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[bookmark: _Toc415143422][bookmark: _Toc485897694]Unit of Competency
[bookmark: _Toc485897695]Application

This unit describes the skills and knowledge required to gather information about children through observation and other sources as a basis to inform program-planning cycles and to share with children and their families.
This unit applies to educators working in a range of education and care services.
The skills in this unit must be applied in accordance with Commonwealth and State/Territory legislation, Australian/New Zealand standards and industry codes of practice.
[bookmark: _Toc329018037]Unit Mapping Information

No equivalent unit.




[bookmark: _Toc485897696][bookmark: _Toc329018038]Performance Criteria
	Element
Elements describe the essential outcomes.
	Performance Criteria
Performance criteria describe the performance needed to demonstrate achievement of the element.


	1. Gather information about the child through observation
	1.1 Observe, listen and talk with children for sustained periods of time
1.2 Pay close attention to what the child is saying and doing
1.3 Identify their interests, ideas, knowledge and skills


	2. Gather information about the child from secondary sources
	2.1 Use child records to collect information about each child
2.2 Collaborate with family and other educators to collect information about each child’s needs, interests, skills and cultural practices


	3. Record observations appropriately
	3.1 Ensure information collected through observation and secondary sources is discussed with relevant people and recorded accurately in accordance with service requirements
3.2 Ensure discussion and recording of information is free from biased comments and negative labelling of children


	4. Use observations and information collected to contribute to program planning
	4.1 Use information gathered about the child to contribute to the planning of programs that promote children’s learning and development
4.2 Use information gathered about the child to ensure interactions are responsive and respectful of the individual child





[bookmark: _Toc415143424][bookmark: _Toc485897697][bookmark: _Toc329018039]Foundation Skills
The Foundation Skills describe those required skills (language, literacy, numeracy and employment skills) that are essential to performance.
[bookmark: _Toc329018040]Foundation skills essential to performance are explicit in the performance criteria of this unit of competency.


[bookmark: _Toc415143425][bookmark: _Toc485897698][bookmark: _Toc285113079][bookmark: _Toc326743761][bookmark: _Toc328654777][bookmark: _Toc330386596]Assessment Requirements
Performance Evidence

The candidate must show evidence of the ability to complete tasks outlined in elements and performance criteria of this unit, manage tasks and manage contingencies in the context of the job role. There must be demonstrated evidence that the candidate has completed the following tasks: 
· Observed, documented and analysed information regarding at least three children of varying ages, including:
· gathering and recording information using:
· observations 
· questioning
· discussion with families
· anecdotal information
· learning stories
· jottings
· digital images
· samples of children’s work
· Analysing observations of the children’s behaviour, including:
· aspects of child’s development
· knowledge, ideas, abilities and interests
· social interactions
· reactions to play environment
· Writing reports that record observations accurately and respectfully to the level of detail expected in the service
· Using information to contribute to program/planning.



Knowledge Evidence

The candidate must be able to demonstrate essential knowledge required to effectively do the task outlined in elements and performance criteria of this unit, manage the task and manage contingencies in the context of the work role. These include knowledge of:
· How to access:
· the National Quality Framework
· the National Quality Standards
· the relevant approved learning framework
· How to navigate through standards and framework documents to find areas relevant to this unit of competency
· United Nations Convention on the Rights of the Child
· Code of ethics
· Reflective practice
· Child development, in order to analyse information and plan accordingly
· Observation techniques
· Report-writing standards and protocols relevant to the context of observation reports
· Organisational standards, policies and procedures.
Assessment Conditions

Skills must be demonstrated in a regulated education and care service.
In addition, simulations and scenarios must be used where the full range of contexts and situations cannot be provided in the workplace or may occur only rarely. These are situations relating to emergency or unplanned procedures where assessment in these circumstances would be unsafe or is impractical.
Simulated assessment environments must simulate the real-life working environment where these skills and knowledge would be performed, with all the relevant equipment and resources of that working environment.
Assessment must ensure use of:
· National Quality Framework for Early Childhood Education and Care 
· The relevant approved learning framework under the National Quality Framework for Early Childhood Education and Care
· Observation-recording tools.
Assessors must satisfy the Standards for Registered Training Organisations (RTOs) 2015/AQTF mandatory competency requirements for assessors.

