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[bookmark: _Toc435015414][bookmark: _Toc435103747][bookmark: _Toc453864159][bookmark: _Toc494112277]Instructions to Assessor
[bookmark: _Toc453864160][bookmark: _Toc494112278]Prior to conducting the assessment
· Read this document in its entirety
· Contextualise the activities, observations/demonstrations and other submitted evidence to ensure it reflects the learner cohort. Check this against the mapping, to ensure it is still valid
· Ensure that workplace (or simulated environment for learners that are not working) is suitable for the parameters of any required task, to ensure the learners will have an appropriate opportunity to demonstrate their skills
· If observations are undertaken on the job/in a simulated environment, discuss the assessment methods with the third party, so that they are aware of what is required of them (e.g. using the Third Party Observations/Demonstrations document), as well as any modifications that may be required in the workplace
· Ensure that the learner is allocated the appropriate time and resources required for the tasks
· If appropriate, determine and agree with the third party an acceptable timeframe for each observation
· Advise the learner prior to conducting observation/assessment:
· what will occur throughout the assessment process
· when the assessment will occur
· the level of competency expected
· Confirm arrangements for the third party to observe the learner in the workplace with the learner and the third party
· Ensure that the third party understands the requirements and instructions regarding the Third Party Observations/Demonstrations
· Never tell the learner how to perform a task or answer a question, as that would render the assessment invalid – the expectation is that the learner should know this prior to commencing the assessment
· Use the checklists and answer guides to assist you with marking, but never show or share them with the learner or the third party.

[bookmark: _Toc453864161][bookmark: _Toc494112279]Selecting a third party
· The third party must be someone in a position to make a valid comment on performance of the learner, e.g. a line manager
· You may use the third party at your discretion, when you feel the learner has not given a satisfactory response for any of the criteria in the unit of competency. Therefore, you may not need third party evidence for all of the performance criteria.
[bookmark: _Toc453864162][bookmark: _Toc494112280]Conducting the assessment
· Establish and oversee the evidence-gathering process to ensure it remains valid, sufficient, authentic, current and flexible
· Advise the learner when to commence the assessment
· Gather supporting documents, where available and appropriate, as evidence to help you make a judgement of the learner’s competency
· Record observations and evidence against the checklist
· Where a checklist point is not observable due to reasons outside the learner’s control, modify the scenario to allow the learner an opportunity to perform the task in question
· Do not interfere with the assessment unless the learner’s actions impose a risk of harm
· If there is an error, record it
· When the assessment is complete, advise the learner and record your comments in the relevant section. You must determine whether they are competent (C) or not yet competent (NYC).
[bookmark: _Toc453864163][bookmark: _Toc494112281]Making the decision on competency
· The learner needs to be deemed satisfactory for all of the criteria in the unit to gain competency
· If you are in doubt of the learner’s competency, gather further evidence to guide your decision. For example, this may include asking supplementary questions or requesting a portfolio of evidence from the learner
· Assess learners on their performance in this unit, not on actions before or after the assessment (unless a portfolio of evidence is required)
· Use the checklists and your professional judgment to determine the final outcome. However, if the learner’s performance in the assessment does not reflect performance during the course, consider undertaking an oral quiz or other supplementary assessment
· If you are marking the learner NYC (Not Yet Competent), ensure you outline why you have made this decision, and provide advice on how the learner can improve skills/knowledge prior to their next attempt.


When using evidence you have gathered on the learner to judge their competency, the following criteria will need to be met (as applicable to the unit of competency):
· All the performance criteria elements have been addressed to the required standard (set out in the unit of competency)
· The knowledge evidence/required knowledge has been demonstrated
· The performance evidence has been practically demonstrated
· The foundation skills/required skills have been practically demonstrated
· The assessment conditions/critical aspects of assessment have been met
· The context and consistency of assessment are addressed to appropriate AQF level
· The learner has been assessed through a range of assessment methods
· The learner has completed all assessments to the levels defined in the assessor workbook (as stated in the Learner Workbook activity answers and summative assessment answers).
[bookmark: _Toc453864164][bookmark: _Toc494112282]After the assessment
· Provide learners with:
· clear and constructive feedback based on the assessment decision
· information on ways of overcoming any identified gaps in competency revealed by the assessment
· the opportunity to discuss the assessment process and outcome 
· information on reassessment and the appeals process
· an opportunity for reassessment, if appropriate
· Regardless of the outcome of the assessment, provide all learners with a copy of the completed checklist, ensuring the comments section is completed. 
· Where the learner’s performance is deemed not yet competent, provide detailed feedback on the criteria they need to improve upon, if requested
· Record and report the outcome of assessment for each learner.

