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[bookmark: _Toc415143422][bookmark: _Toc505602472]Unit of Competency
[bookmark: _Toc505602473]Application

This unit describes the skills and knowledge to support and recognise the interrelationship between the physical, social, emotional, cognitive and communication development of children from birth to 6 years of age. 
This unit applies to educators working in a range of early childhood education and care services.
The skills in this unit must be applied in accordance with Commonwealth and State/Territory legislation, Australian/New Zealand standards and industry codes of practice.
[bookmark: _Toc329018037]Unit Mapping Information

No equivalent unit.
[bookmark: _GoBack]Pre-requisite Unit

Nil.

Unit Sector

N/A.



[bookmark: _Toc505602474][bookmark: _Toc329018038]Performance Criteria
	Element
Elements describe the essential outcomes.
	Performance Criteria
Performance criteria describe the performance needed to demonstrate achievement of the element.


	1. Support physical development
	1.1 Use daily routines as opportunities to support children to acquire and practice skills
1.2 Assist in selecting and arranging equipment that will develop fine and gross motor skills, and to challenge and encourage choice and spontaneity in physically active play
1.3 Help to create opportunities to support the emerging physical skills of individual children
1.4 Support children to take increasing responsibility for their own health and wellbeing	


	2. Support social development
	2.1 Support children to understand and accept responsibility for their own actions appropriate to their level of understanding
2.2 Create opportunities for one-on-one interactions
2.3 Model care, empathy and respect for children, educators and families
2.4 Join in play and social experiences with other children
2.5 Assist and support children when they are having difficulty understanding or communicating with each other
2.6 Model language that children can use to express ideas, negotiate roles and collaborate to achieve goals
2.7 Assist children to develop trusting relationships with educators and other adults
2.8 Encourage children to respect and regard each other’s individual differences
2.9 Offer children play choices and respect children’s choice to watch and observe


	3 Support emotional development
	3.1 Provide children with a range of strategies to make informed choices about their behaviours appropriate to their level of understanding
3.2 Ensure children experience pride and confidence in their achievements
3.3 Provide acknowledgement and support if a child experiences frustration, and encourage children to see mistakes as an opportunity to learn
3.4 Encourage children to express and manage feelings appropriately
3.5 Support children’s efforts, assisting and encouraging as appropriate
3.6 Motivate and encourage children to persevere with challenges
3.7 Share children’s successes with families


	4. Support cognitive development
	4.1 Intentionally scaffold children’s learning
4.2 Provide children with a range of materials, resources, technologies and experiences to explore and problem-solve to stimulate cognitive development
4.3 Provide experiences that allow children to explore a range of concepts


	5. Support communication development
	5.1 Value the child’s linguistic heritage and encourage the use and acquisition of home languages
5.2 Select, read and tell developmentally appropriate stories
5.3 Use puppets and other props to stimulate children’s enjoyment of language and literature
5.4 Model and encourage two-way communication through questions and careful listening
5.5 Encourage children to explore symbols, patterns and their relationships
5.6 Draw children’s attention to symbols and patterns in their environment and talk about patterns and relationships, including the relationship between letters and sounds
5.7 Create opportunities for group discussions and exchange of views between children
5.8 Ask and answer questions during the reading and discussion of books or other text
5.9 Model language and encourage children to express themselves through language in a range of contexts and for a range of purposes


	6. Create an environment for holistic learning and development
	6.1 Support and initiate inquiry processes, try new ideas and take on challenges
6.2 Provide resources and materials that offer challenge, intrigue and surprise
6.3 Assist to promote children’s sense of belonging and connectedness
6.4 Engage children in sustained shared conversations to extend their thinking
6.5 Provide the opportunity for scaffolding learning and development
6.6 Assist children to see their mistakes as opportunities to learn and grow
6.7 Facilitate families’ diverse contributions to the learning community
6.8 Share information with colleagues about child development and wellbeing





[bookmark: _Toc415143424][bookmark: _Toc329018039][bookmark: _Toc505602475]Foundation Skills
The Foundation Skills describe those required skills (language, literacy, numeracy and employment skills) that are essential to performance.

[bookmark: _Toc329018040]Foundation skills essential to performance are explicit in the performance criteria of this unit of competency.


[bookmark: _Toc415143425][bookmark: _Toc285113079][bookmark: _Toc326743761][bookmark: _Toc328654777][bookmark: _Toc330386596][bookmark: _Toc505602476]Assessment Requirements
Performance Evidence

The candidate must show evidence of the ability to complete tasks outlined in elements and performance criteria of this unit, manage tasks and manage contingencies in the context of the job role. There must be demonstrated evidence that the candidate has completed the following tasks at least once: 
· Supported the development of children in at least three different situations/activities (including different age groups and abilities), including:
· interacting with children to holistically support development and learning appropriate to the child’s abilities and age
· providing a variety of experiences and environments to support the different areas of children’s development (including a combination of physical, creative, social, emotional , language and cognitive)
· Performed the activities outlined in the performance criteria of this unit during a period of at least 120 hours of work in at least one regulated education and care service.

Knowledge Evidence

The candidate must be able to demonstrate essential knowledge required to effectively do the task outlined in elements and performance criteria of this unit, manage the task and manage contingencies in the context of the work role. These include knowledge of:
· Code of ethics
· United Nations Convention on the Rights of the Child
· How to access:
· the National Quality Framework
· the National Quality Standards
· the relevant approved learning framework
· And how to navigate through framework and standards documents to find areas relevant to this unit of competency
· Introductory-level child development for children, including: 
· early brain development
· importance of the early years for subsequent educational success
· foundational knowledge of developmental theory
· Aspects of poor early childhood development, such as:
· poor diet 
· lack of play
· limited stimulation of brain development
· lack of materials and resources
· inconsistent or non-existent emotional support or comfort
· trauma
· other life experiences which interrupt appropriate childhood activities, and their potential long-term harmful impacts
· Biological and environmental influences on development
· Symbol systems including letters, numbers, time, money and musical notation.

Assessment Conditions

Skills must be demonstrated in a regulated education and care service.
In addition, simulations and scenarios must be used where the full range of contexts and situations cannot be provided in the workplace or may occur only rarely. These are situations relating to emergency or unplanned procedures where assessment in these circumstances would be unsafe or is impractical.
Simulated assessment environments must simulate the real-life working environment where these skills and knowledge would be performed, with all the relevant equipment and resources of that working environment.
Assessment must ensure use of:
· National Quality Framework for Early Childhood Education and Care 
· The relevant approved learning framework under the National Quality Framework for Early Childhood Education and Care. 
Assessors must satisfy the Standards for Registered Training Organisations (RTOs) 2015/AQTF mandatory competency requirements for assessors.

Links

Companion volumes are available from the CS&HISC website - http://www.cshisc.com.au/ 
Companion Volume implementation guides are found in VETNet - https://vetnet.education.gov.au/Pages/TrainingDocs.aspx?q=5e0c25cc-3d9d-4b43-80d3-bd22cc4f1e53 

[bookmark: _Toc505602477]1. Support physical development
1.1. 	Use daily routines as opportunities to support children to acquire and practice skills
1.2. 	Assist in selecting and arranging equipment that will develop fine and gross motor skills, and to challenge and encourage choice and spontaneity in physically active play
1.3.	Help to create opportunities to support the emerging physical skills of individual children
1.4.	Support children to take increasing responsibility for their own health and wellbeing
[image: ]

[bookmark: _Toc505602478]1.1 – Use daily routines as opportunities to support children to acquire and practice skills
By the end of this chapter, the learner should be able to:
Explain how to use daily routines as an opportunity to support children to gain and practice their skills.
[bookmark: _Toc422750956][bookmark: _Toc505602479]Holistic approach
It has become increasingly important for early years educators to think about development as a whole. Holistic teaching is an approach that looks at and develops all areas that help children to reach their full potential. These areas include physical, social, emotional and psychological wellbeing. Supporting children’s holistic development takes the pressure away from academic success in isolation and focuses on nurturing all the key aspects of a child’s life.
[image: http://www.presentermedia.com/files/custom/04721000/4721188/custom_blackboard_tablet.png]Think about when you apply for a job – often the most suitable candidate will not only need to have the professional/academic criteria they will also need to possess good social skills, fit well into the team, and have a positive ‘can do’ attitude. Holistic development aims to help children to become well-rounded individuals by nurturing a range of different qualities. 
To provide a holistic environment, you can:
Provide opportunities to experiment 
Provide free play opportunities
Promote a sense of community and build relationships with those that care for the child 
Respect children’s feelings and deal with children sensitively
Provide a range of stimulating activities that allow children to cooperate
Encourage self-help skills
Mix outdoor play with indoor activities
Have a quiet area and quiet time where all children can relax and wind down
Take time to explore and talk about natural environments – take a trip to a duck pond or park, plant things and watch them grow, for example. 
[bookmark: _Toc505602480]Using daily routines to support skills
When we are busy working and going about our day, we often don’t think about how we can use regular, everyday things for the better. When working with children, this means that there are often many missed opportunities for teaching and encouraging children to learn new skills. Think about everything that you do throughout your role, from tidying up to arranging activities or games for children to take part in. Everything that you are doing has the potential to be turned into an opportunity for children to learn, develop, and practice new skills. 
Daily practices and routines are a great opportunity to encourage children to learn new skills and develop existing ones. You’re going to be doing these things anyway – so why not make them useful? There are many different ways in which you can use daily routines as an opportunity to support children to acquire and practice skills, and these will largely depend on what your daily routines are.
For example, daily routines and the skills which can be developed and learned might include:
Playing – playtime is often an underrated aspect of children’s development. It is during their playtime that children are able to develop skills such as sharing, teamwork, and leadership. It might be a good idea to try to arrange activities and have structured play so that you can ensure that children are practising and developing the right skills. Just ensure that you are also giving children the opportunity to engage in unstructured play – playtime should be child-centred as much as possible
Mealtimes – mealtimes are a great opportunity to develop skills such as table manners and independence. Although it can be easy to rush through mealtimes and just ensure that children are fed, there are many opportunities to try to encourage children to learn new skills. These can be small things such as selecting what food they want to eat (try to promote healthy eating), serving their own food, using their cutlery correctly and tidying up after themselves
[image: C:\Users\Kelsey\Pictures\Pictures\ArtWork\reading_blocks_800_wht.png]Toileting – similarly to mealtimes, toileting routines can help children to acquire and develop skills which will lead to their independence. Where children are old enough, you might want to talk to them during nappy changes. Communicating throughout the process will help children to understand the toileting process and teach them the skills needed to eventually take control of this themselves
Learning – of course, the entire point of learning is to teach children new skills. But aside from what is being taught, the process of teaching can help children to develop other skills such as concentrating, listening and questioning. Try not to focus learning around talking at children for long periods of time – they are likely to get bored and become disengaged. Incorporating different aspects to learning such as question time or group tasks will help children develop a range of skills whilst also maintaining their concentration.


[bookmark: _Toc505602481]Activity 1A
[image: ]

[bookmark: _Toc505602482]1.2 – Assist in selecting and arranging equipment that will develop fine and gross motor skills, and to challenge and encourage choice and spontaneity in physically active play
By the end of this chapter, the learner should be able to:
Identify an activity and explain how this can help children to develop fine and/or gross motor skills
Explain why it is important to encourage choice and spontaneity in children’s play.
[bookmark: _Toc505602483]What are motor skills?
A motor skill is an action which requires us to use our muscles. As adults, it’s easy to forget about the development which we went through which allows us now to work and move in a coordinated and effortless way. Whilst young children and babies are still learning and developing these skills you should be giving them all the encouragement you possibly can. There are two types of motor skills; fine and gross.
Fine motor skills
Fine motor skills refer to performing small actions. Fine motor skills are often referred to in terms of hand coordination, but they can also incorporate the use of any part of the body, for example, toes or even the tongue. 
Fine motor skills might include:
[image: C:\Users\Kelsey\Pictures\Pictures\ArtWork\MWritng.jpg]Writing/drawing
Eating
Cutting with scissors
Cleaning teeth.
Gross motor skills
Gross motor skills are larger movements which often require greater levels of coordination. 
Gross motor skills include things such as:
Crawling
Walking/running
Jumping.
[bookmark: _Toc505602484]Selecting and arranging equipment to support motor skills
Your environment and the way that this is organised should be facilitating of physical development and specifically the development of fine and gross motor skills. How you arrange your equipment will, of course, depend on the specific tasks which you will have in place within your workplace. 
There are many different examples of tasks and activities which you can use to promote both fine and gross motor skills. 
For example, you might want to introduce tasks/activities such as:
Drawing and painting – this will include equipment such as a table and chairs as well as the drawing/painting equipment itself i.e. coloured pens and pencils, paintbrushes and paints. Drawing and painting will promote fine motor skills as it requires children to use their hands using only small actions
Musical instruments – playing a musical instrument is a really good way to promote children’s coordination and concentration. Of course, this is going to be too much of a challenge for really small children, but as they grow into toddlers you may want to introduce them to instruments such as tambourines or drums which encourage them to use their hands
[image: C:\Users\Kelsey\Pictures\Pictures\ArtWork\Fotolia_1942068_S.jpg]Crafts – again, this is not something ideal for smaller children – especially if using equipment such as glue or scissors! But for children who are old enough, crafts can encourage them to express their creativity and help to make their fine motor skills more precise
Physical play such as sports – actions such as throwing and catching, running, and jumping will help children to develop their motor skills whilst also having fun.
Each different task you introduce should have its own section of the room(s) wherever possible. This will allow children to fully engage in the activity which they are involved with and help to avoid any accidents. You don’t want children playing sports next to those who are trying to paint – it’s a disaster waiting to happen! 
Safety
The key thing to consider within your environment is safety. For young children who are still learning how to coordinate their actions, their concept of safety will not be fully developed and so it is your job to ensure that the environment is safe for them to explore. Try to avoid heavy furniture or objects which could be pulled or knocked over onto children. It is also a good idea to provide some clear space where children are able to move and play without worrying about the things around them.
[bookmark: _Toc505602485]Encourage choice and spontaneity in physical play
The way in which equipment is arranged can also have an impact on how children will engage with the environment. You should be aiming to encourage choice and spontaneity in children’s physical play and this should be reflected in the equipment which is available and how this is organised. 
Choice
[image: C:\Users\Kelsey\Pictures\Pictures\ArtWork\Fotolia_3384017_XS.jpg]There should be enough equipment to allow children to choose what they want to do when they are engaging with physical play. Providing choice will ensure that physical development is child-centred as opposed to adult-centred. This means that children will feel in control of their own playtime, experience a sense of independence and build on their self-esteem. Providing choice should also make playtime more fun for children, encouraging their participation. Everything is less fun when we’re being told what to do!
Spontaneity
Choice and spontaneity are closely linked. Giving children choice in the activities which they engage with will allow them to play in whatever way they want to – spontaneously. Spontaneity has many benefits including encouraging children’s thoughts and creativity. Whilst structured play is often beneficial for teaching skills such as teamwork or sharing, allowing children the freedom to play spontaneously will provide them with a period of time in which they can be free with their own thoughts and desires.