Links

Companion volumes are available from the CS&HISC website - http://www.cshisc.com.au/ 
Companion Volume implementation guides are found in VETNet - https://vetnet.education.gov.au/Pages/TrainingDocs.aspx?q=5e0c25cc-3d9d-4b43-80d3-bd22cc4f1e53 


[bookmark: _Toc485897699]1. Gather information about the child through observation
1.1. 	Observe, listen and talk with children for sustained periods of time
1.2. 	Pay close attention to what the child is saying and doing
[image: ]1.3.	Identify their interests, ideas, knowledge and skills


[bookmark: _Toc485897700]1.1 – Observe, listen and talk with children for sustained periods of time
By the end of this chapter, the learner should be able to:
Explain how observing children can help to inform practice
List a range of opportunities they have to listen and talk with children.
This unit will focus on how to use information about children to inform your working practices positively and provide you with the skills to use information gathered from observations, records and other sources to help you to direct your practices to the specific requirements of individual children. This section of the unit will focus on observing, listening and talking with children for sustained periods of time. 
[bookmark: _Toc485897701]Observing children
[image: ID# 2823 - Stick Figre Looking Though Binoculars - Presentation Clipart]Observations are a popular and effective way to carry out research and seek information. They are used in a variety of fields and can gather information that few other research methods can. 
There are many benefits to observations as a general research method. 
For example observations:
Allow for information to be gathered where other means of doing so are inappropriate
Don’t require much skill or planning
Offer a real-world picture of a scenario
Can be carried out in a variety of situations.
Using observations in a childcare setting will give you an opportunity to see how children behave in a ‘natural’ environment. When we say natural, we understand that the care setting is not a child’s natural environment in that it is not their home. What we are saying here is that the situation will not be artificial – you will be able to see how children regularly behave without putting them in a simulated scenario, i.e. a scenario in which they know that you are looking for a certain response or behaviour.
You will be able to carry out observations when children are going about their day as normal – this means that you will be able to gain a true picture of how they interact with their peers, learning resources and materials, as well as any other aspect of their time with you.


More specifically, observations can help you to identify:
How children interact with their peers as well as adults
What interests children have
How children are developing
Patterns of behaviour
How children are feeling.
The information which you gain from observations can be used to direct your working practices positively. You will be able to gain a competent, all-round image of how children are developing and this will enable you to identify where you can step in to improve their experiences and further their skills wherever possible.
[bookmark: _Toc485897702]Listening and talking with children
When you are observing children, you should also be looking for opportunities to communicate with them. Communicating by asking questions or engaging in general discussions will help you to further understand children’s actions and provide them with an opportunity to consider their own actions.
You should be looking for a range of opportunities to listen and talk with children outside of formal observations too. These opportunities will vary depending on the course of your day.
For example, opportunities might include:
[image: ID# 8350 - Talk Show Interview - Presentation Clipart]At the beginning of the day  when children are settling in
Meal times
Learning time
Playtime
At the end of the day as children are getting ready to leave. 
When you talk to children, you might want to take notes if possible. This will give you an opportunity to reflect back on conversations that you have had and analyse them in more detail.


