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[bookmark: _Toc435015414][bookmark: _Toc435103747][bookmark: _Toc453864159][bookmark: _Toc484163134]Instructions to Assessor
[bookmark: _Toc453864160][bookmark: _Toc484163135]Prior to conducting the assessment
· Read this document in its entirety
· Contextualise the activities, observations/demonstrations and other submitted evidence to ensure it reflects the learner cohort. Check this against the mapping, to ensure it is still valid
· Ensure that workplace (or simulated environment for learners that are not working) is suitable for the parameters of any required task, to ensure the learners will have an appropriate opportunity to demonstrate their skills
· If observations are undertaken on the job/in a simulated environment, discuss the assessment methods with the third party, so that they are aware of what is required of them (e.g. using the Third Party Observations/Demonstrations document), as well as any modifications that may be required in the workplace
· Ensure that the learner is allocated the appropriate time and resources required for the tasks
· If appropriate, determine and agree with the third party an acceptable timeframe for each observation
· Advise the learner prior to conducting observation/assessment:
· what will occur throughout the assessment process
· when the assessment will occur
· the level of competency expected
· Confirm arrangements for the third party to observe the learner in the workplace with the learner and the third party
· Ensure that the third party understands the requirements and instructions regarding the Third Party Observations/Demonstrations
· Never tell the learner how to perform a task or answer a question, as that would render the assessment invalid – the expectation is that the learner should know this prior to commencing the assessment
· Use the checklists and answer guides to assist you with marking, but never show or share them with the learner or the third party.

[bookmark: _Toc453864161][bookmark: _Toc484163136]Selecting a third party
· The third party must be someone in a position to make a valid comment on performance of the learner, e.g. a line manager
· You may use the third party at your discretion, when you feel the learner has not given a satisfactory response for any of the criteria in the unit of competency. Therefore, you may not need third party evidence for all of the performance criteria.
[bookmark: _Toc453864162][bookmark: _Toc484163137]Conducting the assessment
· Establish and oversee the evidence-gathering process to ensure it remains valid, sufficient, authentic, current and flexible
· Advise the learner when to commence the assessment
· Gather supporting documents, where available and appropriate, as evidence to help you make a judgement of the learner’s competency
· Record observations and evidence against the checklist
· Where a checklist point is not observable due to reasons outside the learner’s control, modify the scenario to allow the learner an opportunity to perform the task in question
· Do not interfere with the assessment unless the learner’s actions impose a risk of harm
· If there is an error, record it
· When the assessment is complete, advise the learner and record your comments in the relevant section. You must determine whether they are competent (C) or not yet competent (NYC).
[bookmark: _Toc453864163][bookmark: _Toc484163138]Making the decision on competency
· The learner needs to be deemed satisfactory for all of the criteria in the unit to gain competency
· If you are in doubt of the learner’s competency, gather further evidence to guide your decision. For example, this may include asking supplementary questions or requesting a portfolio of evidence from the learner
· Assess learners on their performance in this unit, not on actions before or after the assessment (unless a portfolio of evidence is required)
· Use the checklists and your professional judgment to determine the final outcome. However, if the learner’s performance in the assessment does not reflect performance during the course, consider undertaking an oral quiz or other supplementary assessment
· If you are marking the learner NYC (Not Yet Competent), ensure you outline why you have made this decision, and provide advice on how the learner can improve skills/knowledge prior to their next attempt.


When using evidence you have gathered on the learner to judge their competency, the following criteria will need to be met (as applicable to the unit of competency):
· All the performance criteria elements have been addressed to the required standard (set out in the unit of competency)
· The knowledge evidence/required knowledge has been demonstrated
· The performance evidence has been practically demonstrated
· The foundation skills/required skills have been practically demonstrated
· The assessment conditions/critical aspects of assessment have been met
· The context and consistency of assessment are addressed to appropriate AQF level
· The learner has been assessed through a range of assessment methods
· The learner has completed all assessments to the levels defined in the assessor workbook (as stated in the Learner Workbook activity answers and summative assessment answers).
[bookmark: _Toc453864164][bookmark: _Toc484163139]After the assessment
· Provide learners with:
· clear and constructive feedback based on the assessment decision
· information on ways of overcoming any identified gaps in competency revealed by the assessment
· the opportunity to discuss the assessment process and outcome 
· information on reassessment and the appeals process
· an opportunity for reassessment, if appropriate
· Regardless of the outcome of the assessment, provide all learners with a copy of the completed checklist, ensuring the comments section is completed. 
· Where the learner’s performance is deemed not yet competent, provide detailed feedback on the criteria they need to improve upon, if requested
· Record and report the outcome of assessment for each learner.

[bookmark: _Toc415147200][bookmark: _Toc453864165][bookmark: _Toc484163140]Observation/demonstration
Throughout this unit, the learners will be expected to show their competency of the elements through observations or demonstrations. As trainer/assessor, you will compile a list of demonstrations that you recognise the learners will need to complete, or tasks to be observed. Any required observations and demonstrations will need to be completed, as well as the activities found in the Learner Workbook. 
An explanation of observations and demonstrations:
Observation is on-the-job
The observation will usually require:
Performing a work based skill or task 
Interaction with colleagues and/or customers.
Demonstration is off-the-job
A demonstration will require:
Performing a skill or task that is asked of you
Undertaking a simulation exercise.
You will need to inform each learner which one of the above they will be required to do. The observation/demonstration will cover one of the unit’s elements.
The observation/demonstration will take place either in the workplace or the training environment, depending on the task to be undertaken and whether it is an observation or demonstration. As trainer/assessor, you will ensure each learner is provided with the correct equipment and/or materials to complete the task. Learners should also be informed on how long they have to complete the task.
Learners should be able to demonstrate the skills, knowledge and performance criteria required for competency in this unit, as seen in the Learner Guide.


[bookmark: _Toc453864166][bookmark: _Toc484163141]Reasonable adjustments
Where learners are unable to complete the tasks in the methods specified due to situations beyond your/their control, you will need to make reasonable adjustments.
These will be dependent on the specific needs of the learners.
While learner needs will vary on an individual basis, examples are given below:
Learner workbook written answers
If the student is unable to write (e.g. due to a disability or injury), you may ask them questions verbally and record their responses on an audio device.
Also, you have the option of asking supplementary questions to confirm their competency in a given criteria, if necessary.
Skills activity
If the learner is unable to demonstrate their skills at the time of your presence, for whatever reason, they could provide a video demonstration to the assessor, or obtain third party evidence of them demonstrating the skills in question.
Knowledge activity
If the learner is unable to verbally answer questions, for whatever reason, they could provide written answers to the questions, or provide an audio recording of their answer at a later date.
Performance activity
If the learner is unable to perform the required practical tasks at the time of asking, for whatever reason, they may provide video evidence at a later date, or complete the task in a simulated environment, with evidence given by the designated third party, if required.




[bookmark: _Toc453864167][bookmark: _Toc484163142]Additional Evidence
In addition to the assessments provided in this unit, learners may also display competence through additional evidence. 
This may include, but is not limited to:
· Workplace evidence
· Portfolios
· Existing qualifications
· Workplace documents
· Case studies
· Research
· Reports.
This additional evidence may be submitted by the learner or their third party, but should be subject to validation by the assessor.


[bookmark: _Toc453864168][bookmark: _Toc484163143]Learner Workbook Activity answers
Complete the following activities individually or in a group (as applicable to the specific activity and the assessment environment).

Where applicable, a signed observation by either an approved third party or the assessor will need to be included in these activities as proof of completion.

[bookmark: _Toc422485023][bookmark: _Hlk483917854][bookmark: _Toc484163144]Activity 1A
	Estimated Time
	20 Minutes

	Objective
	To provide you with an opportunity to identify how to assess and monitor children’s physical skills and development.

	Activity
	1. Define fine motor movements.

2. Define gross motor movements.

3. When movements require more than one skill, a child will need to be able to co-ordinate. Give three different types of co-ordinating skills and activities that would require each.

4. What should you look out for when observing the physical development of a child?

1. Fine motor movements are small, more precise movements and can be split into two categories:

· Fine manipulative skills – are those physical skills that are needed for writing, threading or doing puzzles e.g. the pincer grip.
· Fine motor skills – these are small movements that involve using hands and wrists e.g. turning a handle.

2. Gross motor movements are large and can also be split into two categories:

· Gross motor skills – these movements use an entire limb e.g. catch a ball 
· Locomotive skills – these movements are broader still and help children to walk, run and jump.

3. Types of co-ordination include:

· Hand-eye co-ordination (where eyes guide hands) e.g. catching and throwing 
· Foot- eye co-ordination (where eyes guide feet) e.g. kicking a ball
· Balance (involves development of central nervous system so that you know to adjust your position) e.g. walking on along a beam. 

4. You should observe:

· Whether they are using right or left hand
· How confident they are with the task 
· If they ask or look around for help.





[bookmark: _Toc422485024][bookmark: _Toc484163145]Activity 1B
	Estimated Time
	30 Minutes

	Objective
	To provide you with an opportunity to identify how to plan and provide appropriate experiences and opportunities to foster each child’s fine and gross motor skills, and fundamental movement skills through play.

