Assessment and quality rating process.
All information on the National Quality Framework (NQF) has been accessed and taken or modified from the Australian Children’s Education and Care Quality Authority (ACECQA) website: http://www.acecqa.gov.au/national-quality-framework/explaining-the-national-quality-framework
(All of the above website links have been accessed on 17.03.2017.)
More information on the NQF will be covered in the relevant unit sections of this unit, as applicable to the performance criteria.


[bookmark: _Toc480972897]1. Provide physical care
1.1. 	Manage toileting accidents in a manner that protects the child’s self-esteem and privacy
1.2. 	Supervise and engage with children eating and drinking
1.3.	Meet individual clothing needs and preferences of children and families within scope of service requirements for children’s health and safety
[image: ]

[bookmark: _Toc480972898]1.1 – Manage toileting accidents in a manner that protects the child’s self-esteem and privacy
By the end of this chapter, the learner should be able to:
Recognise how organisational policies and procedures help them to handle toileting accidents
Decide the correct steps to take for dealing with a toileting accident 
Determine how to maintain children’s self-esteem in toileting accidents
Identify how privacy can be given to children experiencing toileting accidents.
[bookmark: _Toc480972899]Children and toileting
Assistance must be given to children with their toileting needs. Children at care services will be at various stages of their development with toileting, depending on their age, abilities and life experiences. Services will have different guidelines for handling toileting, but these should still follow the requirements of the NQF. The National Quality Standard quality areas provide guidance to education and care services on the expected industry standards.
For example, NQS quality areas include the following guidance:
NQS – quality area 1, ‘element 1.1.3 – All aspects of the program, including routines, are organised in ways that maximise opportunities for each child’s learning’ (i.e., time should be given to help each child learn the skills they need to develop and become more self-sufficient)
NQS – quality area 2, ‘element 2.1.1 – Each child’s wellbeing and comfort is provided for, including appropriate opportunities to meet each child’s need for sleep, rest and relaxation’, ‘element 2.1.2 – Effective illness and injury management and hygiene practices are promoted and implemented’
[image: C:\Users\Sophie2\Desktop\ArtWork\toilet_400_clr_9970.png]NQS – quality area 5, ‘element 5.1.1 – Responsive and meaningful interactions build trusting relationships which engage and support each child to feel secure, confident and included’, and ‘element 5.1.2 – The dignity and rights of every child are maintained’ (i.e., children should be shown and treated with respect in all development and learning situations).
[bookmark: _GoBack]NQS quality areas have been sourced from ACECQA, ‘National Quality Standard’ at: http://www.acecqa.gov.au/national-quality-framework/the-national-quality-standard (access date: 05.02.2018).
Children under two years old will most likely still be using nappies, children at two years old and over will be starting out, or participating in, toilet training, and older children will be learning how to master their skills in using the toilet. All situations require educator support. 
[image: C:\Users\Sophie2\Desktop\ArtWork\babies_with_blocks_spelling_learn_13401.png]A note on toilet training
Children learning to use the toilet will need support to develop the right skills to become self-sufficient in this. They will need to be encouraged to do this at a pace that suits them so the experience does not become a negative one. Giving praise and guidance will help you to achieve a more positive experience for the child (and by responding to the needs of the individual rather than using a one-fits-all approach). 
If a child finds this situation difficult or stressful to manage, it may cause regression in this area of their development and unnecessary toileting accidents. 
It is helpful to establish routines for toileting as this will help children to become more aware of their own needs; often children are so engaged in the moment that they forget to use the toilet, especially if they have just learnt how to control their bladder and bowel movements. It is effective and supportive practice in services to set regular and frequent toilet times so that each child can be taken to the toilet and asked if they need to use it. Once away from the distractions of play and the busy environment children are given a moment to think about how they are feeling. 
Opportunities for children to develop and learn toileting skills will inevitably mean that toileting accidents occur. As such, it is important to normalise these incidents for children to help prevent them from making negative connections to this. Normalising means showing children that toileting accidents are not shameful or dirty and that this is a normal part of the learning process for toileting; it is about maintaining their dignity.
[bookmark: _Toc480972900]Toileting accidents
Your organisation should have clear policies and procedures on all aspects of health and safety at the service; this includes toileting and how to deal with different situations concerning this. This ensures that educators are able to follow consistent standards of care and provides them with the assurance that their actions follow the requirements of the NQF and applicable Education and Care Services Regulations for their area.
Procedures should include:
How to supervise and assist children at different stages of development in their toileting
How educators should encourage children in toileting, e.g., use of language/terms, and methods 
Interpreting the responsibility of the educator and the child in the role of toileting
Hygiene requirements, e.g., using toilet paper, flushing toilets, washing hands, ensuring children use toilets/potties appropriately
Meeting the privacy and dignity of children in toileting
Maintaining clean and hygienic nappy changing and toileting areas
How to manage toileting accidents
How to dispose of nappies and waste. 
[bookmark: _Toc479233426]When dealing with a toileting accident, you should minimise any cause of embarrassment to the child as a priority. They should be taken to the appropriate area/toilet facilities so you can assist them in cleaning and changing into fresh underwear and clothing (as applicable). 
If the accident has caused a mess within the service area, ensure this is made secure from others first so that this can be dealt with when appropriate. This may mean placing a barricade around the area or partitioning off the space. It may be difficult to determine whether the mess should be cleaned first or the child should be; your service should provide you with clear procedures on this matter. You may also be able to seek the assistance of a colleague to help you.
If removing human waste, you should ensure this does not come onto skin contact; this should be safely removed to your service requirements. The affected area and surfaces should be cleaned and sanitised to ensure this is hygienic and safe to be used once more and affected clothing securely bagged and sealed.
Essentially, the mess should not cause a health and safety concern to anyone and it may be that when the child is changing that an opportunity to clean the mess can be found. This will also prevent the child from feeling further embarrassment if they see their mess being cleaned. 
[image: C:\Users\Sophie2\Desktop\ArtWork\Fotolia_21582416_S.jpg]Dealing with a toilet accident will include the following steps:
Cleaning and changing the child
Removing waste from underwear and bagging up soiled clothes in a sealed bag
Removing any mess from the service area
Cleaning and sanitising the affected area/surfaces
Ensuring the child is comforted and supported as needed. 
Promote children’s self-esteem
After a toileting accident, the child may be feeling distressed or upset with what has happened to them; you will need to attend to the child to ensure they are looked after. Along with normalising the incident, it is important to take the time to talk about their experience and provide the comfort and support they need to return to the service environment. This will communicate to them that they are valued and respected and ensures you have an opportunity to raise any lowered self-esteem. 
Talking to the child allows you to discuss toileting and ask them how they are feeling. This further builds on the relationship between the educator and child as mentioned in quality area 5 of the NQS. 
[bookmark: _Toc480972901][image: C:\Users\Sophie2\Desktop\ArtWork\stick_figure_parent_child_standing_1600_clr_2969.png]Privacy
Privacy is an important aspect of a social environment. It is about respecting the individual child’s privacy so that each child feels comfortable and safe in the routines and activities that they do; it is also about teaching privacy so children are aware that others have personal boundaries which may be different to their own. Privacy should be demonstrated so that young children can learn acceptable behaviours.
Providing privacy to children includes:
Understanding and respecting children may feel uncomfortable doing certain things in front of adults and other children
Providing a quiet/private space for the child in personal hygiene and dressing/undressing routines
Not watching them participate in personal routines (if not needed as a matter of safety)
Helping as and when it is asked for, or when the child is having difficulties
Ensuring that others do not watch or interfere in what is occurring with the child in personal situations
Respecting the decisions of children and helping them at the level they require.
Each child may have different privacy needs; you should take the time to understand each child and the level of privacy that they will need with their personal care. You should also take time to observe the child and to listen to the child’s requests for privacy. Most notably, privacy will be required for toileting and dressing/undressing routines as these can make a child feel vulnerable in the presence of others. 
Privacy in toileting
Children may feel uncomfortable if they are being watched when toileting, even if this is to ensure their safety. Therefore, it is necessary to develop different techniques which enable you to provide the right level of privacy. 
For example, you may have a child on a potty; rather than making eye contact, you can try looking away or positioning yourself with your back towards the child (if appropriate). With older children, you can pull toilet doors to a close position while leaving a small gap. Children may also prefer to toilet with or without other children engaged in the same task. Privacy will also need to take into consideration the supervisory requirements for maintaining health and safety (e.g., preventing falls off toilet seats or ensuring toilets have been flushed and hands have been washed).
Children may need help with wiping themselves after going to the toilet, and you will need to take care in assisting them; this may be through verbal direction or prompting, or you may need to help younger children who have yet to develop the physical skills for this. Some children will not be embarrassed at being helped while others will insist on doing this on their own.
When a toileting accident occurs, the child should be treated to the same considerations of privacy so they do not feel they are being treated differently or in a way that communicates punishment.
[bookmark: _Toc479233427][bookmark: _Toc480972902]Good toileting principles
ACECQA have developed a factsheet on toileting and nappy changes which links to the Early Years Learning Framework and the National Quality Standard (quality areas 1, 2 and 5).
This provides guidance on how to support children in toileting and expresses the need to work collaboratively with the family to use consistent approaches in toileting with each child, for example, using the same language when teaching toileting: It seeks to use positive means to make learning a natural experience while being sensitive to each child’s needs.
Regulation 155 (interactions with children) of the Education and Care Services National Regulations enforces the need for respect and privacy and includes the following:
Allows the children to undertake experiences that develop self-reliance and self-esteem
Maintains at all times the dignity and rights of each child.
Text on toileting principles has been sourced from the ACECQA factsheet on ‘Toileting and nappy changing principles and practices’ pdf at the following website link: http://files.acecqa.gov.au/files/QualityInformationSheets/QualityArea2/EffectiveToiletingandNappyChangingProcedure.pdf (access date: 24.03.2017).
[bookmark: _Toc480972903]The rights of the child
[image: C:\Users\Sophie2\Desktop\ArtWork\boy_child_huddled_in_corner_400_clr_19273.png]The United Nations Convention on the Rights of the Child (UNCRC) sets out the civil, political, economic, social and cultural rights of children and is the most widely-ratified international human rights treaty in history. Every child, regardless of gender, ethnicity, religion, status, language and abilities has a right to be treated fairly and equally.
There are 54 articles in the convention. The following four are considered to be the general principles of the treaty:
Non-discrimination (article 2)
Best interest of the child (article 3)
Right to life survival and development (article 6) 
Right to be heard (article 12).
Text on the UNCRC has been sourced from UNICEF ‘What is the UNCRC?’ at: https://www.unicef.org.uk/what-we-do/un-convention-child-rights/ and ‘The United Nations Convention on the Rights of the Child’ pdf publication from UNICEF can be accessed at: https://downloads.unicef.org.uk/wp-content/uploads/2010/05/UNCRC_PRESS200910web.pdf?_ga=1.180623072.699590424.1491578706 (access date: 07.04.2017).
[bookmark: _Toc480972904]A code of ethics for early childhood
Early Childhood Australia’s Code of Ethics is based on the principles of the UNCRC; this sets out the requirements for behaviours in early childhood professionals and provides guidance in making ethical decisions and in promoting the rights and dignity of all children. A code of ethics (or conduct) is designed to give guidance and direction; it does not provide steps or procedures to follow.
The core principles of the code of ethics include:
Children are citizens from birth with civil, cultural, linguistic, social and economic rights
Partnerships with families and communities support shared responsibility for children’s learning, development and wellbeing
Democratic, fair and inclusive practices promote equity and a strong sense of belonging
Respectful, responsive and reciprocal relationships are central to children’s education and care.
Early Childhood Australia’s Code of Ethics sourced from Early Childhood Australia ‘Code of Ethics’ (and for access to the code of ethics brochure) at: http://www.earlychildhoodaustralia.org.au/our-publications/eca-code-ethics/ (access date: 07.04.2017). 
[image: C:\Users\Sophie2\Desktop\ArtWork\group_of_protesters_800_wht_9442.png]