What do we mean by a sustained period of time?
All assessment strategies require educators to be keen watchers, expert listeners and wise thinkers. If you are carrying out observations on a regular basis, it can be easy to begin just carrying out the motions without really paying attention to the things that you are doing. Taking time to pause and really listen to what children are saying, to encourage extended conversations and to stay completely focused in a conversation with children takes practice and commitment, but it can really help to improve the quality of your observations. 
(National Quality Standard: Observing Children - http://www.earlychildhoodaustralia.org.au/nqsplp/wp-content/uploads/2012/07/NQS_PLP_E-Newsletter_No39.pdf Accessed 22.06.2017)

[bookmark: _Toc485897703]Activity 1A
[image: ]

[bookmark: _Toc485897704]1.2 – Pay close attention to what the child is saying and doing
By the end of this chapter, the learner should be able to:
Identify things that they can do to ensure that they are paying attention to children
Explain active listening.
[bookmark: _Toc485897705]Paying attention to children
[image: ID# 15766 - Figure Sitting On Floor Comforting - Presentation Clipart]In order to gather accurate information, you should be paying attention to children, the things they say and the things they do. This may sound like a really simple thing to say – but often enough we spend an abundance of time with people and fail to pay full attention to them. Think about how many times you’ve nodded your head when someone talks without really taking on board what they are saying. We can all be lazy communicators from time to time, and this is something which you want to avoid when trying to gather information from children.
It is really important to take the time to pay close attention to children – not only when you are observing them but throughout the entirety of your practice. A first glance rarely ever gives the whole picture of a scenario and watching children carefully over an extended period of time will reveal things that you might not have been aware of. Essentially you should be in a state of consistent observation throughout your working practice. That isn’t to say that you will require a notepad and a pen at all times, but you should always be looking for opportunities to learn something new about children and seek information which could potentially improve their experience in your care. 
(National Quality Standard: Observing Children - http://www.earlychildhoodaustralia.org.au/nqsplp/wp-content/uploads/2012/07/NQS_PLP_E-Newsletter_No39.pdf Accessed 22.06.2017)


You can play close attention by:
Spending time with individual children where possible – if this is not possible try to spend time in smaller groups. This will give you a chance to focus more intently on individual requirements rather than the needs of a group. Being in smaller groups might also encourage children to speak more confidently and share ideas which they may not do in the company of a large group
Being engaged with the things that children do – if children are playing together, for example, it can be easy to let them do this whilst you take care of something else. However, if you spend time observing or participating in children’s play you will be able to identify any requirements which they may have or, at least, the things that they are enjoying
Stopping and listen to children when they speak – try not to communicate as you are walking by or busy doing something else. Not only will this give children the impression that you aren’t really interested in what they have to say, but you will also miss a potential opportunity to learn something important from or about children.
[bookmark: _Toc485897706]Active listening
[image: ID# 16285 - An Ear - Presentation Clipart]A good way to ensure that you are paying attention to children is to practice active listening. Active listening refers to the process of listening with concentration, taking in what somebody is saying and then responding. Often when we are listening to people talk we are distracted by other things or, without realising it, we are listening to reply and not to understand. Active listening requires your full attention and will provide the child with a good chance to express their thoughts and let them know that you are listening.
Some tips for active listening include:
Getting close to the child when their speaking – this doesn’t have to mean an invasion of personal space but rather doing things such as avoiding speaking from across the room or over other people. Sit down in close proximity and show the child that you are there to listen to what they have to say
Giving the child your full attention – similarly to above, show the child that you are dedicated to hearing what they are saying. Stop what you are doing and invest your time in this one activity
Allowing the child to talk without interruptions – don’t cut children off in the middle of speaking and don’t allow others to speak over them if you are in a group discussion. You want to let the child know that the things they say are important and allowing them the freedom to speak without any interruptions is a great way to do this
Avoiding questions that break the child’s train of thought – try not to respond until they have completely finished talking, doing so can interrupt their thought process and might prevent them from communicating what they initially wanted to say
Focusing on what the child is saying rather than thinking about what you’ll say next – as mentioned above; we often listen with the intention to respond rather than to understand. Take a moment before you respond to ensure that your point is relevant to what the child is saying
Looking at the child so they know they are being heard and understood – providing eye contact will show the child that you are paying attention to what they’re saying
Showing the child that you’re interested by nodding your head and making comments like ‘I see’, `That sounds hard/great/tricky ...’ and so on. 
(Raising Children: Active listening - http://raisingchildren.net.au/articles/active_listening_teenagers.html Accessed 22.06.2017)