[bookmark: _Toc415147200][bookmark: _Toc453864165][bookmark: _Toc494112283]Observation/demonstration
Throughout this unit, the learners will be expected to show their competency of the elements through observations or demonstrations. As trainer/assessor, you will compile a list of demonstrations that you recognise the learners will need to complete, or tasks to be observed. Any required observations and demonstrations will need to be completed, as well as the activities found in the Learner Workbook. 
An explanation of observations and demonstrations:
Observation is on-the-job
The observation will usually require:
Performing a work based skill or task 
Interaction with colleagues and/or customers.
Demonstration is off-the-job
A demonstration will require:
Performing a skill or task that is asked of you
Undertaking a simulation exercise.
You will need to inform each learner which one of the above they will be required to do. The observation/demonstration will cover one of the unit’s elements.
The observation/demonstration will take place either in the workplace or the training environment, depending on the task to be undertaken and whether it is an observation or demonstration. As trainer/assessor, you will ensure each learner is provided with the correct equipment and/or materials to complete the task. Learners should also be informed on how long they have to complete the task.
Learners should be able to demonstrate the skills, knowledge and performance criteria required for competency in this unit, as seen in the Learner Guide.


[bookmark: _Toc453864166][bookmark: _Toc494112284]Reasonable adjustments
Where learners are unable to complete the tasks in the methods specified due to situations beyond your/their control, you will need to make reasonable adjustments.
These will be dependent on the specific needs of the learners.
While learner needs will vary on an individual basis, examples are given below:
Learner workbook written answers
If the student is unable to write (e.g. due to a disability or injury), you may ask them questions verbally and record their responses on an audio device.
Also, you have the option of asking supplementary questions to confirm their competency in a given criteria, if necessary.
Skills activity
If the learner is unable to demonstrate their skills at the time of your presence, for whatever reason, they could provide a video demonstration to the assessor, or obtain third party evidence of them demonstrating the skills in question.
Knowledge activity
If the learner is unable to verbally answer questions, for whatever reason, they could provide written answers to the questions, or provide an audio recording of their answer at a later date.
Performance activity
If the learner is unable to perform the required practical tasks at the time of asking, for whatever reason, they may provide video evidence at a later date, or complete the task in a simulated environment, with evidence given by the designated third party, if required.




[bookmark: _Toc453864167][bookmark: _Toc494112285]Additional Evidence
In addition to the assessments provided in this unit, learners may also display competence through additional evidence. 
This may include, but is not limited to:
· Workplace evidence
· Portfolios
· Existing qualifications
· Workplace documents
· Case studies
· Research
· Reports.
This additional evidence may be submitted by the learner or their third party, but should be subject to validation by the assessor.


[bookmark: _Toc453864168][bookmark: _Toc494112286]Learner Workbook Activity answers
Complete the following activities individually or in a group (as applicable to the specific activity and the assessment environment).

Where applicable, a signed observation by either an approved third party or the assessor will need to be included in these activities as proof of completion.

[bookmark: _Toc421614151][bookmark: _Toc494112287][bookmark: _Toc453864171]Activity 1A
	Estimated Time
	60 Minutes

	Objective
	To provide you with an opportunity to identify ways to ensure that a welcoming environment is created for all families using your service, outline ways to ensure that a service is welcoming to a wide range of different cultures and explain how you would ensure that a child with special requirements and their family feel welcome

	
	1. Identify five ways to ensure that a welcoming environment is created for all families using your service.

2. Outline four ways to ensure that a service is welcoming to a wide range of different cultures.

3. Imagine a child with a visual impairment will be joining your services. How can you ensure that the child and their family feel welcome?