[bookmark: _Toc505602486]Activity 1B
[image: ]

[bookmark: _Toc505602487]1.3 – Help to create opportunities to support the emerging physical skills of individual children
By the end of this chapter, the learner should be able to:
Explain how to provide opportunities for babies and young children to develop their physical skills.
[bookmark: _Toc505602488]Creating opportunities
It is important that all children have regular opportunities to develop their physical skills. You should be constantly looking for different ways in which you can create opportunities for children and put these into motion wherever you can. 
The importance of physical play
Not only is physical play an enjoyable and creative time for children, it also has many benefits to their overall wellbeing and development. Playtime is linked to cognitive, psychological and physical development. It is really important that children are not missing out on these crucial times for their development. 
[bookmark: _Toc505602489]Opportunities for different children 
[image: C:\Users\Kelsey\Pictures\Pictures\ArtWork\MRun.jpg]When supporting the physical development of children, you should be able to create opportunities for individual children. How you do this will depend on their age and their abilities - of course, you can’t provide a baby with an opportunity to do the same things you would allow a 3-year-old to do. 
Creating opportunities for babies
For babies who have limited mobility, it’s easy to think that there is little you can do to help them to move and be active. However, even the youngest babies enjoy time to stretch and explore. If babies are unable to sit or crawl, you could lay a blanket on the floor and give them time to wriggle and stretch with no obstacles around them. 
For babies who are able to crawl and are beginning to walk, you should be allowing them plenty of time to practice their new skills. You could do a similar thing by laying a blanket on the ground but, this time, have toys or other things placed within a short distance. This will give them something to aim for and you can encourage them to crawl/walk further and further.
Creating opportunities for young children
Once children have mastered the basics of their physical skills, and are able to be more active and mobile, your aim should be to create opportunities for them to further their development. Young children need lots of time to run and play, not only will this help to encourage development, it will also give them time to burn off their energy – which we all know children never fail to have an abundance of!
Here are some things you can do to encourage physical activity in young children:
Use a large, soft ball to practice catching, hitting, bouncing and kicking
Throwing – practices throwing and catching is a really good way to encourage coordination skills. Throwing can start with something small and easy to hold like a little bean bag or a tennis ball
You can get young children to do simple things which will encourage them to engage in physical activities – things such as chasing bubbles, walking along chalk lines and jumping over cracks in the ground or puddles are simple but effective tasks which are fun and engaging
[image: C:\Users\Kelsey\Pictures\Pictures\ArtWork\MBasketBall.jpg]Playing different music, or making sounds with your voice or instruments, can encourage dancing and a sense of rhythm
Children are likely to enjoy learning to ride a bike, scooter or tricycle wherever available – under your supervision, of course
You might also want to make up games that involve rolling, jumping, dancing and chasing – this will encourage creativity as well as physical development. 
(Raising Children: Physical activity for younger children: http://raisingchildren.net.au/articles/activities_for_younger_kids.html Accessed 29.05.2017)


[bookmark: _Toc505602490]Activity 1C
[image: ]

[bookmark: _Toc505602491]1.4 – Support children to take increasing responsibility for their own health and wellbeing
By the end of this chapter, the learner should be able to:
Identify how to encourage children to take responsibility for their own health and wellbeing.
[bookmark: _Toc505602492]Why is it important that children take responsibility for their own health and wellbeing?
Encouraging and supporting children to take responsibility for their own health and wellbeing will provide them with the knowledge required to follow a well-rounded and healthy lifestyle as they grow older. 
Importance of a healthy diet
It is really important that children establish patterns of good eating and exercise for their health and wellbeing. Side effects of not adopting a healthy diet include obesity and food allergies/intolerance and these can have major impacts on a child’s life if not handled appropriately. A key part of learning about and adopting healthy lifestyles involves children seeing these modelled by the key adults in their lives – including families, carers, and educators.
Overall wellbeing
[image: C:\Users\Kelsey\Pictures\Pictures\ArtWork\corporate_think_tank_solution_800_wht.png]When supporting children to take responsibility for their own health and wellbeing, it is important that you recognise that wellbeing does not refer to solely to physical health. It also encompasses other factors such as social, emotional and spiritual wellbeing. As humans, we have many different levels and sides to us and it is important that children learn how to engage with different aspects of their being from an early age. 
This might include things such as:
Their emotions
How they fit in with their peers
How culture or religion has an impact on their lives, values, and attitudes.
Of course, when you are working with young children you cannot expect them to take full responsibility for their own health and wellbeing. You should be able to cater your practices to match the ability of the individual child, and the specific levels of responsibility they are able to manage.
[bookmark: _Toc505602493]How to support children to take increasing responsibility
There are many different ways in which you can support children to take increasing responsibility for their own health and wellbeing.
For example, you can support children to take responsibility for their health and wellbeing by:
Planning activities – ensuring that children are regularly engaging in physical activity will help them to incorporate this into their day to day lives and increase the chances of them enjoying it
Discussing feelings – emotional wellbeing is a really important aspect of children to gain a grasp of. You should aim to let children know that all emotions which they feel are valid. This doesn’t have to be a complex conversation or a promotion of negative behaviour, but just encouraging children to engage with their own feelings will help to promote a positive relationship between the child and their emotional wellbeing. For example, when children become angry you should aim to defuse the situation but also allow children time to feel anger in a safe and secure environment
Communicating throughout routines – care routines such as toileting and brushing teeth are something which young children will need to begin doing independently when they reach the right age. If you start talking to them about what you are doing and why it is important from early on, they are likely to be more inclined to have a healthy attitude towards these habits and take responsibility when they are ready
[image: C:\Users\Kelsey\Pictures\Pictures\ArtWork\MApple.jpg]Promoting and discussing healthy eating – a large part of health and wellbeing is diet and nutrition. Teaching children about the right things to eat and the importance of eating in moderation will help them to make positive decisions regarding food 
Working with families – anything that you are trying to support or encourage during the time you are spending with children should ideally be practised during their time at home (and vice versa). Discussing how to support children and their health and wellbeing with families will help to provide children with consistency.


[bookmark: _Toc505602494][image: ]Activity 1D


[bookmark: _Toc505602495]2. Support social development
2.1. 	Support children to understand and accept responsibility for their own actions appropriate to their level of understanding
2.2.	Create opportunities for one-on-one interactions
2.3.	Model care, empathy and respect for children, educators and families
2.4.	Join in play and social experiences with other children
2.5.	Assist and support children when they are having difficulty understanding or communicating with each other
2.6.	Model language that children can use to express ideas, negotiate roles and collaborate to achieve goals
2.7.	Assist children to develop trusting relationships with educators and other adults
2.8. 	Encourage children to respect and regard each other’s individual differences
[image: ]2.9. 	Offer children play choices and respect children’s choice to watch and observe


[bookmark: _Toc505602496]2.1 – Support children to understand and accept responsibility for their own actions appropriate to their level of understanding
By the end of this chapter, the learner should be able to:
Explain why it is important for children to take responsibility for their own actions
Identify different ways to encourage children to take responsibility for their own actions according to their age.
[bookmark: _Toc505602497]Accepting responsibility for own actions
Teaching children to understand and accept responsibility for their own actions means encouraging them to have an awareness of the things that they do, how this affects other people and to accept the consequences which their actions might have. Nobody wants to live in a world where people are not taking responsibility for themselves; we expect people to be held accountable for their own actions, and to ensure that this occurs we want to start teaching children these things early on in life. 
Encouraging children to be fully responsible for their own behaviour is a long process and something which they may not fully grasp the idea of until later life. Children aren’t going to wake up one day and suddenly acknowledge their responsibilities – it is going to be an ongoing process which will need constant reinforcement. It might be a good idea to begin with things such as asking children to help clean up their own mess or helping to identify when they may have hurt somebody’s feelings. Beginning with smaller things will help to teach children that are responsible for the things that they do.
[image: C:\Users\Kelsey\Pictures\Pictures\ArtWork\Fotolia_10056608_XS.jpg]Natural consequences of actions
In order to teach children to take responsibility for their own actions, it is a good idea to allow them to experience the natural consequences of the things they do. Natural consequences refer to the inevitable results of our actions. For example, if a child refuses to wear a coat to go outside, letting them go out without a coat and experience the cold will decrease the chances of them doing this again in the future. Allowing children to experience the natural consequences of things encourages them to understand WHY you ask them to do certain things, rather than just learning to obey orders.
Of course, this technique should only be done within the limitations of what is safe. For example, if a child is about to pull something over on them, it is not going to be beneficial or safe to let them experience the natural consequences of this. In this case, you should prevent this from occurring and then explain to the child what would have happened. 
[bookmark: _Toc505602498]Different levels of understanding
It’s important to recognise that you can’t expect children of different ages or abilities to take responsibility for their own actions in the same way. A 2-year-old will not have the same levels of understanding as a 6-year-old and it would be unreasonable and unfair to expect them to. 
You should be able to cater your practices according to the abilities and understanding of different children. For example, a 2-year-old child will be able to recognise that the mess that they made during playtime is due to their own actions but they might not be able to understand if they have hurt another child’s feelings by not involving them in their play. A six-year-old should be able to recognise their responsibility for both of these actions. 
Age appropriate responsibilities
As mentioned above, often the best way to judge what responsibility a child is ready for is their age. 
For example, the table below lists the responsibilities which toddlers (age 1-3) can be in charge of compared with those which you could expect a 3-6-year-old to be responsible for.
	Toddler (age 1-3)
	Age 3-6

	Helping to clean up their mess
	Cleaning up their mess

	The clothes which they wear
	Maintaining their clothes – in terms of keeping them tidy

	The amount of food which they eat
	What they eat (within reason)



Give children time
The process of accepting responsibility for our own actions is something that might take some time. Be patient with children whilst they learn and provide them with encouragement wherever you can.
Whilst age is a good indicator as to what responsibilities a child can be expected to understand and accept, this is not always the case. For children who have learning difficulties their sense of responsibility may be delayed, or something that they will never possess. Alternatively, some children may just pick up on concepts slower than others. All courses of learning should be respected and valued throughout your practice, and you should never put children in a situation which could affect their emotional or physical well-being.


[bookmark: _Toc505602499]Activity 2A
[image: ]

[bookmark: _Toc505602500]2.2 – Create opportunities for one-on-one interactions
By the end of this chapter, the learner should be able to:
Identify the benefits of one-on-one interaction
Identify a range of opportunities for one-on-one interaction with children of different ages.
[bookmark: _Toc505602501]The importance of one-on-one interactions
[image: ID# 9043 - Reading To Child - Presentation Clipart]One-on-one interaction refers to when you spend time talking or communicating with one other person alone. Whilst group work and interaction has many benefits for children and can help to build social skills, one-on-one interaction can be equally as beneficial. 
For example, some benefits of one-on-one interaction include:
Helps to strengthen children’s relationship with key carers – one-on-one interaction provides opportunities for quality time between a carer and a child. This is beneficial for children of all ages as they learn who the key adults are in their lives and are able to build trusting relationships
Provides children with more personalised care – it is inevitable that spending time with children on a one-on-one basis will allow you to invest your full attention to their specific needs and requirements
Enhances language and communication skills – communicating with children one-on-one will develop their ability to communicate with individuals and provide them with the opportunity to learn from you
Promotes children’s confidence – one-on-one interaction can also be really beneficial for children who are quiet or less confident than others. Whilst you want to promote and encourage their social skills, establishing a strong relationship with one other person is a great way to increase a child’s confidence by providing a safety net for them to fall back on should anything go wrong.
[bookmark: _Toc505602502]Creating opportunities
There will be many opportunities throughout your daily practices to incorporate one-on-one interaction with children of a range of ages.

For example, opportunities might include:
Feeding/mealtimes – this is particularly important for babies because feeding is a time when carers are able to bond without being interrupted. Doing simple things such as making eye contact with babies during feeding times can help to establish a bond between the two of you and promote a trusting relationship. Mealtimes for toddlers and young children will also provide you with an opportunity to sit down and talk to them on a one-on-one basis. However, if you are trying to arrange mealtimes for a large number of children, this may become more difficult!
Nappy changes/toilet training – these are both solitary activities, so it is a ready-made opportunity to engage in some one-on-one interaction. Similar to feeding babies, doing things such as making eye contact during nappy changes can help you to build a positive relationship. For toddlers and young children, toilet training will provide you and them an opportunity to chat one-on-one. You may find that this is the time when children become mini philosophers
Reading a book – this is a really calm and peaceful activity which many children enjoy. Doing this one-on-one will help to encourage children’s language and communication development whilst also providing some quality time for you to spend together
Playing games – play time is often a social activity where children are able to engage with other children and learn how to work as a team. However, it is a good idea to try to incorporate solo play into children’s routine when you can. This will allow children an opportunity to focus on building skills such as coordination and express their creativity whilst also providing you with an opportunity to sit with the child on a one-to-one basis
Learning/teaching – it is a good idea throughout children’s learning that they are given the opportunity to spend time with an adult without the interference of other children. This will give them a chance to express things that they may be finding difficult and enable you to give them more specialised care.
[bookmark: _Toc505602503][image: C:\Users\Kelsey\Pictures\Pictures\ArtWork\Fotolia_16474678_S.jpg]Making time
We appreciate that the points mentioned above require a lot of your time, and when working in a fast-paced service, it is not always possible for you to invest large periods of your time in one child at a time. One-on-one interaction is really important for children, but this can be given, however, and wherever, you have time. This might be a couple of minutes during a game where you can move around children and speak to them individually, or it may just be a few seconds during teaching where you can ask a child if they are getting on ok. It is more about letting children know that you have time for them and building a relationship between the two of you than investing unreasonably large periods of time in individual children.