[bookmark: _Toc485897707]Activity 1B
[image: ]

[bookmark: _Toc485897708]1.3 – Identify their interests, ideas, knowledge and skills
By the end of this chapter, the learner should be able to:
List ways to identify children’s interests, ideas, knowledge and skills.
[bookmark: _Toc485897709]Identifying interests, ideas, knowledge and skills
Your practice should be largely guided by children’s interests, ideas, knowledge and skills and these are likely to be the key things that you are looking to identify throughout an observation. As mentioned in a previous section, observations will give you an opportunity to gain first-hand knowledge of how children behave in practice. This doesn’t always have to entail formal observations; you may want to sit at the side of children as they play a game or sit next to them as they work.
You can identify children’s interests, ideas, knowledge and skills by:
[image: ID# 20692 - Figure Correct Shape - Presentation Clipart]Talking to children – there is no more trustworthy source that the child themselves. It is a good idea to set aside some time to talk with children about how they feel about the things they are engaging with and their progress
Speaking with families – families are likely to have a more in-depth knowledge of children than you do, they will have spent more time with them and have had a larger window of opportunity to discover the things that they like, how they like to learn, etc. For this reason, it is a good idea to use families as a source of information wherever possible. Don’t be afraid to ask them questions, you are not expected to know every detail about a child, and asking families questions will show them that you care about your role and their child
Looking at children’s work – assessing a range of work will indicate which areas children are excelling in and where they may need some help. Certain pieces of work might also demonstrate children’s interests, for example, art work may show that children have a strong interest in drawing
Introducing different things – often the best way to learn about children is to put them into practice. Introduce them to new games, give them an opportunity to create their own games, or ask them to participate in a spelling test – this will provide you with a direct way to identify children’s interests, ideas, knowledge and skills


[bookmark: _Toc485897710][image: ]Activity 1C


[bookmark: _Toc485897711]2. Gather information about the child from secondary sources
2.1. 	Use child records to collect information about each child
2.2.	Collaborate with family and other educators to collect information about each child’s needs, interests, skills and cultural practices
[image: ]	


[bookmark: _Toc485897712]2.1 – Use child records to collect information about each child
By the end of this chapter, the learner should be able to:
Explain what a secondary source is
Identify the two key records which they will have access to
Provide an example of a scenario when personal or developmental records can positively affect working practice.
[bookmark: _Toc485897713]What is a secondary source?
The first section of this unit focused on how to collect information about children through observations; this section will focus on collecting information via secondary sources. Secondary sources refer to any source of information which is not the primary source(s). In the case of this unit, secondary sources will namely refer to information derived from records as well as families and other educators. For example, when observing children, this observation will be a primary source. You may then use records to consider why children have behaved in a certain way throughout the observation – these records will serve as a secondary source. 
[bookmark: _Toc485897714]Different records
In all childcare services, there will be a range of records kept regarding children and their lives. Some of this information may be more accessible to you than others, so you will need to identify the records which you are able to access before you look into using them to gather information.
[image: ID# 3629 - Carrying Box Of Files  - Presentation Clipart]The two key records you are likely to have access to are:
Personal records – this will include confidential information such as personal details about the child and their families, for example, contact details, health information, registration details, etc.
Development records – for example, samples of children’s work, results of any tests, etc. These records are likely kept by a key carer/educator but can usually be accessed by all staff members if necessary.
[bookmark: _Toc485897715]Using records to collect information
As indicated above, key records will be able to indicate two main things; personal information and developmental progress. Each of these types of records can help to create a picture of who children are and the specific skills they have. This information should give you, as an educator, an opportunity to cater your practices more directly to the specific requirements of individual children. 
For example, personal records may show that a child has attended a number of different care/education settings due to family relocation. From this information, you can identify that you will need to see if children have missed out on any significant milestones or developmental stages due to relocation. You can then look at filling in the gaps wherever possible. This information may also be used to assess the child’s social skills and relationships with their peers. You may need to look at ways to help them to integrate into the group more than a child who has had a more stable background.