1. Learners are required to identify five ways to ensure that a welcoming environment is created for all families using their service. Answers may refer to:

· Providing refreshments or facilities to make them
· Using icebreakers
· Encouraging children and parents to ask questions
· Responding to questions 
· Having clear signs to show children and parents where to go on arrival
· Allocating space for each child’s belongings
· Ensuring the décor is appropriate
· Using a location that is accessible
· Remembering and using the name of each child and parent 
· Valuing the time of the children and their parents
· Identifying and meeting needs of each individual family
· Encouraging children and parents to ask questions
· Responding to questions 
· Inviting parents to explore the service
· Providing areas for children and their parents where they can spend time together
· Providing areas for families to get to know other families
· Creating a calm and respectful environment
· Having an area available for confidential discussions
· Sending out regular newsletters 
· Creating displays with family news, celebrations, photos and paintings
· Allowing parents to have a role within the service
· Showing parents the work that their child has done.

2. Learners will need to outline four ways to ensure that service is welcoming a wide range of different cultures. 

Answers may refer to:

· Providing information clearly (maybe in a range of languages)
· Not discriminating in any way
· Ensuring that the children are aware that discrimination is wrong
· Encouraging children to develop positive attitudes
· Reflecting the widest possible range of communities within the service
· Celebrating a wide range of festivals
· Considering cultural and religious differences in terms of food.

3. Imagining that a child with a visual impairment will be joining their services, learners are required to explain how they can ensure that this child and their family feel welcome.

Although answers may vary between learners, they should demonstrate an awareness of how to create a welcoming environment for a child that has a visual impairment and their family too. Answers may be based on the ‘hearing impairment’ example given in the unit. For example, the learner would need to ensure that the child has everything that need to experience the service in the same way that every other child does. Learning materials may need to be adapted (created in braille). Braille may even need to be taught to this child (depending on their age). Perhaps a ‘buddy’ could be allocated to assist the child in daily activities. An important aspect in making this child feel welcome would be to encourage each child to develop a positive attitude about themselves and people that are different from themselves. The aim is to ensure that the child with the visual impairment never feels isolated or different from the other children. Embrace differences.





[bookmark: _Toc421614152][bookmark: _Toc494112288]
Activity 1B
	Estimated Time
	60 Minutes

	Objective
	To provide you with an opportunity to give examples of topics that families’ questions, concerns and requests may refer to, create of list of questions, concerns or requests imagining you are a parent looking at joining a new service, and practice how to respond to questions, concerns or requests appropriately

	
	A signed observation by either an approved third party or the assessor will need to be included in this activity as proof of completion.

1. Give three examples of the different topics that families’ questions, concerns and requests may refer to.

2. Imagine you are a parent looking at joining a new service. Create a list of five questions, concerns or requests that you may have.

3. Taking your questions from the previous question, work in pairs imagining that one of you is the service provider and the other is the parent of a child joining the service.

The parent should raise a concern, make a request or ask a question.
The service provider should respond appropriately.
Swap roles and complete the task again.

As a pair, discuss your responses. Could they be improved?

1. Learners will need to give three examples of the different topics that families’ questions, concerns and requests may refer to.

For example, answers may refer to:

· Hours
· Costs
· Staff to children ratio
· Experience and qualifications
· Daily routines
· Discipline policy
· Food
· First aid.

2. Imagining that they are a parent looking at joining a new service, learners are required to create a list of questions, concerns or requests that they may have. Answers may vary between learners. They may base their list of questions on the examples given in this unit or develop their own. Questions may include the same topics as above and why the service will be ideal for that child.

For example:

· What time can I drop off/collect my child?
· What is the hourly rate of this service?
· How do you collect payment?
· What experience do the staff have who will be caring for my child?
· How will the daily routines meet my child’s needs?
· How is behaviour managed and dealt with?
· How will dietary needs or allergies be accounted for?

3. Using their questions from the previous answer, learners should work in pairs imagining that one of them is the service provider and the other is the parent of a child joining the service.

