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[bookmark: _Toc329018036][bookmark: _Toc398545349]Unit Description
This unit describes the skills and knowledge required to support and protect children and young people who are at risk of harm. This work occurs within legislative and policy frameworks and carries a duty of care responsibility.

This unit applies to workers in a range of job roles providing services to children and young people including in community services and health contexts.

No licensing, legislative or certification requirements apply to this unit at the time of publication.

[bookmark: _Toc329018037][bookmark: _Toc398545350][bookmark: _Toc329018038]
Performance Criteria
	Element
	Performance criteria

	1.	Implement work practices which support the protection of children and young people
	1.1. Identify children and young people at risk of abuse or neglect by observing signs and symptoms, asking open and non-leading questions, being aware of protective issues and using child protection procedures where appropriate
1.2. Respond to disclosure, information or signs and symptoms in accordance with state legislative responsibilities and the service policies and procedures
1.3. Routinely employ child-focused work practices to uphold the rights of the child and encourage them to participate in age-appropriate decision-making 
1.4. Employ communication and information-gathering techniques with children and young people in accordance with current recognised good practice
1.5. Ensure decisions and actions taken are within own level of responsibility, work role, state legislation and service policies and procedures

	2.	Report indications of possible risk of harm
	2.1. Accurately record relevant specific and general circumstances surrounding risk of harm in accordance with state legislation, service policies and procedures and ethics
2.2. Promptly record and report risk-of-harm indicators, including the circumstances surrounding the risk of harm according to service policies and procedures
2.3. Ensure writing in reports is non-judgemental
2.4. Work collaboratively with relevant agencies to ensure maximum effectiveness of report

	3.	Apply ethical and nurturing practices in work with children and young people
	3.1. Protect the rights of children and young people in the provision of services
3.2. Identify and seek supervision support for issues of ethical concern in practice with children and young people
3.3. Employ ethical and nurturing practices and observe professional boundaries when working with children and young people
3.4. Recognise and report indicators for potential ethical concerns when working with children and young people


[bookmark: _Toc398545351]Skills and Knowledge 
	This section describes the skills and knowledge required for this unit.

	Foundation skills
The foundation skills described those required skills (language, literacy and numeracy) that are essential to performance.

	Reading - in order to read and understand forms and to make accurate reports
Writing - in order to record details of children and young people at risk and to make reports using handwritten skills and computer skills


Other foundation skills essential to performance are explicit in the performance criteria of this unit.

Performance Evidence

	The candidate must show evidence of the ability to complete tasks outlined in elements and performance criteria of this unit, manage tasks and manage contingencies in the context of the job role. There must be demonstrated evidence that the candidate has completed the following tasks at least once:
Implemented work practices which support the protection of children and young people, including:
Complying with  regulations, legislations and duty of care responsibilities
Employing child-focused work practices to uphold the rights of children and young people
Maintaining confidentiality
Providing appropriate responses in the protection of children and young people
Read and interpreted the procedures for reporting children at risk in line with organisational expectations and legislative requirements.

	Knowledge Evidence

	The candidate must be able to demonstrate essential knowledge required to effectively do the task outlined in elements and performance criteria of this unit, manage the task and manage contingencies in the context of the work role. These include knowledge of:
Indicators of the different types and dynamics of abuse as they may apply to age, gender, disability, culture and sexuality
Child protection legislation in the relevant state or territory
United nations convention on the rights of the child
Impact of risk of harm 
Duty of care responsibilities
Trauma-informed care
Ethical considerations including:
Approaches that incorporate the conventions on the rights of the child, and human rights 
Obligations as defined by the job specification and employing organisation
Obligations as stated in relevant codes of practice, licensing, accreditation registration to professional bodies, service agreements 
Principles of ethical decision-making
Overview of legal system and how it pertains to the job role, in particular: 
Child protection system, including reporting protocols, responses to reporting and interagency policies 
State/territory requirements and processes for notifying suspected abuse and reporting process
Statutory and policy requirements relating to job role
Organisation standards, policies and procedures.



[bookmark: _Toc329018040]

[bookmark: _Toc398545352]Assessment Conditions
	Skills must be demonstrated in the workplace.

In addition, simulations and scenarios must be used where the full range of contexts and situations cannot be provided in the workplace or may occur only rarely. These are situations relating to emergency or unplanned procedures where assessment in these circumstances would be unsafe or is impractical.

Simulated assessment environments must simulate the real-life working environment where these skills and knowledge would be performed, with all the relevant equipment and resources of that working environment.

Assessors must satisfy the NVR/AQTF mandatory competency requirements for assessors.



[bookmark: O_580431]Links
Companion volumes are available from the CS&HISC website - http://www.cshisc.com.au/




[bookmark: _Toc285113079][bookmark: _Toc326743761][bookmark: _Toc328654777][bookmark: _Toc330386596][bookmark: _Toc398545353]Housekeeping Items
Your trainer will inform you of the following;
· Where the toilets and fire exits are located, what the emergency procedures are and where the breakout and refreshment areas are.
· Any rules, for example asking that all mobile phones are set to silent and of any security issues they need to be aware of. 
· What times the breaks will be held and what the smoking policy is.
· That this is an interactive course and you should ask questions.
· That to get the most out of this workshop, we must all work together, listen to each other, explore new ideas, and make mistakes. After all, that’s how we learn.
· Ground rules for participation;
· Smile
· Support and encourage other participants
· When someone is contributing everyone else is quiet
· Be patient with others who may not be grasping the ideas
· Be on time
· Focus discussion on the topic
· Speak to the trainer if you have any concerns
[bookmark: _Toc326743762][bookmark: _Toc328654778][bookmark: _Toc330386597][bookmark: _Toc398545354]Objectives
· Learn how to implement work practices which support the protection of children and young people 
· Understand how to report indications of possible risk of harm 
· Develop the skills to apply ethical and nurturing practices in work with children and young people 
· Gain the essential skills and knowledge required for this unit

[bookmark: _Toc398545355]1. Implement work practices which support the protection of children and young people
1.1. 	Identify children and young people at risk of abuse or neglect by observing signs and symptoms, asking open and non-leading questions, being aware of protective issues and using child protection procedures where appropriate
1.2. 	Respond to disclosure, information or signs and symptoms in accordance with state legislative responsibilities and the service policies and procedures
1.3. 	Routinely employ child-focused work practices to uphold the rights of the child and encourage them to participate in age-appropriate decision-making
1.4. 	Employ communication and information-gathering techniques with children and young people in accordance with current recognised good practice
1.5. 	Ensure decisions and actions taken are within own level of responsibility, work role, state legislation and service policies and procedures
[image: ]

[bookmark: _Toc398545356]1.1 – Identify children and young people at risk of abuse or neglect by observing signs and symptoms, asking open and non-leading questions, being aware of protective issues and using child protection procedures where appropriate
[bookmark: _Toc398545357]What is abuse?
Abuse is an act that occurs in a relationship, where there is an implication of trust, which results in harm to a person. Abuse is a violation of a person’s human rights and can be considered a criminal or civil offense. Abuse is often inflicted by someone close to the person; a family member or other person with whom they have a relationship of trust. You must be aware if you are contributing to any of the types of abuse below. 
Types of abuse:
Physical
Sexual
Psychological (emotional and verbal) 
Social 
Neglect (active and passive)
Cultural/systemic 
Abandonment
Self-neglect
Unintentional injury
Systems
Constraint and restrictive practices
Exploitation 
[bookmark: _Toc398545358]Signs of Abuse
	
The following lists are not exhaustive. These are only examples of some of the warning signs for different kinds of abuse. When a child exhibits these signs, it does not necessarily mean they are being abused. The child or young person's circumstances and their age or other vulnerabilities, for example, disability or chronic illness, also need to be taken into consideration.
Talk to your supervisor if you have good reason to suspect that a child is at risk of harm.