[bookmark: _Toc480972905][image: ]Activity 1A


[bookmark: _Toc480972906]1.2 – Supervise and engage with children eating and drinking
By the end of this chapter, the learner should be able to:
Identify why supervision is required
Recognise how to engage and communicate with children eating and drinking
Interpret what is meant by a duty of care.
[bookmark: _Toc480972907]Supervision of children
Children should be supervised in all service activities to ensure their participation and health and safety. Supervision should be carried out through direct observation and interaction so that children do not put themselves in situations of risk. There may be some occasions where supervision can be carried out via listening or through intermittent observation, such as when children are at sleep or engaged in a safe activity; however, this method should not be used for prolonged periods of time or as a replacement for visual supervision. 
Your service should ensure it has clear guidelines for carrying out supervision, including educator-to-child ratios and covering staff breaks. You must follow organisational policies, procedures and guidelines to ensure supervision is carried out to your service’s requirements.
[image: C:\Users\Sophie2\Desktop\ArtWork\Fotolia_15998379_XS.jpg]Supervising is required for the following reasons:
To ensure children do not hurt themselves or have an accident
To direct planned activities
To watch unplanned activities (e.g., outdoor play) 
To help children participate in activities 
To facilitate development and learning experiences
To attend to care needs
To ensure children do not wander off, get lost or taken from the premises without prior arrangement and consent.
The Educational and Care Services National Regulations – child protection
Under the National Regulations (Regulation 84), education and care services must ensure that staff working with children are aware of and follow their obligations for child protection as provided under child protection law in the relevant state/territory. This ensures that children are given the best protection and care while at an education and care service.
A link to the applicable child protection laws in the states and territories can be found at the following, ‘Australian child protection legislation’ at the Australian Institute of Family Studies: https://aifs.gov.au/cfca/publications/australian-child-protection-legislation (access date: 28.03.2017).
[bookmark: _Toc480972908]Children eating and drinking
[image: C:\Users\Sophie2\Desktop\ArtWork\Animations\hungry_sandwich_eat_food.png]When children eat and drink, your service should always ensure supervision is through direct observation and contact; this ensures that children are assisted in eating and drinking (as required) and avoids incidents such as swallowing difficulties or choking. It is also important to make sure that children are given the right foods and portion sizes, and are eating their meals in the correct way. 
Mealtimes are a way to introduce children to acceptable eating etiquette and behaviours, for example, how to hold and handle cutlery, how to use serviceware and how to interact with other children at the table. By sitting with children at meal times, you can both demonstrate good eating habits and help children who may have difficulties with this. It also means you can keep behaviours in check by discouraging disruptions and helping children to develop better social interaction skills in table conversation and with table manners.
Things to look out for can include:
Children leaving the table in between eating
Children disrupting other children, for example, trying to play at the table or moving/taking foods from other children
Unhygienic eating, such as wiping messy hands on tables or clothes
Children unable to cut foods or eat larger food pieces on the plate
Children speaking with their mouths full or eating foods with their mouths open
Children eating too fast (which may cause choking or swallowing problems)
Children not eating (for example, not liking a food or not feeling comfortable in their environment).
It is essential that children have good hygiene routines with eating and drinking, this includes washing hands before and after eating, using cutlery as and when appropriate, not spilling or dropping foods unnecessarily and not picking up foods from the floor to eat. If a child has messy hands during eating, they should be taken or asked to wash their hands before proceeding.
Nutrition is a vital part of children’s health and development and children should be monitored to ensure they are eating the right amounts and types of food. Your service should use and follow good nutritional guidelines (e.g., the Australian dietary guidelines) which should also be appropriate for the age and development needs of the children in attendance at the service. This should include the drinks that children have – these should consist primarily of water and milk (according to the age and nutritional needs of the child). Sugary drinks should be avoided to protect children’s oral health.
[bookmark: _Toc480972909]Engaging with children
To supervise and engage with children in any situation, you will need to interact and speak to children in a way that encourages their participation. Skills to communicate will include using a friendly and approachable manner so children do not feel uncomfortable or threatened in communications, and using simple language structure and words so that children can understand what is being said to them. 
Engaging and communicating with children should include:
Using open body language that invites children to interact (i.e., not turning away from children when they are speaking to you, or not crossing arms)
Smiling and looking at children as you engage with them
Speaking clearly, slowly and in a friendly tone
Not shouting 
Inviting their participation, feedback, thoughts and feelings
[image: C:\Users\Sophie2\Desktop\ArtWork\Fotolia_2204096_S.jpg]Allowing children time to express their thoughts and words
Listening fully to children
Being patient and calm with children so interactions are positive.
For example, if prompting a child to use their knife and fork, always ensure you talk to them in a friendly voice without telling them off. You can gently remind them that they can use their knife and fork for that particular food, or suggest that it would be a great way for them to try out their newly-learned skills with a knife and fork. 
[bookmark: _Toc480972910]Organisational standards, policies and procedures
Organisational policies are formed to give guidance on how work should be conducted. These will incorporate legal requirements, industry standards and guidance, ethical practices and the organisation’s ethos/beliefs. Standards are the recognised industry levels or benchmarks that are developed to ensure work is carried out efficiently and effectively. Policies form the requirements for best and consistent standards in service activities.
Procedures translate company policies into real actions and steps; they provide the means to carry out work to the required level. They ensure that staff use a consistent approach and follow the identified best practice for carrying out work. Procedures can list each stage of a task (from start to finish) in full, or they may identify the components of tasks without specifying all the details. It will depend on whether tasks are fixed in nature or require a degree of flexibility in handling.
[bookmark: _Toc480972911]Duty of care
Duty of care is a legal duty that you have as a worker to take all reasonable care to avoid others from being harmed when in your care and supervision. You also have an obligation to make sure that your colleagues (and other workers) provide a good standard of care, with due attention. 
This involves the application of and adherence to ethical standards, codes of practice, industry standards and organisational policy. It acknowledges that people have a right to have care in safe environments which are free from neglect and abuse. It also involves identifying risks and responding to these in the most appropriate way to either eliminate or manage these at safe levels. 
Reasonable care includes considering the safety, privacy, confidentiality and any specific needs for participation with children and any other relevant persons. 
You must ensure that all of your work meets the duty of care requirements; this includes following:
Legal requirements, including:
Education and Care Services National Law and Regulations
[image: C:\Users\Sophie2\Desktop\ArtWork\Fotolia_26239612_S.jpg]anti-discrimination legislation
confidentiality and data privacy
work health and safety legislation/occupational health and safety legislation.
It also includes applying knowledge and understanding of:
Ethical standards and codes of conduct/practice
Industry standards
Organisational policy and procedures. 
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[bookmark: _Toc480972913]1.3 – Meet individual clothing needs and preferences of children and families within scope of service requirements for children’s health and safety
By the end of this chapter, the learner should be able to:
Recognise how to work with families when meeting individual clothing needs and preferences of children
Determine clothing requirements in service activities
Identify clothing that is suitable for the service environment.
[bookmark: _Toc480972914]Clothing for children
Clothing for children should be practical, durable and comfortable; they will need to be suitably dressed for participation in different kinds of service activities. 
At the enrolment stage, families should be informed of any special clothing requirements for their child’s participation at the service, for example, clothing which provides sun protection and shoes that are securely fastened to prevent trips and falls. Along with health and safety factors, clothing should be of good fit, in good repair, but not be best clothes. Best clothing may prevent a child from fully participating in active play or activities which may make clothing dirty (e.g., planting flowers in the service’s garden). The child (or parent) may be reluctant for participation in such activities for fear that clothing may be ruined.
Working collaboratively with families ensures that both the family and the service can be harmonious in meeting the needs of the child. Communications with families should be open, friendly and non-judgemental; they should invite equal contribution so that decisions on care and development can take a natural togetherness and shared responsibility. 
[image: C:\Users\Sophie2\Desktop\ArtWork\Animations\big_shoes_to_fill_anim_500_wht.gif]Communications may include the use of a range of mediums, for example, newsletters, electronic notifications/messaging and oral communications. Speaking directly with families allows you to take a personal approach to meeting the needs of the child. Families will feel more connected to their child’s progress and will take a more proactive stance, when included.
Service activities and clothing requirements include:
Active play – clothing that protects, is hard-wearing and doesn’t catch or snag, and shoes with backs and good grip that can be securely fastened 
Messy play – clothing that is weather appropriate, not considered to be best clothing and easy to put on and take off
Quiet play/activities – clothing that is comfortable to wear, and practical for the service environment
Outdoor trips or play – suitable weather appropriate clothing that provides sun protection and is comfortable to wear; shoes should be comfortable and provide protection for the feet
[image: C:\Users\Sophie2\Desktop\ArtWork\t_shirt_on_hanger_10245.png]Sleep and rest – clothing that the child finds comfortable to wear for sleep or rest, which is suitable for the temperature of the sleep environment; this should be loose fitting and easy to dress and undress.
When discussing clothing requirements with families, consideration should be made to the cultural clothing preferences they may have. Families should be respected and accommodated as far as possible in their clothing choices for their children. However, any items of clothing that do not meet the health and safety standards of the service should be raised in discussions with the family; you should give clear reasons as to why these may not be appropriate for the service environment and discuss other clothing choices that are acceptable. Discussing this in a friendly and open manner will help families to understand why certain items may not be suitable. 
[bookmark: _Toc480972915]Service clothing items
Your service may provide certain items of clothing to children (in some activities), for example, aprons for crafts, sleepwear and sun hats. This may be as part of the service’s facilities or for emergency use when a child does not have the right clothing to hand. This ensures that children are able to participate in activities which require specific clothing.
If your service stocks items of clothing for children to use, you should seek and obtain the permission of parents/carers before changing their children into these. This is best done at enrolment or during the orientation phase so permission is sought before it is ever needed. Clothing should be washed after each use and kept clean in storage; this ensures that service clothing is always ready and available.
Seeking permission ensures that parents/carers are made aware of this option and are given the choice to accept or decline. It is important to remember that some parents/carers may be offended that their child’s clothing has been removed, even if the intention was well-placed.
It should be kept in mind that changing children out of their own clothing, in preference to service clothing more appropriate to the activity, should be done so with caution. It is important not to send a negative message to either parent/carer or child that their clothing choice is wrong, especially with children as they begin to choose their own clothing and are forming likes and dislikes.
Clothing to avoid:
Decorations on clothing which may catch
Long strings or necklaces that may cause a child to choke
Delicate fabrics and best clothes which may spoil
Long skirts and higher heeled shoes that my cause girls to trip
Difficult or multiple fastenings which are difficult for a child to use.
Clothing that should be encouraged:
Shoes that cover and protect the foot are well-fitting, have grip, and have heels that are flat/small to support healthy foot development
Long shorts or trousers for active play which are practical and safe for girls as well as boys
Dresses that fit to the knee so they are suitable for active play and for providing sun protection
Long sleeved tops to protect from sun exposure (as well as sun hats and use of sun protection cream)
Simple fastenings and unfussy buttoning to help children master dressing and undressing
Elasticated waistbands and clothing which is easy to pull-on and pull-off
Fabrics that are fire resistant (e.g., dress-up clothes and sleepwear)
Sleepwear that does not inhibit movement and covers a child or baby appropriately for comfort and temperature.   
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[bookmark: _Toc480972917]2. Promote physical activity
2.1. 	Consistently implement movement and physical experiences as part of the program for all children
2.2.	Participate with children in their physical activity
2.3.	Promote physical activity through planned and spontaneous experiences appropriate for each child
2.4.	Encourage each child’s level of participation in physical activities according to the child’s abilities and their level of comfort with activities
2.5.	Engage children in outdoor play
2.6.	Foster children’s participation in physical activities
2.7.	Discuss with children how their bodies work and the importance of physical activity to people’s health and wellbeing
[image: ]