	Activity
	1. Create or use a timetable plan of activities for an age group that you are familiar with. Ensure each child has opportunities to use fundamental movement and fine and gross motor movement skills.

2. How does this timetable help to ensure all children, no matter what session they are in, get the opportunity to practice each physical skill set?

1. For example: Daily plan for 2-4-year-olds:

	Time
	Fine-motor and manipulative
	Gross-motor
	Fundamental movement 

	9:00-9:30
	Indoor free play
	Indoor free play
	Indoor free play

	9:30-9:45
	
	Circle time – rolling ball game
	

	9:45-10:00
	
	Songs with actions
	Songs with actions

	10:15-10:45
	Snack
	Snack
	

	10:45-11:00
	Modelling clay with cutters
	
	

	11:11:30
	Small world toys:
Trains
Cars
Playsets
	Small world toys:
Trains
Cars
Playsets
	

	11:30-12:30
	
	Outside play
	Outside play:


	12:30-1:00
	Lunch
	Lunch
	

	1:00-1:30
	Outside or free play
	Outside or free play
	Outside or free play

	1:30-1:45
	Story time
(turning the pages)
	Story time
(Hands up to answer and ask questions)
	

	1:45-2:00
	Mathematics activities:
Puzzles
Threading beads
Sorting buttons
Blocks
	
	

	2:00-2:15
	
	Dancing games or Simon says
	Dancing games or Simon says

	2:15-2:45
	Small world toys:
Trains
Cars
Playsets
	Small world toys:
Trains
Cars
Playsets
	

	2:45-3:15
	Indoor free play
	Indoor free play
	Indoor free play

	3:15-3:30
	Snack
	Snack
	

	3:30-3:45
	
	Parachute game
	Parachute game

	3:45-4:00
	Arts and crafts
Paints
Chalks
Stamps
Sticking
Cutting
	
	

	4:00-5:00
	Outside play or free play
	Outside play or free play
	Outside play or free play




2. Sessions are split into morning (9:00-1:00) and afternoon (1:00-5:00).

Individual activities are not repeated in a day as some children will stay for both sessions. Each session has multiple activities in each skill set so that each child is encouraged to use skills.  





[bookmark: _Toc422485025][bookmark: _Toc484163146]Activity 1C
	Estimated Time
	20 Minutes

	Objective
	To provide you with an opportunity to identify how to plan and provide experiences which challenge the physical skills and abilities of children and promote physical fitness.

	Activity
	1. What can you do to provide physical experiences which challenge the physical skills and abilities of children? 

Think about games that you can play and equipment that you can set up.

2. What are the benefits of being physically active?

1. You can encourage: 

· Bubble machine
· Obstacle course with beams and tunnels will encourage children to crawl and balance 
· Follow my leader can get children running jumping, twirling, hopping, etc.
· Playing music will encourage children to dance
· Balloons, streamers and balls encourage activity
· Trampolines
· Chasing games e.g. tag
· Hide and seek. 

2. Being physically active can:

· Help achieve and maintain a healthy weight
· Build strong bones and muscles
· Improve balance, movement and coordination skills
· Promote social skills through interactions with people
· Support brain development
· Encourage self-confidence.





[bookmark: _Toc422485026][bookmark: _Toc484163147]Activity 2A
	Estimated Time
	20 Minutes

	Objective
	To provide you with an opportunity to identify how to assess and monitor children’s social skills and development.

	Activity
	1. Provide a brief overview (around 100 words) of Erick Erikson’s psychosocial stages.

2. For the following stages, list one indicator you can use to assess and monitor social skills and development:

· Baby
· Toddler
· Young child.

1. Erik Erikson’s theory states that there are eight stages of development and that development continues throughout our life.

Stages of development include:

· 0-1 
· 2-3
· 4-5
· 6-12
· 13-18
· 19-25
· 26-40
· 41 and over

Each stage poses a dilemma for us to resolve for example in babies 0-1 have the dilemma should I trust or not? In this stage, they will look for signs that the world is consistent and friendly.  At the 2-3 stage, the dilemma is autonomy or shame and doubt as they try things out for the first time. They will either become sceptical that they can do it or confident and independent. At the 4-5 stage, the dilemma involves initiative or guilt; they might test out new ideas, ask questions or makeup games. While doing this, they may act dangerously or aggressively.

In all of his stages of development confidence is a vital element that helps us to progress to the next stage. As with confidence, we tend to be able to resolve the dilemmas that life gives us.

2. To assess what personality development stage a child is in, you can observe them and note if:

· Babies are having their needs met fast enough
· Toddlers are attempting to dress themselves
· A child is comparing themselves to another 
· The children are gaining in confidence. For example:
· are they joining in conversations? 
· are they playing alongside others? 
· do they lead play? 
· are they smiling while they play? 
· do they try new things?





[bookmark: _Toc422485027][bookmark: _Toc484163148]Activity 2B
	Estimated Time
	20 Minutes

	Objective
	To provide you with an opportunity to identify how to plan and provide opportunities for different forms of social interaction between children during play with respect for each child’s interests, goals and development stage 

	Activity
	1. List four different types of social interaction.

2. Suggest a way to encourage each of the above types of social interaction.

1. Different types of social interaction are: 

· Greetings e.g. hello, hi, morning
· Goodbyes e.g. goodbye, bye, see you soon
· Manners e.g. please, thank you, pardon, excuse me
· Socially accepted behaviour e.g. waiting patiently, table manners, covering mouth when coughing.

2. You should make the time to say hello and goodbye to each child. Certain games will reinforce greetings and goodbyes – for example, imaginative play, songs such as hello or welcome songs (of which there are many versions). These songs include greetings and introductions such as ‘welcome’, ‘hello’, ‘how are you?’ and sometimes encourage children to go around the group and sing each other’s names. 

Mealtimes are a good time to consciously reinforce manners and patience. Children should be encouraged to wait patiently and say ‘please’ and ‘thank you’, if they are able. This is also the case when sharing toys. Children should be encouraged to say ‘please’ and ‘thank you’, wait their turn and share toys and resources. 

Socially accepted behaviour should be encouraged as well, for example, being kind to others, sharing and what not to do. For example, a child that has thrown food on the floor should be asked why they did; they should also be told why they should not do certain things e.g. that create a mess, you are supposed to eat it, you will be hungry later, etc. Pointing out the mess that they made is a good way to draw the attention to younger children, but you should be aware that babies will make a mess and do not have the cognitive skills to understand right and wrong, manners, etc. 





[bookmark: _Toc422485028][bookmark: _Toc484163149]Activity 2C
	Estimated Time
	20 Minutes

	Objective
	To provide you with an opportunity to identify how to create opportunities for children to participate in meaningful ways in group discussions and shared decision-making.

	Activity
	1. [bookmark: _Hlk483922744]Give three ideas for encouraging meaningful group discussions.

2. Give three ideas for encouraging shared-decision making.

1. Answers will vary, some examples can be found below:

· Sit down in a circle and open a topic of discussion e.g. families, pets, weather, etc. Ask children to talk to each other about the topic. 
· Set up equipment that will lead to the need to share – for example, a tub of crayons in the middle of a table with four chairs 
· Be a good role model – join in with activities and demonstrate polite conversation e.g. ‘please may I have the orange crayon when you have finished James?’
· Show and tell e.g. favourite toy  
· Teddy bear picnic – sit in a circle and have a pretend picnic – the childcare worker could take the lead and ask if the any of the teddies would like some juice, etc. 

2. Answers will vary, some examples can be found below:

· Ask a group of children what story they would like (give them a choice of two or three)
· Ensure children have the opportunity each day to choose their own activities ‘free play’.
· Share decisions about the menu at the setting (ensuring that you incorporate healthy foods)
· Give children choices such as: 
· where to sit
· who to play with
· what type of juice they would like
· topics they would like to cover.





[bookmark: _Toc422485029][bookmark: _Toc484163150]Activity 2D
	Estimated Time
	30 Minutes

	Objective
	To provide you with an opportunity to identify how to structure experiences in a way that promotes cooperation and conflict resolution.

	Activity
	1. List four elements of an apology should you teach children about.

2. Give an example of a time when you have resolved or prevented conflict.

3. Give an example of a time when you have promoted cooperation between children.

1. Children apologising should:

· Make eye contact
· Say the name of the child they are apologising to 
· Say sorry
· Say why they are sorry.

Example: ‘Jessica I am sorry I pushed you’.

2. Example answer:

I was setting up a colouring activity for eight children when I noticed there was only one blue crayon in the pot. I looked in the stock cupboard to find more blue crayons so that it didn’t lead to unnecessary conflict.

3. Example answer:

Emily was trying to find the bed for the doll house set and I asked Charlotte if she would be very kind and help her find it. Charlotte was praised for her kindness to her friend and both were praised for their efforts to try and find the dollhouse bed. 





[bookmark: _Toc422485030][bookmark: _Toc484163151]Activity 2E
	Estimated Time
	15 Minutes

	Objective
	To provide you with an opportunity to identify how to promote a sense of community within the service.

	Activity
	Explain in around 200 words what do you do in your setting to promote a sense of community within the service.

You may wish to reference:

· [bookmark: _Hlk483922965]Communication with caregivers
· Trips into the community
· Empowering children.