	

	Child Signs
	Parent/Caregiver Signs

	Neglect
	Low weight for age and/or failure to thrive and develop 
Untreated physical problems e.g. sores, serious nappy rash and urine scalds, significant dental decay 
Poor standards of hygiene i.e. child consistently unwashed 
Poor complexion and hair texture 
Child not adequately supervised 
Scavenging or stealing food and focus on basic survival 
Extended stays at school, public places, other homes 
Longs for or indiscriminately seeks adult affection 
Rocking, sucking, head-banging 
	Unable or unwilling to provide adequate food, shelter, clothing, medical attention, safe home conditions 
Leaving the child without appropriate supervision 
Abandons the child 
Withholding physical contact or stimulation for prolonged periods 
Unable or unwilling to provide psychological nurturing 
Has limited understanding of the child's needs 
Has unrealistic expectations of the child

	Emotional / Psychological
Abuse
All types of abuse and neglect harm children psychologically, but the term ‘psychological harm’ or ‘emotional abuse’ applies to behaviour that damages the confidence and self-esteem of a child or young person, resulting in serious emotional deprivation or trauma. 
	Being unusually upset
Being withdrawn and non-communicative
Reporting verbal or emotional mistreating
Unable to value others 
Lack of trust in people 
Extreme attention-seeking behaviour 
Obsessively eager to please or obey adults 
Takes extreme risks
Markedly disruptive, bullying or aggressive 
Highly self-critical, depressed or anxious 
Persistent running away from home
	Constant criticism, belittling and teasing of a child
Ignoring or withholding praise and attention 
Excessive or unreasonable demands 
Persistent hostility and severe verbal abuse, rejection and scapegoating 
Belief that a particular child is bad or ‘evil’ 
Using inappropriate physical or social isolation as punishment 
Domestic violence 




	Sexual Abuse
	Fear of being touched
Becoming withdrawn and distant
Depression
Anger
Expression of guilty feelings
Bruising or bleeding in the genital area 
Sexually transmitted diseases 
Bruising to breasts, buttocks, lower abdomen or thighs 
Child or child’s friend telling you about it, directly or indirectly 
Describing sexual acts 
Sexual knowledge or behaviour inappropriate for the child’s age 
Regressive behaviour e.g. sudden return to bed-wetting or soiling 
Self-destructive behaviour e.g., self-mutilation 
Unexplained accumulation of money and gifts  
	Exposing a child to prostitution or pornography or using a child for pornographic purposes 
Intentional exposure of a child to sexual behaviour of others 
Previous conviction or suspicion of child sexual abuse 
Coercing a child to engage in sexual behaviour with other children 
Verbal threats of sexual abuse

	Physical Abuse
	Unexplained reoccurring injuries
Unexplained bruises
Unlikely excuses for injuries
Wearing clothes that do not match the weather in order to cover injuries
Self-destructive behaviour
Aggressiveness
Bruising to face, head or neck
Lacerations and welts, which may show the shape of the object that caused it e.g. belt buckle, hand print 
Drowsiness, vomiting, fits or pooling of blood in the eyes, which may suggest head injury 
Adult bite marks and scratches 
Fractures of bones, especially in children under three years old
Dislocations, sprains, twisting 
Burns and scalds (including cigarette burns) 
Consistent, unexplained abdominal pain 
	Frequent visits with their child or children to health or other services with unexplained or suspicious injuries, swallowing of non-food substances or with internal complaints 
Explanation of injury offered by the parent is not consistent with the injury 
Family history of violence 
History of their own maltreatment as a child 
Fears injuring their child 
Uses excessive discipline 





Physical abuse can be difficult to distinguish from accidental injury. There are four things to take into consideration when trying to determine if an injury was accidental or a result of abuse.
1. Location of the injury:
When a child falls by accident, injuries typically occur on the hands, elbows, knees, shins and forehead. If injuries occur on parts of the body that are usually protected (buttocks, back of legs, thighs, back, torso and face) it is less likely an accident.
2. Number and regularity of injuries:
It is not common to experience multiple injuries on different parts of the body, especially not over and over again. Multiple injuries that are at different stages of healing are also an indicator that abuse is occurring.
3. Size and shape of the injury:
Often, intentional injuries are caused by an abuser using familiar objects, like a stick, a board, a belt or a hairbrush. The marks these objects leave on the body resemble the objects themselves. Accidental marks resulting from bumps and falls usually have no defined shape.
4. Description of how the injury occurred:
If an injury is accidental, the explanation of how it happened should be reasonable and consistent with the appearance of the injury. When the description of how the injury occurred and the appearance of the injury are inconsistent, there is cause for concern. 
There are some common signs of abuse and neglect to look out for in the early childhood education and care setting. For example:
Bruises and abrasions in places that are less likely to be injured in normal activity  (see above)
Burns
Talking about private parts in an inappropriate ways (beyond the usual interest that occurs in the bathroom)
Talking about sexuality or acting out sexually 
Play scenarios (either in pretend play with peers, or with dolls) that include abusive behaviours 
Severely low weight
Excessively poor hygiene
Extreme avoidance or fear of conflict, especially between adults


[bookmark: _Toc398545359]Risk Factors
The following risk factors (either individually or in combination) are associated with increased risk of harm for children and young people: 
Social or geographic isolation of the child, young person or family, including lack of access to extended family.
Previous abuse or neglect of a brother or sister. 
Family history of violence including domestic violence. 
Parent/caregiver suffering from physical or mental health issues that affects their ability to care for the child or young person. 
Parent/caregiver alcohol and/or other drug misuse that affects their ability to care for the child or young person.
	
A risk factor is NOT a determinant of abuse and/or neglect. Not all children who fall into these categories will experience abuse and neglect. Exercise caution and always consult with your lead educator and nominated supervisor if you have concerns.



Abuse and neglect do not always happen in families in certain groups, or socio economic status. From the outside, parents can seem very involved, attentive, etc., so while your intuition plays a role in recognising abuse, it is important to take note of all signs and symptoms, regardless of your impressions of the parent.
Remember that exposure to domestic abuse between the parents, even if the child is not physically harmed, is also considered abuse if the child witnesses it. Young children are often unable to communicate about abuse and neglect; so early childhood educators are in a unique position to help these children if the proper care is taken. Using open and non-leading questions is a key strategy for getting reliable answers from children. 
It can be difficult to get good answers or explanations from children who are not yet very verbal. You may ask how a child got a certain mark, and they won’t be able to tell you. It can be helpful, if you’re comfortable, to ask the parents themselves and “feel out” their answer to help you decide if you’re still concerned.
Open and non-leading questions require that the person give more than a “Yes” or “No” response. They usually begin with “what, why, how”. An open question asks the person for his or her knowledge, opinion or feelings. “Tell me about....” and “Describe how that happened...” can also be used in the same way as open questions. 

How to use questions effectively:
Know the purpose of your question
Formulate the question carefully
Keep questions clear, concise and easy for the child to understand to understand
Include only one main idea per question
Listen to their response
	Be careful not to lead the child or young person into giving you a certain answer. You may have concerns about their safety or suspicions that they are being harmed, but you cannot ask the type of questions that will force the child to confirm your suspicions.


[bookmark: _Toc398545360]Child Protection 
The Coalition of Australian Governments (COAG) endorsed the first National Framework for Protecting Australia’s Children 2009-2020 and it aims to provide the foundation for national, coordinated reform across all states and territories.
	The Framework can be accessed via the Department of Families, Housing, Community Services and Indigenous Affairs here http://www.fahcsia.gov.au/our-responsibilities/families-and-children/publications-articles/protecting-children-is-everyones-business



Practical measures and intervention for child, youth and family protection is implemented by individual governments of states and territories. The area of child protection is highly regulated; however, across Australia, the standards and guidelines differ. 
Below is a list of relevant child protection authorities across states and territories that can provide detailed information on the various facets of child protection work.
	State/Territory
	Department or Office
	Website

	Australian Capital Territory
	Care and Protection Services, The Office for Children, Youth, Family Support, an administrative unit of the Community Services Directorate 
	http://www.dhcs.act.gov.au/ocyfs/services/care_and_protection

	New South Wales
	Family and Community Services, Community Services
	http://www.community.nsw.gov.au/welcome_to_docs_website.html

	Northern Territory
	Office of Children and Families, Northern Territory Government
	http://www.childrenandfamilies.nt.gov.au/Child_Protection/

	Queensland
	Department of Communities, Child Safety and Disability Services
	http://www.communities.qld.gov.au/childsafety/child-safety-services

	South Australia
	Department for Communities and Social Inclusion
	http://www.dcsi.sa.gov.au/pub/default.aspx?tabid=249

	Tasmania
	Department of Health and Human Services
	http://www.dhhs.tas.gov.au/children/child_protection_services

	Victoria
	Department of human Services
	http://www.dhs.vic.gov.au/for-individuals/children,-families-and-
young-people/child-protection

	Western Australia
	Department of Child Protection and Family Support
	http://www.dcp.wa.gov.au/Pages/Home.aspx