[bookmark: _Toc505602504][image: ]Activity 2B


[bookmark: _Toc505602505]2.3 – Model care, empathy and respect for children, educators and families
By the end of this chapter, the learner should be able to:
Identify a range of ways to promote care, empathy or respect.
[bookmark: _Toc505602506]Modelling behaviour
When you are caring for children, often the best way to guide their behaviour in a positive direction is to practice the desired behaviour yourself and be a role-model for children to look up to. Most children learn from the things that they observe. Without you even realising, they will be watching you, seeing how you interact with others, how you respond to certain things, and how you generally behave when carrying out your normal practices. Think about how often you have seen a child replicate the behaviour of a parent, a sibling or a friend.
Of course, being a role-model for children means that you must always be on your best behaviour! You should be conscious of your own behaviour around children – particularly the way in which you are treating other people. You will be surprised at how quickly they are able to pick up on bad habits – just one negative action can stand out above the 100 positive behaviours you have displayed in the past. 
[bookmark: _Toc505602507]How to model care, empathy, and respect
Care, empathy, and respect are three really important values to teach children. Each refers to ensuring that others feel valued and understood. Teaching children these skills will help to ensure that they are able to build and maintain effective and positive relationships with those around them, as well as teaching them how they can expect to be treated by others. 
[image: ID# 15766 - Figure Sitting On Floor Comforting - Presentation Clipart]The Early Years Framework: Belonging, Being & Becoming determines that educators can promote care, empathy, and respect by:
Initiating one-to-one interactions with children, particularly babies and toddlers, during daily routines 
Organising learning environments in ways that promote small group interactions and play experiences 
Modelling care, empathy and respect for children, staff, and families 
Modelling explicit communication strategies to support children to initiate interactions and join in play and social experiences in ways that sustain productive relationships with other children 
Acknowledging children’s complex relationships and sensitively intervene in ways that promote consideration of alternative perspectives and social inclusion.
(Belonging, Being & Becoming The Early Years Learning Framework for Australia - http://files.acecqa.gov.au/files/National-Quality-Framework-Resources-Kit/belonging_being_and_becoming_the_early_years_learning_framework_for_australia.pdf Accessed 05.02.2018)
Care
Taking care of the people around you is likely to be an inherent aspect of your everyday life and something that you don’t necessarily think about on a regular basis. Simple things such as asking your colleagues how they are, or making sure that no child is left out a game or activity is a great way to demonstrate to children how they can take a general caring approach to those around them. 
[image: ID# 19300 - Autism Heart Puzzle Insert - Presentation Clipart]You can also model care by:
Showing a constant interest in the wellbeing of children, educators, and families
Demonstrating kindness – things such as holding doors open for your colleagues or helping children if they are struggling to move a heavy toy are simple ways to show how children can demonstrate kindness too
Discussing with children how they care for others – you might want to arrange a group discussion where children can talk about how they can do this.
Empathy
Empathy refers to the ability to understand how other people are feeling. Empathy can take many forms, and it doesn’t necessarily have to be associated with something negative happening. For example, empathy can refer to when we show a general interest in others’ lives or acknowledge someone when they do something kind or thoughtful, such as holding a door open for us. 
The best way to demonstrate empathy to children is to show it to them. Experiencing others empathy towards them will enable children to identify how it feels when this happens, and appreciate how they can make others feel when they display this behaviour themselves. If children are upset or angry, acknowledge their feelings and tell them that you understand. Encourage them to discuss their feelings too - this will help them to recognise the feelings of others when the time comes.
Respect
Respect is closely linked to both care and empathy. It refers to a regard for the wishes, feelings, and rights of other people. You should be ensuring that you are treating everybody around you with respect, demonstrating acceptance for any differences, and ensuring that your practices are inclusive. 


You might consider modelling respect by:
Ensuring that the workplace is representative of all cultures, religions, and ethnicities of the children and their families wherever possible
Engaging with the wider community
Making arrangements to cater for any requirements or choices of individuals.


[bookmark: _Toc505602508]Activity 2C
[image: ]


[bookmark: _Toc505602509]2.4 – Join in play and social experiences with other children
By the end of this chapter, the learner should be able to:
Discuss how educators/carers can encourage children to join in play and social experiences with other children.
[bookmark: _Toc505602510]Encourage children to join in play with others
[image: ID# 9039 - Children School Study Earth - Presentation Clipart]As mentioned in a previous section, playtime is an enjoyable and creative time for children as well as a fundamental way in which they learn new skills and develop in different ways. In your care, children will have the opportunity to play and bond with other children of a similar age – something which they may not get in their home environment - so it is important that you actively encourage children to spend time playing with others. Whilst solo play can be useful for children, social play can help build skills such as learning how to share, take turns, cooperate, listen to others, manage disagreements and negotiate different ways of thinking about things. Each of these skills requires the participation of more than one child! 
There are many different ways in which you can encourage children to join in play with others:
Try to find a common ground – there might be a toy or a game which a couple of children enjoy to play with which could be a starting point for playtime. Just ensure they don’t end up fighting over it!
Plan group activities and games – make sure that group playtime is a regular part of your daily routine. This can begin from an early age, for example, sitting babies next to each other whilst they try to crawl. Whilst they don’t have the abilities to build a friendship just yet, ensuring that they become used to spending time with children of a similar age will help them to build friendships in the future
Play with them – if children have a strong bond with you or another educator/carer, it will help them to engage with other children if they are there too. You don’t have to take an active role but being present will increase their confidence as they know that you are there to support them should they need it. 
[bookmark: _Toc505602511]Encourage children to join in social experiences with others
As well as encouraging children to join in playtime to develop their social skills and help them to build friendships, you might also want to encourage them to join in social experiences with other children too. Social experiences and relationships help children to develop their own sense of being – and determine how they fit into their environment.
You can encourage social experiences by:
Making routines social – daily routines such as mealtimes are a good opportunity for children to interact with each other with no alternative intention
Modelling social behaviour yourself – as mentioned in a previous section, children often learn from what they see. Ensure that you are demonstrating positive social interactions with your colleagues and other children. This is likely to encourage children to replicate this behaviour and become more social themselves
Engaging with the wider community – you might want to expand the social experiences that children can engage in together by opening up activities to different communities. 
[image: ID# 15114 - Cute Girl Shy - Presentation Clipart]Different personalities
For some children, joining in play and making friends will come easy. They will enjoy meeting new people and be confident in introducing themselves. However, some children may need more time to prepare themselves for interaction with others. You should be respectful of individual children and respond to the cues which they give you. Whilst you should encourage children to play with others, you shouldn’t push them into doing something they don’t want to do. This can be counterproductive by making them less inclined to choose this route by themselves in the future. 


[bookmark: _Toc505602512][image: ]Activity 2D


[bookmark: _Toc505602513]2.5 – Assist and support children when they are having difficulty understanding or communicating with each other
By the end of this chapter, the learner should be able to:
Identify ways to facilitate positive and effective communication between children
Explain how they can use cultural competency to support children when they are having difficulty understanding or communicating with each other.
[bookmark: _Toc505602514]Facilitating children’s understanding of each other
For young children, communicating in the way that they want to can be challenging. Often, they won’t be able to articulate how they are feeling or what they want because their language skills won’t allow them to do this. As adults, it is usually possible to determine what children are trying to tell us through broken speech or body language. However, for children who are at similar development stages, it can often prove difficult for them to communicate with each other. When this occurs, you should be prepared to support children’s understanding of each other and act as a ‘go-between’ if necessary.
There are some things that you can do to support children’s understanding of each other whilst also encouraging their communication skills:
[image: ID# 19088 - Figures Tangled Communication - Presentation Clipart]Don’t interfere too soon – it may be difficult to watch children misunderstand each other without jumping in immediately to fix the situation, but allowing children time to try to overcome this by themselves will help them to develop their own skills rather than relying on you to fix everything 
Provide prompts – you might want to jump in with words or phrases which will help children to clarify what they are trying to say and make the conversation flow more smoothly
Be on guard for any escalating situations – children may become frustrated or angry when they are not being understood or are finding it difficult to understand another child. You should ensure that somebody is always around to calm situations should this happen – whilst it is likely not to be threatening, allowing children to get frustrated could have a negative impact on their relationships going forward.
Discuss barriers to communication
For children who are old enough to understand, it is a good idea to discuss the potential barriers to effective communication. Some reasons may be relatively simple, for example, young children are likely to have an undeveloped vocabulary or immature listening skills. You can discuss these things by teaching children the importance of listening to others and trying to speak clearly when they can.
[bookmark: _Toc505602515]Cultural competency
Some barriers to communication may be more complex than early development. For example, they may be related to children learning/speaking different languages or that their first language is not English. In order to fully support children’s understanding of each other in these cases, it is important that you possess cultural competency. 
[image: ID# 17812 - Stairway To a Solution - Presentation Clipart]The Early Years Learning Framework defines cultural competence as ‘the ability to understand, communicate with, and effectively interact with people across cultures’. 
Further on, cultural competence is our capacity to: � 
Be aware of our own world view � 
Develop positive attitudes towards cultural differences � 
Gain knowledge of different cultural practices and world views � 
Develop skills for communication and interaction across cultures. 
(National Quality Standard: Becoming culturally competent – Ideas that support practice, http://www.earlychildhoodaustralia.org.au/nqsplp/wp-content/uploads/2013/10/NQS_PLP_E-Newsletter_No65.pdf Accessed 29.05.2017)
So, whilst this may seem like a loose link to assisting and supporting children to understand and communicate with each other. The point that we’re getting at is that there are many different reasons why individuals may not be able to understand, or are not understandable to, others. Whilst some of these reasons are likely to be down to children developing their language and communication skills – if there are barriers which are related to the culture of a child, it is important that you are able to identify this and find ways to overcome it. You don’t want children to grow up thinking that they cannot relate to other children because there was no way to help them to understand or be understood. 


[bookmark: _Toc505602516][image: ]Activity 2E


[bookmark: _Toc505602517]2.6 – Model language that children can use to express ideas, negotiate roles and collaborate to achieve goals
By the end of this chapter, the learner should be able to:
Explain how their organisation facilitates one of the following into its practices:
[image: ID# 18188 - Figure Drawing Light Bulb - Presentation Clipart]expressing ideas
negotiating roles
collaborating to achieve goals.
[bookmark: _Toc505602518]Modelling language
As mentioned a number of times previously, children learn from what they see. They will pick things up from the key influencers in their life and this is likely to include carers/educators as well as their family members. Without you even realising, they will be watching you, seeing how you interact with others, how you respond to certain things, and how you generally behave when carrying out your normal practices. This is why it is really important that the language that you use is positive and helps to guide children’s communication successfully.
[bookmark: _Toc505602519]Expressing ideas
Children need to feel that they are in an environment where their ideas and feelings will be listened to and respected. This will help contribute to their sense of self and belonging as well as their confidence to share their thoughts with those around them. Your organisation should be aiming to facilitate an environment which encourages children to express their ideas, as well as encourages them to show respect for others who share their ideas. 
For example, you might want to consider:
Avoiding forceful words/phrases – for example, encourage children to use phrases such as ‘I think this is...’ rather than ‘This is…’ when they are expressing their own ideas
Allowing children to explore their own interests – engaging in things that they are genuinely interested in will simply increase the chances of children wanting to share their ideas
Speaking about your own interests – demonstrating to children that it is ok to express your interests will encourage them to do the same
Plan group discussions or roleplay activities – group discussions will encourage children to practice how to share their ideas with others in a non-judgemental environment. Roleplay will provide children with a chance to express their ideas through a different persona; this may encourage them with a chance to show their own feelings and ideas without worrying about it being related directly reflected on them. 
[bookmark: _Toc505602520]Negotiate roles
Negotiation refers to discussing things in order to reach an agreement. When working or playing in groups, it is important for children to establish where they fit into the group and what role they will play. In order to establish this, children will need to develop their own negotiation skills.
When you are modelling negotiation yourself, you should ensure that this is done with respect and morality. Your negotiations shouldn’t always be to reach an outcome which is beneficial to only you – this will give children an impression that negotiations always have to be a selfish act which cater for individual demands. Instead, you should make negotiations which aim to benefit everybody involved. For example, you could ask children how they will manage a toy/game in a way which allows them all to play with it for the same amount of time. This might include taking turns or finding a way to play as a team. 
[bookmark: _Toc505602521]Collaborate to achieve goals
[image: ID# 13647 - Four Legged Teamwork Race - Presentation Clipart]Collaboration should be a key part of your role – you will be consistently working in partnership with your colleagues and the families of the child to provide the best service possible. Collaboration is not a new concept to you – but it likely is for a child and it is important that collaboration is shown positively in front of them.
A good way to demonstrate how to collaborate to achieve goals is to practice your work in front of children. Where possible, discuss the child’s goals and potential strategies to achieve these with their family and have the child present. This will show children how adults can work together to achieve a shared, agreed outcome. This doesn’t mean that you have to force children to sit and listen to your conversation – but just having them around to watch how adults work together will provide them with a model of how they can do this with their own peers. 

[bookmark: _Toc505602522]Activity 2F
[image: ]

[bookmark: _Toc505602523]2.7 – Assist children to develop trusting relationships with educators and other adults
By the end of this chapter, the learner should be able to:
Discuss how to help children to develop trusting relationships with adults, referring to organisational procedures or personal practices.
[bookmark: _Toc505602524]Why are trusting relationships important?
Building a positive, respectful and trusting relationship with children is really important. Just like any other relationships, gaining trust from children will be key to ensuring that you are able to work successfully together. Not only does establishing a trusting relationship have many benefits for the child, it will also make your job much easier if you are able to gain the trust of the child. Trust means that they are likely to listen to you, they will take on board what you are saying and they will (hopefully) enjoy spending time with you.
[image: ID# 7204 - Trust Me - Presentation Clipart]Educator–child relationships also: � 
Help children to feel secure, which frees them to explore, play and learn � 
Contribute to children’s sense of identity � 
Offer opportunities for children to learn how to interact with others: respect others’ rights, be appropriately assertive, show caring, negotiate and resolve conflicts � 
Enable effective teaching and learning. 
[bookmark: _Toc505602525]How can you help children to build trusting relationships?
There are many different practices which services adopt to help children to build trusting and positive relationships with staff members and any other relevant adult.
For example, your organisation might:
Provide time for settling in
Delegate staff to specific children
Spend time with the families of children.
There are also more specific practices that you can adopt within your role to help children to build trusting and positive relationships with educators and other adults.
For example, you might consider: 
Showing warmth and welcome - demonstrating to children that you are happy to see them, sharing a laugh with them � 
Respecting each child’s uniqueness and communicating that respect to the child � 
Actively looking for each child’s strengths and sharing your appreciation of those with the child, the child’s family and colleagues � 
Showing children that you know them well, for example by helping them to identify their feelings and offering needed help and support to deal with feelings � 
Creating and taking full advantage of one-on-one times, even brief ones, with each child � 
Trying hard to understand children’s communication—verbal and non-verbal—and responding appropriately � 
Responding respectfully and authentically to encourage children to ask questions and share their thoughts � 
Remembering something a child told you and mentioning it later � 
Keeping promises � 
Being available, accessible and interested—for example, sitting nearby, watching and listening � 
[image: ID# 18490 - Teacher help Student - Presentation Clipart]Encouraging independence while communicating that you are available to help � 
Helping children to form relationships with children and other educators � 
Showing children you understand that learning to relate to and interact with other children and manage behaviour is hard � 
Looking behind their behaviour to try to figure out what it means. 
(National Quality Standard: Relationships with children, http://www.earlychildhoodaustralia.org.au/nqsplp/wp-content/uploads/2012/06/NQS_PLP_E-Newsletter_No36.pdf Accessed 29.05.2017)


[bookmark: _Toc505602526][image: ]Activity 2G


[bookmark: _Toc505602527]2.8 – Encourage children to respect and regard each other’s individual differences
By the end of this chapter, the learner should be able to:
List a range of organisational procedures which aim to teach children about diversity.
[bookmark: _Toc505602528]Diversity
[image: ID# 12953 - Colored Chairs Diversity Circle - Presentation Clipart]Diversity is prevalent in Australia and it is something which is respected and celebrated throughout our everyday lives. Diversity can relate to many things including culture, religions, gender and sexuality. It can also relate to simple things such as hair colour or the hobbies which we prefer. 
[bookmark: _Toc505602529]How to encourage children to respect differences
Teaching children about how people are different from an early age is a great stepping stone to a lifetime of respecting other people and valuing them for the things that make them unique. It is a good idea to incorporate diversity into the practices of your organisation. There are many things that you can do within your organisation to aid children’s understanding of diversity and encourage them to respect the differences of others.
For example, you might consider:
Having posters or images within the room(s) which show examples of different families, people wearing cultural clothing, etc. – this is a good way to indirectly introduce children to people or lifestyles which they are unfamiliar with. It will allow children to ask questions and clarify their understanding without causing offence to others. For example, children may ask ‘why does that girl have two mummies?’ in response to a poster showing same-sex parents
Talking to children about the things which make them similar and the things which make them different – these can be simple things as mentioned above such as physical features including hair colour or personal differences such as different hobbies. Speaking generally to children about differences will allow them to understand that nobody is exactly the same as them – and this is good!
Using toys/games which represent different cultures, religions, genders, abilities, etc. – for example, this might include multicultural dolls. Ensuring that regular things which children are interacting with are representative of diversity will help them to understand and recognise differences without them even realising
Answering difficult questions which may be posed by children – children are notorious for being blatant in their curiosity. Whilst this is something which can often put us into awkward situations, tackling a difficult question head on is key to increasing children’s understanding of diversity. For example, children may ask questions such as, “why are those two men holding hands?” or “why is that lady wearing those clothes?” Both of these questions have simple answers which can be given without offence, whilst providing children with the answers which they require – once they know, they are likely not to ask again.