[bookmark: _Toc480972918]2.1 – Consistently implement movement and physical experiences as part of the program for all children
By the end of this chapter, the learner should be able to:
Access the National Physical Activity Guidelines for Australians
Suggest physical activities to engage children from 0-1 years and 5-12 years
Identify the NQF principles for children’s development.
[bookmark: _Toc480972919]Involving children in physical activities
Education and care services should promote and carry out physical activities to help keep children healthy and to aid in their physical development. The Department of Health has established guidelines (or recommendations) for physical activity in children.
National Physical Activity Guidelines for 0-5 years-of-age
The guidelines issued by the Government recommend that children from 0-5years should not be kept sedentary for more than one hour at a time, unless they are sleeping. This includes not being restrained in highchairs, strollers and car seats. The use of baby walkers and jumpers are also not recommended, as these can affect muscle development and the ability for independent walking. Children from 1-5 years should also be active for at least three hours each day (spread across the day).
Young children enjoy being physically active and playing – this stimulates both mental and physical development. Reaching and stretching helps young babies to develop strength and coordination with their bodies, while children between 1-5 years can be encouraged to develop gross and fine motor skills and to interact in social play. The Department of Health has a brochure available to provide information on physical activity (and sedentary activity) for children from 0-5years-of-age, called ‘Move and Play Every Day’ (available at the website link further below).
[image: C:\Users\Sophie2\Desktop\ArtWork\stick_figure_needing_help_800_wht.png]Physical activities include:
Encouraging babies to reach and grasp toys in supervised floor activities
Using push and pull toys with soft toys and balls in babies and very young children
Musical movement activities 
In young children, playing ball to help develop hand-eye coordination
Games such as hide-and-seek and musical statues to make physical activity fun for children
Role-play games such as pretending to be animals to develop children’s sense of awareness to the world around them.
Services will need to ensure that regular activity changes provide children with the opportunity to engage in physical movement and activity. These should be fun and appropriate to the development and abilities of the children at the service.
National Physical Activity Guidelines for 5-12 years-of-age
For children between 5-12 years, there should be at least one hour each day of moderate to vigorous physical activity. These should include aerobic activities to ensure that children develop muscle strength and healthy bones. It also promotes the social and confidence benefits that physical exercise and activities provide children in this age range. 
[image: C:\Users\Sophie2\Desktop\ArtWork\jump_team_celebrate_party.png]The Department of Health has a brochure available to provide information on both physical and sedentary recommendations for children from 5-12 years-of-age, called ‘Make your move – Sit less – Be active for life!’ (available at the website link below).
Physical activities include:
Cycling
Walking
Gardening
Organised sporting activities
Playing team games. 
For this age group, it is essential to promote the benefits of physical activities and routines to prevent bad habits such as too much television or use of computers. Not only are these sedentary, they also inhibit social interactions and development.
Information on the National Physical Activity Guidelines for both age groups above has been sourced from the Depart of Health ‘Australia’s Physical Activity and Sedentary Behaviour Guidelines’ at: http://www.health.gov.au/internet/main/publishing.nsf/Content/health-pubhlth-strateg-phys-act-guidelines#npa05 (access date: 10.04.2017).
[bookmark: _Toc480972920]The NQF principles for physical and emotional development of children
Children need to be given the right support and environment for learning and development; families and services/schools can all work together to help nurture children’s growth and potential. The NQF’s two learning frameworks follow five principles for children’s learning and development. These form the foundations for the frameworks. These are about providing children with a safe and supportive environment and nurturing relationships.
‘Belonging, Being and Becoming’ – the early years learning framework
There are five principles used within the early years learning framework to guide learning and development. These are designed to help children reach and progress through the learning outcomes.
The five principles are:
Secure, respectful and reciprocal relationships – this helps children to build their confidence and to interact and connect with others in a positive way
Partnerships – working with families helps to create consistency and helps to reinforce learning across home and service
High expectations and equity – with the belief that children can achieve comes improved learning, using fair practice and creating opportunities for children’s participation
Respect for diversity – accepting and respecting differences and creating learning and development experiences that all children can take part in
[image: C:\Users\Sophie2\Desktop\ArtWork\pondering_800_wht.png]Ongoing learning and reflective practice – educators build on their professional development to ensure that they provide the best learning opportunities and can take time to look at current practices and ways to make improvements.
The early year’s environment includes learning through play; this helps children to learn and develop in a fun environment without placing undue stress on learning itself. They are allowed to be creative, have expression and seek understanding in experiences. It includes creating social interactions to help children learn in discussions and conversations. This helps physical, mental and emotional development.
‘My Time, Our Place’ – the framework for school age care
The same five principles are also included in the school age care framework. These further support the attainment of the learning outcomes.
In school age care settings the five principles are continued:
Secure, respectful and reciprocal relationships – giving appropriate levels of responsibility to children to further raise self-esteem and to establish them as members of their community
Partnerships – building effective communications, trust and togetherness in collaborations between the child, their family and educators 
High expectations and equity – ensuring that all children are actively encouraged to succeed in their endeavours and are supported to achieve these
Respect for diversity – learning about cultures and showing equal respect to all 
Ongoing learning and reflective practice – understanding how children’s wellbeing can be raised and reviewing own working practices and learning to ensure the needs of all children are met.
Information on the five principles from the NQF frameworks have been sourced from ACECQA in their publications ‘Belonging, Being & Becoming’ at: http://files.acecqa.gov.au/files/National-Quality-Framework-Resources-Kit/belonging_being_and_becoming_the_early_years_learning_framework_for_australia.pdf and ‘My Time, Our Place’ at: http://files.acecqa.gov.au/files/National-Quality-Framework-Resources-Kit/my_time_our_place_framework_for_school_age_care_in_australia.pdf (access date: 11.04.2017).
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[bookmark: _Toc480972922]2.2 – Participate with children in their physical activity
By the end of this chapter, the learner should be able to:
Recognise the value of participating in physical activities with children.
[bookmark: _Toc480972923]Participate in physical activities
Work collaboratively with children by participating in physical activities with them. This helps you to understand the children in your group, form friendly relationships and assess children’s abilities first-hand. Children will respond positively to your involvement as educator and are more likely to open up to you as a result of the shared experience. It also lets you determine children’s learning and development needs. Activities can be adapted to suit children and any differing abilities; this ensures no one gets left out.
Participating with children will enable you to:
Demonstrate what is required
Lead and facilitate children’s own participation
Ensure all children are included in the activity
Build on cooperation and trust in relationships
Provide fun learning and social experiences in physical activities.
Participating in physical activities with children also supports the values of the NQF.
Quality area 5 of the NQS is about relationships with children and includes the following elements:
‘Element 5.1.1 – Responsive and meaningful interactions build trusting relationships which engage and support each child to feel secure, confident and included’ 
‘Element 5.2.1 – Children are supported to collaborate, learn from and help each other’.
Quality area 5 element references have been sourced from ACECQA, ‘Quality Area 5 – Relationships with children’ at: http://www.acecqa.gov.au/Relationships-with-children (access date: 05.02.2018).
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[bookmark: _Toc480972925]2.3 – Promote physical activity through planned and spontaneous experiences appropriate for each child
[bookmark: _Toc480972926]2.4 – Encourage each child’s level of participation in physical activities according to the child’s abilities and their level of comfort with activities
By the end of this chapter, the learner should be able to:
Plan how to promote physical activity to children
Recognise that children have different abilities and levels of comfort in activities
Determine methods to encourage children’s participation.
[bookmark: _Toc480972927][image: C:\Users\Sophie2\Desktop\ArtWork\bowler_about_to_throw_400_clr_8084.png]Promoting physical activity
It is important to positively promote physical activity to children. This will help you to raise the profile of different physical activities and ensures that children are made aware of the opportunities available to them. These can be through planned activities or spontaneous experiences; both types should be appropriate to each child.
Let children know that physical activities are:
Fun
Social
Healthy
Wide-ranging (activities to appeal to all levels and abilities). 
Planned physical activities
Experiences that are planned should be aligned to one (or more) of the learning outcomes. They should be planned to meet the individual learning needs and interests of children. Reflecting on past activities, experiences and achievements of children will help you to plan appropriate activities. These should build on skills and create new learning opportunities. 
Planned activities may include indoor and outdoor learning and play experiences, active play, physical sports activities and physical coordination and balance activities. Physical activities will help to develop gross and fine motor skills, bone and muscle strength, and cardiovascular health, along with self-confidence, self-esteem, release of stress and anxiety, and opportunities to make friends.
The learning outcomes in the NQF are:
Outcome 1: Children have a strong sense of identity
Outcome 2: Children are connected with and contribute to their world
Outcome 3: Children have a strong sense of wellbeing
Outcome 4: Children are confident and involved learners
Outcome 5: Children are effective communicators.
The learning outcomes can be found in both NQF framework publications from ACECQA, ‘Belonging, Being & Becoming’ at: http://files.acecqa.gov.au/files/National-Quality-Framework-Resources-Kit/belonging_being_and_becoming_the_early_years_learning_framework_for_australia.pdf and ‘My Time, Our Place’ at: http://files.acecqa.gov.au/files/National-Quality-Framework-Resources-Kit/my_time_our_place_framework_for_school_age_care_in_australia.pdf (access date: 11.04.2017).
Spontaneous experiences
Spontaneous activities and experiences can be included in the program to help meet the requirements of the NQF and learning outcomes. By allowing spontaneous activities, educators can respond to the group, or individuals, in more flexible ways to help them achieve learning and development goals.
Spontaneous activities can be helpful for working holistically to meet the needs of children; for example, when group dynamics interfere with the progress of planned activities, a new approach can be taken to ensure inclusion and progress are made. Equally, unplanned physical activities can be used to demonstrate simple learning points such as a game to show adding numbers and counting in maths.
[bookmark: _Toc480972928]Encourage participation of children
Physical activities should be fun and age-appropriate; they should include activities that have been planned with input from the relevant children (e.g., in discussions on interests). This will help engage children and encourage their participation.
Another way to help encourage children’s participation is assigning children with roles and responsibilities in activities; for example, children can be asked to collect items, or they may be given specific actions to complete in an activity. These can be applicable to abilities and temperaments of children, for example, this can help shy or nervous children to focus on their part and help enable their participation.
[image: C:\Users\Sophie2\Desktop\ArtWork\get_outside_12066.png]It is important not to ask more of children than they are able to give; if a child feels they are not ready or capable, it may cause them to lose confidence in such activities and fall behind in their physical development. 
As educator, you can participate with children to bolster confidence or help individuals with special needs to participate. You can also modify physical activities to enable children with mixed abilities to join in. Making activities accessible and inclusive also helps children to get to know and understand children who may be different to themselves.
Children will have different:
Physical and mental abilities
Levels of comfort to participate
Likes and dislikes in activities. 