Child protection procedures help to ensure that children are not placed in further or additional harm while the concerns are being investigated. Several issues need to be considered when planning to provide a safe supportive environment for children and young people:
Keeping children safe is a state of mind – think ‘protection’.
In any situation, the protection of children is the most important thing.
Treat children at all times with dignity, respect and concern for their rights. 
Give children a voice – listening to children will help keep them safe.
Child protection is everybody’s business – we all have responsibilities for protecting children.
Learn about the problem of abuse and the risks to children in your area of work.
Manage risk – think about how children could be harmed and address this.
Be sensitive to children and signs that may indicate abuse.
‘Think the unthinkable’ – children are usually abused by people they know and trust.
If you have reason to believe a child is at risk, or is being abused, you must tell someone.
	State and territory governments are responsible for administering and operating child protection services. Legislation in each state and territory govern the way these services are provided. The principal child protection Acts in each state and territory are provided on the Australian Institute of Family Studies website - http://www.aifs.gov.au/cfca/pubs/factsheets/a145620/index.html 


National Quality Standards 
Quality Area and Standards included in this section:

The Early Years Learning Framework 
The principles, practices and outcomes included in this section:

[bookmark: _Toc398545361]
Learning Activity One
Provide 3 examples of each:
	

	Child Signs
	Parent/Caregiver Signs

	Neglect
	
	

	Emotional / Psychological
Abuse
	
	

	Sexual Abuse
	
	

	Physical Abuse
	
	



Write 2 two open-ended, non-leading questions that pertain to talking with children about potential abuse.



Why is it important to be aware of protective issues and use child protection procedures where appropriate?


[bookmark: _Toc398545362]Learner Workbook Activity 1.1.1
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[bookmark: _Toc398545363]1.2 – Respond to disclosure, information or signs and symptoms in accordance with state legislative responsibilities and the service policies and procedures 
[bookmark: _Toc398545364]Adhere to policies and procedures
Policies and procedures are in place to serve the children. This is best accomplished when everyone involved in the process knows his or her role and follows it. Early childhood education centres have policies in place to ensure that their service is committed to providing a safe, friendly and supportive environment for the children in their care. The centre will then develop a series of procedures to implement this policy. 
These procedures will include but may not be limited to:
Lawful and legislative requirements – this refers to what is legal and what is not and is covered by various government Acts and Regulations. 
Code of Conduct – this refers to the standard of behaviour, human interactions and values that the organisation expect from their staff when either supporting, caring, interacting or working with children and young people.
Job and role descriptions for all staff.
Professional development that will enhance the skills of the staff identifying children and young people at risk of harm.
Human resources and flexible support to staff, particularly when staff are faced with the difficult situation of ensuring the welfare of children and young people accessing the service.
[f] Duty of Care statement – this refers to:
The organisation’s commitment to keep children and young people safe and free of danger or injury as reasonably possible.
Providing services, support and childcare if applicable in a warm and caring manner.
Upholding the rights of the child or young person.
Being responsible and accountable for one’s own actions as an adult.
[bookmark: _Toc398545365]Mandatory Reporting
Mandatory reporting stipulates particular industry workers, including teachers, early childhood education and care workers and health professionals as having legal obligations to report suspected abuse. Any suspicion of child abuse must be acted upon and reported. 
Depending on the state/territory, legislation dictates that mandatory reporters must comply with legislative requirements regardless of their organisational requirements.

	
Legislative requirements and procedures vary across services and states/territories, so if you are in doubt about the proper procedure, talk with your supervisor.




Australian Mandatory Reporting Requirements
The National Institute of Family Studies has put together a guide to mandatory reporting of child abuse and neglect. It is recommended that you locate the relevant department or organisation to clarify the requirements in your state/territory. 
	State
	Mandatory Reporters
	What must be reported

	ACT
	Doctors
Dentists
Nurses, enrolled nurses
Midwives
Teachers
Person providing education to a child or young person who is registered, or provisionally registered, for home education under the Education Act 2004
Police officer
Person employed to counsel children or young people at a school
Person caring for a child at a child care centre
Person coordinating or monitoring home-based care for a family day care scheme proprietor
Public servant who, in the course of employment as a public servant, works with, or provides services personally to, children and young people or families
The public advocate
An official visitor
Person who, in the course of their employment, has contact with or provides services to children, young people and their families and is prescribed by regulation
	A belief, on reasonable grounds, that a child or young person has experienced or is experiencing sexual abuse or non-accidental physical injury and the belief arises from information obtained by the person during the course of, or because of, the person's work (whether paid or unpaid).

	NSW
	A person who, in the course of his or her professional work or other paid employment delivers, or supervises the provision of:
Health care
Welfare
Education
C children's services
Residential services or law enforcement, wholly or partly, to children
	Reasonable grounds to suspect that a child is at risk of significant harm, and those grounds arise during the course of or from the person's work.


	NT
	Any person
	A belief on reasonable grounds that a child has suffered or is likely to suffer harm or exploitation. 
· Physical abuse
· Sexual abuse
· Emotional/psychological abuse
· Neglect
· Exposure to physical violence (e.g., a child witnessing violence between parents at home)

	
	Registered Health Professionals
	Reasonable grounds to believe a child aged 14 or 15 years has been or is likely to be a victim of a sexual offence and the age difference between the child and offender is greater than 2 years.

	QLD
	A doctor or registered nurse
	Awareness or reasonable suspicion during the practice of his or her profession of harm or risk of harm.
Awareness or reasonable suspicion that a child has been or is likely to be sexually abused; and the suspicion is formed in the course of the person's employment.

	
	School staff
	

	
	An authorised officer, employee of the Department of Child Safety, a person employed in a departmental care service or licensed care service.
	Awareness or reasonable suspicion of harm caused to a child placed in the care of an entity conducting a departmental care service or a licensee.
· Physical abuse
· Sexual abuse or exploitation
· Emotional/psychological abuse
· Neglect

	SA
	Doctors
Pharmacists
Registered or enrolled nurses
Dentists
Psychologists
Police officers
Community corrections officers
Social workers
Teachers in educational institutions including kindergartens
Family day care providers
Employees/volunteers in a government department, agency or instrumentality, or a local government or non-government agency that provides health, welfare, education, sporting or recreational, child care or residential services wholly or partly for children; ministers of religion (with the exception of disclosures made in the confessional)
Employees or volunteers in a religious or spiritual organisation
	Reasonable grounds to suspect that a child has been or is being abused or neglected; and the suspicion is formed in the course of the person's work (whether paid or voluntary) or carrying out official duties.
· Physical abuse
· Sexual abuse
· Emotional/psychological abuse
· Neglect

	TAS
	Registered medical practitioners, nurses, midwives
Dentists, dental therapists or dental hygienists
Registered psychologists
Police officers
Probation officers
Principals and teachers in any educational institution including kindergartens
Persons who provide child care or a child care service for fee or reward
Persons concerned in the management of a child care service licensed under the Child Care Act 2001
Any other person who is employed or engaged as an employee for, of, or in, or who is a volunteer in, a government agency that provides health, welfare, education, child care or residential services wholly or partly for children, and an organisation that receives any funding from the Crown for the provision of such services; and any other person of a class determined by the Minister by notice in the Gazette to be prescribed persons
	A belief, suspicion, reasonable grounds or knowledge that a child has been or is being abused or neglected or is an affected child within the meaning of the Family Violence Act 2004.
· Physical abuse
· Sexual abuse
· Emotional/psychological abuse
· Neglect
· Exposure to family violence

	VIC
	Registered medical practitioners, midwives, registered nurses
Teachers registered under the Education, Training and Reform Act 2006 or teachers granted permission to teach under that Act
Principals of government or non-government schools
Members of the police force
	Belief on reasonable grounds that a child is in need of protection on a ground referred to in Section 162(c) or 162(d), formed in the course of practising his or her office, position or employment.
· Physical abuse
· Sexual abuse

	WA
	Doctors
Nurses and midwives
Teachers
Police officers
Court personnel
Family counselors
Family dispute resolution practitioners, arbitrators or legal practitioners representing the child's interests.
	Belief on reasonable grounds that child sexual abuse has occurred or is occurring.
Reasonable grounds for suspecting that a child has been: 
· Physically or sexually abused, or is at risk of being abused.
· Ill-treated, or is at risk of being ill- treated.
· Exposed or subjected to behaviour that psychologically harms the child.