[bookmark: _Toc505602530][image: ]Activity 2H


[bookmark: _Toc505602531]2.9 – Offer children play choices and respect children’s choice to watch and observe
By the end of this chapter, the learner should be able to:
Identify choices which may be given to children during play
Explain the importance of respecting children’s choice to sit out of play.
[bookmark: _Toc505602532]Offering children play choices
Offering children choice in a variety of aspects of life is a good way to promote their independence and encourage them to think for themselves. For younger children, however, there may be fewer opportunities for providing choices which don’t pose a risk. Not many children are going to choose broccoli for dinner as opposed to ice cream… 
[image: ID# 15206 - Signs Going Everywhere - Presentation Clipart]Playtime is a good and risk-free way to provide children with choice. Whilst playtime has many developmental benefits (as mentioned in previous sections), it is also a time where children are able to practice their creativity and independent thinking. There are many different choices which you might provide to children during their playtime, and these are likely to be dependent on their age and their abilities. 
For example, you might provide choices such as:
Who they play with
Where they play
What game they play
Whether they want you to participate.
[bookmark: _Toc505602533]Respecting reserved children
Some children will be less inclined to join in at playtime. This may because they are more reserved on the whole, or they may not be feeling up to it. Whilst children should be encouraged to participate in playtime, you should respect their decision to sit out when they wish – this is a choice they have made themselves after all. 
Forcing children to participate in play can have a negative impact on their well-being and their relationship with playtime going forward. They are likely to feel that their decisions are not respected, they won’t enjoy the play and they are likely to become more reserved if they are not participating voluntarily. 


[bookmark: _Toc505602534][image: ]Activity 2I


[bookmark: _Toc505602535]3. Support emotional development
3.1. 	Provide children with a range of strategies to make informed choices about their behaviours appropriate to their level of understanding
3.2. 	Ensure children experience pride and confidence in their achievements
3.3.	Provide acknowledgement and support if a child experiences frustration, and encourage children to see mistakes as an opportunity to learn
3.4.	Encourage children to express and manage feelings appropriately
3.5.	Support children’s efforts, assisting and encouraging as appropriate
3.6.	Motivate and encourage children to persevere with challenges
3.7.	Share children’s successes with families
[image: ]	


[bookmark: _Toc505602536]3.1 – Provide children with a range of strategies to make informed choices about their behaviours appropriate to their level of understanding
By the end of this chapter, the learner should be able to:
[image: ID# 19549 - Too Many Ways - Presentation Clipart]Identify and explain a range of strategies which aim to encourage children to make informed choices about their own behaviours.
[bookmark: _Toc505602537]Making informed choices
Making informed choices refers to the process of making decisions by reflecting on our existing knowledge. On a daily basis, we make many informed choices without even realising. For example, we don’t walk out into a road without looking because we know that cars may be driving on the road and this poses a potential danger. In order to be able to live their lives as safely as possible, children will need to go through the process of learning to consider their actions before they carry them out rather than acting instinctively. 
Providing children with the ability to make informed choices also has other benefits other than safety. Learning to make informed choices will equip them with the ability to stand up for themselves as they grow older and make decisions which reflect their best interests. When children are unable to make their own choices, they are likely to be easily led by their peers and will often make inappropriate choices.
When learning how to make informed choices, it doesn’t necessarily have to refer to complex decisions based on safety. It can include simple things such as children choosing to wash their hands after using the toilet or tidying their plate after they have finished eating. It simply refers to children making sound decisions based on their own knowledge.
[bookmark: _Toc505602538]Strategies to make informed decisions
In order to ensure that children are able to make informed choices about their behaviours, you might want to put strategies in place which help them to do this. Your strategies should aim to support and guide children to make sound decisions by themselves, whilst also protecting their safety should this be required.
For example, strategies might include:
Allowing children to experience their own emotions during interaction – this will let children learn how to make choices which are best for how they are feeling rather than what they are told to do. For example, often if children become frustrated our first instinct is to take them away, but sitting back and letting children experience their frustration will allow them a chance to work through it and hopefully, come to a resolution
Avoiding telling children what to do straight away – not providing immediate instructions will allow some time to consider what their next step will be without any guidance. Similarly to above, sitting back and allowing children to work through things by themselves will provide them with an opportunity to think about things themselves rather than relying on you or another adult to make the decision for them. For example, you might allow children to choose their own foods at meal times – providing them with an opportunity to select healthy foods without being forced to do so
Explaining the reasons why some decisions are beneficial – teaching children about why you tell them to do certain things will promote their understanding of good decisions rather than just accepting that this is what they should do. For example, if you explain to children that you separate them from a friend when they are arguing to provide both children time to calm down, children are more likely to consider making this choice themselves when the time comes.
Level of understanding
Allowing children to experience control over their own behaviour can be beneficial to those of all ages. Even babies will enjoy choosing from a range of toys, for example. However, you will need to identify what kind of decisions children are able to make based on their level of understanding. As mentioned previously, a good indicator as to what responsibilities a child can take on will be their age. 
For example, appropriate responsibilities for different ages might include:
	Toddler (age 1-3)
	Age 3-6

	Helping to clean up their mess
	Cleaning up their mess

	The clothes which they wear
	Maintaining their clothes – in terms of keeping them tidy

	The amount of food which they eat
	What they eat (within reason)



Whilst age is a good indicator of the level of responsibility a child can be expected to take, this is not always the case. Individual circumstances may affect a child’s ability to make choices and you should be able to respond to the specific abilities of individual children.


[bookmark: _Toc505602539]Activity 3A
[image: ]

[bookmark: _Toc505602540]3.2 – Ensure children experience pride and confidence in their achievements
By the end of this chapter, the learner should be able to:
Identify the different achievements which children may accomplish
Explain why it is important to ensure that children feel proud and confident in their achievements
List three ways to ensure that children feel proud and confident in their achievements.
[bookmark: _Toc505602541]Children’s achievements
[image: ID# 12366 - Balloon Jump Celebration - Presentation Clipart]Young children will consistently be learning new skills and accomplishing different achievements on an almost daily basis. These achievements can include a large variety of things, some may be milestones and some may be smaller victories.
For example, milestone achievements might include:
Standing up/crawling/walking for the first time
Writing their first letter or word
Using the toilet successfully for the first time.
Alternatively, smaller victories might include:
Colouring a picture within the lines
Finishing an entire plate of food
Putting pants on the right way around.
Whatever the achievement may be, big or small, it is important that you ensure that children experience pride and confidence in the things that they accomplish. This will make them feel good about themselves, boost their self-esteem, promote their emotional development, and improve the way that they see themselves on the whole. 
[bookmark: _Toc505602542]Celebrating achievements
When working and spending time with children on a regular basis, it might be easy to brush over the small achievements when we see them happening so often. But it is important to remember that whilst you have likely seen every achievement before (maybe a countless number of times), it is the first time for the child and this should be acknowledged as though it is your first time too.
The most effective way to ensure that children feel proud and confident in their achievements is to celebrate them! Celebrations don’t have to mean throwing a party every time a child manages to colour within the lines (although this is a sure way to make your job fun!). You can celebrate achievements by doing simple things such as verbally praising children (well done goes a long way) or providing them with rewards such as golden stickers which they can wear on their clothes. These small things can be a really effective way to show children that their progress is being acknowledged, and encourage them to feel proud and confident in their own abilities. 
Share achievements with the families of children
[image: ID# 12572 - Noticed While Celebrating - Presentation Clipart]It might also be a good idea to share major achievements with the parents or families of the child. This will be important for milestones, such as learning to walk, as families will need to adjust the care that they are giving in their home life. But it is also beneficial for children to see the key adults in their lives experiencing joy from something that they have done. It will make them feel proud of their achievements and boost their confidence going forward. Just ensure that you are not arranging meetings to discuss every small victory of a child – you probably don’t want to take time out of people’s day to tell them that their child has successfully pulled up their trousers.
It’s not always about winning!
Whilst celebrating children’s achievements and accomplishments is important, it is also important to remember to acknowledge children for their efforts. Achievements can also include children doing something better than they did the day before, it doesn’t have to refer exclusively to reaching the end goal. Remember that winning isn’t everything. 


[bookmark: _Toc505602543]Activity 3B
[image: ]

[bookmark: _Toc505602544]3.3 – Provide acknowledgement and support if a child experiences frustration, and encourage children to see mistakes as an opportunity to learn
By the end of this chapter, the learner should be able to:
Identify techniques for supporting children when they experience frustration and explain how they are effective
Explain why it is important to encourage children to accept their mistakes.
[bookmark: _Toc505602545]Experiencing frustration
[image: ID# 8478 - Frustrated At My Desk - Presentation Clipart]There are many reasons why a child may experience frustration at many points throughout their lives. For example, they may be finding it difficult to complete a task such as colour inside the lines, or they may have a disagreement with one of their friends. Frustration is a natural emotion and so whatever the reason may be, you should be able to handle this in the right way. 
Frustration is not always anger
It is a common mistake to get confused between frustration and anger or assume that they are the same thing. Whilst they are similar in the sense that they are both negative emotions, anger and frustration are inherently different emotions and should be treated as such. Frustration tends to be a response to inner conditions as opposed to anger which is usually a response to external factors. For this reason, frustration is usually something which builds up slowly and can be worked through, whereas anger usually happens more quickly and may require safeguarding and controlling.
It is important to differentiate between frustration and anger because anger issues in children may require more attention, sometimes from a professional, to ensure that the safety of the child and those around them is protected. Frustration should require minimal management and can be eradicated by controlling the factor which caused it – for example, providing a child with a stepping stool to help reach a book from a high shelf which they were struggling to do (much more simple, right?).
[bookmark: _Toc505602546]Supporting children through frustration
When children experience frustration, you should be able to handle it effectively and positively. Your ability to handle this in the right way will guide children to be able to handle their own emotions more positively in the future.
You might support children when they experience frustration by practising the following techniques:
Remaining calm – children’s negative behaviour can often be difficult for adults to handle but your ability to stay calm will really help a child to manage their feelings without them being heightened further by your frustration
Empathising – showing children that you recognise and understand their frustration will help them to feel acknowledged and valued and prevent further distress
Listening – similarly to above, listening to the child and giving them a chance to work through their feelings is a really good way to help them to manage their frustration and find an effective solution
Being kind – kindness is an underrated way to provide support for children. You’ll be surprised at how effective just being a friendly face for children can be for them throughout a range of emotional situations
Being prepared – frustration is a natural emotion to feel and you shouldn’t be surprised if children start expressing it from an early age. Babies may become frustrated if they are finding it difficult to roll over, for example. Being prepared for frustration is the first step to ensuring that you can provide effective support to children when it does occur.
[bookmark: _Toc505602547]Accepting our mistakes
[image: ID# 5680 - Trip Hurdles - Presentation Clipart]Learning to accept the mistakes that we make can be a really beneficial to our self-esteem. Rather than taking the things that we do wrong and thinking of them as a reflection on our abilities, accepting mistakes as a part of life enables us to use these mistakes as an opportunity to learn.
The process of encouraging children to accept their mistakes may be challenging. Most of us are born with the desire to perform well in EVERYTHING – and when we first learn that this isn’t possible, it can be difficult to accept. However, there are some techniques which you can adopt which will encourage children to accept defeat gracefully. 
For example, you can encourage children to accept mistakes by:
Promoting humility – it is important that young children learn that they cannot be the best at everything, and with this knowledge comes the acceptance that they will get things wrong from time to time
Telling children that everyone makes mistakes and that mistakes help us to learn - it’s important that children understand that if they make a mistake in one area, they’re not bad at everything
Encouraging children to think and say positive things like ‘It’s OK that my team didn’t win today’, ‘I can work out this problem if I just keep trying’, and ‘I feel good when I help someone, even if they don’t thank me’. This will encourage them to think more positively when things don’t go to plan, whilst this won’t change the outcome, it will make a good loser when the time comes!
(Raising Children: Connecting with your pre-schooler - http://raisingchildren.net.au/articles/connecting_with_your_preschooler.html Accessed 29.05.2017)
[bookmark: _Toc505602548]Activity 3C
[image: ]

[bookmark: _Toc505602549]3.4 – Encourage children to express and manage feelings appropriately
By the end of this chapter, the learner should be able to:
Identify three ways to encourage children to express their feelings
Identify three ways to help children to manage their feelings.
[bookmark: _Toc505602550][image: ID# 8121 - Stick Figure Sitting On A Stool - Presentation Clipart]Why should children express and manage their feelings appropriately?
Whilst children are developing their emotional skills, their feelings can often be intense and difficult for them to understand and control. Learning how to manage their feelings will ensure that children are not controlled by them as they grow into adults. If children do not learn the ability to rationalise how they are feeling they will act on instinctive emotions. This has the potential to lead to more serious things, such as anger problems. In order to manage their own feelings and express them appropriately, children must first learn to understand them.
[bookmark: _Toc505602551]Expressing feelings
It is important to communicate to children that emotions are a really natural and healthy part of life, and you should be aiming to encourage them to engage with how they are feeling on a regular basis. Being able to recognise, express, and manage a wide range of emotions in themselves and others benefits children’s mental health and wellbeing. 
There are things that you and your organisation can do to help children to express their feelings in a healthy way:
Having conversations with children and reading stories about feelings
Describing and labelling emotions and linking emotions to behaviours during everyday experiences (e.g. asking a child how they are feeling after their block tower has just been knocked over)
Encouraging children to talk about their feelings
Helping children to be calm and manage their feelings
Teaching children about considering the feelings of others (e.g., showing how to comfort a child who has fallen over).
(Kids Matter: Feelings matter - http://www.kidsmatter.edu.au/mental-health-matters/social-and-emotional-learning/emotional-development/feelings-matter Accessed 29.05.2017)
[bookmark: _Toc505602552]Managing feelings
It can be quite contradicting to discuss the process of expressing feelings whilst also learning to manage them. However, managing feelings doesn’t mean that they are repressed or ignored. Managing feelings refers to recognising how our emotions can have an impact on our behaviour and learning how to prevent this from happening. 
You might help children to manage their feelings by:
Noticing their feelings – you can help children to manage their feelings by acknowledging them yourself and giving them labels: happy, sad, excited, frustrated, angry, embarrassed, surprised, etc. Giving feelings names helps to make them more manageable for children. Learning to pay attention to how they are feeling helps children understand that they can have emotions without being controlled by them
[image: ID# 3332 - Stick Figures Giving Hug  - Presentation Clipart]Talking about everyday feelings – talking with children about what it’s like when you’re angry, sad, nervous or excited helps them find ways to express feelings without having to act them out through negative behaviours. Children learn these skills best when they hear adults and peers using words to express feelings and when they are encouraged to use words like this too
Creating space for talking about difficult feelings – help children to separate a feeling from a reaction by encouraging them to name it. Encouraging children to say or think ‘I am feeling angry’ will allow them to decide how to respond rather than acting on their immediate feelings.
(Kids Matter: Helping children to manage feelings - https://www.kidsmatter.edu.au/mental-health-matters/social-and-emotional-learning/emotional-development/helping-children-manage Accessed 29.05.2017)