Learners should take it in turns to demonstrate that they can respond to questions, requests or concerns promptly, appropriately and courteously. By discussing the task afterwards, the learners can share opinions and suggest appropriate improvements.





[bookmark: _Toc421614153][bookmark: _Toc494112289]Activity 1C
	Estimated Time
	40 Minutes

	Objective
	To provide you with an opportunity to identify reasons why it is important to encourage families to share information and contribute to the operation of the service, outline ways to encourage families to share their knowledge, skills, expertise and aspects of family life and culture and suggest ways to create opportunities for families to contribute to the operation of service

	
	1. Why is encouraging families to share information and contribute to the operation of the service so important? Identify three different reasons.

2. Outline three different ways that you can encourage families to share their knowledge, skills, expertise and aspects of the family life and culture.

3. Suggest three ways that you can create opportunities for families to contribute to the operation of your service.

1. Learners will need to identify three reasons why encouraging families to share information and contribute to the service is so important.

Answers may include:

· Families know their child better than anyone
· Beneficial to service
· Helps provide the best possible environment
· Can gain a better understanding of each child
· Allows you to develop relationships with families
· Can gain an insight of each child’s family life.

2. Learners will need to outline three different ways to encourage families to share their knowledge, skills, expertise and aspects of the family life and culture.

Learners may suggest their own ideas but answers may refer to:

· Holding initial meetings
· Asking them to fill out a form/questionnaire
· Creating a notice board that they can add to
· Creating a forum
· Visiting homes.

3. Learners will now need to suggest three ways that they can create opportunities for families to contribute to the operation of their service.

For example, answers may refer to:

· Give advice
· Contribute to the curriculum
· Help make important decisions related to the service
· Volunteer for day trips
· Share recipes and stories related to their culture
· Assist in activities
· Help plan special occasions 
· Donate things to the service
· Visit the group to share information about their job or family traditions.

Learners may have more specific answers that relate to their experiences.





[bookmark: _Toc421614154][bookmark: _Toc494112290]Activity 2A
	Estimated Time
	45 Minutes

	Objective
	To provide you with an opportunity to give examples of information families will want to be shared with them, list ways to share this information, and outline how you encourage two-way communication within your organisation

	
	1. Give three examples of the information that families will want you to share with them.

2. Now list three ways to share information with families.

3. How do you encourage two-way communication within your organisation? 

1. Learners will need to give three examples of the information that families will want to be shared with them

Answers will vary drastically; families want to know everything! 

Learners should provide you with examples, such as:

· New things that the child has learnt
· New friends that the child has made
· New interests that the child has developed
· New experiences that the child has had
· New foods that the child has tried
· New books that the child has started reading
· New things that the child has achieved (e.g. counting to five).

2. Learners should now list three ways to share information with families.

Answers may refer to:

· Creating a diary
· Arranging progress meetings
· Making regular phone calls
· Arranging home visits
· Sending weekly newsletters
· Sending information notes
· Creating bulletin boards
· Arranging workshops
· Arranging informal meetings.

3. Learners will need to outline how they encourage two-way communication within their own organisation. 

Answers will vary depending on the learner’s own organisation but may refer to:

· Using diaries that they and the families add information to and read
· Making time to make calls to the family to simply ask what’s going on or if there is something new that they should be aware of
· Creating a ‘WOW’ display for the children’s achievements that the service and families can add to 
· Holding monthly meetings to keep each other informed.



[bookmark: _Toc421614155]


[bookmark: _Toc494112291]Activity 2B
	Estimated Time
	60 Minutes

	Objective
	To provide you with an opportunity to perform a role play activity based on informing family members of incidents affecting their child, and discuss and evaluate your performance within this activity

	
	A signed observation by either an approved third party or the assessor will need to be included in this activity as proof of completion.

This will be a role-play activity.

Working in pairs; label yourselves A and B and respond to the following scenarios:

· Person A; you are a member of staff at a childcare centre. One of the children has bitten three other children today. It is your task to inform their family member about this incident (Person B).

· Person B; you are now the member of staff at a childcare centre. A child has fallen over in the playground and has a suspected broken arm. You have called for an ambulance. It is now your task to ring the child’s family member (Person A).