(Commonwealth of Australia 2013)
	You will need to know the regulations that apply to your jurisdiction. Visit http://www.aifs.gov.au/cfca/pubs/factsheets/a142843/index.html for further information on these and other state and federal government Acts and Regulations.


[bookmark: _Toc398545366]Responding to Disclosure
A child or young person who has been abused or is being abused will often feel very uncomfortable about telling someone. This due to a number of reasons including the victims age, level of development and may include:
The victim feeling scared because the abuser may have threatened to hurt them or their loved ones if the person tells anyone else about the abuse.
Feelings of guilt because the abuser has made the victim feel guilty by telling the victim that they are bad, naughty, etc., or that something bad will happen to the abuser e.g., a dad who is the abuser will have to go to jail and never see the child again.
Older children and young people may feel used, degraded, worthless, embarrassed and shameful.
Children and young people sometimes fear repercussions for themselves or siblings, or consequences for parents or other family members. Because of this, a child might ask an adult to promise secrecy before disclosing. Such a promise should not be made. The mandatory reporter can reassure the child and encourage them to speak out about the abuse.
When a child tells you that s/he has been abused, s/he may be feeling scared, guilty, ashamed, angry and powerless. You in turn, may feel a sense of outrage, disgust, sadness, anger and sometimes, disbelief. It is important for you to remain calm and in control, and to reassure the child that s/he has done the right thing by telling somebody about what is happening. Let the child know that you are willing to listen and that you want to try to help.
Let the child take their time. It is important the child does not feel rushed or panicked and that the mandatory reporter has plenty of time to calm and reassure them. Let the child or young person use their own words. Children and young people have their own way of describing their experiences. It is important not to ask questions that suggest the ‘right’ words to a child or young person, or in a way that can be seen as putting words in the child’s mouth. 
Do not panic and say things like “That’s terrible!” or “Oh no!” or act shocked and disgusted. Remember, they are already feeling bad and your shocked reactions may only make them feel worse. Disclosures can happen at any time and often when you least expect it. For example, if a child or young person trusts you and feels safe in your company they may bring it up during play.
Educators must report any disclosed incidents of abuse or neglect. If a child tells you something has happened, it should be reported to your nominated supervisor. It can feel scary, overly dramatic, or like a betrayal to report your concerns. It’s important to remember that your ultimate responsibility is to the child, and even if there is a chance that your report could stop them from harm, it is worth making. 
	If you suspect abuse or a disclosure is made follow our centre’s procedure for reporting abuse within your own job role description.


	
Important things to remember during a disclosure:
Remain calm
Tell the child that you believe her/him
Reassure the child that telling you was the right thing to do 
Reassure the child that the abuse is not her/his fault
Find a quiet place to talk
Listen carefully to what they have to say or show you 
Do not put words into their mouths or ask leading questions, such as, “Did he touch you here?”
Ask open questions such as, “Tell me about it, and what happened next?”
Thank them for sharing this with you
Don’t promise not to tell anyone else
Never push the child into giving details of the abuse. Your role is to listen to what s/he wants to tell you. Do not ask leading questions or attempt to investigate what has been said.
Tell them you will have to tell someone else who can help.
Tell them that you will only tell someone who can help them feel safer.
Let the child or young person know what you will do next. Child abuse often leaves children feeling disempowered and lacking control in their own life. Making sure the child or young person is fully aware of each step can make the process less intimidating and can help return a sense of power and safety. 
Do not confront the person believed to be abusing the child or young person. Confrontation has the potential to place the child, the mandatory reporter or others at risk. Professional child protection workers or the Police will take any necessary action.
All staff must take action if children disclose information about inappropriate behaviours of other educators or staff at the centre. It is not acceptable to minimise, ignore or delay responding to such information. 
National Quality Standards 
Quality Area and Standards included in this section:


The Early Years Learning Framework 
The principles, practices and outcomes included in this section:



[bookmark: _Toc398545367]
Learning Activity Two

Locate and explore your government procedures for ensuring child safety in your jurisdiction. 








Collect any information that is relevant to your work role. i.e. are you a mandatory reporter/notifier?




[bookmark: _Toc398545368]Learner Workbook Activity 1.2.1
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[bookmark: _Toc398545369]1.3 – Routinely employ child-focused work practices to uphold the rights of the child and encourage them to participate in age-appropriate decision-making 
[bookmark: _Toc398545370]Human Rights
Children’s sense of themselves improves as they are treated with respect and encouraged to participate in age-appropriate decision-making. This can help children speak up for themselves or avoid situations in which they are at risk of harm or when their rights are being violated.
In addition to basic human rights, children and young people are entitled to ‘special protection’ rights due to their vulnerability to exploitation and abuse. These rights are described in the United Nations Convention on the Rights of the Child. 
The core principles in the Convention on the Rights of the Child (CRC) (1989) are:
The right to survival and development
Respect for the best interests of the child as a primary consideration
The right of all children to express their views freely on all matters affecting them
The right of all children to enjoy all the rights of the CRC without discrimination of any kind
					(Australian Human Rights Commission, 2009)
One of the main human rights protections for children is that the best interests of the child must be of primary consideration in all decisions and actions concerning children. Children with a physical, intellectual or mental disability have a right to enjoy a full and decent life, and have access to appropriate health care and education facilities.
Protecting the rights of young people can be achieved by upholding the following: 
Best interests – the best interests of the child must be primary consideration in all actions concerning children.
Non-discrimination - each child's rights are ensured without discrimination of any kind.
Participation - children who are capable of forming his/her own views have the right to express those views freely in all matters affecting them.
[bookmark: _Toc398545371]Child-focussed work practices
The impact that educators have on children while they are in care can be enormous, and can have an especially great effect when the child’s home-life is less healthy. By employing child-focussed work practices, educators can uphold the rights of children in their care and help foster their independence and self-worth.
Child-focused work practices that uphold the rights of the child include:
Getting down to the child’s level and engaging them in conversation. 
Supporting them in developing age-appropriate friendships.
Talking about what you are doing as you do it, or asking for permission. For example, “I’m going to have a look at your arm now, can you lift up your sleeve?” rather than approaching an unprepared child and lifting their shirt without their input.
Offering choices between acceptable options.
Employing routines so that children can follow them independently after becoming familiar, in order to limit the amount that you give directions.
Being respectful and patient when giving directions, and giving children enough time to choose to respond.
It’s important to encourage children to participate in decision-making (when age appropriate) that affects their lives. Educators can facilitate this by employing the following strategies:
Offer choices whenever possible. For instance, instead of saying, “We’re going outside now. Put on your shoes,” you can frame it as a choice, such as, “We’re going outside now. Do you want to put on your boots or your shoes?”
Involve children in decisions about activities. This can be casual, such as enlisting their help in choosing art materials to put out on a table, or more formal, like taking votes at Circle Time about what book to read.
Allow ample time for child-directed free play, in which there is little to no adult direction. You can still be involved in this play and play along. Just allow the child to lead it.
Allow children to make decisions about what to wear, eat, and do whenever possible. Don’t worry about things being “just so.” Allow the child’s decisions to stand.
Teach children tools for social problem-solving, and then, when conflict arises and they need your help, guide them in using the tools rather than stepping in to directly solve the problem. 
Base curriculum on children’s emerging interests. If you notice that several children keep gathering chairs and pretending to “ride the bus,” you can plan activities around that interest, like reading books about busses, adding bus toys to the Block Area, or going on a field trip to ride the bus. Let the children know that you are choosing these things because you have seen their interests.
Ask children what they know and what they’d like to learn about, and allow that to influence your teaching.
Involve families in the classroom, using children’s backgrounds, traditions and home-life to enrich the school.
Some things are not a choice and sometimes children really do just need to follow an adult’s directions, primarily when it’s related to safety. Luckily, the more a child is allowed to make choices, the easier it can be for them to give up some control every once in a while.
Planning and adjusting curriculum according to children’s interests takes time, flexibility, creativity, and sometimes research. You also may have to sometimes scrap ideas you are excited about because the children are no longer interested. Some children may be reluctant to make a choice or share an opinion. It can be tempting to stop trying to engage these children in decision-making over time, but keep trying.
It can be hard to give up control of little details. For example, if you allow a child to choose their own clothes to change into after getting messy, they may pick things that look silly together. As long as the clothing is appropriate for the weather though, try to let them wear it. Parents will sometimes comment on this, as in, “I packed two matching outfits and my child is wearing half of each one ” but it can help to explain your reasoning and focus on the pride the child felt in picking out the clothes and dressing him or herself.
It can be time-consuming to employ child-focused practices with every child, every time. But it is essential to the children’s development and the protection of their rights as individuals. You may have to adjust the amount of time you take to complete certain routines when you shift your focus toward collaboration with the children and away from just being efficient.
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National Quality Standards 
Quality Area and Standards included in this section:
The Early Years Learning Framework 
The principles, practices and outcomes included in this section:


[bookmark: _Toc398545372]Learning Activity Three
Outline the core principles in the Convention on the Rights of the Child.