[bookmark: _Toc485897716]Activity 2A
[image: ]

[bookmark: _Toc485897717]2.2 – Collaborate with family and other educators to collect information about each child’s needs, interests, skills and cultural practices
By the end of this chapter, the learner should be able to:
List opportunities which can be given to children to encourage them to share information
Explain why it is important to collaborate with other educators.
[bookmark: _Toc421614237][bookmark: _Toc485897718][image: ID# 2962 - Family of Four Photo - Presentation Clipart]Collaborating with families
A child’s first carers and educators are their families; they know their child better than anyone. Therefore, their knowledge, skills, expertise and aspects of family life and culture can have endless benefits for you, as an educator. Your service should provide the best possible environment for each child, and this can be achieved by developing a relationship with each child’s family and gaining a full understanding of the child as an individual. By developing a relationship with them, families will feel valued and assured that the individual needs of their child are being recognised and supported.  
What information are you looking for?
Families may not always be aware of the information that you need, so it is your responsibility to determine what this is. Before you ask families to provide you with any information, it might be a good idea to liaise with colleagues and consider what exactly you are looking for. If you are looking for more general information, that’s fine too; it will just make the task easier if you have an idea of the required outcome of communication. 
When you reach out for communication with families, remember that people run busy lives, and you can’t always expect them to have an abundance of time to spare for you. You should be aiming to gain as much information as possible with as little hassle as possible! 
[bookmark: _Toc421614238][bookmark: _Toc485897719]Opportunities to collaborate with families
You should aim to create a variety of opportunities in which families can be encouraged to share information and collaborate with you and your service. Asking families direct questions about their children will be useful, but it may be more useful to learn about things in practice. For example, you may ask a child’s family how they practice their religion at home, but it would be more beneficial to you, and other children, if the family would come and talk to the group about how they do this. 
It might be a good idea to encourage families to share information by engaging in the running of the service. This will give them an active role in which they have the opportunity to share any knowledge, experiences or talents which they may have. You should try and offer a variety of ways for families to be involved in and contribute to the service. Ideally, families should have an advisory, consultative or decision-making role within your service wherever possible.
For example, you might want to encourage families to:
Give advice; they may know things that you don’t
Contribute to the curriculum; let them suggest topics to introduce to the children
Help make important decisions related to the service
Volunteer for day trips
Share recipes or stories related to their culture
Assist in activities; they could read to children, for example
[image: ID# 19300 - Autism Heart Puzzle Insert - Presentation Clipart]Help to plan special occasions; different families can introduce the different ways they celebrate different occasions
Help organise events 
Fundraise
Show their talents; they may be able to knit or do origami
Donate things to the service (e.g. old art equipment or dress-up clothes)
Visit the group to share information about their job or family traditions.
Ensure that you make a note of all of the information which you gain from families. It will be pointless to encourage families to participate in these things if their input isn’t going to be recognised. Remember that the intention of gathering information from families is to gain information about individual children, their needs, requirements and cultural practices in order to inform your own work, so make the most of any opportunities which you have to spend time with families and learn more about their children.
[bookmark: _Toc485897720]Collaborating with other educators
In addition to relationships with families, positive and supportive educator relationships can have a huge impact on the service which you are able to offer. It is not uncommon in the education and care sector to see yourself as a lone wolf; you may often be in the classroom or setting by yourself and work in isolation. Even though you may not see them all that often, your colleagues really are your allies, and you should be utilising them wherever possible.
Each educator in your setting is likely to have a different stance on the role; you will likely do things in different ways and take different approaches to situations. Diversity is key in education as one size does not fit all for children. Different approaches to the role will likely mean that each educator’s relationship with children will be slightly different, and this will result in each educator being able to bring out different things in children. For example, one educator may be able to better address a child’s academic ability whereas another may be able to get on with a child on a more personal level and address any [image: ID# 19002 - Hands Circle Team - Presentation Clipart]personal issues. This is a really positive thing to have in a setting as it means that a variety of children’s needs will be met. However, when you have differing relationships with children, it will be useful to communicate with each other on a regular basis. This will give you an opportunity to share your knowledge and ensure that everybody is on the same page. 
Collaborating with other educators doesn’t necessarily mean that you need to hold formal meetings; you might discuss your work during your lunch break or at various points throughout the day. The point of collaboration is simply to ensure that you are communicating on a regular basis in order to share knowledge and ideas and improve your understanding of children. 