Answers will vary but may include:

· Meet and greet all primary care givers and children
· Have an open-door policy where care givers feel they can talk to childcare workers at any time
· Communication books/scrapbooks are good for communicating with primary care givers and are a chance for the children to show what they have been doing with photographs and children’s work 
· By providing a positive atmosphere where all children feel valued
· Inviting family members/guardians into the setting to share a story or their experiences, celebrate a festival, etc. 
· Be inclusive – ensure that you have a wide range of materials that all children can relate to and/or use e.g. books from all cultures, demographics, etc. 
· Take trips around the local community, visiting shops, parks and libraries is a good way to build up a sense of the wider community that the setting is a part of
· Praising children for achievements, cooperation and kindness or mood e.g. happiness
· Having an area where children’s work is put on display. Every child should have a turn where something they have created is displayed. 
· Children’s drawings that are not displayed or not put in scrapbooks can be sent home for care givers. 
· Asking children their opinions for example about where to hang pictures, topics they would like to learn about, etc. 
· Having mission and vision statements and goals for behaviour can help children to feel part of a group with the same values. 





[bookmark: _Toc422485031][bookmark: _Toc484163152]Activity 2F
	Estimated Time
	30 Minutes

	Objective
	To provide you with an opportunity to identify how to arrange the environment to encourage interactions between children as well as accommodating a child’s need for privacy, solitude or quiet.

	Activity
	Draw a diagram that represents the layout of your setting. 

Explain in around 200 words:

· How does it encourage interactions between children?
· How does it accommodate a child’s need for privacy, solitude or quiet?

Layouts and answers will vary: 

It encourages interactions between children by:

· Having a home corner area
· Outside area with water and sand areas, play house, seesaws
· Tables with multiple chairs for eating, craft activities and table top activities.

It accommodates a child’s need for privacy, solitude and quiet by:

· Having a nap area or room at a quiet end of the setting (e.g. near the reading area)
· Having a book corner that is screened off 
· A tent with cushions or soft toys inside.





[bookmark: _Toc422485032][bookmark: _Toc484163153]Activity 2G
	Estimated Time
	30 Minutes

	Objective
	To provide you with an opportunity to identify how to provide opportunities for children to investigate ethical issues relevant to their lives and their communities.

	Activity
	1. Briefly define ethical issues.

2. List four questions that could be used to make children investigate or think about relevant ethical issues.

3. Briefly explain your setting’s values system.

1. Ethical issues are issues to do with morals and include a few different areas. Ethical issues may include:

· What is right and wrong
· Our responsibilities and rights
· Our decisions and reactions. 

2. Answers include:

· Why they reacted as they did? 
· Why should we do this? 
· Is this good or bad? 
· Is this right or wrong?
· How would this make you feel? 

3. Answers will vary but may include:

· We are kind to each other
· We look after toys
· We are helpful 
· We try our best.





[bookmark: _Toc422485033][bookmark: _Toc484163154]Activity 3A
	Estimated Time
	30 Minutes

	Objective
	To provide you with an opportunity to identify how to assess and monitor children’s emotional development.

	Activity
	1. Briefly define emotional development.

2. Complete the table to demonstrate your understanding of how you can assess self-concept development.

3. What contributes to self-esteem and how can we assess it?

1. Emotional development is about how we manage our feelings of frustration, joy, anger, sadness, jealousy, etc. It can also relate to how we see ourselves and how secure we feel in our surroundings. 

2. Assessing self-concept development:

	Stages of self-concept development
	How you can assess it

	Babies begin to understand around 2or 3 months old that they are separate from their care givers. 
	They may cry when their carer leaves the room.

	At 9-12 months, babies recognise that objects have permanence (they are there even if the baby cannot see them)
	You can test this by showing the baby an object e.g. a ball or teddy and then put it under a blanket; if they understand that the object is still there they will look for it under the blanket.

	At 21 months, children can recognise themselves in a mirror
	Put a sticker or draw a spot on a child’s forehead and ask them to look in the mirror – a child who recognises themselves will touch their forehead (a child who does not will reach for the mirror)

	At 2 years, children begin to understand gender and know that they have a name
	You can ask the child ‘are you a boy or a girl?’ or ‘What is your name?’

	At 2 ½ and above, enjoy imaginative play and try on different roles
	You might observe children dressing up, pretending to be mummies and daddies, superheroes or bad guys.



3. People make comparisons about the person they want to be and the person they are. For children, this might be something simple like ‘I want to be good at drawing’. The smaller the gap between where a person thinks they are and the how they want to be, the higher the self-esteem. 

We use the following assess ourselves:

· Direct experience
· The perceived importance of the skill or characteristic
· Judgements and labels given by others.

Self-esteem is about confidence and if we do not develop confidence we may be reluctant to try new things, make friends and fulfil our potential.





[bookmark: _Toc422485034][bookmark: _Toc484163155]Activity 3B
	Estimated Time
	20 Minutes

	Objective
	To provide you with an opportunity to identify how to create opportunities for children to experience individual strengths and successes during play.

	Activity
	1. Rachael is left-handed; she is struggling to use the scissors. Everyone else can use the scissors without problems ‘I can’t do it’ she says, I’m not very good at this’. 

Suggest three things should you do to promote her individual strengths and successes.

2. How can you empower all children through their environment?

1. You should: 

· Check if there are left-handed scissors available
· Ask her if she would like to try the left-handed scissors out
· Praise her for trying and encourage her to continue.

2. You should create an environment where children are able to do things for themselves. This means having facilities such as sinks, toilets, tables and chairs at a comfortable height and providing stools where this is not possible. Toys should be provided in an accessible way e.g. book slings to display books, pots for crayons, boxes, chests or open storage for larger items.

Special considerations for children with disabilities should be given to help them manoeuvre around the setting, use equipment, communicate, etc.

· If any children within the group need specific requirements for classroom access or to aid communication needs, make sure this is recognised and included in your curriculum planning. It is important to promote an inclusive environment for those who may have a disability. 
· If any children have social development needs or come from traumatic backgrounds, look at ways of supporting their development and learning experiences, and at making the environment a safe place for them to be in.





[bookmark: _Toc422485035][bookmark: _Toc484163156]Activity 3C
	Estimated Time
	20 Minutes

	Objective
	To provide you with an opportunity to identify how to plan and provide opportunities through play that challenge children’s emerging skills and capabilities.

	Activity
		Current or emerging skills
	Skill area
	What could you do to challenge this?

	Nine-month-old baby can sit and reach for toys.
	Physical skills – gross motor
	You could occasionally put toys slightly out of reach to develop this skill. Reaching is the stage before being able to crawl or shuffle so can promote physical development.

	18-month-old child enjoys exploring environment and points to objects.
	Social skills
	Language is developing rapidly so when a child of this age points to objects you can tell them what they are or talk about the object.

	Two-year-old child is self-aware, he knows his name and how old he is.
	Emotional development
	Could ask him questions about himself and his family – e.g. do you have any pets at home, talk about genders, etc. 


Provide three examples of children’s current or emerging skills. For each, note what area the skill is in and what you can do to challenge the skill. 

Answers will vary.





[bookmark: _Toc422485036][bookmark: _Toc484163157]Activity 3D
	Estimated Time
	20 Minutes

	Objective
	To provide you with an opportunity to identify how to provide opportunities for children to engage independently with tasks and create opportunities for children to explore self-image and identity through play.

	Activity
	1. Suggest three ways to provide opportunities for children to engage independently with tasks.

2. Suggest three ways that babies and toddlers explore their self-identity.

1. You could provide opportunities by:

· [bookmark: _Hlk483923571]Providing free play time where children choose their own activities
· Setting up computers
· Providing children with:
· a reading area 
· colouring books and crayons
· jigsaw puzzles
· string and beads
· Learning when to interact and when to not.

2. Babies may like to:

· Suck their fingers and toes
· Look in mirrors
· Play peek-a-boo
· Look at friendly faces 

Toddlers may like to:

· Try on roles through imaginative play and dressing up – themed areas can add another dimension to this e.g. a castle area
· Developing ability to cope with emotions e.g. anger, jealousy, joy, etc. through physical activity, manipulation of toys, banging of drums, sand, moulding clay, etc. 
· Come to terms with hopes and fears e.g. through acting out of scenes that fill child with wonder or fear. 





[bookmark: _Toc422485037][bookmark: _Toc484163158]Activity 3E
	Estimated Time
	15 Minutes

	Objective
	To provide you with an opportunity to identify how to provide opportunities for children to release feelings and express emotions through suitable experiences.

	Activity
	1. List four emotions are common in young children.

2. Name three different ways that children can release emotions through play. Give examples with your answer.

1. Emotions include:

· Joy
· Anger
· Fear
· Jealousy
· Sadness
· Despair.

2. Methods of releasing emotions may include:

· Physical activity such as:
· running
· dancing
· riding a trike
· trampolines
· Imaginary play:
· dolls
· dressing up
· small world play
· Sensory play such as:
· water
· sand
· dough/clay
· music.





[bookmark: _Toc422485038][bookmark: _Toc484163159]Activity 4A
	Estimated Time
	30 Minutes

	Objective
	To provide you with an opportunity to identify how to assess and monitor children’s cognitive skills and development.