Understanding children’s responses
When determining the level of participation from children, you should ensure you listen and observe children in your care and interpret their responses accurately. These may be non-verbal or verbal.
Signs that a child may not be happy to participate include:
Looking away or down at the floor
Not appearing to listen or engage with you or others
Looking visibly upset or distressed
Crying 
Talking about other things (not the activity in question)
Telling you that they do not want to participate.
[image: C:\Users\Sophie2\Desktop\ArtWork\boy_student_jumping_400_clr_16701.png]Signs that a child is happy to participate include:
Being engaged in what is going on
Being excited and happy in demeanour
Talking positively about the activity. 
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[bookmark: _Toc480972930]2.5 – Engage children in outdoor play
[bookmark: _Toc480972931]2.6 – Foster children’s participation in physical activities
By the end of this chapter, the learner should be able to:
Recognise the benefits of outdoor play
Develop an outdoor play experience
Determine how to help children with difficulties to participate in physical activities.
[bookmark: _Toc480972932]Outdoor play
Being outside helps children to connect to their environment and world; they can learn and understand about nature and different spaces through outdoor learning and play. They are given the opportunity to experience freedom of space which is not easily achieved in an indoor environment. This can have a positive effect on mood levels, social interactions and general enjoyment in activities.
Outdoor play is an effective way to engage all types of children; this allows children to be active and in the present moment. Learning is more automatic as they connect to their activity and experiences. It is a chance for children to get messy, have fun and be noisy.
[image: C:\Users\Sophie2\Desktop\ArtWork\riding_bmx_cycle_bike_pc.png]The benefits of outdoor play include:
Health benefits of exercise and movement
Learning through play experiences
Engaging all the senses
Discovering new things, such as plants in nature
Developing outdoor skills, such as physical coordination when walking on different surfaces and levels
Improved social interactions and skills
Building on awareness of things other than the self (i.e., their surroundings and other children)
Improved sense of wellbeing
Development of physical and mental abilities through exposure to new experiences.
Outdoor play should contain structured or planned experiences so that children engage in purposeful activities which are designed for specific learning. It should also include time for unstructured play to allow children to explore, be free and creative in their environment. Both types can be used to help in the learning and development of children.
Equipment for outdoor play can be varied and include simple play equipment such as a climbing frame, swings, sand pit and learning bikes; there may be balls, bats and other small items of equipment. Outside spaces may also have specific equipment such as buckets and watering cans in a garden; these can also be used in outdoor play and learning.
When developing outdoor play experiences; these should be appropriate to the age and abilities of the children. Experiences should allow children to try out and test their abilities so they are able to learn and develop skills. Outdoor play should be supervised to ensure children are engaging in the experience and are given help where needed. 
[bookmark: _Toc480972933]Assist children to participate
Some children may find participating in physical activities a challenge. This may be due to having a quiet or shy personality, or through having a difficulty that prevents easy engagement. 
Difficulties for children participating in physical activities may include:
A physical disability or development issue
A behavioural problem
A health condition such as an allergy
Not having English as a first language
Having different cultural expectations with physical activities.
When children find participation difficult, they should be helped and encouraged to join in physical activities as much as possible. This may also be done through adjusting activities to enable children with physical or mental challenges to participate, assisting children directly in activities so you can show and explain how to participate, or by using different aids or equipment to help children overcome difficulties. You may also find that opportunities to buddy children together in activities can be a great way to encourage their participation and to facilitate group awareness and acceptance.
[image: C:\Users\Sophie2\Desktop\ArtWork\alone_outsider.png]Children with a diagnosed condition may have additional health or medication plans which provide you with information on managing their condition. Children who are not diagnosed with a condition may need additional support to overcome personal challenges until their confidence, understanding or development is strengthened and participation is easily achieved.
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[bookmark: _Toc480972935]2.7 – Discuss with children how their bodies work and the importance of physical activity to people’s health and wellbeing
By the end of this chapter, the learner should be able to:
Identify appropriate discussion points on the human body for children
Provide clear guidance on how hands should be washed to minimise spread of bacteria and risk of infection
Determine the benefits of physical activity on health and wellbeing.
[bookmark: _Toc480972936]Discussions on the human body
Discussions about the human body will help children to understand more about themselves and what they can do. It helps children to connect with their bodies and their physical and mental development.
Simple discussions can include naming parts of the body and talking about what these do, for example, talking about hands and fingers and how these are used to pick up and hold objects. It can also include looking at the structure of our bodies, for example, the skeleton and at how many bones we have. Discussions about the body can take a simple focus to allow young children the chance to understand and relate to what is being said. Complex subjects about the human body and systems are best tackled later on in school age care.
[image: C:\Users\Sophie2\Desktop\ArtWork\ear_to_ground_400_clr_9537.png]There are different kinds of books that can be used to convey concepts and to show simple illustrations of the human body. For example, a simple visual encyclopaedia can be used to show images of the body when you are discussing parts, or similarly, a poster can be placed on the wall as a reference guide. Equally, simple story books can be used as a fun way to introduce young children to the human body and to spark off discussions.
Discussions may include:
How we walk and move
What our hands do
The five senses
Things our bodies enable us to do 
How to look after our bodies (e.g., feeding and personal hygiene).
[bookmark: _Toc480972937]Looking after our bodies
This is a topic of discussion that is important to introduce to children from a young age. This will include how to keep clean and healthy. Personal hygiene is an area that children will be introduced to from an early age, for example, washing their face, oral hygiene and washing hands. Keeping healthy includes being active and understanding how exercise benefits us both physically and mentally.
[bookmark: _Toc480972938]Washing our hands
Children should be taught hand hygiene and the necessity of this. Washing hands ensures that bacteria and germs are removed from our hands, which, in turn, helps to minimise the spread of infection to ourselves and others.
[image: C:\Users\Sophie2\Desktop\ArtWork\washing_hands_800_wht_8142.png]This is most likely one of the first hygiene practices that children will consciously engage in. Children actively explore their environment with their hands as they learn to understand what things are; i.e., touching and picking up unknown objects. As hands become dirty, washing is vital to prevent the risk of germs and illness.
When to wash hands:
At the start and end of service to avoid spread of germs
Before and after eating food
After using the toilet or having a nappy change
After playing outside
After touching animals
Whenever hands become dirty (e.g., after crafts when using paints or glues). 
Hand hygiene is best done by washing hands thoroughly with soap and water; antibacterial hand rubs should be used when it is not possible to wash with soap and water or when involved in multiple tasks where it is more practicable to use a hand rub. Hand rubs will decrease bacteria; they will not clean dirt off hands. Washing hands includes washing in between fingers, the wrists and cleaning under nails where dirt can become embedded.
To wash hands, you should:
Rinse hands with water to wet them
Apply soap and rub thoroughly for approximately 15 seconds into the front and back of the hands, between fingers and thumbs, the wrists and under nails
Rinse off the water
Dry hands including between fingers and thumbs.
Hands should be dried thoroughly to prevent damp hands allowing bacteria to grow and to prevent causing skin irritation. Children should also be told how to use hand towels correctly (paper or cloth). Cloth towels should only be used once and not left on floors; they should be used and put in the appropriate linen bin for washing. Paper hand towels should be placed in waste bins after use.
Information on hand hygiene has been sourced from the National Health and Medical Research Council publication, ‘Staying Healthy – Preventing infectious diseases in early childhood education and care services’ (pages 10-12 and 42): https://www.nhmrc.gov.au/_files_nhmrc/publications/attachments/ch55_staying_healthy_5th_edition_150602.pdf (access date: 12.04.2017).
[bookmark: _Toc480972939]The benefits of being active
The benefits of physical activity on the body are many, not only does it keep us healthy it also builds our body strength and coordination, regardless of age. The health benefits include maintaining a healthy weight, exercising muscles and maintaining mobility and movement. It also allows us to retain flexibility and helps our bodies to relax, rest and sleep. Physical activity also boosts our mood levels and gives an increased sense of wellbeing.
The benefits of physical activity in children include:
Building strong muscles and bones
Having a stronger heart and lungs
[image: C:\Users\Sophie2\Desktop\ArtWork\cross_country_runner_10101.png]Better posture
Reduction of blood sugar levels and maintaining a healthy weight
Improved physical development and physical skills
Improved gross and fine motor skills (and connections from the brain to the physical body)
Emotional wellbeing and confidence
Better concentration and thinking in learning
Improved energy levels. 