[bookmark: _Toc485897721][image: ]Activity 2B


[bookmark: _Toc485897722]3. Record observations appropriately
3.1. 	Ensure information collected through observation and secondary sources is discussed with relevant people and recorded accurately in accordance with service requirements
3.2. 	Ensure discussion and recording of information is free from biased comments and negative labelling of children
[image: ]

[bookmark: _Toc485897723]3.1 – Ensure information collected through observation and secondary sources is discussed with relevant people and recorded accurately in accordance with service requirements
By the end of this chapter, the learner should be able to:
Identify who to discuss gathered information with
Explain how to ensure that discussions about gathered information are informative and relevant
Identify the process for recording observations.
[bookmark: _Toc485897724]Discuss information collected
[image: ID# 16671 - Conference Meeting - Presentation Clipart]Once you have gathered all of the information you require, the next step will be to discuss and record this information appropriately. The personnel who you are required to discuss information collected with will depend on the dynamics of your service; who the relevant people are in directing and implementing the service, for example.
For example, you might need to discuss information with:
Colleagues
Managers
Board members
Families of children. 
Clarifying information
In order to have successful discussions, you will need to ensure that you have a good idea of what you are going to discuss. To do this, you should gather together all of the relevant information and order it in a logical and considered way. The last thing that you want to do is gather a group of people together and begin the discussion with disorganised and unclear information. This is going to be a waste of everybody’s time. It is a good idea to spend some time prior to a meeting reading through all of the information you have gathered and produce a brief checklist regarding what needs to be discussed. This will ensure that you cover all the necessary information and will provide you with a point to refer back to should the conversation come off track.
[bookmark: _Toc485897725]Record information collected in accordance with service requirements
As mentioned, as well as discussing the relevant information, you will also be required to record it. The way that you record information can have a huge impact on its success at making changes in the long run. Poorly recorded information will be difficult to read and interpret and may cause inaccuracies in applying any subsequent changes to your service. In order to ensure that the information is recorded successfully, you should follow organisational procedures for recording information at all times.
[image: ID# 20067 - Scribbles - Pencil Computer Typing - Presentation Clipart]The most common way of recording observations is a written narrative. This simply consists of a written description of what happened during the observation. A written narrative will usually begin in note form – jottings taken during the time of the observation. These notes will then be transferred into a more formal document. This means they will be typed up on a computer and adapted to full sentences with good grammar, etc.
If you are unsure of specific organisational policies regarding recording information, you should ensure that you ask the relevant person(s) before you begin to make any records. Don’t be afraid to ask questions where necessary; it’s better to ask than to waste time carrying out observations only to end up with void or inaccurate records. 



