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[bookmark: _Toc435015414][bookmark: _Toc435103747][bookmark: _Toc453864159][bookmark: _Toc487033852]Instructions to Assessor
[bookmark: _Toc453864160][bookmark: _Toc487033853]Prior to conducting the assessment
· Read this document in its entirety
· Contextualise the activities, observations/demonstrations and other submitted evidence to ensure it reflects the learner cohort. Check this against the mapping, to ensure it is still valid
· Ensure that workplace (or simulated environment for learners that are not working) is suitable for the parameters of any required task, to ensure the learners will have an appropriate opportunity to demonstrate their skills
· If observations are undertaken on the job/in a simulated environment, discuss the assessment methods with the third party, so that they are aware of what is required of them (e.g. using the Third Party Observations/Demonstrations document), as well as any modifications that may be required in the workplace
· Ensure that the learner is allocated the appropriate time and resources required for the tasks
· If appropriate, determine and agree with the third party an acceptable timeframe for each observation
· Advise the learner prior to conducting observation/assessment:
· what will occur throughout the assessment process
· when the assessment will occur
· the level of competency expected
· Confirm arrangements for the third party to observe the learner in the workplace with the learner and the third party
· Ensure that the third party understands the requirements and instructions regarding the Third Party Observations/Demonstrations
· Never tell the learner how to perform a task or answer a question, as that would render the assessment invalid – the expectation is that the learner should know this prior to commencing the assessment
· Use the checklists and answer guides to assist you with marking, but never show or share them with the learner or the third party.

[bookmark: _Toc453864161][bookmark: _Toc487033854]Selecting a third party
· The third party must be someone in a position to make a valid comment on performance of the learner, e.g. a line manager
· You may use the third party at your discretion, when you feel the learner has not given a satisfactory response for any of the criteria in the unit of competency. Therefore, you may not need third party evidence for all of the performance criteria.
[bookmark: _Toc453864162][bookmark: _Toc487033855]Conducting the assessment
· Establish and oversee the evidence-gathering process to ensure it remains valid, sufficient, authentic, current and flexible
· Advise the learner when to commence the assessment
· Gather supporting documents, where available and appropriate, as evidence to help you make a judgement of the learner’s competency
· Record observations and evidence against the checklist
· Where a checklist point is not observable due to reasons outside the learner’s control, modify the scenario to allow the learner an opportunity to perform the task in question
· Do not interfere with the assessment unless the learner’s actions impose a risk of harm
· If there is an error, record it
· When the assessment is complete, advise the learner and record your comments in the relevant section. You must determine whether they are competent (C) or not yet competent (NYC).
[bookmark: _Toc453864163][bookmark: _Toc487033856]Making the decision on competency
· The learner needs to be deemed satisfactory for all of the criteria in the unit to gain competency
· If you are in doubt of the learner’s competency, gather further evidence to guide your decision. For example, this may include asking supplementary questions or requesting a portfolio of evidence from the learner
· Assess learners on their performance in this unit, not on actions before or after the assessment (unless a portfolio of evidence is required)
· Use the checklists and your professional judgment to determine the final outcome. However, if the learner’s performance in the assessment does not reflect performance during the course, consider undertaking an oral quiz or other supplementary assessment
· If you are marking the learner NYC (Not Yet Competent), ensure you outline why you have made this decision, and provide advice on how the learner can improve skills/knowledge prior to their next attempt.


When using evidence you have gathered on the learner to judge their competency, the following criteria will need to be met (as applicable to the unit of competency):
· All the performance criteria elements have been addressed to the required standard (set out in the unit of competency)
· The knowledge evidence/required knowledge has been demonstrated
· The performance evidence has been practically demonstrated
· The foundation skills/required skills have been practically demonstrated
· The assessment conditions/critical aspects of assessment have been met
· The context and consistency of assessment are addressed to appropriate AQF level
· The learner has been assessed through a range of assessment methods
· The learner has completed all assessments to the levels defined in the assessor workbook (as stated in the Learner Workbook activity answers and summative assessment answers).
[bookmark: _Toc453864164][bookmark: _Toc487033857]After the assessment
· Provide learners with:
· clear and constructive feedback based on the assessment decision
· information on ways of overcoming any identified gaps in competency revealed by the assessment
· the opportunity to discuss the assessment process and outcome 
· information on reassessment and the appeals process
· an opportunity for reassessment, if appropriate
· Regardless of the outcome of the assessment, provide all learners with a copy of the completed checklist, ensuring the comments section is completed. 
· Where the learner’s performance is deemed not yet competent, provide detailed feedback on the criteria they need to improve upon, if requested
· Record and report the outcome of assessment for each learner.