	Activity
	1. List three factors cognitive development relies on in order to be able to learn.

2. Choose two cognitive theories to describe below. Each description should be around 100 words.

1. Cognitive development relies on: 

· Memory, either short term for following instructions (a skill that needs to be developed in childhood), or long term for retaining information.
· Perception for learning about our environment – we need to use our sense to give a fuller picture of the world around us. 
· Concentration for focusing on information – without concentration, we would be constantly distracted by our environment e.g. lights, sounds, smells, etc. 

2. Cognitive theories include:

Piaget (18896-1980)

Jean Piaget realised that children’s cognitive development followed a logical pattern involving schemas – schemas are conclusions we draw about the world around us based on our own experiences. A popular schema could be that all children live with their parents. Piaget thought that children could adapt their schemas when they came across new experiences. 

There are two ways to do this, through:

· Assimilation – where an existing schema fits a different situation. For example, putting on shorts is similar to putting on trousers.
· Accommodation – where there is a realisation that an existing schema does not fit and the child has to change it. For example, a child believes that all other children live with both parents until this is challenged when they stay at a friend’s house; the friend lives with grandparents. 

Piaget also named four stages of conceptual development that children went through.

Stages of conceptual development are:

· Object permanence – babies believe that if an object or a person is not in sight it, or they do not exist (at around eight months babies understand that objects have permanence)
· Egocentrism – children under the age of six are self-centered and cannot see things from other people’s perspectives e.g. if you sat opposite a child and asked them what you could see, they would tell you what they could see.
· Animism – animals and objects have the ability to feel. 
· Conservation – if a material changes its form other elements would still be the same. There are three tests for this (volume, mass and number). 

Bruner (1915)

Bruner thought that children developed and added to their ways of thinking rather than passing through stages. He suggested three modes of thinking; enactive, iconic and symbolic that once developed could be used in adulthood. For example, iconic way of thinking is where information is stored through images that can be based on senses such as smells, sounds and touch. 





[bookmark: _Toc422485039][bookmark: _Toc484163160]Activity 4B
	Estimated Time
	30 Minutes

	Objective
	To provide you with an opportunity to identify how to engineer and provide opportunities for children to participate in science, mathematics and technology experiences.

	Activity
	1. List three activities can you provide for children to participate in science.

2. List three activities can you provide for children to participate in mathematics.

3. List three activities can you provide for children to participate in technology.

1. Activities that can provide opportunities to participate in science include:

· Baking
· Sensory activities with different textures e.g. a sensory basket with foil, feathers, teddy, crinkly material, rattles, etc.
· Painting e.g. mixing colours
· Sticking and crafting
· Racing e.g. marble run
· Water table/play
· Clay and modelling
· Tin can phone
· Create a rainmaker (e.g. with a tube and rice)
· Growing plants
· Felt scenes e.g. underwater, at the beach, at the park, inside a house, etc. 

2. Activities that can provide opportunities to participate in mathematics include: 

· Singing songs about numbers
· Reading books with numbers and repetition
· Playing with abacuses
· Comparing size activities e.g. big and small
· Puzzles
· Construction toys e.g. blocks, Duplo, etc. 
· Board games that involve counting spaces or rolling dice.

3. Activities that can provide opportunities to participate in technology include:

· Using computer equipment to:
· make pictures, draw shapes
· help children to write using writing applications
· provide children with literacy or numeracy games
· print work and certificates for children.
· use television equipment to watch suitable videos relating to curriculum topics e.g. learning about animals, numbers, phonics, etc.
· Use cameras to:
· take photographs of their environment – take the lead and become self-aware
· edit photographs – some children’s cameras have editing tools designed for children where you can change hairstyles, etc. 
· Use stereos/radios to:
· support singing and dancing activities
· record and playback voices/alter sounds of voices. 
· play with robots.





[bookmark: _Toc422485040][bookmark: _Toc484163161]Activity 4C
	Estimated Time
	30 Minutes

	Objective
	To provide you with an opportunity to identify how to plan and provide opportunities through play for children to experience the consequences of their choices, actions and ideas.

	Activity
	1. Explain briefly why children should experience the consequences of their choices, actions and ideas.

2. List three ways to give children the opportunity to experience the consequences of their choices, actions and ideas. 

1. Consequences are something that children need to be aware of so that they can make informed decisions and learn to regulate their own behaviour. Children in the childcare setting will only just be learning about how actions and choices can have consequences; both positive and negative. 

2. Opportunities to experience the consequences of their choices, actions and ideas include:

· Cause and effect activities and toys:
· water/sand wheels
· pop-up toys (where you twist, press or bang to make a toy pop up).
· making marks on paper with crayon, paints, etc. 
· bubbles (blowing creates bubbles)
· ramps for cars or marbles
· Let children experience the natural consequences of their choices:
· if they refuse to wear a coat, the natural consequence would be they get cold
· if they refuse to eat, the natural consequence would be they get hungry
· Socialisation with others including group activities where they can put forward ideas. The consequences may be making people laugh, having people listen to you and ask questions and receiving praise.





[bookmark: _Toc422485041][bookmark: _Toc484163162]Activity 4D
	Estimated Time
	20 Minutes

	Objective
	To provide you with an opportunity to identify how to creates with appropriate levels of challenge where children are encouraged to explore, experiment and take appropriate risks in their learning.

	Activity
	1. List three factors you consider when analysing children exploring, experimenting and taking risks.

2. List three ways can you encourage children to take risks in their learning.

1. The thought processes involved in risk taking:

· Risk identification – physical, social, emotional, cognitive
· Weigh negatives against positives of taking the risk
· Think through actions needed to take risk
· Evaluate whether it was successful or not. 
· If we never took risks, we would never act. When a child takes a risk and is successful, it boosts their confidence and enhances learning. 

2. To encourage children to take risks staff should:

· Be prepared to answer children’s questions (if you do not know the answer you should try to find out).
· Allow children to play with items in ways that they were not designed/intended e.g. a stick could be a wand
· Encourage a relaxed eating environment where babies can explore food and try not to worry about the mess.
· Encourage children to ask and answer questions. 





[bookmark: _Toc422485042][bookmark: _Toc484163163]Activity 4E
	Estimated Time
	30 Minutes

	Objective
	To provide you with an opportunity to identify how to build opportunities for involvement in experiences that support the investigation of ideas, complex concepts and thinking, reasoning and hypothesising.

	Activity
	1. List three ways you can build opportunities for involvement in experiences that support the investigation of ideas.

2. List three key concepts do children need to learn.

3. Explain briefly can you encourage children to develop reasoning and hypothesising skills.

1. Answers will vary but may include:

· Challenge children to create something for example, with wooden blocks, stickle bricks, Duplo, etc. 
· Ask children to find something (e.g. a house) from anywhere in the room – children can then pick out things e.g. toy houses, play house, pictures of houses, books with a house on, etc. 
· Challenge children to ‘move like a…e.g. snake, car, tree, etc.’

2. Concepts that children need to learn include:

· Time
· Space
· Colour
· Number
· Mass
· Temperature
· Opposites
· Length and height
· Volume and capacity
· Shape
· Pattern
· Speed
· Symbolic representation e.g. words.

3. To encourage children to develop hypothesising and reasoning skills, you can ask questions to get them to think more carefully about their experiences. Certain questions can be framed to try and help children to predict what happens next– for example, make an observation such as ‘there are black clouds in the sky’ and then ask children to predict what could happen e.g. it might rain.





[bookmark: _Toc422485043][bookmark: _Toc484163164]Activity 4F
	Estimated Time
	30 Minutes

	Objective
	To provide you with an opportunity to identify how to provide opportunities through play for children to explore concept development and make opportunities for children to both construct and take apart, as a strategy for learning.

	Activity
	1. Briefly define concepts and list three of their functions.

2. Suggest five toys that can help concept development.

3. How can you encourage children to take part?

1. Concepts provide a way of categorising and organising experiences; without them, it would be difficult to retain and learn anything. From the moment we are born we begin to categorise – the sound of people’s voices, people’s faces, colours, etc.
 
Concepts also have the following functions:

· Identifying objects
· Forming analogies
· Making inferences
· Building on knowledge.

2. There are a variety of toys that can help concept development including:

· Matching and pairing games:
· pairs
· snap
· spot the difference
· Puzzles:
· wooden peg puzzles
· six piece/nine piece/twelve piece puzzles
· 3D puzzles
· buzz wire puzzle
· Memory games:
· heads shoulders knees and toes (with mime)
· pairs
· take one away games (where you hide items under a blanket and take one away. the children then have to guess what you have taken)
· threading beads/sewing activities
· Construction toys:
· building bricks
· Duplo
· Lego
· train track sets
· Sorting toys:
· shape sorters
· buttons, wool or beads to sort by colour
· Simon says
· sensory bag. 

3. Create a step by step process that builds on their current knowledge or skills.

There should be plenty of opportunities for children to take part in activities. You will have to ensure that you think about each child’s requirements to be able to create activities that will boost children’s self-esteem and confidence, yet still challenging them to strive for a goal; either a developmental milestone that they are close with, or a goal that they themselves would like to achieve. 