[bookmark: _Toc505602553]Activity 3D
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[bookmark: _Toc505602554]3.5 – Support children’s efforts, assisting and encouraging as appropriate
By the end of this chapter, the learner should be able to:
Demonstrate how to provide support to a child, focusing on assisting and encouraging them.
[bookmark: _Toc505602555][image: ID# 7511 - Sharing The Load Of The Puzzle - Presentation Clipart]Supporting children’s efforts
Supporting children and the things that they do is a key aspect of your role. When children are young, they are likely not to value the purpose of many things which they do. For example, when children begin tidying up after themselves, they are likely not to be doing this to prevent a trip hazard, but because they have been told to do this and they will be recognised positively for their actions. For this reason, your support will be vital to children’s development until they begin to appreciate the real meaning of the things that they do. 
Be specific
When you are supporting children’s efforts, you should try to be as specific as you can. If you are going to provide positive encouragement, you should focus on the specific act that the child is focusing on. Educators can often make the mistake of supporting generalised abilities rather than the efforts children are making during that moment. For example, if you continuously praise a child by telling them that they’re really intelligent, when they get something wrong and you don’t say this, they will think that they are no longer intelligent. Whereas if you focus on different things that children are really making an effort in, such as counting to higher numbers or writing more neatly, they will feel proud of the specific things that they are doing, as opposed to feeling like they always have to show you that they are intelligent. 
Pay attention!
To ensure that you are able to support the efforts that children make, you will have to see their efforts! This may sound all too obvious – but when going about your work, you may not notice the small efforts that children are making to develop their skills on a regular basis. For example, if a child enjoys to colour you may not notice the first time scribbles evolve into more pronounced shapes unless you spend some time watching them carrying out this activity. 
You might want to consider the following steps when observing children’s efforts:
What exactly are they doing/trying to do
How long they have spent on the task
How the task is developing their skills
What skills they have used.


Assisting and encouraging children’s efforts
[image: ID# 7204 - Trust Me - Presentation Clipart]In order to support children’s efforts, you should be aiming to assist and encourage them wherever you can. There are many different ways you can do this. 
For example, you can assist and encourage children’s efforts by:
Providing more resources – for example, if a child is showing perseverance you can support them through this by saying ‘I see you really want to finish this task, is there anything I can do which will help you to do this?’ 
Showing an interest – children are likely to become more animated when another person is interested in what they are doing. You can show an interest by asking simple questions about what they are doing, or give them a compliment about the work they have done so far
Asking open-ended questions – as an extension from the previous point, open-ended questions are a good way to show children that you interested in the things they do and provide them with a chance to discuss this with you. You will also be able to identify where you might be able to provide help
Providing prompts – small phrases of encouragement can help to motivate children to continue doing something. For example, saying things like ‘you’re almost there’ or ‘you’ve worked really hard so far’ will show children that you have seen the effort that they are making.


[bookmark: _Toc505602556]Activity 3E
[image: ]

[bookmark: _Toc505602557]3.6 – Motivate and encourage children to persevere with challenges
By the end of this chapter, the learner should be able to:
Summarise the meaning of perseverance
Identify how to motivate and encourage children to persevere with challenges.
[bookmark: _Toc505602558]Perseverance
Perseverance is a really important quality for children to learn. It refers to continuing to do something even when it might prove difficult or challenging. When children are learning new skills, it is likely that they will encounter a task, skill or activity which they take a while to get the hang of. When children find something difficult, it can be tempting for them to give up and move on to something else which they may find less challenging. It is important that you are there for children during these times to encourage them to continue with things and ensure that learn new skills – no matter how challenging this may be for them.
How children will learn perseverance will differ as they get older and their skills develop and grow more complex. For toddlers, for example, perseverance might simply refer to increasing their attention span so that they can engage in one activity for a prolonged period of time. For young children, perseverance could refer to kicking a ball towards a net until they get it in.
[bookmark: _Toc505602559][image: ID# 20156 - Figure Chasing Dangling Carrot - Presentation Clipart]Motivating and encouraging perseverance 
As mentioned, without the motivation and encouragement of adults, children are likely to give up on something that they find challenging – why would they want to spend their time doing something that they find difficult? It is up to you to teach children the value of sticking at things and why this is beneficial to their emotional development – even when it doesn’t feel like it at the time! 
To support children’s ability to persevere, you should be aiming to motivate and encourage them throughout the challenges which they may face. How you do this will depend on the child, their abilities and how they will respond to your support. 
Some tips to motivate and encourage perseverance include:
Provide praise – verbal encouragement and praise is a good way to motivate and encourage children to continue to do something
Offer an incentive – it might be a good idea to provide a small incentive for children to encourage them to continue working hard. Depending on the age of the child, incentives may include play time or their favourite treat
Be realistic – encouraging perseverance in tasks which children are not interested in or are finding extremely difficult will not be beneficial to you nor them. Choose your battles wisely and only encourage children to persevere with things which you genuinely believe they have the ability to do
[image: ID# 11959 - Figure Out Of Focus Colored Pen - Presentation Clipart]Encourage imperfection – as mentioned previously, winning isn’t always everything. Try to ensure that your end goal is not always focused on victory
Make adjustments where necessary – perseverance will not be successful if the end goal is unachievable. You might want to make a task easier or change the intended outcome if a child is really struggling to progress
Model perseverance yourself – this has mentioned a number of times thus far; children learn from what they see. Ensure that you are showing children that you do not quit tasks. 


[bookmark: _Toc505602560]Activity 3F
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[bookmark: _Toc505602561]3.7 – Share children’s successes with families
By the end of this chapter, the learner should be able to:
List a range of methods of communication
Explain how to overcome a barrier to communication with families.
[bookmark: _Toc505602562]Why should you share successes?
Communication with the families of children is really important and has many benefits for the families as well as you and your organisation. The families of the children are going to be the people who know the child best. By working in collaboration and communicating on a regular basis, you will be able to build a complete picture of the child’s needs, requirements, and progress and create an appropriate care plan which can be used both in their home life and throughout your care. 
Focus on the positive
You may find that most formal meetings that you have with the families of children are focused on something negative – for example, you may need to inform families of a child’s negative behaviour or discuss delayed progress. For this reason, sharing children’s successes is a good reason to engage positively with families whilst ensuring that achievements are recognised and celebrated.
[bookmark: _Toc505602563]How to share successes
[image: ID# 12355 - Classic Phone - Presentation Clipart]Your organisation is likely to have a variety of communication methods in place which will enable you to share children’s successes with their families. 
Some common ways to communicate, for example, might include:
Display boards
Emails
Newsletters
Phone calls
Face-to-face meetings. 
The different methods offered by your organisation should aim to facilitate the preferences and availability of the children’s families. For example, families may not always have time for face-to-face meetings if they are busy working. In this case, methods such as emails are likely to be a more practical way to share the successes of their children because they don’t require immediate attention.
Ensure that you follow the protocols of your organisation when communicating with families. If you are ever unsure of the best route to follow, you should ask the relevant person(s) before you make contact – this might include a supervisor or a manager, for example.


Barriers to communication
In some cases, you may find that communication with families is more difficult. 
For example:
Families first language may not be English
Families may not have time
[image: ID# 6283 - Brick Wall Arrow Breakout - Presentation Clipart]Families may be disengaged with the care setting.
You should be able to identify ways to overcome barriers to education, whatever these may be. For example, if families do not speak English as their first language it is a good idea to employ members of staff who are dual or multi-lingual. These staff members can then be called upon to translate between individuals and ensure that families are receiving all of the information that they need and are also able to contact your organisation if they need to do so.

[bookmark: _Toc505602564]Activity 3G
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[bookmark: _Toc505602565]4. Support cognitive development
4.1. 	Intentionally scaffold children’s learning
4.2. 	Provide children with a range of materials, resources, technologies and experiences to explore and problem-solve to stimulate cognitive development
4.3.	Provide experiences that allow children to explore a range of concepts
[image: ] 

[bookmark: _Toc505602566]4.1 – Intentionally scaffold children’s learning
By the end of this chapter, the learner should be able to:
Explain what it means to scaffold children’s learning
Identify four techniques for scaffolding children’s learning.
[bookmark: _Toc422750895][bookmark: _Toc505602567]What is cognitive development?
To begin this section of the unit, it is important to firstly clarify what we mean by cognitive development. Cognitive development is a field of study in both neuroscience and psychology which focuses on how children learn and think about their environment. Cognitive development relies on memory, perception, and concentration. There are many theories concerning cognitive development and it might be worth doing some research to improve your understanding of the concept. 
For example, some theorists (and their theories) include:
Pavlov (1849-1936) - theory of classical conditioning
Thorndike and Skinner (1938) - theory of operant conditioning
[image: ID# 19807 - Global Brain Reveal Earth - Presentation Clipart]Bandura (1977) - social learning theory.
Early brain development
Academics are interested in the way that children learn and think because the early years of life can have a significant effect on how our brains develop, and therefore how we think as adults. It is not a new concept for theorists to make links between significant childhood experiences, such as abuse or violence, and altered brain functioning. However, cognitive development looks at less significant ways in which children develop a mental picture of the world around them and how this changes as they grow into adults.
[bookmark: _Toc505602568]Scaffolding learning
Scaffolding children’s learning refers to leading and coaching them towards coming up with their own answers and ideas. Scaffolding learning will show children how to learn, rather than just providing them with the correct answers – helping them to create their own thoughts about the world around them. 
The key factor of scaffolding learning is guiding children to think for themselves, rather than relying on you to give them an answer. This means that you are aiming to encourage independent, autonomous thinking. It can be difficult to watch children struggle with a task, especially if they become frustrated with themselves or with you. But giving in and providing answers will not be effective in teaching children how to solve problems for themselves. 


You could prompt children to extend their thinking by:
Asking them to think about something relevant: “Why do you think…?"
Asking them to think through alternatives: “That would be one way, what’s another way we could try?"
Providing support for thinking through difficult tasks: “Let’s have a think about this together."
As mentioned above, it can be difficult to be persistent in encouraging children to work out answers themselves when they are finding a task difficult. You might want to adopt some simple techniques for ensuring that you stick to your guns when scaffolding children’s learning.
For example, some tips for scaffolding children’s learning include:
Provide a challenge that is just beyond what the child can already do easily by themselves – this should limit how difficult the child will find the task
Give prompts - rather than giving away the complete answer, you might want to give the child clues to help them
[image: ID# 15090 - Figure Climbs Large Book Stack to Top - Presentation Clipart]Ask questions – encouraging the child to talk about what they are doing, and how they are doing it, may push them to think about things in an alternative way. Questions will also allow you to provide help where you can
Model the steps involved – showing children how something is done can often be the best way for them to learn how to do it themselves
Praise children for attempting the task, not just for succeeding – as already mentioned, children should learn that winning isn’t everything and you should let them know that their efforts are a part of their success, even if they haven’t quite reached the end goal just yet. 
(Kids Matter: Scaffolding children’s learning - http://www.kidsmatter.edu.au/mental-health-matters/about-thinking-and-learning/scaffolding-children%E2%80%99s-learning Accessed 29.05.2017)


[bookmark: _Toc505602569]Activity 4A
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[bookmark: _Toc505602570]4.2 – Provide children with a range of materials, resources, technologies and experiences to explore and problem-solve to stimulate cognitive development
By the end of this chapter, the learner should be able to:
Identify how the following can be used to aid cognitive development:
materials/resources
technologies
experiences.
[bookmark: _Toc505602571]Providing materials and resources
In order to promote and encourage cognitive development, children should be engaging with a range of materials and resources on a regular basis. Encouraging children to engage with a range of different materials and resources will increase their knowledge of the world around them. The materials and resources which you provide children with should be facilitating of learning and development, but this doesn’t necessarily mean that they have to be directly educational. When you are working with young children, toddlers, and babies, it would be unreasonable to expect them to engage with resources such as textbooks. You should aim to be creative in how you introduce materials and resources and how you can link these to essential skills which children should be learning. 
[image: ID# 15266 - Paintbrush Palette - Presentation Clipart]For example, you might consider materials/resources such as:
Art materials – for example, chalkboard and chalks, paints, things for sticking and modelling, clay. These materials will help children to develop a range of skills whilst also allowing them to express their creativity
Musical instruments – for example, keyboards, shakers or drums (if you’re brave enough) – playing an instrument can promote skills such as rhythm and coordination and, for children who are old enough, can also help to develop their reading skills if they follow a music sheet
Dress-up play – for example, firefighter, nurse, shopkeeper, aprons, glasses, wigs, tea sets, kitchens, etc. This can help children to use their brains without realising it. They will need to rely on their existing knowledge of these characters in order to play their own role and react to others
Skill related games – puzzles or board games which require maths skills and problem-solving, for example
Books – an obvious source of learning, but children’s books are available with a variety of things which will help to engage children. For example, things to touch, such as different textures for different items.
[bookmark: _Toc505602572]Providing technologies
Technology has become more important to daily life and is used throughout education and in workplaces. Whilst it is something that we tend to restrict children from using, it can have many benefits for them when used in the right way. 
There are a few things to consider to ensure that the use of technology is effective: 
Ensure that screen use is interactive – for example, there are television shows which encourage children to interact by asking questions or looking for things on screen. This will help to avoid children from becoming passive, disengaged viewers
[image: ID# 15076 - Laptop Education Imagination - Presentation Clipart]Be educated yourself – make yourself aware of how to introduce and incorporate useful means of technology for young children and toddlers. Whilst you may think you have a good knowledge of technology, how you use it may not be the best way to go with children
Talk to families – communicate with the families of children to discover how they utilise technologies within the home environment or share your own ideas for them to use. Two heads are always better than one! 
It’s important to clarify that we are not saying that you need to teach a child to use technology at this stage, but technology is a useful tool that can help to support the education of children in the setting e.g. with literacy, numeracy or topics that are covered in the curriculum. 
How to provide technologies
With the vast array of technologies out there, there are many different ways in which you can incorporate technology into your service and use it to aid children’s development. Similarly, with resources and materials mentioned earlier in this section, you should aim to be creative in how you introduce technologies and ensure that they are useful and effective tools.
For example, activities that can provide opportunities to participate in technology include:
Using computer equipment to:
· make pictures, draw shapes
· help children to write using writing applications
· provide children with literacy or numeracy games
· print work and certificates for children
Using television equipment to watch suitable videos relating to curriculum topics e.g. learning about animals, numbers, phonics, etc.
Using cameras to:
· take photographs of their environment – take the lead and become self-aware
· edit photographs – some children’s cameras have editing tools designed for children where you can change hairstyles, etc. 
Using stereos/radios to:
·  support singing and dancing activities
· record and playback voices/alter sounds of voices.
[bookmark: _Toc505602573]Providing experiences
There is no better way for children to learn than real life experiences. Experiences will help children to learn about the world around them and how they fit into this. 
[image: ID# 4872 - Two Way Puzzle People - Presentation Clipart]You could provide children with experiences such as:
Group activities with their peers – most children will thrive from the time they spend interacting with each other and the relationships which they build will form a significant part of their development. Encouraging group games or tasks will encourage children to spend time together, discuss their ideas, and build memories based on their experience with their peers
Outside activities – interacting with nature and the outside world is a good way to engage children with positive experiences based on the wider context of who they are
Community activities – engaging with the local community will give children the chance to learn and communicate with people from different backgrounds, cultures, religions, etc. 