[bookmark: _Toc415147200][bookmark: _Toc453864165][bookmark: _Toc487033858]Observation/demonstration
Throughout this unit, the learners will be expected to show their competency of the elements through observations or demonstrations. As trainer/assessor, you will compile a list of demonstrations that you recognise the learners will need to complete, or tasks to be observed. Any required observations and demonstrations will need to be completed, as well as the activities found in the Learner Workbook. 
An explanation of observations and demonstrations:
Observation is on-the-job
The observation will usually require:
Performing a work based skill or task 
Interaction with colleagues and/or customers.
Demonstration is off-the-job
A demonstration will require:
Performing a skill or task that is asked of you
Undertaking a simulation exercise.
You will need to inform each learner which one of the above they will be required to do. The observation/demonstration will cover one of the unit’s elements.
The observation/demonstration will take place either in the workplace or the training environment, depending on the task to be undertaken and whether it is an observation or demonstration. As trainer/assessor, you will ensure each learner is provided with the correct equipment and/or materials to complete the task. Learners should also be informed on how long they have to complete the task.
Learners should be able to demonstrate the skills, knowledge and performance criteria required for competency in this unit, as seen in the Learner Guide.


[bookmark: _Toc453864166][bookmark: _Toc487033859]Reasonable adjustments
Where learners are unable to complete the tasks in the methods specified due to situations beyond your/their control, you will need to make reasonable adjustments.
These will be dependent on the specific needs of the learners.
While learner needs will vary on an individual basis, examples are given below:
Learner workbook written answers
If the student is unable to write (e.g. due to a disability or injury), you may ask them questions verbally and record their responses on an audio device.
Also, you have the option of asking supplementary questions to confirm their competency in a given criteria, if necessary.
Skills activity
If the learner is unable to demonstrate their skills at the time of your presence, for whatever reason, they could provide a video demonstration to the assessor, or obtain third party evidence of them demonstrating the skills in question.
Knowledge activity
If the learner is unable to verbally answer questions, for whatever reason, they could provide written answers to the questions, or provide an audio recording of their answer at a later date.
Performance activity
If the learner is unable to perform the required practical tasks at the time of asking, for whatever reason, they may provide video evidence at a later date, or complete the task in a simulated environment, with evidence given by the designated third party, if required.




[bookmark: _Toc453864167][bookmark: _Toc487033860]Additional Evidence
In addition to the assessments provided in this unit, learners may also display competence through additional evidence. 
This may include, but is not limited to:
· Workplace evidence
· Portfolios
· Existing qualifications
· Workplace documents
· Case studies
· Research
· Reports.
This additional evidence may be submitted by the learner or their third party, but should be subject to validation by the assessor.


[bookmark: _Toc453864168][bookmark: _Toc487033861]Learner Workbook Activity answers
Complete the following activities individually or in a group (as applicable to the specific activity and the assessment environment).

Where applicable, a signed observation by either an approved third party or the assessor will need to be included in these activities as proof of completion.

[bookmark: _Toc435695594][bookmark: _Toc487033862]Activity 1A
	Estimated Time
	20 Minutes

	Objective
	To provide you with an opportunity to identify how to perform work requirements according to legal, political and community expectations of child protection work.

	
	With reference to the legal, political and social framework, list five legal, political and community expectations of child protection work.

Learners may identify any five of the following expectations:

· To report child abuse and suspicions of child abuse as per legislative requirements 
· To act in accordance with child protection legislation of each state e.g. Children and young people act (Australian Capital Territory)
· To understand and refer to government strategic plans – such as The National Framework for Protecting Australia’s Children 2009-2020
· To be aware of the current political environment within the jurisdiction and any recent developments including reviews
· To react to/take into account significant incidents that influence policies and procedures (and change/implement policies and procedures)
· Practice principles and standards of care, such as:
· best interest principle
· early intervention principle
· the participation of children and young people in decision-making
· out-of-home care principle
· culturally specific responses to Aboriginal and Torres Strait Islander people
· aftercare support principle
· permanency planning and stability of care principle
· Keep up to date with quality systems and reforms
· Be aware of and promoting resources to help people in the community e.g. by raising awareness, funding, providing access or information and advice about services and communication networks
· Act in accordance with child protection orders 
· Develop and implement child safe, child-friendly resources, environment, and work tools.