[bookmark: _Toc422485044][bookmark: _Toc484163165]Activity 4G
	Estimated Time
	30 Minutes

	Objective
	To provide you with an opportunity to identify how to provide children with a wide range of everyday materials that they can use to create patterns and to sort, categorise, order and compare.

	Activity
	1. Suggest five materials can you use for creating patterns.

2. Suggest five ways you can sort and categorise materials.

3. What materials can you use for ordering and comparing?

1. Materials for creating patterns can involve the use of items like wood, pasta, coins, leaves and sponges together with paint, wax crayons or glue to make a pattern that reflects different textures. 

For example:

· You can use materials with paint like stamps to make imprints on paper
· You can rub wax crayons over materials with different textures 
· You can stick items together to make patterns.

2. You can sort and categorise materials according to their properties such as:

· What they are made of e.g. wooden, metal, plastic, etc. 
· What they feel like e.g. rough, smooth, wet, dry, etc.
· What colour they are e.g. brown, white, silver, etc.
· What shape they are e.g. circle, square, rectangle, etc.
· What function they have e.g. feeding us, holding things together (e.g. buttons, zips and Velcro), money/currency, natural occurring materials e.g. leaves. 
· Any material can be sorted and categorised if put together with a range of other materials– for example, pasta and a yellow plate are both yellow and dry. Shell pasta and a shell are both shell shapes. 

3. How they compare to each other in terms of: 

· Size:
· height
· width
· depth
· volume
· mass
· number
· Light or dark scale
· Shiny or dull scale
· Flexibility
· Durability
· Hard and soft
· Magnetic scale
· Translucidity.


[bookmark: _Toc422485045][bookmark: _Toc484163166]Activity 5A
	Estimated Time
	30 Minutes

	Objective
	To provide you with an opportunity to identify how to assess and monitor children’s language skills and development.

	Activity
	1. In what ways can people communicate?

2. For a pre-linguistic stage of your choice, list three signs that you would use to assess and monitor children’s language skills and development.

3. For a stage of your choice, list three signs that you would use to assess and monitor children’s language skills and development.

1. Methods of communicating include:

· Speech
· Writing or drawing
· Body language
· Gestures
· Sign language. 

2. 0-3 months
Cries to have needs met
Recognises tones of voices
Makes cooing sounds
Smiles at people
By the end of this stage, they can be calmed by main carer’s voice.

3-6 months
Still cries but is calmed more easily
Begins to babble e.g. “da da”
Laughs and makes squealing sounds

6-12 months
Lots of babbling making repetitive sing-song sounds
Babbling starts to reflect the language of those around them
Asks for things through gestures e.g. pointing
Enjoys games e.g. Peekaboo
At the end of this stage, a baby will understand around seventeen words

3. 12-18 months
Baby will say first words (at first will only be recognisable to main carers)
One word can mean many things – for example, ‘dummy’ may mean they want a dummy, have lost their dummy or do not want their dummy anymore. 
Babies will use around ten words that are understood by main carers

18-24 months
Can put two words together e.g. “Hello Mama”
Vocabulary increases rapidly around ten to thirty words a month
At the end of this stage, children will be using around 200 words

2-3 years
Can use plurals and past tense but sometimes makes errors (due to reasoning) e.g. ‘catched’, ‘mouses’
Uses questions, e.g. “Where dog?”
Uses negatives, e.g. “No teddy”

3-4 years
Imitates adult speech patterns, e.g. “He fell over, didn’t he?”
Strangers can understand language now
Uses sentences of four or more words
Still make errors
Have a large vocabulary – animal names, body parts, etc. 
Likes to ask questions e.g. “Why are we going to the shops?”
Recites and understands nursery rhymes

4-8 years
Imitates adult speech patterns, e.g. “He fell over, didn’t he?”
Strangers can understand language now
Uses sentences of four or more words
Still make errors
Have a large vocabulary – animal names, body parts, etc. 
Likes to ask questions e.g. “Why are we going to the shops?”
Recites and understands nursery rhymes







[bookmark: _Toc422485046][bookmark: _Toc484163167]Activity 5B
	Estimated Time
	25 Minutes

	Objective
	To provide you with an opportunity to identify how to plan and provide developmentally appropriate experiences and opportunities to foster language and literacy development through play.

	Activity
	1. List three activities can you think of that would help to expand language and literacy development of children through play.

2. Briefly explain one time you had to take other factors into account when developing vocabulary through plan. In 100 words, explain what the factors were and what you did to resolve them.

1. Activities may include:

· Asking children to sort pictures into categories using scenes e.g. a seaside scene, shop scene, farm scene – you could have items such as bucket, spade, boat, bananas, cereal, bread, cow, sheep, chicken, etc. (older children could sort items into  subcategories e.g. food into fruit vs. vegetables).
· What’s in the box? – get children to guess what you have in a box (make the noise of the item e.g. a car, a pig, etc.)
· Guess what? – describe an item for children to guess; you can think about how it feels, how it smells, how it works and what it looks like. 

2. You must always take into account the developmental stage or age of the children and any special circumstances that they may have that could cause difficulty joining in– for example, disabilities and multilingual children. Many of the above activities can be altered to suit the needs of children e.g. younger or older children and children with language delay.





[bookmark: _Toc422485047][bookmark: _Toc484163168]Activity 5C
	Estimated Time
	25 Minutes

	Objective
	To provide you with an opportunity to identify how to create opportunities for children to listen and respond to language

	Activity
	1. Suggest three opportunities for children to listen and respond to language.

2. Draw a spider diagram listing five ways you can be a role model to children in listening and responding to language.

1. Opportunities to encourage listening in children include:

· Guess the sound. This can be done with an audio tape full of different sounds (e.g. a dog barking, waves crashing, a train on the tracks) and musical instruments behind your back (e.g. maracas, keyboard, drum)
· Red light green light. Children pretend to be cars and when you call out red light, they have to stop and wait for you to call green light before they can go again
· Musical statues or bean bags
· Do three things game – where you ask a child to do three things – for example: ‘one, do a big jump’, ‘two, put away three crayons’, ‘three, hug a friend’ (can ask children to take turns doing this game or do it in small groups)
· Find the sound game, someone is blindfolded and they have to find where the sound is coming from. 

2. Answers include:

























[bookmark: _Toc422485048][bookmark: _Toc484163169]Activity 5D
	Estimated Time
	15 Minutes

	Objective
	To provide you with an opportunity to identify how to value the child’s linguistic heritage and encourage the use and acquisition of home languages.

	Activity
	How can you encourage the use and acquisition of home languages? Provide five possible ideas.

Ideas may include:

· Employ someone with the same first language to come in and talk with the child
· Organise after-school sessions where the child can learn to read and write in home/first language
· Ask family members to come in and talk about their culture
· Celebrate any significant festivals or holidays with all the children in the setting
· Have a themed area dedicated to the different cultures of children in the setting
· Display information bilingually and translate brochures 
· Learn greetings in the children’s home language
· Create scrapbooks/developmental progress books with pictures and captions written in both English and home language
· Promote multi-cultural awareness and set up an ethos
· Provide toys and resources that reflect a diversity: 
· books in different languages
· puzzles and pictures should reflect various lifestyles and backgrounds
· plants and herbs that you grow together should be diverse in representation e.g. Vietnamese mint, bamboo, native Australian plants, oregano, lavender, etc. 
· sing songs and have music and instruments that are associated with a variety of backgrounds e.g. drums, didgeridoos, keyboards, tambourines, guitars, recorders, etc.  
· Encourage families to talk to children in their home language and reassure them that the setting will be able to develop the English. 
· Respect families and their backgrounds by asking them about how their family life and routine e.g. child’s sleeping patterns, toys they have at home/what the child likes to play with, feeding, toileting and behaviour management.





[bookmark: _Toc422485049][bookmark: _Toc484163170]Activity 5E
	Estimated Time
	30 Minutes

	Objective
	To provide you with an opportunity to identify how to provide opportunities for children to engage with familiar and unfamiliar culturally constructed text, create a literacy-enriched environment including displaying home languages and Standard Australian English and provide resources that encourage children to experiment with images and print.

	Activity
	1. How can you ensure that children have opportunities to engage with familiar and unfamiliar culturally constructed text?

2. Suggest five ways your organisation creates a literacy-enriched environment.

3. How can you encourage children to experiment with images and print?

1. Children should have opportunities to engage with both familiar and unfamiliar culturally constructed text. What is familiar and unfamiliar will differ depending on the child’s individual culture. Having a wide range of books and games that incorporate different cultures can be a good way to ensure all children have access to a variety of familiar and unfamiliar culturally constructed text.

2. Ways to create literacy-enriched environment may include:

· Ensure book corner is stocked with lots of culturally familiar and unfamiliar texts
· Listen to audio stories of different cultures
· Ask relatives to come in and tell a story
· Indigenous stories 
· Atlases
· Globes
· Poster maps
· Dolls and characters that represent various cultures and communities
· Flag matching games or puzzles
· Alphabet and number frieze
· Musical instruments
· Different ways to move to music e.g. dancing, yoga, etc. 
· Artwork from different cultures.