[bookmark: _Toc480972940][image: ]Activity 2E


[bookmark: _Toc480972941]3. Adapt facilities to ensure access and participation
3.1. 	Assist in providing challenging elements of outdoor and indoor environments that allow for experiences which scaffold children’s learning and development and offer chances for appropriate risk-taking
3.2. 	Promote the sun protection of children to meet the recommendations of relevant recognised authorities
3.3.	Provide a balance of natural and artificial lighting, good ventilation and fresh air
3.4.	Organise indoor and outdoor spaces that ensure children are not always dependent on adults to do things for them and are supported to create their own games and experiences
3.5.	Engage with children in constructing their own play settings/environments and create indoor and outdoor environments that stimulate and reflect children’s interests
[image: ]

[bookmark: _Toc480972942]3.1 – Assist in providing challenging elements of outdoor and indoor environments that allow for experiences which scaffold children’s learning and development and offer chances for appropriate risk-taking
By the end of this chapter, the learner should be able to:
Identify what challenges do and how this is beneficial to children’s learning
Plan an experience for children and include appropriate risk-taking in this.
[bookmark: _Toc480972943]Types of environments
Services will have different environments and spaces; these should be well-defined and organised so that children know which spaces they can access and use.
Service areas include:
Indoors:
[image: C:\Users\Sophie2\Desktop\ArtWork\group_cattails_pond_pc_400_clr_1291.png]play and activity areas
sleep and rest area
kitchen and eating area
toilet facilities
reception and staff office
Outdoors:
garden area
vegetable patch
outdoor play areas. 
Children’s spaces will vary in size and design across services, but all should be constructed in child and age-appropriate ways to give children a sense of belonging and familiarity in their environment. Areas should be kept largely the same, with only slight changes made to suit specific activities. This helps children to get to know the service spaces and helps them to feel safe in play and learning. Areas should have a natural flow to allow children to explore, interact socially and find corners or interesting spaces to play and be active in.
Indoor and outdoor spaces should support all children’s learning and development; they should enable educators to assist children to meet the five learning outcomes (as seen in section 2.3/2.4 of this unit).
[bookmark: _Toc480972944]Challenges in environments
Environments should have a sense of purpose and be well-equipped for children to use. These will include a mix of quiet spaces, such as a reading area, and active areas where children can explore and engage in different experiences. All experiences should be meaningful and allow for deeper learning.
Challenges in environments should encourage responses such as creativity, problem-solving, collaboration and appropriate risk-taking. These attributes help children to learn, grow, expand on their skills and become more independent beings.
Outdoor environments can be constructed to include physical challenges such as the use of different surfaces, plants, rocks, and other natural elements. These can be used to create different learning experiences that encourage children to get to know and understand the natural world. For example, planting spiky plants will help children to learn that textures in nature are not always pleasant to touch.
Other challenges can include overcoming problems, such as how to build a den with unfamiliar materials and using tools. This not only addresses creative and problem-solving challenges, it also encourages learning skills to use tools.
Appropriate risk-taking
This is about encouraging children to try new things regardless of whether they succeed or not. It doesn’t mean sitting back while children fail or injure themselves; it is about letting children develop the important skill of risk-taking and self-assessment of risk in their actions. This is done in a safe environment where children can be supervised and supported to take appropriate risks. 
With appropriate risk-taking, the consequences of failure should not cause harm to the child; it should encourage children to try out further experiences with a better understanding of risks.   
[image: C:\Users\Sophie2\Desktop\ArtWork\puzzle_teamwork_pc.png]This approach helps children become confident individuals and learners who are not afraid to try things out. This builds on their capacity to assess risks and to determine if they have the right skills to handle this or not. If a child decides the risk is too great and they cannot do the action, this provides an opportunity for you to discuss risk-taking further. For example, asking what they understand the risk to be and whether the risks involved are truly insurmountable or whether they can learn skills to overcome this risk.
Appropriate risk-taking includes:
Physical risks such as climbing trees and swinging on ropes 
Social risks such as playing with new children or problem-solving with an unfamiliar child
Emotional risks such as expressing a thought or sharing a personal experience
Mental risks such as allowing children to use technologies in learning activities and solving basic learning problems. 


[bookmark: _Toc480972945]Activity 3A
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[bookmark: _Toc480972946]3.2 – Promote the sun protection of children to meet the recommendations of relevant recognised authorities
By the end of this chapter, the learner should be able to:
Identify how children can be protected from exposure to the sun
Access information about the SunSmart program as applicable to their area.
[bookmark: _Toc480972947]Sun safety
Protecting children from sun exposure will include keeping them covered up in clothes that give protection and applying sunscreen to exposed areas of the body. This should be done on sunny days, when it is cloudy and when outdoors in the shade, as UV rays can still reach through during peak sun exposure times. Generally speaking, sun protection should be used from September to the end of April or when the UV index is 3 or higher.
Caution should be taken with babies under six months old to avoid the use of sunscreen as the chemicals in these are absorbed more at this age (as stated by the Australasian College of Dermatologists, source, SunSmart, ‘Slop on sunscreen’: http://www.sunsmart.com.au/uv-sun-protection/slop-on-sunscreen access date: 12.04.2017). Babies (under 12 months of age) are recommended to be covered up or kept out of the sun during times when sun protection is required; if not possible, only use a very small amount of sunscreen on the exposed areas of the body.
Sun protection includes:
Wearing sun hats
Applying a sun protection lotion/cream (or sunscreen) of SPF30 or above approximately 20 minutes before going outside
Reapplying sunscreen every couple of hours and after swimming
[image: C:\Users\Sophie2\Desktop\ArtWork\exhaustion_figure_in_the_sun_11966.png]Covering, backs, tummies, arms and legs with light clothing
Wearing clothing that is loose fitting
Wearing clothing with UV protection
Wearing sunglasses
Not being outside for prolonged periods of time in direct sunlight
Not being outside during the hottest part of the day when the sun is at its highest
Participating in outdoor activities in shaded areas. 
[bookmark: _Toc480972948]Promoting sun safety
Your service should follow sun safety guidelines from reputable sources, such as local government health departments, health organisations and education and care service authorities. Children should be encouraged to learn and participate in their own sun protection; getting children to apply their own sunscreen under supervision means they actively participate in maintaining their health. This also lessens the risk of contact and spread of germs, if, as educator, you need to apply sunscreen to many children.
Making sun protection a part of your service’s routines and activities will help children to incorporate good habits from an early age. The national SunSmart program for schools and early childhood services seeks to provide guidance and education.
[bookmark: _Toc479233498][bookmark: _Toc480972949]The SunSmart program
SunSmart is an initiative of the Cancer Council Australia for early childhood care and schools. Programs may differ between states and territories but are about developing effective sun safe policy for services and schools so that activities can be conducted with the right awareness. 
These will include the following aspects:
How to engage in outside activities safely
How to encourage safe sun behaviour in children
Role-modelling good behaviours
Providing information and education on how to be safe in the sun.
[image: C:\Users\Sophie2\Desktop\ArtWork\relaxing_in_beach_chair_400_clr_8678.png]More information can be found at the Cancer Council Australia website, ‘SunSmart schools and early childhood programs’: http://www.cancer.org.au/preventing-cancer/sun-protection/sunsmart-schools/ (access date: 03.04.2017).
Some general good practice includes encouraging parents/carers to apply sunscreen to their child before arrival to the service, encouraging children to wear a hat and clothing that covers the trunk, tops of arms and tops of legs. 
Clothing with UV protection is also available and provides effective protection for covered areas, but parents/carers should be aware to check the labelling/manufacturer for full details on the protection that these specific clothing items provide. You should also be mindful to ensure that children stay hydrated and drink enough water during hot weather periods. 



[bookmark: _Toc480972950]Activity 3B
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[bookmark: _Toc480972951]3.3 – Provide a balance of natural and artificial lighting, good ventilation and fresh air
By the end of this chapter, the learner should be able to:
Determine appropriate environmental conditions for good health
Recognise that lighting and ventilation should be adjusted in indoor environments to maintain good health
Identify the benefits of the outdoor environment.
[bookmark: _Toc480972952]Environmental factors
The environment can influence the wellbeing of children and adults. Indoor environments offer protection from the natural elements, but factors such as light, air quality, ventilation, and temperature can affect how individuals feel and may also impact on their health. Therefore, it is important to consider the environmental influences within the service and how a balance can be achieved with natural and artificial lighting, and fresh air for ventilation.
Individuals may find:
[image: C:\Users\Sophie2\Desktop\ArtWork\open_window_400_clr_16725.png]Artificial lighting too bright, too dim or too harsh, causing headaches and tiredness, for example, fluorescent lighting can cause ‘flicker’ (more prevalent in older fitments)which may cause headaches in some people, while dim lighting can cause eye strain
Air is stale or stuffy, causing poor concentration and tiredness; this will impact on children’s ability to achieve their best in activities and learning
Temperature too warm or too cool, causing individuals to become distracted, plus use of air conditioning can also cause health problems such as dry eye and respiratory problems in asthma sufferers.
National Regulation 110
The Educational and Care Services National Regulations includes mention of the physical environment (also National Quality Standards quality area 3).
The National Regulations, Regulation 110 (ventilation and natural light):
Indoor spaces used by children at an education and care service must:
be well ventilated
have adequate natural light
be maintained at a temperature that ensures the safety and wellbeing of children.
Along with windows, natural light can be introduced into indoor environments through skylights, although the use of domed skylights are not recommended in play and sleep rooms as sunlight and glare can be more concentrated. Ventilation not only introduces fresh air it also helps to reduce the spread of germs and ensures that no bad odours cause ill-health. 
[image: C:\Users\Sophie2\Desktop\ArtWork\grass_is_always_greener_400_clr_8358.png]Information on National Regulation 110 has been sourced from page 78 of the ‘Guide to the Education and Care Services National Law and the Education and Care Services National Regulations 2011’ publication from ACECQA: http://files.acecqa.gov.au/files/National-Quality-Framework-Resources-Kit/NQF-Resource-02-Guide-to-ECS-Law-Regs.pdf (access date: 18.04.2017).
[bookmark: _Toc480972953]Appropriate environmental conditions
To maintain health, our environment should be regulated to ensure lighting includes natural daylight to support natural body rhythms, vitamin D and natural light exposure. Ventilation should be used to ensure the air is fresh air and the temperature is comfortable.
Use of artificial lighting should be suitable for the activities being held, for example, overhead lighting for learning activities, and daylight bulbs for craft activities so that colours are more realistic.
How much natural light is needed for health and wellbeing will depend on the location you are in and the time of year. In southern areas, more exposure to daylight may be needed to ensure sufficient daylight (and vitamin D) exposure; this is especially so in winter months. Making regular time for outdoor activities each day will ensure that good daylight exposure is received, although care and attention must be made to the strength of UV rays and avoidance to peak sun exposure times. Outdoor activity times should be modified to prevent over-exposure to the sun. Being outdoors also means that adequate fresh air is received; active outdoor play and learning also boosts oxygen levels and contributes to physical and mental wellbeing. 
Natural and artificial light
Lighting has an immediate effect on our moods and can either help to boost our energy or contribute to energy depletion. As the natural light fluctuates and changes during the day, it helps to regulate our body’s natural rhythms and functioning (our body clock); i.e., daylight in the morning helps us to wake up and the sun setting helps our bodies to prepare for rest and sleep. 
Subtle changes in light help or hinder us in our ability to function; artificial lighting can interfere with these natural body cycles. Windows and doorways can be used to introduce natural light, while window coverings, such as blinds, can also be used to control light and prevent sun glare. They can be used to dim sleep and rest areas and to maximise the natural levels of light for active play and learning.
Natural light:
Boosts our moods and prevents us from feeling down or from having seasonal affective disorder (SAD)
Ensures we receive a good supply of vitamin D
Helps us to regulate our body clocks
Can help improve our concentration and energy levels.
Artificial light:
Can be too dim or too bright for certain activities
May cause headaches and tiredness if not correct for the requirements of activities
If not balanced with enough natural lighting it can affect our melatonin production (hormone activity which regulates our body clock).
Ventilation
Ventilation in indoor spaces can be achieved naturally through the opening and closing of windows and doors, and through building vents. It can also be achieved artificially through the use of air conditioning equipment. Both methods seek to circulate and remove old air with clean, fresh air sourced from outside the building.
(Note: if fans are used, such as ceiling fans, these will only move air around to provide the effect of cooling and refreshing air but will not replace old air with new air.)
[bookmark: _Toc480972954]Balance the use of indoor and outdoor environments
Your service should include use of both indoor and outdoor environments to ensure a healthy mix of both are used in activities. Activities can be coordinated to suit children’s active times and for when children need to rest. Indoor environments may need to be adjusted to meet these requirements.
[image: C:\Users\Sophie2\Desktop\ArtWork\curiosity_enter_the_light_800_wht.png]Adjust lighting to:
Suit the purpose of the activity (e.g., full natural light levels for painting and crafts)
Aid learning activities (e.g., artificial lighting above whiteboards/learning areas)
Regulate amounts of light to support natural body rhythms (circadian rhythms – 24-hour body clock).
Adjust ventilation to ensure:
Stale air and bad odours are removed
Air temperature is at a comfortable level
Fresh air is brought inside
Infections are prevented. 
Benefits of the outdoors
Being outdoors brings other health benefits to children along with the health requirements of exposure to natural daylight (sun protection must be used when UV ray strength is at 3 or above, as mentioned in section 3.2 of this unit). 
The benefits of being outdoors also includes:
Physical activity and exercise to help physical development, coordination and strength
[image: C:\Users\Sophie2\Desktop\ArtWork\stick_figure_frisbee_10129.png]Learning through outdoor play and the immediate outside environment
Engaging with nature
Boosting mental activity through physical movement. 