[bookmark: _Toc487033863]Activity 1B
	Estimated Time
	20 Minutes

	Objective
	To provide you with an opportunity to identify how to demonstrate understanding of the child protection system, roles and responsibilities of key agencies.

	
	Describe (in fewer than 150 words for each) the roles and responsibilities of three key agencies in the child protection system. 

Learners should  identify and describe three of the following agencies:

The Australian police are expected to investigate suspected instances and reports of child abuse and neglect. They must act in accordance with recognised legislation and perform investigations with the necessary level of depth for the assurance of child welfare.

Educators should attend specific courses outlining their responsibilities. It is also important for educational workers to fulfil mandatory reporting requirements, whenever instances of abuse/neglect are suspected or identified.

The health care providers of Australia also have a key role to play in relation to child protection. Doctors and other health professionals should have the ability to identify and respond to common signs of abuse and neglect. They may be expected to carry out assessments and report such instances to the relevant authorities.

Peak bodies e.g. Association of Children’s Welfare Agencies, are responsible for ensuring that children’s rights are upheld, providing the necessary protection, and advising relevant government departments.

Government departments of different levels have distinct responsibilities in relation to child protection in Australia. Local governments arrange a variety of appropriate services and drop-in centres for young people and adults who require advice. State governments provide funding for non-government bodies specialising in child protection and arrange early intervention services. They also provide support services for children and families involved or at risk of harm. 

There are a range of specialist teams with key skills and knowledge of various child protection aspects. They provide various services including early intervention and support for the victims of child abuse and neglect e.g. parental support.

Family, young, support and placement agencies provide various placement options for children who are thought to be at risk or have been the victims of neglect and abuse. Out-of-home service providers offer places for such children. Support is also available to help children overcome the personal consequences of abuse and help families deal with their problems. 





[bookmark: _Toc487033864]Activity 1C
	Estimated Time
	20 Minutes

	Objective
	To provide you with an opportunity to identify how to recognise the impacts of child abuse and neglect in the processes of investigation and assessment.

	
	List five short-term impacts (or signs and symptoms) of child abuse and five potential long-term impacts of abuse.

Short-term impacts/signs and symptoms of child abuse and neglect include:

· Being wary or distrusting of adults 
· Rocking, sucking or biting excessively 
· Bedwetting or soiling 
· Demanding or aggressive behaviour 
· Sleeping difficulties – tired and falling asleep
· Low self-esteem and confidence 
· Difficulty relating to adults and peers 
· Abusing alcohol or drugs 
· Being accident prone 
· Broken bones or unexplained bruising, burns or welts in different stages of healing 
· Being unable to explain any injuries, or providing unbelievable or vague explanations
· Feeling suicidal or attempting to commit suicide 
· Having difficulty concentrating or focusing 
· Being withdrawn 
· Being overly obedient 
· Reluctant to go home 
· Creating stories, poems or artwork about abuse
· Malnutrition, begging, stealing or hoarding food
· Poor hygiene, matted hair, dirty unwashed skin or body odour
· Unattended physical or medical problems 
· Comments from the child indicating no one is home to look after them, or they are not being cared for properly 
· Being constantly tired or unable to focus 
· Frequent lateness, absence or truancy from school 
· Inappropriate clothing for the time of year 
· Ripped, damaged or old clothing 
· Frequent illnesses, infections or sores
· Being left unsupervised for long periods.

Potential long-term impacts of child abuse and neglect include:

· Depression
· Anxiety disorders
· Poor self-esteem
· Aggressive behaviour
· Suicide attempts
· Eating disorders
· Use of illicit drugs
· Alcohol abuse
· Post-traumatic stress
· Dissociation
· Sexual difficulties
· Self-harming behaviour
· Personality disorders
· Criminal behaviour.





[bookmark: _Toc487033865]Activity 2A
	Estimated Time
	15 Minutes

	Objective
	To provide you with an opportunity to identify how to conduct all work within agreed guidelines of collaborative practice.