Once the above task has been completed, as a pair, discuss and evaluate your attempts. Is there anything that could have been done differently? Is there anything that you shouldn’t have done?

Document your discussion and hand in to your instructor.

This will be a role-play activity.

Learners should get themselves into pairs, label themselves A and B, and respond to the following scenarios. As the instructor, ensure that you will be able to make your way around the pairs to observe them completing this task.

· Person A; you are a member of staff at a childcare centre. One of the children has bitten three other children today. It is your task to inform their family member about this incident (Person B).

Both learners should participate in this exchange between staff member and family member. Person A should demonstrate that they can inform the family member of the biting issue sensitively. For example, they shouldn’t judge or make the family member feel bad and they should suggest ways that this issue can be resolved.

· Person B; you are now the member of staff at a childcare centre. A child has fallen over in the playground and has a suspected broken arm. You have called for an ambulance. It is now your task to ring the child’s family member (Person A).

Both learners should participate in this exchange between staff member and family member. Person B should demonstrate that they can inform the family member of this emergency situation calmly and sensitively. For example, they should keep their voice normal, speak clearly and avoid making the family member panic. 

Once the above task has been completed, as a pair, learners will need to discuss and evaluate their attempts, identifying if there is anything that could have been done differently or anything that shouldn’t have been done. Learners should also provide documentation of this discussion and hand in to the assessor.

Together, learners will be able to help evaluate their completion of this task. They may have been able to do something different that would have helped the situation. For example, perhaps Person A didn’t suggest or offer ways that families can get help with their child’s biting. It would have been better if they recognised that together with the service, the family member would be able to deal with the issue.

Learners should take this opportunity to suggest improvements for the way that they dealt with their issue.





[bookmark: _Toc421614156][bookmark: _Toc494112292][bookmark: _Toc421614157]Activity 2C
	Estimated Time
	60 Minutes

	Objective
	To provide you with an opportunity to identify ways to gain an understanding of each child and their family and community context, identify differences in children you have previously worked with and explain how you ensured daily activities were appropriate for these children

	
	1. Identify three different ways that you can gain an understanding of each child and their family and community context.

2. Drawing on your own experience, choose two children that you have worked with. Identify three ways in which they were different from each other. (Do not refer to names; use ‘Child A’ and ‘Child B’).

3. Explain how you ensured that the daily activities were appropriate for both of the children identified in the previous question.

1. Learners will need to identify three different ways to gain an understanding of each child and their family and community context.

For example, answers may include:

· An initial meeting
· A form for families to fill in
· Observing children
· Interacting with children
· Listening to children
· Asking yourself questions (e.g. what do you think each child is ready for?)

2. Drawing on their own experience, learners should choose two children they have worked with and identify three ways in which they were different from each other. Children should be referred to as “Child A” and “Child B”.

Answers will vary between learners. 

Example answer:

Child A

· Learnt better through demonstration
· Was quiet
· Could count to ten
· Came from a single-parent family
· Was an only child.

Child B

· Learnt better through trying it themselves
· Was loud
· Could count to five
· Came from a family where both mum and dad were present
· Had many siblings.

3. Learners should now explain how they ensured that the daily activities were appropriate for both of the children identified in the previous question.

Answers will vary drastically between learners based on the two children from their previous question. Learners should demonstrate how they created daily activities that were appropriate for both children even though they were very different. For example, for a particular task, the group may have been divided into two smaller groups; those that learn through watching a demonstration and those that learn from giving it a go. They are both doing the same thing, just differently in order to meet their particular learning technique.






[bookmark: _Toc494112293]Activity 2D
	Estimated Time
	30 Minutes

	Objective
	To provide you with an opportunity to identify reasons why shared decision-making is important and outline what strategies your current workplace implements in order to facilitate shared decision-making

	
	1. Why is shared decision-making important? Identify three reasons.

2. What strategies does your current workplace implement in order to facilitate shared decision-making?

1. Learners will need to identify three reasons why shared decision-making is important. 

Answers may include:

· Families make continuous decisions for child
· Information families have is valuable to your service
· This information can help tailor service and daily activities 
· You can learn from families; they can learn from you
· Child’s needs are better met
· Make families feel as though their opinions matter 
· Make families feel as though their child’s needs are being spoken for.