What can you do to encourage children to participate in decision-making (when age appropriate)?







List child-focused work practices that uphold the rights of the child.


[bookmark: _Toc398545373]Learner Workbook Activity 1.3.1
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[bookmark: _Toc398545374]1.4 – Employ communication and information-gathering techniques with children and young people in accordance with current recognised good practice 
[bookmark: _Toc398545375]The importance of good communication
Children in early childhood have a less concrete sense of things that happened in the past, and their cognitive and language development can affect the information they give you. It can be tricky to get reliable information from children, and it’s easy to lead them to saying things they believe you want to hear. 
Children are more likely to agree to leading questions. For example, if you say, “Did your mommy give you that bruise? Was she angry?” the child might say yes even if this is not true. It is best to ask open-ended and non-leading questions, or make statements like, “Oh, you have a bruise here. That looks like it hurts!” and allow children to say what they will. 
[bookmark: _Toc398545376]Information-Gathering
Each adult who interacts with a child has the opportunity and responsibility to ensure that that child receives the support they need. This can only be achieved by talking with the child and gathering as much accurate information as you can. Gathering information is an ongoing process. Whenever you have a concern, gather as many details as you can, and write it down, with dates, so that you can be very specific in the case that your supervisor makes a formal report.
Always talk to children at their level, eye-to-eye. Sit down with the child. They may not want to look at you while they talk. It can be helpful to engage in an activity together during the conversation, like drawing or playing with clay. But make sure to be on their level rather than hovering over.
Ask them to tell you about things, rather than asking yes or no questions. For example, if you suspect that a child is being neglected at home, instead of asking “Do your parents take good care of you? Do they cook meals? Is your house very dirty?” you might say, “Tell me about a day at home. What do you do? Who does that with you?” etc.
Focus on open-ended questions that don’t lead or suggest that you are looking for a certain kind of answer. Children are suggestible and also want to please. Open-ended questions would be something like, “Do you ever feel scared? What do you feel scared of? Who helps you when you’re scared?” as opposed to “Are you scared at your house? Are you scared of your dad?” Do not press if a child seems very uncomfortable.
Allow the child’s answers to stand. Don’t contradict them or make comments that suggest they are not telling the truth. For example, you wouldn’t want to respond to disclosure with a statement like, “That doesn’t make sense! Are you sure that’s what happened?”
Only ask questions until you have established a reasonable sense that you need to report the issue. The child will be interviewed by the official agency later, regardless of how much information you get, and it’s best not to force the child to have more of these uncomfortable conversations than are necessary, with people who are not specifically trained for this type of work.
With infants and non-verbal toddlers, you will have to assess risk of harm by only observing signs and symptoms.
[bookmark: _Toc398545377]Communication Techniques
Active Listening is a way of listening and responding to another person that improves mutual understanding. It is a structured form of listening and responding that focuses the attention on the speaker. Educators must take care to attend to the child fully, and then repeat, in your own words, what you think the child has said. This lets the child know that you have really understood. 
Attending means to ‘be’ with the other person. Face the child, use open body language, lean towards them, maintain eye contact, don’t fidget and keep your own emotions in check. This technique is an important way to communicate to the child that you are there for them and you are listening, and encourages them to open up. 
Attending includes the following behaviours [remember them by SOLER]: 
Squarely face the child ⇒ so that you are facing them
Open your posture  ⇒ don’t cross your arms or legs
Lean towards the person ⇒ this conveys empathy
Eye contact maintained ⇒  where appropriate, look them in the eye
Relax while attending ⇒ don’t fidget or stress about the time 
	Please note that some attending behaviours will be determined by cultural norms. For example, Aboriginal and/or Torres Strait Islander people prefer that you sit next to them instead of directly facing them. Eye contact is another attending behaviour that differs between cultures. Please refer to and follow the cultural protocols of your client group.



Clarify anything you do not understand or doesn’t make sense to you. Sometimes children’s thinking and words become jumbled and mixed up when they are under stress. Remember to be yourself, don’t rush them, or give them words to say, just help them sort out their thoughts and their next actions while remembering to keep them safe.
Sometimes you can’t tell if you should be worried about an issue or not. Remember it’s not your job to determine if abuse or neglect has actually occurred, only to report a reasonable suspicion. You might not do this perfectly. Always talk to your nominated supervisor if you think you made some kind of misstep or accidentally asked a question in a leading way.


National Quality Standards 
Quality Area and Standards included in this section:

The Early Years Learning Framework 
The principles, practices and outcomes included in this section:



[bookmark: _Toc398545378]Learning Activity Four
Outline the communication techniques that often help children feel comfortable sharing information with you. When might these techniques be inappropriate?






When suspecting abuse, why is it so important to make sure you do not ask children leading, closed questions?


[bookmark: _Toc398545379]Learner Workbook Activity 1.4.1
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[bookmark: _Toc398545380]1.5 – Ensure decisions and actions taken are within own level of responsibility, work role, state legislation and service policies and procedures 
[bookmark: _Toc398545381]Follow legislative guidelines
Every profession, whether it is early childhood education, teaching, nursing or construction, has a set of legislative guidelines that help workers conduct their duties in a safe, ethical and professional manner. Some affect your rights as a worker and others affect your responsibilities towards others in the workplace. 
 All workers should know how and where to access the legislation that affects their work and apply it correctly. Legislation is continuously being updated and amended and it is your responsibility to maintain current knowledge of all legislation relevant to you area of work.
Each state and territory has legislation that is specific to that state/territory, but in most cases Commonwealth legislation will help guide your work. Most areas of work require that you are familiar with both State and Commonwealth legislation.
[bookmark: _Toc398545382]Policies and Procedures
As well as Commonwealth and State legislation, you are also governed and protected in your work by the guidelines, policies and procedures that your organisation has put in place. Policies, procedures and job specifications are the tools that provide an interface between the organisation and the individual worker. 
Policies and procedures describe a framework for your actions as workers, in a specific context. These documents ensure that everyone is doing the same thing the same way. When written in a formal document that is available for everyone to refer to, policies and procedures ensure that the organisation’s values, decision-making processes and goals are understood and upheld.
A policy is a framework or set of principles that guide decision-making and action. It is a written statement of agreed standards, views or procedures on a particular issue. It could be described as the ‘law of the organisation’.
[bookmark: _Toc398545383]Roles and responsibilities
[bookmark: codeoc46]All workers must perform their work within identified policies, protocols and procedures and ensure they deliver services in a legal and ethical manner. Most organisations support their workers by implementing policies that clarify roles and responsibilities when working with clients. These policies then act like a code of conduct for workers and offer them support if they receive a complaint about their actions. 
It is very important to understand your role within the organisation. If you do not understand what is expected of you, you cannot uphold responsibilities.
All workers should be aware of the following:
· Duties and responsibilities, as outlined in the position description 
· Duty of care obligations 
· Professional obligations outlined in relevant codes of practice
· Organisation guidelines and standards
· Relevant codes of ethics
· Organisation policies and procedures
In cases of abuse and neglect, your role as an early childhood educator is only to report disclosure or suspicion that you experience in your work with the child. Beyond that, the responsibility lies with the authorities. There is possible risk to you and to the child if you overstep your bounds.
All the policies of your centre must still be followed, even when there is suspicion of abuse. For example, you cannot take a child home with you or prevent them from going home with their parent because you are concerned for their safety.
[bookmark: _Toc398545384]Be clear on your role
Remember, you are an early childhood educator, and in some cases, a mandatory reporter, but you not a social worker. Your job in this instance is to keep the child safe while at the centre, and to report necessary issues to the appropriate person within the centre and outside agencies, who specialise in interviewing children, determining if abuse has occurred, taking over custody, working with parents to end the abuse.
Things that are not legal or not within the scope of an educator’s professional level of responsibility: 
Taking over custody of the child
Counselling the child or the parents
Determining whether or not the child should remain with their parents
Contacting siblings or their teachers
Denying the parents access to their children
Excluding children from a program based on suspected abuse or neglect
Discussing these issues with anyone other than your lead educator, nominated supervisor and the agencies to whom the report is made.
If you strongly believe a child is in immediate danger of harm, it could be very hard to “do nothing.” You just have to remember that making your report in a timely manner is the most helpful thing you can do.
It may be determined that abuse has not occurred, or you may disagree with the outside agency’s response to your report. In those cases, you must go along with their determination. However, this doesn’t mean that you shouldn’t continue to report any more signs or disclosures that you witness.
You may still have to interact with the parents or guardians after filing a report. Don’t let this stop you from doing so, but let it hold you to high standards of objectivity and confidentiality.
National Quality Standards 
Quality Area and Standards included in this section:

The Early Years Learning Framework 
The principles, practices and outcomes included in this section:



[bookmark: _Toc398545385]
Learning Activity Five
Find the policies that clarify roles and responsibilities when working with children. What do they say about identifying and responding to children at risk?
 