	
	Identify the agreed guidelines for collaborative practice which you need to use when conducting work.

Answers may vary,  but should describe agreed systems and protocols for communication – for example:

· Early sharing of information with other agencies relevant to each case
· Asking child’s permission to share information
· Handling sensitive information appropriately within confidentiality parameters
· Using an agreed method of sharing information, such as: 
· referral
· case conference
· information exchange/case management.





[bookmark: _Toc487033866][bookmark: _GoBack]Activity 2B
	Estimated Time
	20 Minutes

	Objective
	To provide you with an opportunity to identify how to prioritise experiences of child when supporting needs, rights and interests of the child.

	
	1. List the four core principles of the United Nations Convention on the Rights of the Child (CRC).

2. List five elements of child-focused practice which help to prioritise the experiences of the child.

1. The core principles in the CRC, as stated by the Australian Human Rights Commission, are:

· Respect for the best interests of the child as a primary consideration 
· The right to survival and development 
· The right of all children to express their views freely on all matters affecting them
· The right of all children to enjoy the rights of the CRC without discrimination.

2. Learners may choose any five of the following:

· Listening to the child or young person
· Being understanding with them and trying to see things from their point of view
· Showing that you believe the child or young person and take them seriously 
· Respecting them and their wishes 
· Communicating with them on their level 
· Treating them as an individual with rights 
· Having realistic expectations 
· Showing empathy and being patient 
· Focusing on the child’s or young person’s needs 
· Making sure they participate in decision making 
· Maintaining appropriate boundaries 
· Accommodating special needs and different cultures 
· Promoting positive experiences and outcomes 
· Making sure services are relevant, accessible and child-friendly.





[bookmark: _Toc487033867]Activity 2C
	Estimated Time
	20 Minutes

	Objective
	To provide you with an opportunity to identify how to acknowledge and manage challenges of child protection work in a collaborative practice framework.

	
	1. Give three examples of challenges of child protection work and how they can obstruct collaborative practice.

2. What can you do to manage these challenges?

1. Three examples of challenges of child protection work and how they obstruct collaborative practice are:

· Interagency disputes can occur about standards of practice, conceptual bases or ethical standards and can result in a lack of trust between agencies or professionals, with people not wanting to share information.
· Role confusion can occur because of the overlapping of certain skills and responsibilities of professionals working to protect children. This can result in territorial disputes and a breakdown in collaboration.
· Perceptions of other agencies can be skewed by stereotypes of other professions; ‘a body of research has indicated that there is widespread ignorance amongst workers as to the training, role and perspectives of other professions’. This can cause hostility and misunderstandings. 

2. In order to manage the challenges of child protection work you can:

· Agree on communication methods
· Put aside prejudices
· Maintain clear inter-professional communication
· Share your actions with professionals
· Follow policies and procedures 
· Pursue training opportunities
· Educated yourself about other agencies and professionals; their roles and importance.





[bookmark: _Toc487033868]Activity 2D
	Estimated Time
	20 Minutes

	Objective
	To provide you with an opportunity to identify how to apply effective safe work and self-management strategies in child protection duties.

	
	1. Specify five measures that may be taken by child protection workers to ensure their safety at work.

1. Give five examples of self-management activities.

1. Measures that may be taken to ensure safety at work include:

· Avoiding high-risk situations
· Seeing a doctor when stress is particularly bad
· Taking slow and deep breaths in order to reduce the heart rate and other physical symptoms associated with stress
· Not taking on more work than the learners feel confident of dealing with
· Creating safety action plan with details of precautions that can be taken.

1. Self-management activities include: 

· A proactive approach to own professional development
· Identifying and appropriately managing the challenges of child protection work
· Understanding and appropriately managing stress
· Managing conflict appropriately
· A professional approach to stress and personal safety management
· Overcoming barriers to effective self-care
· Developing a safety plan for direct contact with children, young people and families
· Developing, understanding and working with personal frameworks
· Taking responsibility for professional development /career-long learning.
· Participating in supervision
· Accepting the responsibility of the beginning practitioner
· Developing and implementing work plans.





[bookmark: _Toc487033869]Activity 3A
	Estimated Time
	30 Minutes

	Objective
	To provide you with an opportunity to identify how to identify risk factors for families and support them to address these risks.