[bookmark: _Toc485897726][image: ]Activity 3A


[bookmark: _Toc485897727]3.2 – Ensure discussion and recording of information is free from biased comments and negative labelling of children
By the end of this chapter, the learner should be able to:
Explain what bias is
Explain how to avoid bias or negative labelling of children when recording and discussing information.
[bookmark: _Toc485897728]What is bias?
Bias refers to displaying prejudice towards someone or something. Bias can be both favourable and unfavourable, i.e. being particularly in favour of something or particularly against something. Generally speaking, bias refers to treating something or someone unfairly due to your own, presupposed thoughts and ideas.
[bookmark: _Toc485897729]How to avoid bias
[image: ID# 10064 - Chicken or the Egg - Presentation Clipart]In order to gather reliable and trustworthy observation results, you want to avoid bias when recording and discussing information. The first step to avoiding bias in understanding it! You should take some time considering where you might show bias within your work. Do you take preference over certain characteristics in children? Do you have closer bonds with some children which would make you excuse behaviour? Nobody likes to think that they take preference, especially when it comes to children, but the fact is that sometimes we do. This doesn’t make you bad at your role; you just need to ensure that any potential preferences or judgements are recognised and noted at this point. 
Fact or opinion?
When recording and discussing information, the key way to avoid bias is to focus on the facts. This means that you will need to differentiate between what happened and your perception of what happened. Whilst this seems simple, it can often be quite difficult, particularly when recording observations, as you are bound to have your own opinions and feelings regarding children – especially those you spend a lot of your time with. You may need to take some time before having discussions or producing records to clarify the situation in your head and find the best way to relate the facts of the situation.
Being bias is not usually something that we intend to do, and so it is often something which is difficult to recognise. It might be a good idea to have a second person present during the observation and have a look over any notes that you have made - and vice-versa. This will give both of you an opportunity to identify any occasions where the other person may be allowing their own judgements to affect the observation. You should be able to find a middle ground between each of your observations, and present as accurate a description of the situation as possible.
[bookmark: _Toc485897730][image: ID# 2344 - 3D Figure Give Thumbs Down - Presentation Clipart]Avoiding negative labelling of children
As well as avoiding bias you will also need to ensure that you avoid any negative labelling of children. Negative labelling refers to giving a child any label which may provoke negative connotations. For example, if you call a child 'naughty', 'grumpy' or 'noisy' within discussions or reports, the other person will begin to see the child in this way. In order to avoid this from happening, you should aim to simply describe actions and behaviours. For example, rather than saying a child was noisy, you would instead say that they were participating in noisy play. Doing this takes the label away from the individual child and places it onto the situation at hand. 



[bookmark: _Toc485897731]Activity 3B
[image: ]

[bookmark: _Toc485897732]4. Use observations and information collected to contribute to program planning
4.1. 	Use information gathered about the child to contribute to the planning of programs that promote children’s learning and development
4.2. 	Use information gathered about the child to ensure interactions are responsive and respectful of the individual child
[image: ]	
 