[bookmark: _Toc505602574]Activity 4B
[image: ]

[bookmark: _Toc505602575]4.3 – Provide experiences that allow children to explore a range of concepts
By the end of this chapter, the learner should be able to:
Identify toys/games which can help and encourage concept development.
[bookmark: _Toc505602576]Concept development
Concept development is often discussed in terms of business, but what does it mean in terms of childhood? Simply speaking, concept development refers to the basic understanding necessary to make sense of the world around us – something which children will begin learning from an early age.
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\blank_four_in_a_row_800_wht_9103.png]Concepts provide a way of categorising and organising experiences; without them, it would be difficult to retain and learn anything. From the moment we are born we begin to categorise – the sound of people’s voices, people’s faces, colours, etc. 
Concepts also have the following functions:
Identifying objects
Forming analogies
Making inferences
Building on knowledge. 
Concepts can cover a vast array of subjects. For example, concepts might include academic-based topics such as language (writing and speaking), maths, science, etc. Alternatively, concepts can also refer to topics such as friendships, self-esteem or confidence, for example. 
[bookmark: _Toc422750919][bookmark: _Toc505602577]Providing experiences for concept development 
When thinking about how you can help children in your care explore different concepts, you should understand what stage their knowledge is currently at. 
For example:
Can they label objects successfully?
Can they name any colours or shapes? 
Do they call every man they see Daddy or do they use this term just for their father?
Can they converse?
You should keep a record of any interesting identifications, analogies or inferences that each child makes, for reference. To make this easier, you might want to have an overall development plan that you can refer to for each child. You can then use this to determine the child’s knowledge and capabilities, which is good preparation for planning games and activities suited to the development stage of the children in your care. 

Concept development in play
Playtime is a good opportunity to explore and encourage concept development with children. It is during this time that children will be relaxed and creative. You might want to introduce toys or games during playtime which will actively help concept development.
For example, toys and games might include:
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\build_brick_dismantle_team.png]Matching and pairing games:
· pairs
· snap
· spot the difference
Puzzles:
· wooden peg puzzles
· six piece/nine-piece/twelve piece puzzles
· 3D Puzzles
· buzz wire puzzle 
Memory games:
· heads shoulders knees and toes (with mime)
· pairs
· take one away games (where you hide items under a blanket and take one away. The children then have to guess what you have taken)
Threading beads/sewing activities
Construction toys:
· building bricks
· train track sets
Sorting toys:
· shape sorters
· buttons, wool or beads to sort by colour
Simon says
Sensory bag. 
 

[bookmark: _Toc505602578]Activity 4C
[image: ]

[bookmark: _Toc505602579]5. Support communication development
5.1. 	Value the child’s linguistic heritage and encourage the use and acquisition of home languages
5.2. 	Select, read and tell developmentally appropriate stories
5.3.	Use puppets and other props to stimulate children’s enjoyment of language and literature
5.4.	Model and encourage two-way communication through questions and careful listening
5.5.	Encourage children to explore symbols, patterns and their relationships
5.6.	Draw children’s attention to symbols and patterns in their environment and talk about patterns and relationships, including the relationship between letters and sounds
5.7.	Create opportunities for group discussions and exchange of views between children
5.8.	Ask and answer questions during the reading and discussion of books or other text
[image: ]5.9. 	Model language and encourage children to express themselves through language in a range of contexts and for a range of purposes

[bookmark: _Toc505602580]5.1 – Value the child’s linguistic heritage and encourage the use and acquisition of home languages
By the end of this chapter, the learner should be able to:
Discuss how to encourage children to use and develop their home languages within the service.
[bookmark: _Toc422750941][bookmark: _Toc505602581]Valuing linguistic heritage
[image: ID# 3581 - Hands Around Earth  - Presentation Clipart]In a multi-cultural society like Australia, it is likely that you will have children in your setting that have different linguistic backgrounds. Whilst dealing with a range of languages can be challenging for you and your organisation, it is something that should be valued and nurtured. Having the ability to speak two or more languages is a really useful skill to have and has many benefits, including being able to communicate with a range of people around the world. You don’t want children to think that their linguistic background is a burden to you and your organisation; instead, remind them of their talent and how this is something that many adults wish that they could do too! 
Children who have different linguistic backgrounds may be bi-lingual or multi-lingual, so you will need to ensure that you have staff around who are able to understand and communicate in a range of languages, or bring in other relevant people to speak to children. It is often more difficult for bi-lingual or multi-lingual children to communicate – it may take longer for them to speak fluently because they are trying to process two or more sets of grammatical rules at once – so you will have to be prepared to be patient and spend extra time with children wherever necessary.
[bookmark: _Toc505602582]How to encourage the use and acquisition of home languages
Providing children with the opportunity to communicate in their home language in the setting will help to ensure that they feel valued and accepted. You should work cooperatively with your organisation to find a range of different ways in which you can encourage children to use and develop their home languages on a regular basis.
For example, you might:
Organise after-school sessions where the child can learn to read and write in their home/first language
Ask family members to come in and talk about their culture and teach words or phrases to other children to promote inclusivity
Celebrate any significant festivals or holidays with all the children in the setting
Have a themed area dedicated to the different cultures of children in the setting
Display information bilingually and translate brochures 
Learn greetings in the children’s home language
Create scrapbooks/developmental progress books with pictures and captions written in both English and home language
Provide toys and resources that reflect diversity: 
· books in different languages
· puzzles and pictures should reflect various lifestyles and backgrounds
· plants and herbs that you grow together should be diverse in representation e.g. Vietnamese mint, Bamboo, Native Australian plants, Oregano, Lavender, etc. 
· [image: ID# 9890 - Talking Puzzle Connection - Presentation Clipart]sing songs and have music and instruments that are associated with a variety of backgrounds e.g. drums, didgeridoos, keyboards, tambourines, guitars or recorders
Encourage families to talk to children in their home language and reassure them that the setting will be able to develop the English
Respect families and their backgrounds by asking them about how their family life and routine e.g. child’s sleeping patterns, toys they have at home/what the child likes to play with, feeding, toileting and behaviour management. 


[bookmark: _Toc505602583][image: ]Activity 5A


[bookmark: _Toc505602584]5.2 – Select, read and tell developmentally appropriate stories
[bookmark: _Toc505602585]5.3 – Use puppets and other props to stimulate children’s enjoyment of language and literature
By the end of this chapter, the learner should be able to:
Explain what is meant be ‘developmental appropriateness’
Identify how to assess a story for developmental appropriateness
Explain how props can help to engage children in storytelling and promote their interest in language and literature.
[bookmark: _Toc505602586]The benefits of storytelling
Engaging with stories, both fictional and non-fictional, is a productive way to help children to develop their language and communication skills. By guiding children through stories, you will help to bridge the gap between oral communication and literacy skills.
Reading and sharing stories can also:
Help children to become familiar with sounds, words, language and the value of books
Spark children’s imagination, stimulate curiosity and help their brain development
Help children to learn the difference between ‘real’ and ‘make-believe’
Help children to understand change and new or frightening events, and also the strong emotions that can go along with them
Help children to develop early literacy skills like the ability to listen to and understand words. 
[image: ID# 9167 - Figure Sitting Reading Out Loud - Presentation Clipart](Raising Children: Reading and storytelling with babies and children - http://raisingchildren.net.au/articles/reading.html Accessed 29.05.2017)
[bookmark: _Toc505602587]Developmentally appropriate stories
The stories which you select, read, and tell to children should be appropriate to their level of development and the abilities which they have. Considering the development stage of children will increase the likelihood of children engaging throughout the duration of a story and come to enjoy books in general. 
When selecting stories, you might want to check:
The length of the story – babies and toddlers will have a significantly shorter attention span than young children so it’s not going to be productive to sit them down with a lengthy book - keep it short and sweet!
The words used – when children are developing their vocabulary you don’t want to throw them with really long words. Select and tell stories with words that children will be able to understand. That doesn’t mean that stories shouldn’t be challenging, but not above and beyond the child’s capabilities
The complexity of the story – stories should have a simple and easy to follow plot so that children can stay engaged without losing the point of the story
The topics covered – this ties in with the complexity of the story. Topics should be light-hearted and relatable for young children – there’s plenty of time for them to engage with the more serious side of life later.
[bookmark: _Toc505602588]Stimulating enjoyment of language and literature
[image: ID# 14357 - Figure Turning Page Book - Presentation Clipart]When reading and telling stories, it may be difficult to engage children and get their undivided attention. As mentioned, young children, especially babies and toddlers, have short attention spans, so it is likely that they will become distracted or disengaged when participating in lengthy tasks or activities. Using props during your story telling or reading is a good way to help to maintain children’s attention. Props will help to engage children by encouraging them to use their imaginations as they see a story come to life.
Props, for example, might include:
Puppets – using puppets can help you to tell the story by using them as characters or narrators
Pictures – these may already be in the book or you may encourage children to draw their own. Accompanying a story with pictures will help children to build a complete idea of the story in their heads
Stuffed animals – similarly to puppets, you can use stuffed animals to help you to tell stories through characters and bring the story to life
Dress up – you could make the story interactive by assigning children different characters to play.


[bookmark: _Toc505602589][image: ]Activity 5B


[bookmark: _Toc505602590]5.4 – Model and encourage two-way communication through questions and careful listening
By the end of this chapter, the learner should be able to:
Demonstrate how to model effective two-way communication to children within their own conversations.
[bookmark: _Toc505602591]Two-way communication
[image: ID# 10259 - Pencil Question Mark - Presentation Clipart]Reciprocal relationships between children and adults are important to support children and their communication development. These relationships will show children that their opinions and feelings are valued and acknowledged whilst also teaching them how to successfully listen and respond to the opinions and feelings of others. Children’s short attention span means that they have the tendency to listen only to the things that they want to listen to. It is up to adults to teach them about the importance of two-way relationships and ensure that they are learning to listen to as well as talk to others.
[bookmark: _Toc505602592]Questions and careful listening
The best way to model and encourage reciprocal, respectful relationships with children is to use questions and careful listening alongside each other. 
Questions
Asking children questions will encourage them to extend on the things they are talking about and experience how conversations are maintained. Also, asking children questions will give them an opportunity to listen to another person, absorb this information, and respond accordingly.
Asking children questions will also have many benefits for you as a caregiver:
Enable you to learn more about each child’s interests, skills, and family experiences
Better understand the ways children think and reason
Enjoy mutually rewarding experiences when time is allowed for unhurried conversations with children.
(Putting Children First, the magazine of National Childcare Accreditation Council (NCAC): Lets’ talk! Having meaningful conversations with children - http://ncac.acecqa.gov.au/educator-resources/pcf-articles/Meaningful_conversations_Dec09.pdf Accessed 29.05.2017)
Some children may be more reluctant or find it difficult to initiate conversations. In these cases, you should aim to find a positive way to encourage children to converse without making them feel uncomfortable or pushing them too much. For example, you could seek opportunities to sit quietly with the child and initiate one-on-one interaction without any pressure from a larger group.
[image: ID# 6950 - Be All Ears - Presentation Clipart]As well as asking children questions, you want to encourage children to ask their own questions during conversations in order to build their communication skills and help them to hold conversations themselves. You can do this by demonstrating to children how and when to ask questions during a conversation. Modelling this in your own conversations, with your colleagues, for example, will provide children an opportunity to see how adults converse and encourage them to replicate this in their own behaviour.
Careful listening
Listening to children and the things that they have to say will help to promote their self-esteem and ensure that they feel valued and respected. 
It’s easy to think that are listening skills are up to scratch – we don’t ignore anybody and we acknowledge the things that people say when they are speaking to us. However, careful listening goes a step further than this. Careful listening is similar to active listen in the sense that it requires you to be conscious about the way in which you are listening to others and how you try to find the true meaning of their words before you respond to them. 
You can practice careful listening by:
Getting close to children when they are speaking – avoid making children shout across a room or over a group of other children. This will give children the impression that you are not really interested in what they are saying 
Giving children your full attention – similarly to above, you should show children that you are fully attentive to them as they speak. Where possible, stop anything else that you are doing at the time so that you can focus on children and what they are saying
Avoiding questions that break children’s train of thought – although questions are effective for promoting two-way communication, they shouldn’t be used to interrupt children whilst they are still speaking
Focusing on what children are saying rather than thinking about what you’ll say next – too often we listen to people to respond when we should be listening to understand. Take a moment when children finish speaking to take in what they have said; this will allow you a chance to consider your response whilst also showing the child that you really are invested in their ideas
Looking at children so they know they are being heard and understood – eye contact is an effective way to show children that you are paying attention to them
Showing children that you’re interested in them by nodding your head and making comments like ‘I see’, `That sounds hard/great/tricky ...’ and so on.
(Raising Children: Active listening - http://raisingchildren.net.au/articles/active_listening_teenagers.html Accessed 29.05.2017)

[bookmark: _Toc505602593][image: ]Activity 5C


[bookmark: _Toc505602594]5.5 – Encourage children to explore symbols, patterns and their relationships
[bookmark: _Toc505602595]5.6 – Draw children’s attention to symbols and patterns in their environment and talk about patterns and relationships, including the relationship between letters and sounds
By the end of this chapter, the learner should be able to:
List a range of ways to encourage children to explore symbols and patterns within their environment
Outline a task or an activity which aims to draw children’s attention to the relationship between letters and sounds.
[bookmark: _Toc505602596]Exploring symbols 
When children are developing their language and communication skills, they will be piecing together how symbols and patterns collate to something which has a shared meaning for everybody to understand. Symbols, for example, may refer to letters, numbers, musical notations, money or time.
[image: ID# 15071 - Abc - Presentation Clipart]You can encourage children to explore symbols by engaging in things such as:	
Drawing symbols
Playing word-based games
Playing money-based games where children can calculate currencies
Talking to children about short time periods and teaching them to how to identify this using a clock – for example, we will stop playing this game when the big hand reaches the number six. 
Letters and sounds
The first symbol which most children will begin to learn is letters. They will begin to pick up knowledge from books that are read to them or posters/artwork which they see on the wall. As this process begins, it might be a good idea to teach children the relationship between letter sounds before you teach them the letter names. Children will learn to speak a language before they learn to transcribe it, so it will easier for them to make connections with sounds rather than names to begin with. 
You could do this by encouraging children to focus on their pronunciation of different words and link them to the correct letters. For example, you could use the words of things around them such as different toy animals which may be in the room and ask children to say the name slowly, pronouncing each letter as clearly as possible. Using an alphabet chart, you could then work with the child to make links between the sounds they are making and the letters on the chart.
[bookmark: _Toc505602597]Exploring patterns
[image: ID# 10815 - Painting Splatter Complimentary - Presentation Clipart]There are lots of different patterns around us in our environment. For example, wallpaper on the walls or carpet on the floor. Teaching children about patterns and how to identify these is a good way to introduce children to basic mathematical skills. 
You could teach children to recognise patterns by:
Pointing out patterns on their clothing – for example, “the socks you’re wearing today have stripes on them”
Make patterns with toys – for example, you could put together building blocks in colour order – red, blue, red, blue
Drawing patterns.
It is a good idea to make it fun when teaching children about patterns for the first time. Focusing on things such as colours or shapes will make the process more familiar for children when they begin to learn about more complex patterns including numbers, for example.