	
	1. Identify five risk factors that may be taken into consideration when reviewing information about client/s and their needs.

2. Identify five protective factors that may be taken into consideration when reviewing information about client/s and their needs.

3. Name a risk factor and how you can help to support a family to address it (less than 100 words).

1. Risk factors include:

· Previous instances of abuse
· Single parent, low-income families
· Lack of education
· Social isolation and lack of support
· Records of substance abuse
· Experience of multiple stresses
· Children with mental or physical disabilities
· Poor parent-child relationship.

2. Protective factors include:

· Good health of children
· Good relationships with peers
· Participation in activities outside the home
· High confidence and self-esteem
· Strong relationships with parents/carers 
· Support of wide family networks
· Parents/carers educated to a high level
· Employment of parents/carers
· Good income
· Living in prosperous areas with good services.

3. For example, if a single parent is struggling and has a lack of support, this can be addressed by suggesting parenting groups where parents and their children get together.





[bookmark: _Toc487033870]Activity 3B
	Estimated Time
	15 Minutes

	Objective
	To provide you with an opportunity to identify how to respond appropriately to children and families with culturally and linguistically diverse backgrounds.

	
	How can you support an individual's cultural, linguistic and spiritual needs/preferences? List five ways.

Learners may suggest five of the following:

· Using interpretation services for matters that concern informed consent
· Establishing the openness with which the person and family's wishes to discuss beliefs
· Identifying and supporting the cultural, linguistic and spiritual needs of people and their families
· Considering the appropriateness of certain methods and communication styles, with regards to religion and cultural beliefs
· Considering the differences in the definition of 'quality of life'
· Considering the role of family members in decision-making 
· Using culturally appropriate strategies that eliminate conflicts between people, their advocates and professionals
· Providing information in the preferred language of the person
· Providing access to culturally appropriate spiritual and emotional support.






[bookmark: _Toc487033871]Activity 3C
	Estimated Time
	30 Minutes

	Objective
	To provide you with an opportunity to identify how to develop effective working relationships with agencies supporting children and families from diverse backgrounds and liaise and consult with other agencies and personnel as appropriate.

	
	1. List three different agencies which help to support children and families from diverse backgrounds.

2. List four ways that you can develop effective working relationships with agencies supporting children and families from diverse backgrounds.

3. Define the term ‘liaise’ and suggest two methods of communication you could use to liaise with other agencies and personnel.

1. Agencies that support children and families from diverse backgrounds include:

· The Australian Association of Social Workers 
· The Australian Psychological Society
· The Centre for Multicultural Youth
· The Federation of Ethnic Communities’ Council of Australia (FECCA)
· Foundation House 
· Mental Health in Multicultural Australia (MHIMA)
· Raising Children Network
· The Refugee Council of Australia 
· Translating and Interpreting Service National (TIS National).

2. Learners may choose four of the following:

· Regular communication with them
· Asking for help
· Providing clarity on issues through clear and transparent discussions
· Educating staff in diversity
· Engaging important people in the community and Aboriginal community, such as Elders
· Being respectful, honest and trusting in communications
· Recognising power inequalities and trying to resolve them – for example through;
· conflict resolution techniques
· sharing decision making.

3. Liaising is a form of mediating – you might act as a go-between for other team members or for between families and agencies. You can liaise with families on behalf of agencies and vice versa. Liaising can sometimes involve putting across their opinions in a balanced, non-biased and professional way.

Techniques may include:

· Conferences
· Meetings
· Email
· Telephone.





[bookmark: _Toc487033872]Activity 3D
	Estimated Time
	15 Minutes

	Objective
	To provide you with an opportunity to identify how to provide referrals to support families.

	
	1. What are five factors involved when making a decision to refer clients?

2. List three services/agencies which you would potentially refer a client or family to.

1. The need for referrals will depend on these factors:

· Risk to clients if services aren’t delivered
· Client’s demands and desires
· Seriousness of the client’s situation
· Capacity of your organisation to meet the client’s needs
· Wishes of other stakeholders with responsibility for care and protection of clients

2. Answers may vary, but appropriate referrals may include: 

· Health and community support agencies 
· Psychological and counselling services 
· Medical assessment service/assistance
· Parenting assessment services.



[bookmark: _Toc453864171]

[bookmark: _Toc487033873]Summative Assessments answer guide
[bookmark: _Toc487033874]Section A: Skills Activity
Objective: To provide you with an opportunity to show you have the required skills for this unit.