[bookmark: _Toc485897733]4.1 – Use information gathered about the child to contribute to the planning of programs that promote children’s learning and development
By the end of this chapter, the learner should be able to:
List ways that gathered information can help to promote children’s learning and development
Present an example of how gathered information could help to support children’s sense of well-being within the service.
Now that all information has been gathered, you should be aiming to use this information to improve your services. This will mean taking your findings and incorporating them into your program planning, for example, your curriculum. The information you have gathered should enable you to identify how you can support and expand on children’s skills, interests and knowledge.
[bookmark: _Toc485897734][image: ID# 9076 - Download Books Online Library - Presentation Clipart]How can you use the information gathered?
When you discuss and record information, you should be looking at how the information gathered may affect the way that children engage with and progress within your service. Are there gaps in your care which need to be filled? Are there extra needs which need to be considered? Children’s well-being and development should always be central to your work, and this is how you should be looking at using the information which you gather. 
Promoting children’s learning and development
Of course, within an education setting, your key focus will be how best to promote children’s learning and development, and this is likely the main thing that you will be looking to achieve when gathering information. You should have been looking for things such as how children are responding to resources and materials and how their skills are progressing. 
More specifically, gathered information can help you to:
Select relevant learning resources and materials
Identify the right amount of ‘challenge’ to offer to children
Identify any gaps in knowledge or areas which need special attention
Cater learning practices to the specific interests of children.
There are plenty more things that the information you have gathered can help you to do regarding learning and development. Your aims were likely outlined before you began to gather information, so it will be worth referring back to these in order to incorporate changes to your practices. Even if brief, your aims will highlight the things that you were looking to change or improve, so this will be useful when looking at how to take your information forward and apply it to real-life practices.
Supporting children’s well-being
As well as promoting learning and development, you can also use observations to support children’s sense of belonging through your programs. Your service should offer more than just academic knowledge, and gathering information from observations and other sources is a really good way to determine how children are developing personally. 
Where possible, you may look at things such as:
Social relationships
General well-being
Behavioural problems.
Children’s well-being can often have a huge impact on how they engage with academic learning, so it is really important that you look at how children are getting on in general as well as how they are progressing academically. Let’s look at an example:
Through collaboration with families, you find that one child comes from a multi-cultural family with some family members carrying out different practices than other members. In order to promote this child’s sense of belonging, you might incorporate learning resources into your service which encourage children to learn about each of these cultures. Not only will this be beneficial for the child as they will feel represented within your service, it will also be a positive learning experience for other children who may not understand different cultures.
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[bookmark: _Toc485897736]4.2 – Use information gathered about the child to ensure interactions are responsive and respectful of the individual child
By the end of this chapter, the learner should be able to:
Explain why responsive and respectful relationships are important
List a range of ways to promote responsive and respectful relationships
Explain how gathered information can be used to promote positive interactions with a child in response to a given scenario.
[bookmark: _Toc485897737]Responsive and respectful interactions
The Early Years Learning Framework and Framework for School Age Care identify secure, respectful and reciprocal relationships with children as one of the key principles which should underpin practice. Respectful relationships are a cornerstone to supporting children’s learning and development, but also play a significant role in children’s well-being and how they interact with the environment and those around them. 
[image: ID# 15777 - Figures Huddle Team - Presentation Clipart]Generally speaking, you can promote responsive and respectful interactions with children by:
Showing warmth and being welcoming - demonstrating to children that you are happy to see them, sharing a laugh with them
Respecting each child’s uniqueness and communicating that respect to the child
Actively looking for each child’s strengths and sharing your appreciation of those with the child, the child’s family and colleagues
Showing children that you know them well, for example by helping them to identify their feelings and offering needed help and support to deal with feelings
Creating and taking full advantage of one-on-one times, even brief ones, with each child
Trying hard to understand children’s communication – verbal and non-verbal – and responding respectfully and authentically to encourage children to ask questions and share their thoughts
Looking behind children’s behaviour to try to figure out what it means.
[bookmark: _GoBack] (ACECQA: Responsive, respectful relationships -https://wehearyou.acecqa.gov.au/2014/10/16/responsive-respectful-relationships/ Accessed 22.06.2017) 
[bookmark: _Toc485897738][image: ID# 17812 - Stairway To a Solution - Presentation Clipart]How to use information to ensure interactions are responsive and respectful to individual children
If gathering information tells you anything at all, it’s that all children are unique – and this should be reflected in the care that you provide for them and the relationships which you build. The specific information that you have gathered should give some indication as to how you can interact with children successfully.
For example, when carrying out an observation, you may find that a child responds negatively to loud noise. They show signs of distress and anxiety when the noise levels in the room rise and their behaviour changes. In order to promote a positive relationship with this child, you will know to keep your voice and surrounding noise levels to a minimum wherever possible. You might also offer a ‘quiet area’ for this child where they can go to seek solitude for a while when the noise of the group becomes too much for them. This information can also be used to make links between recent development, and the child’s relationship with their peers. 
Remember that the key point of seeking information is to improve the experience of children and help them to reach their full potential. 
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[bookmark: _Toc326743832][bookmark: _Toc330309176][bookmark: _Toc338606027][bookmark: _Toc338792185][bookmark: _Toc348021071][bookmark: _Toc485897740]Summative Assessments
At the end of your Learner Workbook, you will find the Summative Assessments.
This includes:
Skills Activity
Knowledge Activity
Performance Activity.
This holistically assesses your understanding and application of the skills, knowledge and performance requirements for this unit. Once this is completed, you will have finished this unit and be ready to move onto the next one – well done!
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