[bookmark: _Toc505602598][image: ]Activity 5D


[bookmark: _Toc505602599]5.7 – Create opportunities for group discussions and exchange of views between children
By the end of this chapter, the learner should be able to:
Identify a range of ways to create opportunities for group discussions between children
Explain why it is important to encourage children to exchange their views.
[bookmark: _Toc505602600]Group discussions
[image: ID# 5378 - Group Meeting Puzzle Final Step - Presentation Clipart]In order to develop their communication skills, children should be provided with the opportunity to talk and practice how to converse with their peers. You should be incorporating opportunities for group interaction wherever possible.
For example, opportunities for group interactions might include:
Telling or listening to stories
Singing
Circle time
Group games/problem-solving tasks. 
As hard as you try, sometimes children won’t participate in group discussions. This can be for many reasons, for example, they may be thinking about other things or they may find group discussions intimidating. 
You can encourage children to engage in group discussions by:
Using daily routines as an opportunity to talk – as previously mentioned, your workspace is full of opportunities to facilitate interaction between you and the children you work with, but these routines can also be utilised to encourage children to communicate with each other. Activities such as mealtimes or playtime are ideal opportunities to encourage children to communicate in larger groups without it being a forced environment 
Creating spaces that facilitate communication between children – small changes to your environment, such as arranging tables in a circle shape, will encourage children to engage with each other
Providing prompts – asking children questions (particularly open-ended questions), for example, will help children to expand on their ideas and remain on one topic.
Whilst there are ways to encourage children to engage in group discussion when they are finding it difficult, you should also respect their decision if they choose not to participate. Ensure that you are able to draw the line between encouragement and force – don’t push children to do anything that they are not comfortable with.
[bookmark: _Toc505602601]Encourage children to exchange their views
Exchanging views is not necessarily the same as regular conversing. The conversations that children have are likely to be fairly limited in nature and based on what they are doing at that moment in time. Alternatively, encouraging children to exchange their views refers to encouraging them to engage with their own ideas and discuss these as well as listen and respond to the ideas of their peers. 
Encouraging children to discuss their own views and listen to those of others is important because it teaches them to respect opinions which may be different to their own. Young children can often be very egotistical – as they are learning about themselves, their own thoughts and desires are often at the forefront of their mind, and they may find it difficult to understand or accept views contrasting to their own. You should aim to provide a conflict-free environment which encourages children to listen to other people’s ideas and views and learn that even when they don’t agree, it doesn’t mean that either person is wrong. 
[image: ID# 5156 - Group Session - Presentation Clipart]A good way to encourage children to discuss and share their views is to encourage them to talk about things that matter to them. This might include things such as toys or games which children like to play or the different members of their family. For example, you could ask children questions related to the things they like or don’t like. You could say something like, “Ryan enjoys playing football with his brother at the weekend, Ryan could you please explain to Sarah why you enjoy doing this?” This will give ‘Ryan’ the opportunity to express his own views about the things that he likes to do. You could then promote ‘Sarah’ to share her own views by saying “Sarah, what do you think about Ryan’s activity, do you think you would like to play football at the weekend or do you prefer to do something different?” Although this is a simple topic, it is a good way for children to engage with and respect the different views of others in a conflict-free environment.


[bookmark: _Toc505602602]Activity 5E
[image: ]

[bookmark: _Toc505602603]5.8 – Ask and answer questions during the reading and discussion of books or other text
By the end of this chapter, the learner should be able to:
Explain why it is beneficial to ask and answer children questions when reading and discussing books or texts.
[bookmark: _Toc505602604]Reading and discussing books or texts
Reading a range of different books and texts provides a good opportunity for children to engage with and develop their language skills. Whilst books should ideally be developmentally appropriate, you might want to introduce children to a range of different, less traditional texts which they can read. This will help children to begin to understand language from a range of contexts and written for a range of purposes. 
[image: ID# 19962 - Scribbles The Pencil Holding Books - Presentation Clipart]Aside from books, different texts, for example, might include:
Magazines
Instruction manuals
Letters. 
When reading and discussing books with children, you should aim to make it as fun as possible in order to ensure that they are engaged. 
You might want to:
Sing and chant rhymes, jingles, and songs 
Engage children in play with words and sounds 
Talk explicitly about concepts such as rhyme and letters and sounds when sharing texts with children 
Incorporate familiar family and community texts and tell stories 
Provide opportunities for children to engage with familiar and unfamiliar culturally constructed texts.
(Belonging, Being & Becoming The Early Years Learning Framework for Australia: http://files.acecqa.gov.au/files/National-Quality-Framework-Resources-Kit/belonging_being_and_becoming_the_early_years_learning_framework_for_australia.pdf  Accessed 05.02.2018)
[bookmark: _Toc505602605]Asking and answering questions
Answering and asking questions with children can help to support a range of different skills. It will give them a chance to develop their reading skills by clarifying and extending their understanding of the book/text as well as their language, communication, and listening skills as they engage in a two-way conversation revolved around speaking and listening in turn.
Asking children questions
When you are reading a book or text, asking children questions will encourage them to think about things which they wouldn’t necessarily think about by themselves. Of course, the questions which you ask children will depend on their development stage. For example, if children are just beginning to read you might ask them to try reading a word or sentence out loud with minimal help. If children are more fluent readers, you might ask questions related to the plot instead, for example, why do you think the little girl in the book might be sad?
The purpose of asking children questions is to encourage them to engage with the book so, no matter where children are at with their development, you should be aiming to move away from simply reading to children without their participation. You want to take them from being passive to active readers.
Answering children’s questions
[image: ID# 11954 - Book Dream Sketch - Presentation Clipart]When children are properly engaging with a book, they are likely to have questions. These questions might be relatively straightforward, for example, they may ask what a particular word means. Alternatively, they may ask more complex questions, for example, if you are looking at a magazine, children might ask why a person looks different to them.
The types of question that children are able to ask will depend on the books or texts which you expose them to. You should consider the development stage of children and the types of questions that you are prepared to answer should they come up.
It is important to remember that there are no stupid questions. Children can be very creative and their minds will be full of ideas – this may be expressed in the type of questions that they ask. You should aim to answer questions in a way which will promote learning, but there is not harm in feeding children’s imaginations should the right questions come about. 

[bookmark: _Toc505602606][image: ]Activity 5F


[bookmark: _Toc505602607]5.9 – Model language and encourage children to express themselves through language in a range of contexts and for a range of purposes
By the end of this chapter, the learner should be able to:
Explain how to provide children with the opportunity to communicate in a range of different situations.
[bookmark: _Toc505602608][image: ID# 19960 - Scribbles Bright Idea - Presentation Clipart]Modelling language
As mentioned previously, when you are caring for children, often the best way to guide their behaviour in a positive direction is to practice the desired behaviour yourself and be a role-model for children to look up to. Most children learn from the things that they see, and this is no different when it comes to language. Children will notice how you are speaking to other children and adults so you should be considerate in the language that you use around children as well as when you are speaking directly to them.
[bookmark: _Toc505602609]Communicating in different situations
Language is the best tool that we have for communication and expression. Without words or gestures, we wouldn’t be able to communicate how we feel or what we want. As adults, the way that we communicate in different situations or for different purposes tends to alter in order to make communication relevant and appropriate – you probably don’t speak to your supervisor in the same way you do your friends, for example. 
As children learn to communicate their own ideas and feelings, they will also need to develop the skills to determine how best to express themselves in a different range of contexts and for a range of different purposes. 
A good way to do this is to give them the opportunity to take on different roles, for example:
Leader – leading their peers will give children an opportunity to communicate with authority, they will be able to make executive decisions and guide other people
Problem-solver – this will give children an opportunity to work I cooperation with their peers. They will need to listen to others ideas whilst also communicating their own, but this time without making the final decision
Referee – being impartial to a situation will allow children to communicate their thought process to their peers
Roleplay – you might give children roles such as doctors, teachers, parents, etc. and allow them to practice how to communicate in a range of different scenarios. 
[image: ID# 6984 - Puzzle People Working Together - Presentation Clipart]Engaging with the outside community
Giving children an opportunity to observe different types of communication will give them a first-hand insight into how a range of adults communicate with each other effectively. The more real life examples children can see the quicker they are likely to pick up on positive habits and be able to read a situation themselves. The diversity of your general community will allow children to see how different relationships work between a range of different people. 


[bookmark: _Toc505602610][image: ]Activity 5G


[bookmark: _Toc326743832][bookmark: _Toc330309176][bookmark: _Toc338606027][bookmark: _Toc338792185][bookmark: _Toc348021071][bookmark: _Toc505602611]6. Create an environment for holistic learning and development
6.1. 	Support and initiate inquiry processes, try new ideas and take on challenges
6.2. 	Provide resources and materials that offer challenge, intrigue and surprise
6.3.	Assist to promote children’s sense of belonging and connectedness
6.4.	Engage children in sustained shared conversations to extend their thinking
6.5.	Provide the opportunity for scaffolding learning and development
6.6.	Assist children to see their mistakes as opportunities to learn and grow
6.7.	Facilitate families’ diverse contributions to the learning community
6.8.	Share information with colleagues about child development and wellbeing
[image: ] 

[bookmark: _Toc505602612]6.1 – Support and initiate inquiry processes, try new ideas and take on challenges
[bookmark: _Toc505602613]6.2 – Provide resources and materials that offer challenge, intrigue and surprise
By the end of this chapter, the learner should be able to:
Identify a range of ways to support and/or initiate the inquiry process
Explain why it is important to encourage children to try new ideas and take on challenges
Identify a range of resources and/or materials which offer challenge, intrigue, and surprise. 
[bookmark: _Toc422750957][bookmark: _Toc505602614]Supporting and initiating inquiry processes
Supporting and initiating the inquiry process refers to helping children to think about and respond to their environment. As mentioned previously, children are naturally curious and this curiosity should be continuously encouraged throughout your service. It is through curiosity that we learn and discover new things. Think about when babies first discover their hands or their feet – it is through curiosity in what they see around them that they learn about their own bodies and begin to develop coordination. 
Your organisation should support the inquiry process and adopt techniques which aim to initiate and encourage this. 
For example, to support and initiate inquiry processes, you can: 
[image: ID# 7059 - Stick Figure Sitting On Question Mark - Presentation Clipart]Be a good role model – make comments about your environment ‘I wonder…’ 
Plan activities around the interests of children
When asked a question – ask children what their thoughts are before answering in a clear and simple way appropriate to child’s age
Use the library to explore books
Ask open-ended questions that allow children to think on their own
Encourage children to ask each other questions e.g. about their families
Create an environment that promotes curiosity e.g. soft play area, climbing areas, colourful displays, wall mirrors, accessible toys, and materials.
[bookmark: _Toc422750958][bookmark: _Toc505602615]Using a child’s interests as a starting point 
It might be a good idea to use a child’s interests as a starting point for the inquiry process. It is inevitable that children are going to learn best when they are interested in the topic, so the more that you can focus on specific interests the better.
For example, if a child is interested in drawing you could expand this to cover different aspects of development by looking into:
Exploring colours
How rainbows occur
Famous artists
Different materials used in art
Early art e.g. by indigenous people and how they made materials to draw with
Expressing mood and feeling through art.
[bookmark: _Toc422750959][bookmark: _Toc505602616]Try new ideas and take on new challenges
[image: ID# 11160 - Figure Celebration On Target - Presentation Clipart]Children should be encouraged to learn about new things, try new ideas, and take on fresh challenges - this will ensure that the learning process is continuous as well as engaging. Ideas and challenges can encompass many different areas. You will need to ensure that you offer challenges at appropriate times and according to the child’s individual abilities and development stage. Challenges do not need to be particularly difficult or extreme - we’re not talking about baby abseiling or rock climbing here! Challenges can, in fact, be really small things which may seem insignificant at first – but remember that children are learning everything for the first time, no challenge is too small.
For example, new ideas and challenges might include: 
Trying new foods and ways to eat them e.g. sharing, self-serving or using chopsticks
Eating in different ways e.g. picnics, at the table, or at a BBQ 
Creating challenges for children, for example:
· putting a baby on their stomach for ‘tummy time’ – gradually increasing the time they spend on their tummies
· providing tasks for children to complete e.g. ‘can you crawl through the tunnel?’
· you notice a child can jump so you challenge them to hop on one foot
· a child can count to ten fluently – introduce counting to twenty
Creating experiments to complete with children, for example:
· does it float or sink?
· is it magnetic?
· is it lighter or heavier? (can use scales to weigh items) 
[bookmark: _Toc422750960][bookmark: _Toc505602617]Resources and materials
Within your organisation, you should have resources which aim to offer children challenge, intrigue, and surprise. Just like taking on new challenges, these resources should ensure that learning is continuous as well as engaging for all children.
Below are some resources and materials that will help to challenge, intrigue and surprise. You can use these as a starting point however you may be able to add to them. 
Challenge:
· baby gyms
· swings, slides, climbing frames, and tunnels
· hopscotch
· puzzles
Intrigue: 
· books with flaps 
· books with textures
· natural materials e.g. sand, water, shells, etc. 
· [image: ID# 13832 - Colored Puzzle Globe - Presentation Clipart]displays covering topics discussed
· putty and clay
· cornflour and water experiment
Surprise:
· jack in the box
· pop-up books
· peek-a-boo games
· hide and seek
· changing words in songs/silly rhymes
· jokes/joke books. 
[bookmark: _Toc422750961][bookmark: _Toc505602618][image: Fotolia_2204087_XS.jpg]Activity 6A


[bookmark: _Toc505602619]6.3 – Assist to promote children’s sense of belonging and connectedness
By the end of this chapter, the learner should be able to:
Outline five different ways to promote a sense of belonging and connectedness for children drawing on the policies and procedures of their organisation.
[bookmark: _Toc422750963][bookmark: _Toc505602620]A sense of belonging
A sense of belonging is important for all people, it makes us feel good about ourselves and helps to build and maintain positive relationships with our peers. In order to make sure that children are able to develop their own sense of belonging, you should be working to ensure that children feel welcomed, safe and valued. As well as this, you should ensure that all of their needs are met and that they are supported, respected and encouraged. When children feel they belong they are less likely to develop mental health problems later in life and are happier and better learners. 
A contributing factor to having a sense of belonging is connectedness. Connectedness is about feeling you can talk to people about worries and knowing that they will listen and support you. In order to thrive, both academically as well as personally, children need to feel as though they are a part of supportive and positive relationships. There are many different ways in which you and your organisation can work to ensure that children feel a sense of both belonging and connectedness.
[image: ID# 2660 - Go Team Motivational Huddle - Presentation Clipart]For example, you can help to promote a sense of belonging and connectedness in the following ways:
Make the surroundings welcoming 
Host events for families to attend such as festival days, charity fundraisers or sports days 
Have an open door policy where parents/carers can ask questions or voice concerns
Create a newsletter to inform parents of topics that will be covered
Collaborate with families:
· to create an ongoing discussion of their child’s progress
· to involve parents or guardians in policy creation
Provide information on community events and support for families
Cover topics such as:
· families
· culture
· geography
Ask children what they like so that you can engage with their interests
Build a bond with families by: 
· meeting and greeting families with a smile
· [image: ID# 14617 - Mother Daughter Heart Silhouette - Presentation Clipart]telling them about the child’s day at pick-up
· encouraging families to get involved with the setting. 