[bookmark: _Toc480972955]Activity 3C
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[bookmark: _Toc480972956]3.4 – Organise indoor and outdoor spaces that ensure children are not always dependent on adults to do things for them and are supported to create their own games and experiences
[bookmark: _Toc480972957]3.5 – Engage with children in constructing their own play settings/environments and create indoor and outdoor environments that stimulate and reflect children’s interests
By the end of this chapter, the learner should be able to:
Determine how to organise indoor and outdoor spaces to support children’s own games and experiences
Identify how to help children construct their own play environments
Recognise how to create indoor and outdoor environments for children.
[bookmark: _Toc480972958]Organise spaces for children
Service environments should reinforce a sense of belonging, becoming and being (as advocated in the early years learning framework); therefore, arranging spaces specifically from the viewpoint of children will help you to reinforce these ideals to children. 
This means:
Belonging – children are able to feel the service environment is their safe environment; spaces and facilities are familiar and accessible to them
Becoming – children are able to develop, learn and grow as individuals in the service environment
Being – children are able to be themselves and interact with educators and other children in familiar and safe surroundings.
Different spaces can be created to support children’s play and learning; these can be freely used by children in both planned and unplanned activities. Equipment, toys and facilities should be accessible and safe for children to use with others and on their own. 
[image: C:\Users\Sophie2\Desktop\ArtWork\figure_thumb_pointing_up_400_clr_18146.png]There should be time allowed for children to choose and create their own experiences and games in the spaces that they want to be in. This helps children to develop a sense of self and the skills to become independent; it encourages them to be imaginative and more aware of their own thoughts, needs and interests; it helps stimulate their physical, mental and emotional growth.  
To organise spaces you should:
Define the purpose of the space; this includes understanding how the space may be used and accessed by children, e.g., an outdoor den or an indoor quiet play zone
Arrange the physical space with equipment, furnishings and toys, remembering to provide enough space for children to use the area safely
Allow children to interact with the space so they can make it their own.
[bookmark: _Toc480972959][image: C:\Users\Sophie2\Desktop\ArtWork\book_dream_sketch_11954.png]Helping children to develop ideas for play environments
Children may need your encouragement to create their own play settings and spaces. They will not necessarily be aware of what they can do or how they should go about achieving their own environments. They will need your help to channel their ideas and to develop ways to put these into motion. 
This can be done through simple discussions and conversations with children to identify what they are interested in and what they like to play, for example, whether children like active play, creative play or making things. Discussions should allow children to think about their own ideas and be encouraged to make suggestions on what they would like in their play settings. As an educator, you can give them clear boundaries as to what is and is not possible, for example, whether a space can be used or if equipment is available to them.
You can also observe what children like to do at the service and make suggestions to them on how they can create play settings and environments that support these activities.
You could also start a suggestion board with written ideas that children have suggested to you and pictures to show different play setting and environments. Children could be encouraged to bring in their own pictures or to make drawings and art to express their ideas. 
As educator, you can put order to children’s thinking and help them to devise logical actions to help create their own spaces.
You will need to engage with children to help them construct their own environments by:
Talking with them about their play interests and ideas
Allowing them to think about ideas and to make suggestions
Stimulating children’s creativity
Providing them with clear options and possibilities to realise their ideas.
[bookmark: _Toc480972960]Constructing environments
Spaces can be partitioned or sectioned into smaller areas, and help can be given to children to identify what they would like to have in their play settings and environments. By including children in the construction and arrangement of spaces, they can be encouraged to create a space that they want to be in and to have ownership of this so they feel the space belongs to them (the children).


Create indoor and outdoor environments that children want by:
Asking them what they would like in their spaces
Suggesting ways to arrange spaces and items that they could include
Allowing them to make decisions about their spaces
Making spaces colourful and child-friendly.
[image: C:\Users\Sophie2\Desktop\ArtWork\class_has_answer_5660.png]


[bookmark: _Toc480972961]Activity 3D
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[bookmark: _Toc480972962]4. Help children with change
4.1. 	Prepare children for changes in a supportive and timely manner
4.2. 	Assist in developing meaningful routines, including those to minimise distress at separation of the family and child
4.3.	Identify and respond to children’s feelings openly, appropriately and with respect
4.4.	Encourage children to communicate, listen and treat others with respect
4.5.	Encourage opportunities to express feelings and emotions appropriately
[image: ] 

[bookmark: _Toc480972963]4.1 – Prepare children for changes in a supportive and timely manner
By the end of this chapter, the learner should be able to:
Identify children who require support with change
Recognise how to prepare children for change
Determine what is meant by responding in a timely manner.
[bookmark: _Toc480972964]Preparing for change
Children entering into a service may find it difficult to adjust to a new or unfamiliar environment; they will have developed their own home life routines with parents, family members and/or carers. Routines are important for children as they provide them with a sense of permanence and security; changes to routines can provoke fear and insecurity in the short-term until new routines are established.
[image: C:\Users\Sophie2\Desktop\ArtWork\Fotolia_25060504_S.jpg]Change includes:
New environments
New routines
Different activities
New people and children. 
Surroundings and spaces will be different at the service and time will be required to allow children to develop confidence and security with this; this includes with the spaces, equipment/toys and the people that they meet.
Children requiring support with change will include those that:
Do not engage with their surroundings
Are quiet and find it difficult to relax
Cling to parents/carers
Are upset and/or distressed
Are crying or showing bad behaviours
Do not want parents/carers to leave them
May have medical or additional learning support needs.
Additional support may be required to help children deal with and adapt to change. For example, taking time with the child to ask them how they feel about coming to a new environment and responding supportively to what they say. You should seek to support children with change as soon as it is possible to do so, this is so that children are not left to develop negative associations with change or allowed to let fears and insecurities take hold of them. Responding in a timely manner means responding at the time of the occurrence, or as soon after as possible, in order to prevent further difficulties arising.
Preparing children for change will include:
Allowing parents/carers to spend time with their child at the service so they can be reassured the service is a safe and friendly environment
[image: C:\Users\Sophie2\Desktop\ArtWork\help_meet.png]Telling the child about the service, what happens and where activities take place; this may require the use of visuals to help describe or communicate meaning and message
Showing the child around the service so they can begin to familiarise themselves with their new environment.
Children should be reassured that changes are not to be feared; parents/carers, family members and educators should communicate that the environment is a safe place by being calm and demonstrating positive behaviours to change. It may be advisable to normalise the change for children by discussing this with parents/carers and family members prior to bringing the child; this ensures that all family members involved can communicate the same positive message that change is safe and normal. 
Impact of change on children
Children will take cues from parents/carers and family members when forming their responses to change, therefore, addressing change as a normal occurrence will help to put children at ease. It is important to maximise the positive impacts and to minimise the negative impacts of change on children.
The impact of routine and environment changes on children can include:
Positive impacts:
receptive to new experiences
adapts to new situations and environments easily
increased physical and mental stimulation.
Negative impacts:
afraid of change
finds it hard to mix with new people and/or adjust to new surroundings
does not interact with their environment.