2. Learners will now need to outline what strategies their current workplace implements in order to facilitate shared decision-making.

Answers will vary depending on the learner’s current workplace but may include meetings, forums and opinion questionnaires.





[bookmark: _Toc421614158][bookmark: _Toc494112294]Activity 3A
	Estimated Time
	60 Minutes

	Objective
	To provide you with an opportunity to give examples of different types of information that should be available for families, identify ways to make this information accessible and explain how to ensure that family members are able to interpret information correctly in response to a given scenario

	
	1. Give five examples of the different types of information that should be available for families.

2. Identify three ways you can make this information accessible.

3. One child’s family member has a visual impairment. Another child’s family member has difficulty reading and a couple of other children have family members that don’t use English as their first language. They have all requested information regarding the policies and procedures of your service. How will you ensure that they can all interpret the information correctly?

1. Learners are required to give five examples of the different types of information that should be available for families. Answers may include:

· Visions/missions
· Meal plans
· Curriculum 
· Planned trips
· Policies (e.g. how behaviour is managed)
· Procedures
· Opening and closing times
· Contracts
· Reports
· Staff training and qualifications
· Meeting minutes
· Upcoming events
· Fees 
· Major changes to service.

2. Learners should now identify three ways to make this information accessible.

Answers may include:

· Sending out newsletters
· Creating handbooks 
· Holding meetings
· Creating committees
· Making phone calls
· Sending out emails
· Sending text messages
· Creating and maintaining a website
· Using social media
· Displaying a notice board.

3. “One child’s member has difficulty reading and a couple of other children have family members that don’t use English as their first language. They have all requested information regarding the policies and procedures of your service.”

Learners will need to explain how to ensure that all family members are able to interpret the information correctly.

Answers may refer to ensuring that the policies and procedures are accessible in a variety of forms and in the applicable languages. A copy should be created in braille for the visually impaired family member. Perhaps a meeting/discussion should be arranged. This would mean that the family member that has difficulty reading can be told about the policy and procedures. This also gives the opportunity for people to ask questions and gain an immediate answer. 





[bookmark: _Toc421614159][bookmark: _Toc494112295]Activity 4A
	Estimated Time
	40 Minutes

	Objective
	To provide you with an opportunity to identify areas which families may need extra help or support with, outline the system your organisation has in place for keeping the contact details of community services and resources up to date and identify if this system could be improved in any way

	
	1. Identify three areas which families may need extra help or support with.

2. Outline the system which your organisation has in place for keeping the contact details of community services and resources up to date.

Could this be improved in any way?

1. Learners will need to identify three areas which families may need extra help or support with.

Answers may include:

· Specialist care
· Housing support
· Financial support
· Parenting issues
· Medical services
· Furthering their education.

2. Learners will need to outline the system which their organisation has in place for keeping the contact details of community services and resources up to date.

Answers will vary depending on the learner’s current workplace. They should demonstrate that they are aware of the systems that are in place for keeping contact details and how they are kept up-to-date.

Learners should also identify if this system could be improved in any way.

Answers will depend on the learner’s workplace and their system for keeping and maintaining contact details. If they don’t already use one, a database is a good way of storing these details.






[bookmark: _Toc494112296]Activity 4B
	Estimated Time
	30 Minutes

	Objective
	To provide you with an opportunity to identify ways to make information about community services and resources available to the families that may need them and create a list of useful resources and services in response to a given scenario

	
	1. How can you make information about community services and resources available to the families that may need them? Identify four different ways.

2. A family member using your service has taken to you one side and explained that they are being made redundant, leaving them in financial difficulty. They have nobody else to turn to. Create a list of resources and services that may be useful for this person.

1. Learners will need to identify four ways to make information about community services and resources available to the families that may need them.

For example, answers may include:

· Displaying posters
· Providing brochures, leaflets and pamphlets 
· Creating notice boards
· Putting resource folders together
· Designing a newsletter
· Sending out emails
· Creating a small library
· Making ‘tip’ sheets
· Lending out DVDs
· Holding own support meetings
· Holding own workshops
· Arranging regular social events.