[bookmark: _Toc505602621][image: Fotolia_2204087_XS.jpg]Activity 6B


[bookmark: _Toc505602622]6.4 – Engage children in sustained shared conversations to extend their thinking
By the end of this chapter, the learner should be able to:
Summarise the term ‘sustained conversation’
Make a list of four different ways to help children to engage in sustained conversation.
[bookmark: _Toc480882089][bookmark: _Toc422750967][bookmark: _Toc505602623]What is sustained conversation?
[image: ID# 13286 - Simple Thought Expression - Presentation Clipart]Communication is an everyday part of our lives, and most of us have many conversations with many people throughout the duration the day. However, we rarely stop to think about the conversations we have and whether they were beneficial to those involved. Where they weighted equally between the different parties? Did they provide a fair time for everybody to talk? When conversing with children who are developing their language skills, this is something that you need to consider. The conversations which you have will need to enhance the development of children’s language and communication by showing them how to engage in and hold a conversation; picking up cues for when to talk and allowing the other person(s) time to talk also. 
Sustained conversation refers to maintaining engagement in a conversation. Many conversations that we have are short-lived; for example, you may often ask children “are you ok?” if they answer “yes”, the conversation is likely to be finished. Whilst passing conversations are a normal and required aspect of everyday life, children will benefit from conversations which require them to think and problem-solve alongside other people. 
[bookmark: _Toc505602624]Ideas for engaging in sustained shared conversations
A good way to help children to engage in sustained conversation is to talk to them about things that they like. This may be something as simple as a game or a toy that they are playing with or the food that they like to eat during mealtimes. Focusing on things which interest the children will encourage them to participate in the conversation and provide thoughtful and interesting responses. You will need to find ways to discover topics which will interest the child. Perhaps you could spend some time observing them, seeing what toys/games they are attracted to, for example, or ask the families for some advice regarding how they try to engage their children in conversation when at home. Working alongside families and using similar techniques can help to reinforce things to the child and promote faster learning.
There are many other ways that you can engage in sustained shared conversations – for example:
Listen and watch carefully to what the child is saying and doing
Show genuine interest through body language e.g. smiling, nodding, and eye contact
Invite children to elaborate on their ideas e.g. ‘This is interesting, could you tell me more?’ 
Repeat/clarify what children have said ‘so you mean…’
Share own experiences e.g. ‘I like to…’
Suggest options e.g. ‘how about we do it like this’
Remind children to do things e.g. ‘don’t forget to wash your hands before you eat’
Speculate e.g. ‘Do you think those ducks might like some cake?’
Offer different perspectives ‘Maybe….’
Use encouragement to promote thinking e.g. ‘Very good Ethan, you have found the square, now where are you going to put the circle?’
Open-ended questions
[image: ID# 18683 - Figures Question Exclamation Marks - Presentation Clipart]Depending on the confidence and engagement levels of the child, you might need to push the conversation forward and encourage them to continue talking. A good way to do this is to ask open-ended questions. Open-ended questions allow for a response which is longer than one word and requires the other person to provide a more thoughtful answer.
Examples of open-ended questions might include:
How does this make you feel?
What do you think? 
How could we find out? 
Asking these sorts of questions will encourage children to continue talking and engaging with their own thoughts, whilst also teaching them the premises of a sustained conversation.



[bookmark: _Toc505602625][image: Fotolia_2204087_XS.jpg]Activity 6C


[bookmark: _Toc505602626]6.5 – Provide the opportunity for scaffolding learning and development
By the end of this chapter, the learner should be able to:
[bookmark: _Toc422750970]Demonstrate a scenario in which they could scaffold a child’s learning.
[bookmark: _Toc505602627]What is scaffolding?
[image: ID# 12505 - Four Stack Block Figure - Presentation Clipart]As mentioned previously, scaffolding children’s learning refers to leading and coaching them towards coming up with their own answers and ideas. Scaffolding learning will show children how to learn, rather than just providing them with the correct answers – helping them to create their own thoughts about the world around them. The key factor of scaffolding learning is guiding children to think for themselves, rather than relying on you to give them an answer. This means that activities or tasks are supported by an educator at first, but the educator’s role decreases gradually as the child becomes more competent. 
When using scaffolding as a technique, you should:
Plan effectively and anticipate problems that might occur and how you could overcome these
Test or evaluate the activity out beforehand 
Identify individual needs and abilities of children
Modify activities or instructions to suit the needs of each child
Provide clear objectives to the children – why are they doing this?
Guide children when needed so they keep focused yet allow them to make choices about their learning – allowing them to be independent and make mistakes
Use assessment to give feedback
Create momentum to try and inspire children to learn more.
Ask yourself is ‘what am I doing for a child that they can do for themselves?’ This can reveal areas that you can help a child with, such as finding puzzle pieces, putting shoes on, tidying away, pouring own juice, etc. 
[bookmark: _Toc422750971][bookmark: _Toc505602628]Putting scaffolding into practice
As with most concepts, it is beneficial for your understanding if you are able to see it put into practice. We will look at two examples of an educator scaffolding learning in children to demonstrate how this can be done in the realms of your role.
Example one: 2-year-old Alex is doing a twelve piece puzzle:
Educator: ‘See if you can find a piece that goes here’ (educator points to a gap in the puzzle)
Alex: (He looks for the piece, picks up one that does not fit and tries to slot it in, he puts it down)
Educator: ‘Try looking over here’ (educator points to four pieces in a group)
Alex: Smiles as he finds the piece and slots it in ‘yes I found it!’
The educator in this scenario lets Alex have a go at finding the piece. She realises that he is struggling and might get frustrated if he cannot find the piece. She supports Alex so that he can find the piece by suggesting an area for looking in that he has missed – this makes Alex feel like he has achieved something and that he was the one to find the puzzle piece. Alex retains his independence and has learned to keep searching until he finds the pieces he wants. 
Example two:
In our next example, the educator is planning to bake some buns with a group of children. The educator will have to plan the activity well to anticipate problems and how to overcome them.
The following table outlines potential problems which the educator should be aware of when scaffolding children’s learning during this specific task:
	Potential problems
	Possible solutions

	Baking is complex process – children will need a lot of support
	· Ask someone to help you with this activity
· Break the activity down into sections e.g. mixing, cracking eggs, spooning into bun cases, icing
· Provide guidance and instruction
· Young children – you might want to weigh and prepare the ingredients beforehand

	Children may want to eat the buns after they have made them.
	· Make them at a time when this is possible – for example, after lunch – for afternoon snack
· Ask children to save them for home time so that they can show their family

	Sharing resources
	· You should ensure all children have a go at each part of the process e.g. pouring ingredients into a bowl, cracking eggs, mixing, icing, etc. 
· Provide more than one resource, e.g. give children a spoon each for mixing.

	Messy activity
	· You will need to do this activity in an area that is easy to clean up e.g. an area that has wipeable surfaces and floors.
· Have baby wipes and sinks available for washing hands
· Ensure children’s clothes are protected e.g. aprons. 




[bookmark: _Toc505602629][image: Fotolia_2204087_XS.jpg]Activity 6D


[bookmark: _Toc505602630]6.6 – Assist children to see their mistakes as opportunities to learn and grow
By the end of this chapter, the learner should be able to:
Discuss why it is important to encourage children to see their mistakes as opportunities to learn and grow
Identify ways to help children to learn from their mistakes.
[bookmark: _Toc505602631]Learning from our mistakes
Making mistakes is how we learn - they encourage us to think about why we got something wrong and work out how we can change what we did to correct it. As mentioned previously, learning to accept the mistakes that we make can be a really beneficial to our self-esteem. Rather than taking the things that we do wrong and thinking of them as a reflection on our abilities, accepting mistakes as a part of life enables us to use these mistakes as an opportunity to learn, grow, and develop. 
[image: ID# 19025 - Owl Standing On Pencil - Presentation Clipart]The process of encouraging children to accept their mistakes may be challenging. Most of us are born with the desire to perform well in EVERYTHING – and when we first learn that this isn’t possible, it can be difficult to accept. A good way to encourage children to accept their mistakes is to show them that mistakes are an opportunity to learn, develop, and improve. 
You can help children to learn from their mistakes by:
Showing children that everybody still sees them in the same way even when they make a mistake – i.e. you, their families, and their friends
Helping children to overcome mistakes on their own and learn from them 
Telling children of times you have made mistakes and what you did to resolve them
Encouraging children to own up to mistakes and not to blame tools or other people
Praising children for their efforts and when they admit mistakes
Encouraging children to apologise if their mistakes have hurt other people and be a good role model – apologise if your mistakes have hurt other people
Not focusing on past mistakes or other times when the same mistake has occurred – focus on the here and now. 


[bookmark: _Toc505602632][image: Fotolia_2204087_XS.jpg]Activity 6E


[bookmark: _Toc505602633]6.7 – Facilitate families’ diverse contributions to the learning community
By the end of this chapter, the learner should be able to:
Identify three different contributions which families can make to the learning community
Explore why parents may find it difficult to contribute to the learning community
List ways to communicate with children’s families.
[bookmark: _Toc422750978][bookmark: _Toc505602634]Facilitating families’ diverse contributions
Families and communities are diverse; they incorporate a wide range of cultures, languages, and ethnicities. This means that they are able to contribute a variety of different perspectives and skills which could benefit the learning community. Your organisation should aim to facilitate these contributions by creating an environment which open and supportive of everything which people have to offer.
What sort of contributions can families make?













How can you make it easier for families to make contributions to the learning community?
Sometimes, it can be difficult for family members to get involved with the setting – they may not have time, they may have language barriers, lack in self-esteem or be intimidated by the setting. It is vital that you do not pressure parents or families who may find it difficult to contribute, the last thing you want is to make families feel guilty or stressed about contributing. 
You should simply let families know what is going on in the setting and if there are opportunities for families to contribute in specific ways. For example, if you are looking into creating a website for your setting you could reach out to families by asking or writing something like: ‘If you have any ideas about how you can help with this we would love to hear them’, or, more specifically ‘If families would like to write a few words about the setting that would be very much appreciated’. Often enough, just letting families know what is happening in the setting will be enough to prompt a response from them.
[bookmark: _Toc422750979][bookmark: _Toc505602635]Methods of communicating with families
There is a wide array of communication methods which you may utilise in order to make contact with families.
For example:
Face-to-face – at the beginning or end of the day
Newsletters
[image: blank_bulletin_board_800_wht]Notice boards
Letters to parents
Parent days
Information days
Homework books
Activity slips.
You should think about how you can overcome any barriers to communication with families. Different families will pose different challenges – for example, you may not see parents of some children as their grandparents or other carer drops them off and picks them up. Some families may not speak English and will need extra support in order to contribute. You should have plans in place that enable you to deal with these issues if they arise. You may be able to get written communication translated for families whose first language is not English, and you might be able to send home written information for families who you do not see to talk to. 
Remember to thank families for their contributions, no matter how small; this ensures families feel appreciated.


[bookmark: _Toc505602636][image: Fotolia_2204087_XS.jpg]Activity 6F


[bookmark: _Toc505602637]6.8 – Share information with colleagues about child development and wellbeing
By the end of this chapter, the learner should be able to:
Outline the policies and procedures of their organisation regarding sharing information with colleagues about children’s development and wellbeing.
[bookmark: _Toc422750982][bookmark: _Toc505602638]Who are your colleagues?
When working within a service, it is really important that you have a team who you trust and can work in cooperation with. A strong team will mean the best care and support for children and this should be a goal which each of you shares. In order to make a strong team, you will need to communicate on a regular basis to make sure that everybody is up-to-date and that you are providing consistent care. To share information with colleagues, you will first need to know who they are! You should think about not only those colleagues that you work with frequently but also those who you sometimes work with and rarely work with. 
[bookmark: _Toc422750983][bookmark: _Toc505602639]Successful working relationships
Successful working relationships are based on three key things:










Respect
In order to gain respect from colleagues, you should perform your duties to the best of your ability and ask for help if you are struggling with something. To give respect, you can listen carefully to colleagues, acknowledge their opinions (even if you do not agree) and think about any advice that they give. 
Empathy
Empathy is about demonstrating understanding and putting yourself in someone else’s position. Being sensitive to people’s problems and feelings shows that you genuinely care and can help to improve working relationships – nobody wants to work with someone who doesn’t seem to care about them!

Trust
Trust is about knowing people will do what they say they will do – for example, you may trust people with confidential information about a sensitive topic. You can show that you are a trustworthy person by demonstrating simple things during your working practice such as turning up for work on time and being a good communicator, for example, informing colleagues about children’s wellbeing and development according to policies and procedures. You don’t have to perform any grand gestures to prove that you are trustworthy – reputation is built over time.
[bookmark: _Toc422750984][bookmark: _Toc505602640]Information sharing
As mentioned previously, to achieve a successful relationship with your colleagues you should be communicating regularly and keeping each other up-to-date. There are many different types of information that will need to be shared amongst staff in your educational setting – some of these will be more urgent than others. 
Urgent information that should be immediately shared includes:
If a child becomes ill
If there is a danger to a child e.g. broken equipment
If a child goes missing.
The best method to deal with urgent, important information is to contact colleagues immediately about the issue and escalate it as appropriate. You may need to communicate with staff through face-to-face interactions or via the telephone. There may be times when you will need to contact parents – for example, if a child is ill, this will need to be done over the telephone. 
Less urgent information may be written in a log or on a noticeboard or brought up in the morning/afternoon brief.
Written communication
[image: ID# 18562 - Keyhole Exchange File - Presentation Clipart]Written communication about children’s wellbeing and development may be contained within a specific diary or communication book about each child. Your organisation might have policies and procedures about written communication and you must follow these to ensure high standards of communication and adherence to any relevant legislation. For example, confidentiality regulations may mean that you need to refer to children by a letter(s) e.g. ‘S’ for Sam. 
Written communication should:
Be clear and concise
Be accurate and include only facts (not opinions) 
Contain all relevant information (should not be missing relevant information)
Contain only abbreviations that all staff are familiar with
Have consistent spelling and punctuation - errors could lead to confusion.
[bookmark: _Toc505602641][image: ]Activity 6G


[bookmark: _Toc505602642]Summative Assessments
At the end of your Learner Workbook, you will find the Summative Assessments.
This includes:
Skills Activity
Knowledge Activity
Performance Activity.
This holistically assesses your understanding and application of the skills, knowledge and performance requirements for this unit. Once this is completed, you will have finished this unit and be ready to move onto the next one – well done!
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