[bookmark: _Toc398545386]Learner Workbook Activity 1.5.1
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[bookmark: _Toc398545387]2. Report indications of possible risk of harm
2.1. 	Accurately record relevant specific and general circumstances surrounding risk of harm in accordance with state legislation, service policies and procedures and ethics
2.2. 	Promptly record and report risk-of-harm indicators, including the circumstances surrounding the risk of harm according to service policies and procedures
2.3. 	Ensure writing in reports is non-judgemental
2.4. 	Work collaboratively with relevant agencies to ensure maximum effectiveness of report
[image: ]

[bookmark: _Toc398545388]2.1 – Accurately record relevant specific and general circumstances surrounding risk of harm in accordance with state legislation, service policies and procedures and ethics 
[bookmark: _Toc398545389]2.2 – Promptly record and report risk-of-harm indicators, including the circumstances surrounding the risk of harm according to service policies and procedures 
[bookmark: _Toc398545390]2.3 – Ensure writing in reports is non-judgemental 
[bookmark: _Toc398545391]2.4 – Work collaboratively with relevant agencies to ensure maximum effectiveness of report
[bookmark: _Toc398545392]The importance of accurate reports
You are ethically (and legally) bound to report suspected child abuse or risk of harm and all details surrounding reports are to be kept confidential. If a colleague confides in you that they witnessed something or feel like a child is at risk, encourage them to report it, and remind them of their responsibility to do this. If you do not believe that they have reported it, you can make a report yourself, using the information that you know.
[bookmark: _Toc398545393]What to record?
Information you are expected to record:
Anything a child discloses – try to write things down word for word and include these quotes in the report. This makes details concrete, and the agency can use this information during any investigation.
Also record the questions you asked or ways that you prompted the child to share; as this information can help the agency determine whether or not the child may have been lead to say something inaccurate.
Signs or symptoms of suspected abuse:
Physical abuse: bruises, abrasions, bumps, broken bones, burns, or other injuries, including their location, severity, and when you noticed them, as well as details about the child’s and/or parents’ explanation of the injury. You might also suspect physical abuse if a child plays, writes, or talks about violent scenarios, in which case you would write these things down similarly to disclosures.
Sexual abuse: physical signs of sexual trauma, direct quotes from the child that you find suspicious or objective descriptions of scenarios where you felt the child was acting out sexually. 
Psychological abuse: Direct quotes from the child that you find troubling, including any questions you asked or ways that you prompted the sharing. Incidents you have witnessed between the parent and the child that you felt were inappropriate. 
Signs of abuse of one or both of the parents, or a sibling (exposure to domestic violence is considered psychological abuse).
Neglect: Detailed notes on the symptoms you notice in the child, such as ill health, withdrawn or anti-social behaviour, poor hygiene, as well as when you noticed them. Direct quotes from the child about their daily life at home.
Size and location of injuries, if any, with descriptions of any bruising.
Date and time of disclosures or incidents – this information is vital in creating an accurate picture of what is going on with the child. Accurate records assist agencies in investigating your report.
Describe any caregiver behaviour that is of concern, including how often and how severe.
Describe any behaviour by the child that is of concern, including how often it occurs.
The type of risk the child may be facing, whether you believe it is ongoing and urgent, if you believe the child is facing immediate harm.
As many details as possible about what you witnessed, noticed or heard – write down everything, to help you give a detailed report even under pressure.
Other details you may be asked to record include:
· Status of the parents relationship, married, separated, divorced
· If any Family Court orders are in place, and what they relate to
· What is known about the functioning of the family:
· Domestic violence
· Drug/alcohol misuse 
· Violence to people outside of the family
· Relevant health factors
· Extended family or other support networks
· Child care arrangements
· Nature of involvement with any agencies
· Mental health problems
· Physical or intellectual disability
· Family members or other adults living with the child
· Siblings or other children who may be in danger
[bookmark: _Toc398545394]Writing reports
It’s important to write things down as soon as you can, to help keep your recollections as accurate as possible. All claims of abuse and neglect will be investigated, and false or incorrect information can throw things off course, or even make investigators believe that nothing has happened when the child really is at risk. Prompt reporting helps to make sure that the child faces as little continuing risk as possible. 
Writing in the reports should be as objective as possible, leaving judgments, opinions, and conjecture out, so that the facts of the report are clear and easy to identify. Recording the circumstances surrounding the risk of harm helps you to give an accurate and detailed report. The more detailed the report, the easier it is for agencies to follow up on. 
Making the report may not be a one-time thing. You may be asked further questions, or even asked to testify at hearings. You may be asked to repeat yourself many times, to different people. Your accurate and detailed written records will help with this. The agencies you report to can help you make your report as effective as possible, because they know what types of information and details they need to start an investigation. Try to be as specific as possible and ask questions if you are unsure. 
How to ensure your writing in reports is non-judgemental:
	Guideline
	What to say
	Do not say

	Focus on the facts, not perceptions
	“Charlie appears very underweight and pale, and has much less energy than the other children in the class. He eats several helpings of food during meals and snacks at school. When I discussed this with his parents, they reported that they have not taken him to the doctor and they believe he is fine,”
	“Charlie is malnourished and sick. He is so starving when he gets to school that he eats as much as he can at every meal and snack. I have discussed this with his parents, and they don’t care at all.”

	Use objective language - do not make guesses about how the child feels
	“Charlie had bruises on his back and began to cry and look away when I asked him to tell me about them,”
	“Charlie had bruises on his back and was sad and embarrassed when I asked him to tell me about them.”

	Do not make guesses as to why things happened
	If a child tells you, “I heard Mummy and Daddy yelling last night, then Mummy came in my room and locked the door,” and you noticed bruises on the mother’s face at drop off, report those things.
	Avoid inventing a possible story of what happened, such as, “The father appeared annoyed and hurried at pick-up time, and I know the mum hasn’t been working, and I heard the father complaining about how the mum was still buying things for the child even though things were tight financially…” 



	There is a lot to remember about the process of reporting suspected abuse or possible risk of harm, and hopefully, there will not be many instances in which you need to do it, so you may get “rusty.” It can help to review training materials from time to time, discuss the process periodically with you lead educator and nominated supervisor, and continue to seek out new resources on the topic.



National Quality Standards 
Quality Area and Standards included in this section:

The Early Years Learning Framework 
The principles, practices and outcomes included in this section:

[bookmark: _Toc398545395]
Learning Activity Six
What information you are expected to record when reporting suspected child abuse or risk of harm?





Why is it so important to record this information accurately and promptly?






What steps can you take to ensure your writing in reports is non-judgemental?






How are you expected to collaborate with relevant agencies to ensure reporting is effective?