[bookmark: _Toc480972965]Activity 4A
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[bookmark: _Toc480972966]4.2 – Assist in developing meaningful routines, including those to minimise distress at separation of the family and child
By the end of this chapter, the learner should be able to:
Determine how to assist in developing and following meaningful routines
Recognise how to use routines to minimise distress in separation between the family and child.
[bookmark: _Toc480972967]The importance of routines
Routines provide the foundation for a healthy lifestyle; they give structure to our day and help us to develop good habits for living. Routines provide regularity, stability and organisation in our lives and ensure that we are productive and make achievements, however small they may appear to be.
[image: C:\Users\Sophie2\Desktop\ArtWork\stick_figure_brushing_teeth.jpg]Routines should include fun activities, as well as performing chores and fulfilling commitments; for children, routines provide a good opportunity for learning and development, and for providing security.
Routines include:
Personal health hygiene, such as brushing teeth and washing hands
Daily routines, such as getting up the same time each day, eating meals at certain times, working and play 
Weekly routines, routines for the working week and the weekend
Family routines, routines performed within the family unit, for example, who washes up dishes and who walks the dog
Work routines for adults and education and care service routines for children.
For education and cares services, routines can be used to establish boundaries and guidelines; children can be informed through routines and be encouraged to develop their sense of belonging within the service environment.
Routines can be used to:
Help children understand the need to do chores and jobs
Provide an understanding of time and time management
Establish good habits (such as reading at bedtime)
Strengthen relationships within shared routines (such as family leisure routines or play activities with other children at a service).
Information on routines has been sourced from ‘Family routines’ at Raising Children: http://raisingchildren.net.au/articles/family_routines_how_and_why_they_work.html and from the following article ‘Why routine and structure benefits your toddler’ by Justin Coulson, Ph. D. at Kidspot: http://www.kidspot.com.au/parenting/toddler/toddler-development/why-routine-and-structure-benefits-your-toddler (access date: 19.04.2017).
[bookmark: _Toc480972968]Develop effective routines
To assist in developing meaningful routines, you should seek to establish effective routines in consultation with service management and other educators at the service (if not already in place in service codes of practice or procedures). This may mean raising the subject of service routines directly with your manager, or discussing use of routines in staff meetings. It may include making suggestions to improve routines or clarifying what routines should be followed and when. Routines should be agreed by staff and management and put into service procedures so a consistent approach to service work can be made. 
This ensures that all staff work together in applying the same routines consistently with children, regardless of who is doing this. If routines are not developed, each service period can be subject to variations in service which may result in children becoming unsettled and insecure within their environment.
Routines should be:
Safe and supportive to children’s learning and development needs
Included in service procedures
Communicated to all educators and staff
Followed consistently by all educators and staff.
Routines should be carried out in the same way to ensure children are not subjected to unnecessary change and fluctuations within the service environment. 
Routines to minimise distress at separation
Using routines within the service can help you to minimise stresses in certain situations, such as when separation between the family and child occurs. Routines provide clear steps, instructions and also help to maintain control in difficult situations; this can help ease and minimise any anxieties that are felt. 
[image: C:\Users\Sophie2\Desktop\ArtWork\children_school_study_earth_400_clr_9039.png]Distress at separation may be encountered by the child and also by the family. Routines can be used to alleviate stresses in both parties. Strategies in such routines should be centred upon minimising distress at separation, normalising the situation and assuring both parties that they are in a safe and protective environment.
Routines to minimise distress at separation of parent and child may include:
Parents staying for an agreed period of time until children are settled and more familiar with the service
Orientation of both family and child into the service environment
Engaging the child in service activities so they feel included 
Buddying the child with another child so they can introduce them to the service environment
Allowing family members to contact the service at an agreed time to provide them with an update on their child’s progress. 
[bookmark: _Toc480972969][image: C:\Users\Sophie2\Desktop\ArtWork\figure_talk_giant_phone_400_clr_2697.png]Verbal communications with the family
Each family may have different viewpoints, attitudes and approaches to child care and learning and it is important to be respectful of these in your verbal and non-verbal communications. In your verbal communications, you should be understanding of lifestyle and cultural differences and treat all families with equal respect and attention. 
Be mindful that each person you speak with will have their own views and personal experiences with children and may have different expectations. Following service communication protocols and procedures will ensure that you speak appropriately and fairly.
To ensure your verbal communications maintain a calm and positive note you should:
Use plain English to avoid misunderstandings
Use a friendly and warm tone and manner to all families
Be honest and supportive in your communications
Take time to speak with families and to keep them informed and included on their child’s progress
Give your full attention to the family/person you are speaking with
Be approachable when families engage with you and use body language that is open and culturally applicable
Listen to what families have to say and respond accordingly to answer queries and questions
Always let families know if you need to come back to them to answer a question or to provide information; give them a date/time that you can come back to them by and make sure you respond by this time.


[bookmark: _Toc480972970]Activity 4B
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[bookmark: _Toc480972971]4.3 – Identify and respond to children’s feelings openly, appropriately and with respect
By the end of this chapter, the learner should be able to:
Recognise how they can help children to understand and explore their feelings
Develop appropriate responses to children’s feelings in order to help them deal with their emotions in healthy ways.
[bookmark: _Toc480972972]Connecting on an emotional level with children
Children’s emotions and feelings can vary widely and will often be expressed openly and sometimes inappropriately in their interactions. They can find understanding and expressing their emotions difficult as they do not have experience to draw on or the vocabulary to explain how they feel to others. 
Expressing emotions may be through physical expression, such as throwing a toy, or through verbal noises, such as shouting and screaming; they may be expressed in any way that allows the child to release difficult or heightened emotions and feelings. Some children may internalise their feelings and not express them at all – for these children, it is important to help them to recognise feelings and to find ways for them to express these appropriately.
[image: C:\Users\Sophie2\Desktop\ArtWork\cry_sad_stress_depressed.png]Emotions and feelings may include:
Upset
Fright
Excitement
Distress
Happiness
Sadness
Tiredness
Confusion
Frustration. 
With your support, you can help children to understand what it is they are feeling and why. From this, you can help children to find healthy ways to process and express their emotions. Your responses to children’s feelings should be open and respectful. How children feel is important, it can affect their ability to interact with others and their environment, and will impact on their emotional and mental development.
[bookmark: _Toc480972973]Use appropriate responses when dealing with children’s feelings
When children express their feelings, you should listen with respect and seek understanding of the situation. Take the time to discuss this with them in a calm and caring manner. You can ask questions to [image: C:\Users\Sophie2\Desktop\ArtWork\happy_face_stickman_jumping_400_clr_5882.png]help provide focus to their feelings, for example, ‘why are you feeling upset?’ or ‘what is making you feel this way?’ or seek to summarise their feelings to them to gain clarity of the situation. By talking this through with the child, you can help them to explore their feelings and to make sense of what these are.
You can help children to:
Identify their emotions and feelings
Use appropriate methods and techniques to deal with their emotions and feelings
Talk openly about different emotions and feelings and what these may mean for them. 
Always be respectful and courteous to what children say to you and show the value of their feelings, however minor they may appear to be. All feelings and emotions should be treated with equal importance.
To help children deal appropriately with their feelings you can:
Teach them healthy ways to manage feelings, e.g., taking deep breaths to help calm them, taking a moment to think about what they are feeling or asking for help
Identify beneficial ways to express emotions and feelings without them hurting themselves or others, e.g., teaching children key words and phrases to help them express the level of feeling, such as ‘I feel angry’, ‘I feel a little angry’, etc. or identifying a suitable activity that can help them to express their feelings safely, such as a physical sport or game activity
Talking with and listening to the child as they express their feelings
Helping them to understand what their feelings are and why they have occurred
Discussing how they can resolve difficulties or be accepting of the situation so their feelings can be allowed to pass
Seek to work together to find an agreeable solution to resolve a difficulty or issue, e.g., if a child is upset that their friend is not letting them join in a play activity with them, you could look to find another child for them to play with, in an activity they want to do.
[bookmark: _Toc480972974]Being respectful of children’s feelings
Children will experience the same emotions as adults, for example, if a planned activity changes to a different activity, children may feel frustrated or upset that what was going to happen is no longer the case. They may have been looking forward to the activity or be feeling secure in the knowledge that routines and activities take place as planned. This is the same for adults; changes to schedules at the last minute can put us off balance and leave us feeling anxious or upset as we are left in a state of unpreparedness. Be aware that the same kinds of feelings that adults have will also be felt by children and as such, equal importance should be placed on these.

[bookmark: _Toc480972975]Activity 4C
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[bookmark: _Toc480972976]4.4 – Encourage children to communicate, listen and treat others with respect
[bookmark: _Toc480972977]4.5 – Encourage opportunities to express feelings and emotions appropriately
By the end of this chapter, the learner should be able to:
Access and identify guidance to assist in the development of children’s communication from the early years learning framework ‘Belonging, Being & Becoming’ publication from ACECQA
Identify the essential components of good communication skills
Determine healthy ways for children to express their feelings and emotions.
[bookmark: _Toc480972978]Guiding children’s communications
[image: C:\Users\Sophie2\Desktop\ArtWork\stick_figure_chosen_from_many_400_clr_3226.png]Children should be encouraged to develop their communication skills so they can find effective and appropriate ways to express themselves and to interact with others. This helps them to develop essential life skills which support and enable their development and learning.
Good communication skills mean that children are able to:
Express feelings, needs, likes and dislikes
Ask questions and engage in meaningful conversations
Interact and connect with others on a social level 
Learn, develop and grow as individuals and become participating members of the community.
Communicating helps children to engage with their world and to feel they belong in their surroundings. This helps them to be comfortable in themselves and to develop as individuals so they can become their best selves. 
Learning outcome 5 in the early years learning framework is all about children’s communication:
Learning outcome 5: Children are effective communicators:
children interact verbally and non-verbally with others for a range of purposes
children engage with a range of texts and gain meaning from these texts
children express ideas and make meaning using a range of media
children begin to understand how symbols and pattern systems work
children use information and communication technologies to access information, investigate ideas and represent their thinking.
Specifically, ‘children interact verbally and non-verbally with others for a range of purposes’ applies to the development of children’s communication. 
The early years learning framework ACECQA publication, ‘Belonging, Being & Becoming’ makes mention that educators should:
‘Listen to and respond to children’s approximation of words
Model language and encourage children to express themselves through language in a range of contexts and for a range of purposes
Engage in sustained communications with children about ideas and experiences, and extend their vocabulary’.
Source: ACECQA, ‘Belonging, Being & Becoming’ publication, page 39 and 40: http://files.acecqa.gov.au/files/National-Quality-Framework-Resources-Kit/belonging_being_and_becoming_the_early_years_learning_framework_for_australia.pdf (access date: 21.04.2017).
[bookmark: _Toc480972979]Encourage social interaction and communication
[image: C:\Users\Sophie2\Desktop\ArtWork\stick_figure_yell_400_clr_3057.png]As educator, opportunities to encourage and develop children’s communication skills should be taken during all service activities. Children primarily learn by observation and replicating what others do; you can provide examples of good communication, for example, this can be through daily discussions and conversations of a social nature, such as during meal times when sitting with children or at the start of the day when you greet children on arrival. You can engage children in communications in activities, such as providing and confirming activity instructions or asking how they are doing and if they need help with any part of the activity.
The essential components of good communication skills are:
Verbal language that is clear in meaning and non-offensive to others
Friendly body language (e.g., make eye contact and face the person you are talking to)
Appropriate volume and tone of voice (e.g., not shouting or speaking with anger)
To speak with respect and awareness of others feelings and viewpoints
To allow others to speak and to listen to them in return (i.e., communication that allows equal input and flow between all parties). 
Communications should also include simple images and words to help children build on their awareness and to help develop their vocabulary. For example, using signs and posters around the service, such as a sign to remind children to wash their hands in the toilets; this can be a simple drawing of hands under a tap and/or with the words ‘wash hands’. This helps children to develop an understanding of different forms of communication and acceptable behaviours. 
[bookmark: _Toc480972980]Help children to learn appropriate expression of feelings
To help children to learn and use acceptable forms of expression, you can lead by example, for instance, if you have a feeling or emotion, you can share this with the children in order to turn this into a learning opportunity. You can show them how the feeling or emotion can be expressed and what is and is not appropriate. For example, if you feel anger or frustration, you could say that you are going to take ten deep breaths and then let it go by blowing it away (and physically blow to show them) and say you did this because this feeling doesn’t make you feel good.
[image: C:\Users\Sophie2\Desktop\ArtWork\stick_figure_sitting_confused_800_wht.png]You could also look at feelings and emotions in stories, and use these to explore what feelings are and how they can be expressed. For example, a story about a child who is scared can allow children to safely explore how it feels to be scared without it being connected to their own feelings. This can help children to learn healthy forms of expression and to develop a better understanding of their own feelings and what they are. 
Other forms of expression include using words; this helps children to vocalise their feelings rather than keeping these internalised. For example, you could develop a menu of words about feelings for the children to use and help children to identify the right word so they can use these when they are trying to understand and express their feelings. You could also refer to these words when discussing feelings with children to help them develop a healthy vocabulary on feelings.
Healthy ways to express feelings and emotions include:
Drawing to help release feelings
Role playing activities (e.g., with toys)
Physical activities to release energy from emotions
Relaxation techniques such as deep breathing and listening to gentle music
Listening to the child and just being there with them in a safe place where they can express their feeling.