3. Ways to encourage experimentation with images include:

· Using paint to create prints:
· finger, hand and foot printing
· printing with a variety of different objects 
· Using computers to design pictures and print them
· Creating collages of different materials: 
· tissue paper
· magazines
· foil.



[bookmark: _Toc422485050][bookmark: _Toc484163171]Activity 6A
	Estimated Time
	20 Minutes

	Objective
	To provide you with an opportunity to identify how to support and initiate inquiry processes, try new ideas and take on challenges and provide resources and materials that offer challenge, intrigue and surprise.

	Activity
	1. Suggest five ways you can support and initiate inquiry processes.

2. List five resources you use in your setting to challenge, intrigue and surprise.

1. To support and initiate the inquiry process, you should:

· Be a good role model – make comments about your environment ‘I wonder…’ 
· Plan activities around the interests of children
· When asked a question – ask children what their thoughts are before answering in a clear and simple way appropriate to child’s age
· Use the library to explore books
· Ask open-ended questions that allow children to think on their own
· Encourage children to ask each other questions e.g. about their families
· Create an environment that promotes curiosity e.g. soft play area, climbing areas, colourful displays, wall mirrors, accessible toys and materials.

2. Resources may include:

· Challenge:
· baby gyms
· swings, slides climbing frames and tunnels
· hopscotch
· bean bags
· puzzles
· beads
· Intrigue: 
· books with flaps 
· books with textures
· natural materials e.g. sand, water, shells, etc. 
· displays covering topics discussed
· putty and clay
· cornflour and water experiment
· Surprise:
· jack in the box
· pop-up books
· peek-a-boo games
· hide and seek
· changing words in songs/silly rhymes
· jokes/joke books.





[bookmark: _Toc422485051][bookmark: _Toc484163172]Activity 6B
	Estimated Time
	20 Minutes

	Objective
	To provide you with an opportunity to identify how to assist to promote children’s sense of belonging and connectedness.

	Activity
	Suggest five ways can you promote children’s sense of belonging and connectedness.

Methods of promoting belonging and connectedness include:

· Making the surroundings welcoming 
· Hosting events for families to attend such as festival days, charity fundraisers, sports days, etc.
· Having an open-door policy where parents/carers can ask questions or voice concerns
· Creating a newsletter to inform parents of topics that will be covered
· Collaborating with families:
· to create an ongoing discussion of their child’s progress
· to involve parents or guardians with policy creation
· to provide information on community events and support for families
· Covering topics such as:
· families
· culture
· geography
· ask children what they like so that you can engage with their interests
· Building a bond with families: 
· meet and greet families with a smile
· tell them about the child’s day at pick-up
· encourage families to get involved with the setting.





[bookmark: _Toc422485052][bookmark: _Toc484163173]Activity 6C
	Estimated Time
	30 Minutes

	Objective
	To provide you with an opportunity to identify how to engage children in sustained shared conversations to extend their thinking.

	Activity
	1. [bookmark: _Toc422133578]Define sustained shared conversations, and suggest three types of questions you may ask.

2. List five techniques you can use to engage in sustained shared conversations.

1. Sustained shared conversations are conversations that take place with one or more child that extend thinking surrounding a topic. The topic could have been introduced by an educator or a child. 

They will generally include questions surrounding a topic such as:

· Why?
· How?
· When?
· What?

2. To engage in sustained conversation, you should:

· Listen and watch carefully to what the child is saying and doing
· Show genuine interest through body language e.g. smiling, nodding and eye contact
· Invite children to elaborate on their ideas e.g. ‘This is interesting, could you tell me more?’ 
· Repeating/clarifying what children have said ‘so you mean…’
· Sharing own experiences e.g. ‘I like to…’
· Suggesting options e.g. ‘How about we do it like this?’
· Reminding children to do things e.g. ‘Don’t forget to wash your hands before you eat’
· Speculating e.g. ‘Do you think those ducks might like some cake?’
· Offer different perspectives ‘Maybe….’
· Use encouragement to promote thinking e.g. ‘Very good Ethan; you have found the square, now where are you going to put the circle?’





[bookmark: _Toc422485053][bookmark: _Toc484163174]Activity 6D
	Estimated Time
	20 Minutes

	Objective
	To provide you with an opportunity to identify how to provide the opportunity for scaffolding learning and development.

	Activity
	1. In approximately 50 words, define scaffolding.

2. Give an example of when you have put scaffolding into practice. You may need to list:

· The scenario 
· The child’s needs
· What each person said or did.

1. Scaffolding is a process where an early educator is able to encourage a child to think about their knowledge about a topic and from there, build on this knowledge to expand areas of thinking, provide links and solve problems. Activities or tasks are supported by an educator at first, but the educator’s role decreases gradually as the learner becomes more competent. 

2. Answers will vary but may be similar to the following:

Two-year-old Alex is doing a twelve piece puzzle. 

· Educator: ‘See if you can find a piece that goes here’ (educator points to a gap in the puzzle)
· Alex: (He looks for the piece, picks up one that does not fit and tries to slot it in, he puts it down)
· Educator: ‘Try looking over here’ (educator points to four pieces in a group)
· Alex: Smiles as he finds the piece and slots it in ‘yes I found it!’





[bookmark: _Toc422485054][bookmark: _Toc484163175]Activity 6E
	Estimated Time
	25 Minutes

	Objective
	To provide you with an opportunity to identify how to assist children to see their mistakes as opportunities to learn and grow.

	Activity
	1. List three ways you can help children to learn from mistakes.

2. List three ways you can help children to self-reflect.

1. To help children learn from mistakes, you can:

· Show children that you like them whether they make mistakes or not
· Help children to overcome mistakes on their own and learn from them 
· Tell children of times you have made mistakes and what you did to resolve them
· Encourage children to own up to mistakes and not to blame tools or other people
· Praise children for their efforts and when they admit mistakes
· Encourage children to apologise if their mistakes have hurt other people and be a good role model – apologise if your mistakes have hurt other people.
· Do not focus on past mistakes or other times when the same mistake has occurred – focus on the here and now. 

2. To help children to self-reflect, you can:

· Show children that you like them whether they make mistakes or not
· Help children to overcome mistakes on their own and learn from them 
· Tell children of times you have made mistakes and what you did to resolve them
· Encourage children to own up to mistakes and not to blame tools or other people
· Praise children for their efforts and when they admit mistakes
· Encourage children to apologise if their mistakes have hurt other people and be a good role model – apologise if your mistakes have hurt other people.
· Do not focus on past mistakes or other times when the same mistake has occurred – focus on the here and now. 





[bookmark: _Toc422485055][bookmark: _Toc484163176]Activity 6F
	Estimated Time
	30 Minutes

	Objective
	To provide you with an opportunity to identify how to facilitate families’ diverse contributions to the learning community.

	Activity
	1. List three contributions families can make to learning community.

2. List two reasons parents find it difficult to contribute.

3. List three methods you can use to communicate with families.

1. Contributions may include:

· Providing health, e.g. reading
· Fundraising
· Workshops and skill shares
· Form groups or clubs
· Share knowledge with children

2. Sometimes it can be difficult for family members to get involved with the setting as they may not have time, they may have language barriers, lack in self-esteem or be intimidated by the setting.

3. Methods of communicating with families may include:

· Face to face – at the beginning or end of the day
· Newsletters
· Notice boards
· Letters to parents
· Parent days
· Information days
· Home books
· Activity slips.





[bookmark: _Toc422485056][bookmark: _Toc484163177]Activity 6G
	Estimated Time
	20 Minutes

	Objective
	To provide you with an opportunity to identify how to share information with colleagues about child development and wellbeing.

	Activity
	1. What are the three elements that a good working relationship is based on and how can you gain them?

2. Suggest three tips you can give for communicating through writing.

1. In order to gain respect from colleagues, you should perform your duties to the best of your ability and ask for help if you are struggling with something. To give respect, you can listen carefully to colleagues, acknowledge their opinions (even if you do not agree) and think about any advice they give. 

Empathy is about demonstrating understanding and putting yourself in someone else’s position. Being sensitive to people’s problems and feelings shows that you genuinely care and improves working relationships. 

Trust is about knowing people will do what they say they will do– for example, you may trust people with confidential information about a sensitive topic. One of the simplest and effective ways of showing that you are trustworthy is turning up for work on time and being a good communicator– for example, informing colleagues about children’s wellbeing and development according to policies and procedures. 

2. Tips may include:

· Be clear and concise
· Be accurate and include only facts (not opinions) 
· Contain all relevant information (should not be missing relevant information)
· Contain only abbreviations that all staff are familiar with
· Check spelling and punctuation as errors could lead to confusion.





[bookmark: _Toc422485057][bookmark: _Toc484163178]Activity 6H
	Estimated Time
	20 Minutes

	Objective
	To provide you with an opportunity to identify how to create learning environments where children are able to immerse themselves in self-directed play.

	Activity
	1. Who is Friedrich Froebel? In approximately 200 words, explain: 

· His theories relating to self-directed, imaginative play
· Who he inspired or influenced.

2. Suggest three ways to create learning environments where children are able to immerse themselves in self-directed play. 

1. Friedrich Froebel developed the first kindergarten in 1840. He believed in a child-centred approach to learning and education where each child is valued for their uniqueness. He believed in imaginative play that involved indoor and outdoor activities. This was somewhat of a revolution at a time where children were thought of as miniature adults to be moulded into citizens as quickly as possible. 