[bookmark: _Toc398545396]Learner Workbook Activity 2.1.1 – 2.4.1
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[bookmark: _Toc398545397]3. Apply ethical and nurturing practices in work with children and young people
3.1. 	Protect the rights of children and young people in the provision of services
3.2. 	Identify and seek supervision support for issues of ethical concern in practice with children and young people
3.3. 	Employ ethical and nurturing practices and observe professional boundaries when working with children and young people

[image: ]3.4. 	Recognise and report indicators for potential ethical concerns when working with children and young people 


[bookmark: _Toc398545398]3.1 – Protect the rights of children and young people in the provision of services 
[bookmark: _Toc398545399]Children’s rights explained
It is important that educators understand children’s rights and how they are connected to their responsibilities in responding to risk of harm. 
Everyone has the right to:
Privacy and protection
Access to appropriate and equitable services 
Confidentiality
Participation and autonomy
Responsive, culturally aware services
Reliable, convenient and adequate resources
Be treated in a dignified, safe and comfortable manner 
Express own feelings, ideas and opinions
Associate with whom they choose
[bookmark: _Toc398545400]Rights of Children and Young People 
In addition to basic human rights, children and young people are entitled to ‘special protection’ rights due to their vulnerability to exploitation and abuse. These rights are described in the United Nations Convention on the Rights of the Child. 
The core principles in the Convention on the Rights of the Child (CRC) (1989) are:
The right to survival and development
Respect for the best interests of the child as a primary consideration
The right of all children to express their views freely on all matters affecting them
The right of all children to enjoy all the rights of the CRC without discrimination of any kind
					(Australian Human Rights Commission, 2009)
One of the main human rights protections for children is that the best interests of the child must be of primary consideration in all decisions and actions concerning children. Children with a physical, intellectual or mental disability have a right to enjoy a full and decent life, and have access to appropriate health care and education facilities.

Protecting the rights of young people can be achieved by upholding the following:
Best interests – the best interests of the child must be primary consideration in all actions concerning children.
Non-discrimination - each child's rights are ensured without discrimination of any kind.
Participation - children who are capable of forming his/her own views have the right to express those views freely in all matters affecting them.
In the early childhood education and care setting, the expectations are as follows:
Children are in charge of their own bodies, and are entitled to be safe and handled gently. 
Children deserve to be treated with respect and consideration, and each child should be dealt with appropriately; there should not be “favourites” who receive more or different interactions with educators.
Children have the right to be provided with food, water, safety, a stimulating environment, and positive interaction with adults and peers. 
Each child has a right to have their needs consistently met by caregivers.  
It is expected that educators and staff members will help to create this kind of environment, and will speak up when they notice a threat to the rights of any child.
What this means to you and your role
Everyone has the right to a dignified and secure way of life with equal human rights. Upholding these rights, begins with ensuring children have access to what they need, when and where they need it, without judgement, criticism or discrimination.
Depending on your work role and type of centre, you are expected to protect client rights by:
Understanding your role and responsibilities when working with children
Working within your job specifications
Maintaining current knowledge on legislation
Understanding and complying with organisation policies and procedures 
Managing your personal values and attitudes
Providing non-judgemental services
Consulting with your supervisor when you have a value conflict
Providing advocacy services where required
Upholding your legal and ethical responsibilities
Following duty of care responsibilities 
Gathering relevant information about children in an appropriate manner
Researching all avenues for support
Making referrals when appropriate
Providing a safe environment 
Providing clear information regarding service delivery and scope of practice 
Providing access to information regarding other services when relevant
Providing information regarding legal rights and obligations when required
Acting as liaison with other community services when required
Sometimes, you may repeatedly report issues to a supervisor, or directly confront a co-worker about something you see happening in the centre that you feel is inappropriate, and you may feel like nothing is done about it, or nothing changes. In this case, you might decide to report specific instances to the appropriate outside agencies.
National Quality Standards 
Quality Area and Standards included in this section:




The Early Years Learning Framework 
The principles, practices and outcomes included in this section:






[bookmark: _Toc398545401]
Learning Activity Seven
What are children’s rights and how they are connected to your responsibilities in responding to risk of harm?



[bookmark: _Toc398545402]Learner Workbook Activity 3.1.1
[image: Fotolia_2204087_XS.jpg]



[bookmark: _Toc398545403]3.2 – Identify and seek supervision support for issues of ethical concern in practice with children and young people 
[bookmark: _Toc398545404]When to seek support?
Supervisors have the power to make staffing changes or provide additional training and support when they feel that something inappropriate has happened or is happening in the centre. They are also required to maintain a healthy and respectful environment for children, and cannot do this well if staff-members do not communicate with them about concerns or issues.
Common ethical concerns when working with children in an early childhood education and care setting:
Rough handling of children’s bodies 
Disrespectful language toward children
Inappropriate punishments
Exposure of children to inappropriate adult conversation
Ignoring a child’s physiological or emotional needs
Talking about children and/or their families in a disrespectful way
It can be difficult to identify a true ethical concern. For example, some educators are warmer than others. Be careful not to accuse a co-worker of mistreatment just because they have a different approach. Mistreatment of children is very different than simply being very straightforward or “no nonsense.” 
You can identify ethical concerns by paying attention to the following:
Touches should be gentle and consensual, and children should be allowed to make their own decisions about things before being physically moved by an educator.
Language and voices should be kind. Educators should speak to children and adults as though they were modelling respectful dialogue.
Policies on “punishment” vary from centre to centre. For example, some centres use time-out, while others do not. These expectations should be spelled out in the employee handbook. Physical punishment and withholding of food are universally unacceptable.
Conversations with and around children should be child-focussed or at least child-appropriate. Any (appropriate) side-conversations between adults should be paused immediately if a child has a need or a question.
Specific needs, such as toileting or wiping a runny nose, should be met responsively, in a timely fashion. Sometimes a child is inconsolable, and there is nothing an educator can do to solve the problem. However, you should still be available to that child, and continue checking in and giving attention.
	A good measure of ethical behaviour is: Would the behaviour be acceptable to the parent? Or, would the staff member engage in this behaviour if the parent were in the room?


[bookmark: _Toc398545405]How can a supervisor help?
Talking with a supervisor can help to limit gossip, miscommunication or unproductive conflict. Depending on the issue, the supervisor you speak with may still ask you to talk directly to your colleague, but having that supervisor in the loop protects you, and they may also be able to give you tips for communicating your concerns effectively.
Supervisors can help you by:
Discussing your concerns 
Providing feedback, input and support 
Strengthening your professional boundaries 
Continually developing your professional practice
Supporting your psychological health
Mediating issues between co-workers 
It may also be beneficial to seek help from experts. For example, you may have a child whose behaviour is very hard to manage and leaves you and your colleagues frazzled and not working at your best. In that case, you may seek out an early interventionist, behaviour specialist or classroom management trainer to help you outline strategies to use.
Being an ethics “whistle-blower” won’t always make you popular, but remember that your highest responsibility is to the children. You can mitigate the negative impact of speaking up with your colleagues by:
Doing it respectfully, privately and confidentially
Also pointing out positive things you see around the centre with as much enthusiasm
Being consistent in your own ethics, “practicing what you preach”
	Working with young children, who may be at risk of abuse neglect, can have a lasting personal impact on you. After time, responding to these demands can begin to wear a person out; this is known as compassion fatigue or burnout. Your supervisor can help you address issues of burnout.





National Quality Standards 
Quality Area and Standards included in this section:

The Early Years Learning Framework 
The principles, practices and outcomes included in this section:





[bookmark: _Toc398545406]Learning Activity Eight
Provide 3 examples of ethical issues that can come up in an early childhood education setting. What would you do in each example?




When you have an ethical concern, why is it beneficial to speak with your supervisor?
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[bookmark: _Toc398545408]3.3 – Employ ethical and nurturing practices and observe professional boundaries when working with children and young people 
[bookmark: _Toc398545409][image: C:\Users\Victoria\Desktop\My Work\ArtWork\Animations\woman_figure_waving_anim_9995.gif]Professional boundaries
Caring for young children in a centre setting is different than being a parent or guardian. It is important to observe professional boundaries to ensure that all children have the best possible experience with you. You control the impact that your time with these children will have on them. Nurturing relationships with early caregivers can positively affect all aspects of a child’s future.
Professional boundaries are the limits and responsibilities set on you for the people you interact with in the workplace. Professional boundaries also represent a way of holding the educator/child relationship in trust. They are the conditions upon which a relationship of vulnerability can be entered into without risk. 
Professional boundaries: 
· Keep the relationship between you and the child (and their family) clear and defined
· Uphold a minimum standard of behaviour, accepted by your profession
· Ensure the safety of the children 
Working within the boundaries of your work role is a constant challenge. You must maintain professional relationships at all times. This means that you are responsible for setting up and maintaining ethical and helpful working relationships that are both safe and respectful. Professional boundaries must be in place in every situation and it is your responsibility to establish and maintain appropriate boundaries in the context of the services you provide.
	In some communities, educators may be neighbours, go to the same social clubs and have children in the same school as the families they work with. It is especially important in these situations to be clear about your professional boundaries.