[bookmark: _Toc480972981]Activity 4D
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[bookmark: _Toc480972982]5. Settle new arrivals
5.1. 	Observe families and children for signs of stress/distress on arrival
5.2. 	Begin interaction with the child while family is still present to minimise abruptness of separation
5.3.	Encourage the family to take as much time as needed to have a relaxed, unhurried separation from their child
5.4.	Respond to child’s distress at separation from the family in a calm reassuring manner
[image: ] 

[bookmark: _Toc480972983]5.1 – Observe families and children for signs of stress/distress on arrival
By the end of this chapter, the learner should be able to:
Determine how to make observations of families and children on their arrival
Recognise signs of stress and distress in families and children.
[bookmark: _Toc480972984][image: C:\Users\Sophie2\Desktop\ArtWork\look_search_investigate.png]Observing families and children
When families and children first arrive, it is normal for them to have concerns about what it will be like at the service and how they will deal with separation from each other. For some, it may be the first time they will be apart for any great length of time. Although a natural step in the child’s development, separation from the family can be a traumatic experience on both sides. The child may find a new environment overwhelming and find socialising difficult while families may feel worried about how their child will be without them and whether they will be happy in their new environment.
To help ensure this transition is smooth and that a positive experience is had by all concerned, you should look out for signs of worry and stress so you can modify your approach and provide the required level of support. 
Observing is more than just watching people it is also about looking out for signs of behaviours that reveal to you how a person is feeling and dealing with a situation. 
Observing includes:
Watching how people behave with you and others, e.g., are they relaxed and showing interest
Listening to what families and children are saying, e.g., are discussions revealing any concerns
Looking out for behaviours that reveal feelings and emotions, e.g., is the child withdrawn, are parents anxious
Having an awareness of the family’s and child’s situation, e.g., appreciating that this may be a challenging situation for either the family or the child
Picking up on displays of emotions, e.g., are family members looking happy or worried and does the child show signs of upset
Watching how families and children interact with the service environment, e.g., are they keen to find out about service facilities or are they disengaged.
Reading and interpreting your observations will become easier over time and with experience. Talking with families and children on their arrival will also help you to pick up on and directly address any concerns they may have. Often these are rooted in fear of the unknown, such as with a new environment and a change of routines for both family and child. 
Welcome new arrivals
It is important to welcome new arrivals and to make them feel a part of the service environment. By welcoming new arrivals and showing them around the service, you can start building a relationship of trust and show that the service is a safe and beneficial place for them to be. 
Helping families and children become familiar with the new environment will enable them to develop a sense of belonging.
[bookmark: _Toc480972985]Stress and distress
Stress and distress in adults and children can manifest both physically and emotionally; this may be something that an individual is not necessarily aware of, especially if they are caught up in the moment and are reacting to a situation. It can be difficult to control these reactions, but they can be alleviated with support and assistance. Reactions of stress and distress can be short-lived; they can be diminished through discussing concerns and by spending time at the service so families and children can get to know the environment better.
Signs of stress and distress may include:
Adults:
being agitated or anxious
not being able to relax
avoidance of the issue
headaches and pains
nervous habit such as pacing
[image: C:\Users\Sophie2\Desktop\ArtWork\stick_figure_curled_up_800_wht.png]Children:
crying
being clingy 
being withdrawn
being aggressive
feeling ill or being sick
having an emotional outburst or tantrum.



[bookmark: _Toc480972986]Activity 5A
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[bookmark: _Toc480972987]5.2 – Begin interaction with the child while family is still present to minimise abruptness of separation
[bookmark: _Toc480972988]5.3 – Encourage the family to take as much time as needed to have a relaxed, unhurried separation from their child
By the end of this chapter, the learner should be able to:
Decide when interaction with the child should take place
Determine how to interact with the child in order to minimise issues of separation from their family
Recognise the benefit of the family staying to settle in their child
Identify how to encourage the family to spend time with their child before separation.
[bookmark: _Toc480972989]Initiating contact
As mentioned in section 5.1 of this unit, welcoming the families and children as they arrive will help to provide a sense of belonging. Interactions with new children should begin when their families are present as children will feel more confident at meeting you with their family. 
[image: C:\Users\Sophie2\Desktop\ArtWork\theres_a_demon_about_400_clr_14496.png]This also gives you the chance to establish who you are to the child and to explain your capacity as educator. This gives the child time to understand and become familiar with the idea that their family will be leaving and you will be there in their place.
[bookmark: _Toc480972990]Abruptness of separation
If separation is fast, the child may not have time to mentally or emotionally adjust to their new situation and change of routine. This can be unsettling and cause the child great distress; they will not be familiar with you, other staff and children. 
The experience of separation can become a negative experience if not handled correctly. This should be at a pace that is comfortable for the child so future problems with separation are prevented and their learning and development do not regress. 
Ways to minimise issues of separation:
Tell the child what is happening; by letting the child know what to expect and when their family will be back to collect them, they will be given reassurance and certainty of their situation
Establish new routines so the child can quickly adapt to the service environment and feel familiar with these
Allow the family to spend time with the child at the service so they can understand that it is a safe place for them, and so they have a memory of spending time in their new environment with their family.
How to interact with the child on their arrival
When a child first arrives, you should make sure you speak to them, be warm and friendly and welcoming. Introduce yourself, smile and greet them, you should also smile and greet their family; in doing this, you can demonstrate to the child they are included and valued along with their family. 
When the child also sees you talking with their family it reassures them that you are a safe person; they can observe how their family interact with you and take comfort from this.
You should let the child become familiar with your presence rather than engaging in a long conversation; showing the family and child the service environment allows the child to build familiarity. Informing both family and child about activities and routines also lets them know what to expect and how they will be included in this new environment.
[bookmark: _Toc480972991]Separation of the family and child
[image: C:\Users\Sophie2\Desktop\ArtWork\super_stick_figure_pc_800_wht.png]Allowing the family to spend time with their child before separation means they can participate with and/or watch their child in activities. This allows their child to experience enjoyment and fun, knowing their family is close by. This can help diminish feelings of stress that a child may have with a new environment and at eventual separation from their family. They may become so wrapped up in activities, meeting new children and exploring the service areas that after a time they forget they had any worries.
Benefits of the family staying to settle the child include:
A quicker and easier transition into the service
Less stress and worry for the child (and family)
Improved confidence in the child
Better engagement in service activities and with others
Reassurance that the environment, educators and children are safe and friendly
Less chance of learning and development regression. 
Inform the family of their role in assisting their child to settle
Before the family and child arrive to start service, your organisation should ensure the family is informed about the process to settle their child. This means that the family is made aware of their role and they can prepare and make the appropriate arrangements to participate fully. 
If family members are not properly informed, they may have other commitments to attend to, such as work or appointments, which prevent their full participation in settling their child.


You/your service should:
Communicate the start of service process when families enrol
[image: C:\Users\Sophie2\Desktop\ArtWork\student_with_giant_pencil_1842.png]Provide written information and guidance about the service and the role of families in the learning and development of their child (building relationships of trust and cooperation)
Encourage family participation in their children’s learning and development.
When families participate to settling in their child, they should be encouraged to take an active role. For example, they can be included in activities with their child, help to orientate their child within the service environment, and talk to their child about how they feel and reassure them they are safe. They can also watch their child participate in activities for a space of time so their child knows they are there. Families can then say a farewell to their child, knowing they have become more familiar and settled in their new environment. 


[bookmark: _Toc480972992]Activity 5B
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[bookmark: _Toc480972993]5.4 – Respond to child’s distress at separation from the family in a calm reassuring manner
By the end of this chapter, the learner should be able to:
Identify how to respond to children’s distress in order to provide support and reassurance
Recognise how they can help the child to overcome their distress at separation.
[bookmark: _Toc480972994]Children’s distress at separation from the family
[image: C:\Users\Sophie2\Desktop\ArtWork\sick_stick_figure_ill 400_clr_3367.png]Young children may feel distress and anxiety when parents/carers or other family members leave them in care. This is especially common for children experiencing a service for the first time, as their routines suddenly change and new situations and people are introduced to them. When a child’s primary caregiver is no longer with them, it can cause them to feel insecure and vulnerable; separation can be difficult until new routines are established and the child realises they are safe.
As mentioned in section 5.1 of this unit, signs of stress in children may include:
Crying
Being clingy 
Being withdrawn
Being aggressive
Feeling ill or being sick
Having an emotional outburst or tantrum. 
This period of change may initially cause stress in the child each time they are left at the service; to help the child feel safe and secure, you can provide them with comfort and care. Distress at separation will usually dissipate within a few weeks when the child becomes familiar with new faces and the service environment.
Distress may also occur when a child feels unwell or is worried about something; picking up on signs of distress can help you to determine whether there is an underlying problem or it is just a matter of separation anxiety. If distress at separation does not stop after a few weeks, the child may also have a more serious reaction to separation and/or possibly separation anxiety disorder.
[bookmark: _Toc480972995]Respond to distress in a calm manner
To help children with distress, you should respond to their needs in a calm and comforting manner. This response will communicate to the child that you are safe and well, and that the environment is also safe and friendly for them. This can ease their anxiety at separation. 


Responding to children’s distress will mean:
Speaking in a soft and calming voice
Being ready to reassure the child that they are safe and their caregiver will be back at a particular time to collect them
Allowing them time to adjust to their environment
[image: C:\Users\Sophie2\Desktop\ArtWork\stick_figure_new_family_800_wht.png]Being with them to show they are not alone.
You can reassure them that they will be well looked after at the service and let them know how long they will be there for and when their caregiver will be back to collect them. Letting the child know the schedule and routines can alleviate any concerns they may have about their own needs and the day ahead. 
To help comfort a child in distress, you may only need to sit with them and/or give them a cuddle for a short space of time until they feel more settled and are ready to explore. This approach will let them know they are not alone and that someone is there to look after them while their parent/carer is away from them. 
Equally, you can also engage them in a favourite game or activity to take their mind off their immediate feelings of distress. This can help them forget that they feel upset and will show them that the service is somewhere that is fun. Having a favourite or familiar toy to hand can also be a great source of comfort to the child. If a child is particularly anxious at separation, you can advise the parent/carer to pack a favourite toy so this can be with them at the service.
Each child experiencing distress may require a different approach to help them settle. Essentially, all will need you to give them your time and care to help them build on their confidence and to reassure them they are not alone.



[bookmark: _Toc480972996][image: ]Activity 5C


[bookmark: _Toc326743832][bookmark: _Toc330309176][bookmark: _Toc338606027][bookmark: _Toc338792185][bookmark: _Toc348021071][bookmark: _Toc480972997]Summative Assessments
At the end of your Learner Workbook, you will find the Summative Assessments.
This includes:
Skills Activity
Knowledge Activity
Performance Activity.
This holistically assesses your understanding and application of the skills, knowledge and performance requirements for this unit. Once this is completed, you will have finished this unit and be ready to move onto the next one – well done!
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