A signed observation by either an approved third party or the assessor will need to be included in this activity as proof of completion.

This activity will enable you to demonstrate the following skills:
· Oral communication – in order to facilitate collaborative discussions with children and their families

Answer the activity in as much detail as possible, considering your organisational requirements.

1. Engage in at least one discussion with a child and a child’s family about child protection issues. 

Learners should:

· Communicate sensitively with both children and their families
· Abide by the principles of communicating with children

1. The actual scenario will vary, but learners should be able to demonstrate sensitive communication skills appropriate for the situation.

The learner should try to put families and children at ease with their communication. They should put prejudices aside and ensure they do not use blaming language. 

When talking to parents, they should be straightforward and explain the nature of their concerns only sticking to the facts. For example, ‘I would like to talk to you about the injury to Jane’s face. Can you tell me what happened to her?’ 

Approaching parents with a view of them being reasonable, allows you to open a constructive conversation and ascertain their version of events. 

Children or young people experiencing abuse often struggle to talk and communicate about it, especially if they are very young, so it can be difficult to find out the information you need. It is best to use open and non-leading questions to make them feel more comfortable and encourage them to give reliable answers. For example, ‘what do you do when you get home?’ or ‘how did you get that bruise?’ and ‘can you tell me more about that?’

Principles for communicating with children include:

· It should be age-appropriate and child-friendly – using appropriate language, characters, stories, music, and humour is important when communicating with children. 
· It should address the child holistically – all aspects of child development are interconnected, such as physical, social, emotional and cognitive. Communication should balance and give attention to their specific development needs. 
· It should be positive and strengths-based – communication should focus on portraying and nurturing the child’s strengths and potential, instead of their problems. 
· It should address the needs and abilities of all – communication should help the child to see themselves positively and equal to others. It should positively portray and value all children from different cultures, ethnic groups and backgrounds.







[bookmark: _Toc487033875]Section B: Knowledge Activity (Q & A)
Objective: To provide you with an opportunity to show you have the required knowledge for this unit.

The answers to the following questions will enable you to demonstrate your knowledge of:
· Legal, social and political context of child protection work
· Interagency framework and agreed protocols
· Roles and responsibilities of key agencies and personnel
· Effects of child abuse and neglect and its impact on the process of investigation and assessment
· Agreed guidelines of collaboration
· Worker safety and self-management principles
· Cultural and linguistic differences
· Organisation standards, policies and procedures

Answer each question in as much detail as possible, considering your organisational requirements for each one.

All answers will vary depending on the learner and the organisation they work for, but the learner should be able to answer each question competently.

1. Australian child protection legislation differs from state to state, but there are some key principles which guide it. Describe four of these principles.

2. What are the six supporting outcomes of the National Framework for child protection in Australia? 

3. Give two examples of key agencies and describe the roles and responsibilities people who work for those agencies has regarding child protection.

4. Describe the effects of child abuse and neglect on children and its impact on the process of investigation and assessment (under 200 words).

5. Give a brief description (under 100 words each) of three collaboration guidelines you are expected to follow at your workplace.

6. Describe three worker safety and three self-management principles you need to apply. 

7. Give an example of a two cultural and two linguistic differences you need to be aware of in child protection work.

8. Choose an organisational standard, policy or procedure and explain how it is implemented in your workplace.

1. Learners may choose four of the following to principles guiding legislation:

· Best interest principle – this is to act in the ‘best interests of the child’ regarding decisions 
· Early intervention principle – use early intervention services to prevent entry and re-entry into the statutory system (approaches to this vary)
· The participation of children and young people in decision-making principle – consulting with children before making decisions is important (taking into account child’s age and maturity)
· Out-of-home care principle – out-of-home care is only considered after all other alternative care arrangements have been exhausted
· Culturally specific responses to Aboriginal and Torres Strait Islander people – maintaining a child’s sense of cultural identity and connection to their community is important (especially when placing children out-of-home)
· Aftercare support principle – this is that children and young people will need continued support after receiving out-of-home care e.g. until 21 or 25 years old (some states do not specify an age).
· Permanency planning and stability of care principle – this recognises the need to give children long-term stability.