Froebel observed that children could understand an object could signify something else– for example, a box could become a spaceship, a house, a car, etc. He thought that this creativity was when children learned the most and was integral to their development. 

Margaret McMillan was inspired by Froebel and believed that play that direct experiences to learn from is extremely important. McMillan created an environment where nursery schools were an extension of the home environment and worked closely with parents to provide a complete care service that nurtured children as well as taught them. The nurseries provided medical services for the children to help sort out early health problems (many due to living in deprived areas) and she also advocated for school meals so that children could be given the best start. 


Susan Isaacs was another to be influenced by Froebel and emphasises the importance of play for a balanced view of life. She discouraged rigid desk-based approaches to learning and encouraged movement and opportunities for outdoor activities and play that allowed children to express emotions.

2. Methods to create self-directed learning environment include:

· Providing enough materials for children to use their imaginations and role play situations
· Providing a safe environment for children to explore on their own
· Providing age-appropriate materials that are safe to use in a variety of ways
· Avoiding gender stereotyping
· Creating a themed area such as schools, offices, beaches, homes and hairdressers are good for providing a background to children’s play.



[bookmark: _Toc422485058][bookmark: _Toc484163179]Activity 6I
	Estimated Time
	20 Minutes

	Objective
	To provide you with an opportunity to identify how to recognise spontaneous teachable moments as they occur and use them to build on children’s learning and ensure a balance between child-initiated and educator-supported learning.

	Activity
	1. Give an example of when you have recognised a spontaneous teachable moment and have used it to build on a child’s learning. Explain:

· How to moment occurred
· What you did to improve the child’s learning
· What the result was.

2. What is the difference between adult-led and child-led activities?

1. Answers will vary. For example: A child came to me with a question about the moon ‘why does the moon change shape?’

· I said that it doesn’t actually change, but we can only see part of it sometimes. 
· ‘Why?’ the child asked.
· Shall we try and find out? I said
· We also looked in a book about the solar system. 
· I then decided to get everyone involved 
· I found a video about the moon and we watched it
· in making a model solar system
· we sang a counting song related to the theme ‘Five little men in a flying saucer’.

2. The difference is:

· Adult-led activities are activities that have been pre-planned as part of the curriculum and follow strict rules
· Child-led activities are activities that children will engage in without adult rules; they usually involve imaginative scenarios. 





[bookmark: _Toc422485059][bookmark: _Toc484163180]Activity 6J
	Estimated Time
	30 Minutes

	Objective
	To provide you with an opportunity to identify how to provide learning environments with appropriate levels of challenge where children are encouraged to explore, experiment and take risks in their learning.

	Activity
	1. Suggest five factors a good learning environment should have. 

2. Suggest two ways you can encourage babies to experiment and explore.

3. Suggest two ways you can encourage toddlers to experiment and explore.

4. Suggest two ways you can encourage young children to experiment and explore.

1. A good learning environment is safe and secure and provides plenty of opportunity for exploration, experimentation and challenges for children will inspire and support learning. In general, the setting should have:

· Toys and activities readily accessible
· Themed areas for imaginative play
· Eye-catching displays that support topics
· Toys and activities for various abilities
· Resources for finding out information e.g. books, technology

2. Encouraging babies could include:

· Putting objects within the reach of a baby and supporting them so they can reach for them
· Count during routines such as ‘1, 2, 3’ before taking off a jumper
· Encourage older babies to pretend and join in with their games e.g. pouring pretend tea, giving voices to toys, cooking things in the play oven, etc.
· Ensure any children that you have in your care with hearing impairments can see what you are doing and can see your face when you talk
· Encourage visually impaired babies using touch and sound 
· Use blankets to gently roll babies with movement difficulties over.

3. Encouraging toddlers could include:

· Take toddlers on trips– for example, a trip to a farm yard, a ride on the bus or train, a walk in the park or forest/woods, feed the ducks by a river, have a splash in puddles.
· Talk about the places you go, what you saw and enjoyed etc.
· Learn about people and what they do e.g. the jobs they do e.g. teachers, librarians, hairdressers, bus drivers, doctors, firefighters, etc.

4. Encouraging young children may include:

· Experiment with shapes e.g. pointing out shapes and putting them together to make pictures 
· Experiment with colours e.g. mixing colours to create new ones.
· When drawing encourage children to think about how they can achieve different effects e.g. ‘what could we use to make a fluffy rabbit tail?’ or ‘what colour would you like to paint the sky?’
· Explore change such as weather, life-cycles, melting ice, growth e.g. of plants – you can do this by observation or creating a record for example through taking photographs at regular intervals (e.g. of a seed, plant emerging and growing bigger).



[bookmark: _Toc422485060]


[bookmark: _Toc484163181]Activity 6K
	Estimated Time
	20 Minutes

	Objective
	To provide you with an opportunity to identify how to facilitate team collaboration of assessments and evaluation in relation to child development and wellbeing.

	Activity
	1. Make a list of all the colleagues that you may need to work with in the setting and in partnership.

2. Do you use templates to collaborate with colleagues? If so, please attach or describe a template below.

1. For example:

· Nursery nurses
· Supervisors or managers
· Teachers
· Counsellor
· Social worker
· Safeguarding officer
· Behavioural support worker
· Speech therapists
· Doctors
· Child psychiatrists
· Educational psychologists
· Play therapists.

2. Answers will vary. 

	Learning outcome
	Major issue
	Suggested method of support

	Children have a strong sense of identity
	
	

	Children are connected with and contribute to their world
	
	

	Children have a strong sense of wellbeing
	
	

	Children are confident and involved learners 
	
	

	Children are effective communicators
	
	







[bookmark: _Toc453864171][bookmark: _Toc484163182]Summative Assessments answer guide
[bookmark: _Toc484163183]Section A: Skills Activity
Objective: To provide you with an opportunity to identify how to show you have the required skills for this unit.

A signed observation by either an approved third party or the assessor will need to be included in this activity as proof of completion.

This activity will enable you to demonstrate the following skills:
· [bookmark: _Hlk483917900]Oral Communication – in order to facilitate collaborative discussions with children, families and other educators.
· Reading – in order to access and apply relevant pedagogical principles from an approved learning framework.

Answer the activity in as much detail as possible, considering your organisational requirements.

1. [bookmark: _Hlk483917912]Demonstrate a collaborative discussion with each of the following:

· A child
· A family member
· A colleague.

[bookmark: _Hlk484086718]In each one, discuss the one of the child’s needs or how to improve their learning environment. 
[bookmark: _Hlk483321083]
2. Read the National Quality Standards, outlined at the beginning of this Learner Guide. Summarise the main points in 500 words.

1. [bookmark: _Hlk484086744]The learner should demonstrate effective communication skills which use:

· Appropriate language
· Appropriate tone and speed of speaking
· Appropriate body language (e.g. kneeling down when talking to children.)

2. Main points should include:

· Educational program and practice
· Children’s health and safety
· Physical environment
· Staffing arrangements
· Relationships with children
· Collaborative partnerships with families and communities
· Leadership and service management.

The National Quality Standards can be accessed at: http://www.acecqa.gov.au/national-quality-framework/the-national-quality-standard

[bookmark: _Toc484163184]Section B: Knowledge Activity (Q & A)
Objective: To provide you with an opportunity to identify how to show you have the required knowledge for this unit.

The answers to the following questions will enable you to demonstrate your knowledge of:
· [bookmark: _Hlk483917934]How to access:
the National Quality Framework
the National Quality Standards
the relevant approved learning framework
· How to navigate through framework and standards documents to find areas relevant to this unit of competency
· Relevant aspects of theories of children’s emotional and psychological development as they apply to the educator’s role
· Links between social, physical, psychological and cognitive development
· In-depth knowledge of a range of developmental theories for children between birth and 5 years of age
· Contextual factors which influence the children’s emotional and psychological development
· Factors which enhance the development of self-esteem and self-identity 
· Core principles of child development and associated developmental tasks 
· Organisational standards, policies and procedures.

Answer each question in as much detail as possible, considering your organisational requirements for each one.

All answers will vary depending on the learner and the organisation they work for, but the learner should be able to answer each question competently.

1. [bookmark: _Hlk483917945]Explain how you would access each of the following:

· National Quality Framework
· National Quality Standards
· Relevant approved learning framework.

2. List four ways to improve navigation of framework or standards documents.

3. Briefly explain three theories that explain children’s emotional and psychological development as they apply to the educator’s role. 

4. Define the holistic approach and how it relates to links between social, physical, psychological and cognitive development.

5. In around 150 words each, explain two theories of children’s development. They may be psychosocial, moral or other.

6. List three contextual factors which influence the children’s emotional and psychological development.

7. List three contextual factors which enhance the development of self-esteem and self-identity.
 
8. List the principles of child development identified in the Early Years Framework.

9. What are your organisation’s policies on information sharing?

1. National Quality Standards are available online at: http://www.acecqa.gov.au/national-quality-framework/the-national-quality-standard

The National Quality Framework is available online at: http://www.acecqa.gov.au/national-quality-framework

Relevant approved framework should be able to be accessed from your organisation, manager or team leader.