2. Learners will need to respond the following scenario by creating a list of useful resources and services:

“A family member using your service has taken to you one side and explained that they are being made redundant, leaving them in financial difficulty. They have nobody else to turn to.”

Answers will vary between learners depending on their workplace and their location. Learners should put together a list with relevant details on it.





[bookmark: _Toc494112297]Summative Assessments answer guide
[bookmark: _Toc494112298]Section A: Skills Activity
Objective: To provide you with an opportunity to show you have the required skills for this unit.

A signed observation by either an approved third party or the assessor will need to be included in this activity as proof of completion.

This activity will enable you to demonstrate the following skills:
· Oral communication – in order to facilitate collaborative discussions with parents and caregivers.
Answer the activity in as much detail as possible, considering your organisational requirements.

1. This will be a role-play activity.

Select a topic of your choice which may be discussed with the parents or caregivers of a child within your service.

Work in pairs and carry out this discussion, acting as though the other person is a parent/caregiver. Swap roles to ensure that you both have the opportunity to play the role of the service provider.

1. This will be a role-play activity.

Learners should select a topic of their choice which might be discussed with the parents or caregivers of a child within their service. 

They should then work in pairs and carry out this discussion, acting as though the other person is a parent/caregiver. Learners should swap roles to ensure that they both have the opportunity to play the role as the service provider.

Learners will need to demonstrate their ability to use effective oral communication which facilitates collaborative discussion. The way that they do this is likely to differ depending on individual working practice. For example, learners may use techniques such as:

· Welcoming/inclusive language
· Asking for the other person’s opinions
· Clarifying that the other person understands what is being said.

[bookmark: _Toc494112299]Section B: Knowledge Activity (Q & A)
Objective: To provide you with an opportunity to show you have the required knowledge for this unit.

The answers to the following questions will enable you to demonstrate your knowledge of:
· How to access:
· the National Quality Framework
· the National Quality Standards
· the relevant approved learning framework
· How to navigate through framework and standards documents to find areas relevant to this unit of competency
· Strategies for involving family members in the service
· Organisation standards, policies and procedures
· Relevant theories that underpin the value of family/educator relationships.
Answer each question in as much detail as possible, considering your organisational requirements for each one.

All answers will vary depending on the learner and the organisation they work for, but the learner should be able to answer each question competently.

1. Provide the website address for the following:

· The National Quality Framework
· The National Quality Standards
· The relevant approved learning framework.

2. Using the website address identified in the previous question, navigate through the National Quality Standards and identify one area relevant to this unit. Document the area you have chosen and explain why it is relevant.

3. Identify three different strategies to involve family members in your service. These may be strategies currently used or strategies you might like to use in the future.

4. Outline one organisation standard, policy, or procedure relevant to this unit which you follow in your working practice. 

5. Drawing on your own research and/or existing knowledge, summarise one theory which underpins the value of family/educator relationships and explain how it does this.

1. Learners will need to provide the website address for the following:

· The National Quality Framework
· The National Quality Standards
· The relevant approved learning framework.

The National Quality Framework - https://www.acecqa.gov.au/nqf/about 
The National Quality Standards - https://www.acecqa.gov.au/nqf/national-quality-standard 

Learners will also need to provide the website address for the approved learning framework; this may differ depending on the learner’s organisation. 

[bookmark: _GoBack]For example, they may follow The Early Years Framework - https://www.acecqa.gov.au/sites/default/files/2018-02/belonging_being_and_becoming_the_early_years_learning_framework_for_australia.pdf 

2. Using the website address identified in the previous question, learners are now required to navigate through the National Quality Standards and identify one area relevant to this unit. They should then document the area they have chosen and explain why this relevant.

Answers will differ.

For example:

Quality Area 6 –Collaborative partnerships with families and communities and the corresponding standards and elements are relevant to this unit as it explores how to establish and maintain effective relationships with the families and communities of children in the service:

Standard 6.1 
· Respectful and supportive relationships with families are developed and maintained.
Standard 6.2
· Families are supported in their parenting role and their values and beliefs about childrearing are respected.
Standard 6.3 
· The service collaborates with other organisations and service providers to enhance children’s learning and wellbeing.