[bookmark: _Toc398545410]Ethical practices
Professional boundaries are held in place by your code of ethics. These guidelines have been established to ensure the proper conduct of all workers in your profession.
Ethical practices include:
Providing the same high standard of care to every child
Treating all children with respect and kindness
Providing consistency, security and safety while children are in your care
Learning as much as you can about the cognitive, emotional and physical development of children in your age group, and making sure that your expectations and practices are in line with this information. For example, you wouldn’t require 20-month-olds to clean up the entire classroom themselves before moving on to lunch.
[bookmark: _Toc398545411]Managing Boundaries
Professional boundaries are maintained when you consistently work within the parameters of your designated role.
This involves:
Complying with legislation, professional obligations and other policy and procedures that impact on practice and conduct.
Understanding the difference between a professional relationship and a non-professional relationship.
Demonstrating professionalism, integrity and respect towards children and their families.
Actively managing all situations that may fall outside acceptable limits of a professional relationship.
Understanding the laws governing confidentiality of children’s information, the mandatory reporting of abuse and explaining to families the limits on confidentiality of personal information.
Responding appropriately and in a timely fashion to every child’s physiological and emotional needs.
· Consciously building a relationship of trust with each child in your care.
· Getting to know children’s individual preferences and temperaments and using this knowledge to inform your relationship with them.
· Remembering that you are the adult, and you are capable of more patience and flexibility than the children in your care are capable of.
· Meeting the needs for nurturing touch, eye-contact and meaningful interaction that is mutually satisfying.
· Treating all children with equal affection.
· Respecting parents as the child’s most important relationships, and supporting and strengthening these relationships.
· Helping children to bond and gain comfort with all consistent adults working with them in the classroom.
· Encouraging children to explore and learn on their own terms, rather than yours, as long as they are safe.
· Practicing good self-care so that your needs are met when you enter the classroom, and you are healthy, calm and able to be responsive to the children.
One strategy for maintaining boundaries is to reflect on your own work. Reflective practice is an internal process and does not necessarily involve feedback from others. It is a process of thinking about your work, how you approach situations and how you can improve. 
Reflective practice strategies include:
Collaborating with co-workers, supervisors, network members, other organisations.
Engaging in thoughtful dialogue and reflection with co-workers to solve work-related problems.
Participating in making and implementing centre-wide decisions.
Contributing to centre-wide events and development activities.
Establishing and maintaining relationships with the community.
Observing and learning from co-workers.
Preventing and resolving personal and professional conflicts with colleagues.
Contributing to the development of co-workers. 
Sharing best practices with co-workers.
Engaging in self-evaluation. 
Establishing professional goals.
Managing your time.
Educators are often tempted to treat certain children more favourably. Children are people, and sometimes you just really like certain people. But it’s important to treat all the children in a way that makes them feel individually appreciated. Alternatively, sometimes educators enjoy feeling especially needed or favoured by a child. You can’t let that get in the way of encouraging the child to self-soothe, form new relationships and explore on their own.
When you spend a lot of time caring for a child, you get to know them and understand their needs. Sometimes you may disagree with the beliefs or practices of their parents. In these cases, focus on being collaborative and respectful with parents. You can share your expertise, but also recognise their role and their ultimate responsibility to the child.


National Quality Standards 
Quality Area and Standards included in this section:

The Early Years Learning Framework 
The principles, practices and outcomes included in this section:


[bookmark: _Toc398545412]Learning Activity Nine
What are ethical and nurturing practices?





In your own words, define professional boundaries. What does that look like in your work role?





Why is it so important to maintain professional boundaries?
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[bookmark: _Toc398545414]3.4 – Recognise and report indicators for potential ethical concerns when working with children and young people 
[bookmark: _Toc398545415]What are ethics?
It is common to confuse legal and ethical issues, given that they are often tied to your duty of care responsibilities, but they are in fact very different. Legal issues have a specific law behind them, which will result in legal consequences if not complied with. Ethical issues however, have no force of law, but are of a nature that affects the society around you, or has consequences for the people involved. 
Ethics are the moral principles by which human actions may be judged as good or bad, right or wrong. You are likely to work with a multitude of people and value systems – sometimes, disempowered, vulnerable or in crisis. Your ethics are a point of orientation, or a tool to guide your actions. They are a reflection on how you act in relation to others and what you see as right and wrong in a given situation.
[bookmark: _Toc398545416]Unethical Conduct
Unethical conduct violates acceptable work standards. Monitor your conduct for warning signs of unethical conduct, and ensure that all interactions and behaviours are within designated ethical guidelines. Always talk with your nominated supervisor if you are concerned.
Examples of unethical conduct include:
Not providing appropriate services because you don’t like a child or their family
Seeing the child outside of working hours
Not acting on a special request because you think the parent is too needy
Doing favours for children or their families
Giving or receiving gifts 
Sharing personal information
Having a personal relationship outside of service delivery
[bookmark: _Toc398545417]Addressing Ethical Issues
Working ethically refers to professional standards, which you must adhere to at all times. Given the complicated nature of personal values and how they interact with ethical standards, addressing unethical actions and behaviour can be challenging. 
	Always report indications of serious ethical issues to your nominated supervisor.
 It is better to be wrong and have done the right thing, rather than keep quiet and put a child at risk.



Approaching an ethical situation:
	1. Recognise the issue
	· Know what an ethical issue ‘looks like’ 
· Be clear that it is not a legal issue

	2. Identify the issue
	· At the first sign of inappropriate or unethical behaviour, discuss your concerns with your supervisor or with an experienced co-worker with respect to privacy
· Be specific and objective
· Make sure it is in fact an ethical issue and not a value conflict 
· Examine the problem from several perspectives: ethical, legal, moral and professional

	3. Apply code of conduct/ethics 
	· These will assist you to navigate through the issue
· Follow course of action identified
· Report concerns to your supervisor



To be able to apply the codes of ethics or ethical standards, it is critical that you have read them carefully and that you understand their implications. If the issue cannot be resolved by the code of conduct/ethics or practice standards documents, it is likely that it is a true ethical dilemma, in which case further steps are needed. It may be useful to apply the Ethical Decision Making Model.
1. The Ethical Decision Making Model
Identify the problem
Apply the Code of Ethics (or relevant practice standards)
Determine the nature and dimensions of the dilemma
Generate potential courses of action 
Consider the potential consequences of all options and choose a course of action
Evaluate the selected course of action
Implement the course of action
(Forester-Miller & Davis, 1996)
When you recognise unethical conduct in others, you must report it to your nominated supervisor. It may be appropriate to discuss the issue with the person directly. Do not make it personal, simply note what you observe and refer them to the relevant policy and procedures, and codes of ethics.
Occasionally, you may need to help co-workers with ethical dilemmas of their own. Always suggest that they speak with their supervisor, and review the code of conduct/ethics policy. It is essential that you do not tell them what to do, or make the decision for them. This could make you vulnerable to legal action if someone is harmed as a result your actions. 
The following questions are useful for helping a co-worker with an ethical dilemma:
Who can help you make the decision? 
Why is making this decision difficult for you?
What are your options/alternatives?
Who might be affected by the decision that you make?
What are the risks/benefits of each option?
What are the “trade-offs” or compromise decisions that you might make? 
Other things you can do:
Lead by example by following the rule and spirit of the law in all actions
Take immediate action to address and resolve ethical issues
Prompt ethics discussions in staff meetings
Participate in ethics training
National Quality Standards 
Quality Area and Standards included in this section:



The Early Years Learning Framework 
The principles, practices and outcomes included in this section:



[bookmark: _Toc398545418]Learning Activity Ten
[bookmark: _GoBack]What are the indicators for potential ethical concerns when working with children and young people?





How would you report potential ethical concerns when working with children and young people?
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Nearly there...
[bookmark: _Toc326743832][bookmark: _Toc330309176][bookmark: _Toc338606027][bookmark: _Toc338792185][bookmark: _Toc348021071][bookmark: _Toc398545421]Major Activity – An opportunity to revise the unit
At the end of your Learner Workbook, you will find an activity titled ‘Major Activity’. This is an opportunity to revise the entire unit and allows your trainer to check your knowledge and understanding of what you have covered. It should take between and 1-2 hours to complete and your trainer will let you know whether they wish for you to complete it in your own time or during session. Once this is completed, you will have finished this unit and be ready to move onto the next, well done!


Congratulations!
You have now finished the unit ‘Identify and respond to children and young people at risk’
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