2. Ways to improve navigation of documents include:

· Using contents and index for relevant topics
· Using search functions on websites (pressing Ctrl and F simultaneously for PCs)
· Performing Internet searches to find relevant passages
· Skim reading until you see keywords.

3. Friedrich Froebel developed the first kindergarten in 1840. He believed in a child-centred approach to learning and education where each child is valued for their uniqueness. He believed in imaginative play that involved indoor and outdoor activities. This was somewhat of a revolution at a time where children were thought of as miniature adults to be moulded into citizens as quickly as possible. 

Froebel observed that children could understand an object could signify something else – for example, a box could become a spaceship, a house, a car, etc. He thought that this creativity was when children learned the most and was integral to their development. 

Margaret McMillan was inspired by Froebel and believed that play which creates experiences to learn from is extremely important. McMillan created an environment where nursery schools were an extension of the home environment and worked closely with parents to provide a complete care service that nurtured children as well as taught them. The nurseries provided medical services for the children to help sort out early health problems (many due to living in deprived areas) and she also advocated for school meals so that children could be given the best start. 

Susan Isaacs was another to be influenced by Froebel and emphasises the importance of play for a balanced view of life. She discouraged rigid desk-based approaches to learning and encouraged movement and opportunities for outdoor activities and play that allowed children to express emotions.

4. Holistic teaching is an approach that looks at and develops all areas that help children to reach their full potential. These areas include physical, social, emotional and psychological wellbeing. Studies have shown that if an area is neglected then a person more likely not to be as successful in life as others.

5. Erik Erikson’s theory states that there are eight stages of development and that development continues throughout our life.
Stages of development include:

· 0-1 
· 2-3
· 4-5
· 6-12
· 13-18
· 19-25
· 26-40
· 41 and over.

Each stage poses a dilemma for us to resolve; for example, in babies less than a year, we have the dilemma ‘should I trust or not?’ In this stage, they will look for signs that the world is consistent and friendly. At the 2-3 stage, the dilemma is autonomy or shame and doubt, as they try things out for the first time. They will either become sceptical that they can do it or confident and independent. At the 4-5 stage, the dilemma involves initiative or guilt; they might test out new ideas, ask questions or makeup games. While doing this, they may act dangerously or aggressively.

In all of his stages of development, confidence is a vital element that helps us to progress to the next stage. As with confidence, we tend to be able to resolve the dilemmas that life gives us.

Jian Piaget’s (1896-1980) moral development
Piaget analysed children’s moral reasoning and was interested in what children thought was right and wrong. He used two different stories of children’s behaviour and got children to assess which child was the naughtiest. 

Piaget believed that children have different levels of moral reasoning. Very young children would only be able to classify behaviour as right or wrong, which usually meant if they thought the behaviour would be punished or not. Older children might think of other factors in their judgement. For example, if they thought the behaviour was done on purpose or by accident. 

Kohlberg’s (1927-1987) stages of moral development
Kohlberg’s work follows on from Piaget’s about moral development, but it goes into more detail. 
Kohlberg suggests there are three stages of moral development:
· Pre-conventional (ages 6-13) – At this stage, children obey rules to prevent punishment or to prevent punishment and get a reward
· Conventional (ages 13-16) – At this stage, children obey rules to get approval, laws and authority should be obeyed
· Post-conventional (16 and over) – May question authority and use conscience to guide them in whether they think something should be obeyed or not.

6. Contextual factors which influence the children’s emotional and psychological development include:

· Self-esteem levels
· Attachment to caregivers
· Strengths and successes
· Opportunities to independently engage with tasks.

7. Factors which enhance the development of self-esteem and self-identity may include:

· Success at tasks
· Understanding of their identity, including age and gender
· Understanding of their culture
· Confidence in comparison to peers
· Rapid development
· Making friends
· Trying other roles (e.g. imaginative play, dressing up)
· Coming to terms with hopes and fears
· Doing physical activities which cope with emotions.

8. The core principles of child development in the Early Years Framework are:

· Children have a strong sense of identity
· Children are connected with and contribute to their world
· Children have a strong sense of wellbeing
· Children are confident and involved learners 
· Children are effective communicators.

9. Policies and procedures may vary but may cover the following areas.

Urgent important information is to contact colleagues immediately about the issue and escalate it as appropriate. 

Urgent information that should be immediately shared includes:

· If a child becomes ill
· If there is a danger to a child e.g. broken equipment
· If a child goes missing.

Less urgent communication can be written down and can be part of routine communication at the setting about new insights into children’s development. 

Confidentiality policies and where they apply e.g. confidentiality regulations may mean that you need to refer to children by a letter(s) e.g. ‘S’ for Sam in some written communications. 


[bookmark: _Toc484163185]Section C: Performance Activity
Objective: To provide you with an opportunity to identify how to demonstrate the required performance elements for this unit.

A signed observation by either an approved third party or the assessor will need to be included in this activity as proof of completion.

This activity will enable you to demonstrate the following performance evidence:
· [bookmark: _Hlk483917965]Planned and provided at least three opportunities for children of varying ages to develop in a range of areas, including:
facilitating and supporting emotional and psychological development in children
encouraging self-help and independence of children
planning opportunities to foster children’s positive self-concept and self-esteem
providing a positive and safe environment to encourage children to express thoughts, feelings and ideas
· Performed the activities outlined in the performance criteria of this unit during a period of at least 240 hours of work in at least one regulated education and care service.

Answer the activity in as much detail as possible, considering your organisational requirements.

All activity answers will vary depending on the learner and the organisation they work for, but the learner should be able to demonstrate their competency in the unit requirements.

1. [bookmark: _Hlk483917976]Plan and provide at least three opportunities for children of varying ages to develop in a range of areas.

You must provide valid and reliable evidence of the following tasks:

· Facilitating and supporting emotional and psychological development in children
· Encouraging self-help and independence of children
· Planning opportunities to foster children’s positive self-concept and self-esteem
· Providing a positive and safe environment to encourage children to express thoughts, feelings and ideas

Present your evidence as a portfolio of work, which has been observed by an assessor or third party (approved by the assessor).

The tasks can be completed in either the workplace or a simulated environment.

2. Perform the activities outlined in the performance criteria of this unit during a period of at least 240 hours of work in at least one regulated education and care service.

You must provide valid and reliable evidence of the following tasks:

· Fostering physical development
· Fostering social development
· Fostering emotional development
· Fostering cognitive development
· Fostering communication development
· Fostering an environment for holistic learning and development.
Present your evidence as a portfolio of work, which has been observed by an assessor or third party (approved by the assessor).

The tasks can be completed in either the workplace or a simulated environment.

1. The learner should demonstrate ways to facilitate and support emotional and psychological development in children. This could be done by assessing their current emotional and psychological needs (e.g. self-esteem, attachment, self-identity). They can plan for ways to provide opportunities for children to:

· Explore self-image/self-identity (e.g. role play, imaginative play)
· Challenge emerging skills (e.g. asking questions, setting physical challenges)
· Express feelings (e.g. physical activities, music, dolls)
· Work independently (e.g. free time, reading, colouring books). 

Encouraging self-help and independence could be done by: 

· Encouraging children without doing tasks for them
· Providing limited support in tasks
· Providing prompts (e.g. “Can you put your shoes on?”)

Opportunities to foster children’s positive self-concept and self-esteem may include:

· Testing understanding of object permeance
· Testing if children recognise themselves in the mirror
· Helping them to understand name and gender
· Promoting imaginative play
· Planning activities that are a suitably challenging level, which the children have a chance of success at.

Providing a positive and safe environment may include:

· Areas for creative play (e.g. water, sand)
· Dressing up and imaginative play area
· Outdoor areas
· Book corners
· Nap or quiet areas.

2. Physical development can be fostered through age appropriate tasks which may include:

· Physical activities (e.g. sports, dancing, walking)
· Toys that require movement
· Puzzles that require fine motor skills
· Art materials
· Dressing up.

Social development can be fostered through age appropriate tasks which may include:

· Discussing topics and holding conversations
· Imaginative play (e.g. playing shop)
· Group discussions (e.g. show and tell).0

Emotional development can be fostered through age-appropriate tasks which may include:

· Physical activities (e.g. running, dancing)
· Imaginary plays (e.g. dolls, dressing up)
· Sensory play (e.g. water, sand)
· Coming to terms with hopes and fears
· Baby friendly activities (e.g. peek-a-boo, looking in mirrors).

Cognitive development can be fostered through age-appropriate tasks which may include:

· Learning parts of body
· Learning through flashcards
· Drawing and artistic challenges
· Starting to form letters.

Communication development can be fostered through age-appropriate tasks which may include:

· Turn-taking and waiting games
· Songs, rhyming and sound games
· Telling and reading stories
· Listening games.

An environment for holistic learning and development can be fostered through:

· Provide opportunities to experiment 
· Provide free play opportunities
· Promote a sense of community and build relationships with those that care for the child
· Respect children’s feelings and deal with children sensitively
· Provide a range of stimulating activities that allow children to cooperate
· Encourage self-help skills.




Active listening


Nodding


'mmm, yes'


Asking questions


Repeating phrases back 


Smiling (if appropriate)
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