3. Learners will need to identify three strategies to involve family members in the service. Strategies may be hose currently used in the learner’s organisation or strategies they might like to use in the future.

For example, strategies might be based on broad practices such as:

· Providing an opportunity for families to share their questions, concerns or requests and respond to them in a prompt and courteous way
· Encouraging families to share their knowledge, skills, expertise and aspects of family life and culture
· Creating opportunities to contribute to the operation of the service
· Implementing strategies that facilitate shared decision making with families.

Or, strategies might involve more specific practices such as including encouraging families to:

· Give advice
· Contribute to the curriculum; let them suggest topics to introduce to the children
· Help make important decisions related to the service
· Volunteer for day trips
· Share recipes and stories related to their culture
· Assist in activities; they could read to children
· Help plan special occasions; different families can introduce the different ways they celebrate different occasions
· Help organise events
· Fundraise; the service may need new equipment
· Show their talents; they may be able to knit or do origami
· Donate things to the service (e.g. old art equipment or dress-up clothes)
· Visit the group to share information about their job or family traditions.

4. Learners should outline one organisation standard, policy or procedure relevant to this unit which they follow in their working practice. 

Answers will differ by learner, but should be relevant to at least one of the following:

· Providing information to families about their child
· Providing information to families about the service 
· Providing information about community services and resources
· Providing families with opportunities to be involved in the service.

5. Finally, learners will need to summarise one theory which underpins the value of family/educator relationships and explain how it does this.

Answers will differ depending on the learner and their course of research and existing knowledge.

For example, learners may discuss Vygotsky’s theory of childhood development. Briefly, Vygotsky places large emphasis on parents as ‘partners’ in their child’s life, and that everything children learn is through interaction with these partners. ‘Partners’ also refers to any authoritative figure who children spend a large amount of their time with – i.e. the learner/workers in this service. Therefore, the emphasis placed on children learning everything they know through the ‘partner’s in their lives makes it important that the family and any other caregivers of the child are on the same page in terms of the key values which the family wants to teach children – this may be related to culture, religion, values and beliefs, aspirations, family structure, disabilities/impairments, language, economic background, etc.



[bookmark: _Toc494112300]Section C: Performance Activity
Objective: To provide you with an opportunity to demonstrate the required performance elements for this unit.

A signed observation by either an approved third party or the assessor will need to be included in this activity as proof of completion.

This activity will enable you to demonstrate the following performance evidence:
· Worked collaboratively with at least three different families to support education and care, including:
· communicating information about children’s interests and development
· developing care strategies together
· engaging in discussion relevant to the child and family
· Involved families in the service/program by:
· encouraging participation in children’s experiences
· providing opportunities for families to give feedback on service/program.
Answer the activity in as much detail as possible, considering your organisational requirements.

All activity answers will vary depending on the learner and the organisation they work for, but the learner should be able to demonstrate their competency in the unit requirements.

1. Throughout the duration of this unit, produce a diary documenting your performance of the following tasks within the workplace:

· Worked collaboratively with at least three different families to support education and care, including:
· communicating information about children’s interests and development
· developing care strategies together
· engaging in discussion relevant to the child and family
· Involved families in the service/program by:
· encouraging participation in children’s experiences
· providing opportunities for families to give feedback on service/program.

For each diary entry, you should provide a description of the situation, as well as what action you took to complete the task.

Entries should be signed by the relevant personnel as evidence of completion.

1. Throughout the duration of this course, learners are required to produce a diary documenting their performance of the following tasks within the workplace:

· Worked collaboratively with at least three different families to support education and care, including:
· communicating information about children’s interests and development
· developing care strategies together
· engaging in discussion relevant to the child and family
· Involved families in the service/program by:
· encouraging participation in children’s experiences
· providing opportunities for families to give feedback on service/program.

For each diary entry, learners will need to provide a description of the situation as well as the action they took to complete the task.

All diary entries should be signed by the relevant personnel as proof of completion.
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