2. The six supporting outcomes are as follows:

· Children live in safe and supportive families and communities 
· Children and families access adequate support to promote safety and intervene early 
· Risk factors for child abuse and neglect are addressed 
· Children who have been abused or neglected receive the support and care they need for their safety and wellbeing 
· Indigenous children are supported and safe in their families and communities 
· Child sexual abuse and exploitation is prevented, and survivors receive adequate support.

3. Agencies will differ, key agencies can include; police, schools, government departments, family services/community services and child protection agency.

Two examples are:

Any staff members working in the area of education should attend specific courses outlining their responsibilities. It is also important for educational workers to fulfil mandatory reporting requirements, whenever instances of abuse/neglect are suspected or identified. Lessons about ways of keeping safe and reacting to instances of abuse are included as part of the national curriculum in Australia. 



The health care providers of Australia also have a key role to play in relation to child protection. Doctors and other health professionals should have the ability to identify and respond to common signs of abuse and neglect. They may be expected to carry out assessments and report such instances to the relevant authorities. Children who have been subjected to different forms of abuse may require physical and mental treatment or support. 

4. Child abuse and neglect can have many different effects – for example:

· Being withdrawn 
· Being overly obedient 
· Reluctant to go home 
· Creating stories, poems or artwork about abuse
· Being wary or distrusting of adults 
· Demanding or aggressive behaviour
· Frequent illnesses or medical issues
· Tiredness/lethargy
· Dirty and unwashed appearance
· Lateness or truancy from school.

The type of abuse and the effects it has had on a child can impact on the investigation and assessment process. For example, if a child has been physically abused by people in their family, they may distrust adults. This might mean they do not want to talk to you.

5. Answers may vary, for example:

· Early sharing of information with other agencies relevant to each case
· Ask child’s permission to share information and inform them when you must share it
· Handle sensitive information appropriately within confidentiality parameters
· Use an agreed method of sharing information, such as: 
· referral
· case conference
· information exchange/case management.

6. Learners should identify both safety and self-management principles.

Safe work principles such as:

· Aim to work in pairs
· Use telecommunications regularly 
· Keep a phone on you at all times
· Assessing risk and applying appropriate level of caution
· Give supervisor or manager important details about a visit to a person’s residence.

Self-management principles include:

· Stress reduction strategies
· Counselling
· Undergoing professional development
· Taking regular breaks/holidays.

7. (Answers may vary)

Two cultural differences are:

· Different cultural groups will view and engage in child-rearing practices differently – for example, child-rearing in Aboriginal culture includes the involvement of extended family and the immediate community.
· Communication styles and customs may need to be observed.

Two linguistic differences are:

· People may not have English as their first language
· People may be hearing impaired and need to use sign language

8. Answers will vary due to differences in organisation’s standards, policies and procedures and which the learner chooses e.g. confidentiality, sharing information, lone working, making referrals, etc.

For example, a sharing information policy may state that workers should share information with relevant agencies only if it is in the best interests of the child. 
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Objective: To provide you with an opportunity to demonstrate the required performance elements for this unit.

A signed observation by either an approved third party or the assessor will need to be included in this activity as proof of completion.

This activity will enable you to demonstrate the following performance evidence:
· Worked collaboratively with at least two families, including: 
· applying a range of collaborative work practices when working with families, children, young people, colleagues and other agencies
· adhering to child protection principles and work practices while performing work role
· applying self-management strategies and safe work principles
· communicating and responding appropriately to children and families
· supporting families to ensure that the child or young person is safe
· Performed the activities outlined in the performance criteria of this unit during a period of at least 120 hours of work in at child protection service.

Answer the activity in as much detail as possible, considering your organisational requirements.

All activity answers will vary depending on the learner and the organisation they work for, but the learner should be able to demonstrate their competency in the unit requirements.

1. You will need to perform this activity during a place of work or work placement in the child protection service for a minimum of 120 hours.

You should provide a portfolio of evidence to demonstrate how you have worked collaboratively with two different families.

You should provide evidence of:

· Applying a range of collaborative work practices when working with families, children, young people, colleagues and other agencies through an agreed method, such as meetings, home visits, or case conferences, including:
· listening
· discussing
· consulting
· advising
· Adhering to child protection principles and work practices while performing work role – for example:
· putting the child’s best interests first
· asking children their opinions on decisions that will affect them
· refraining from discrimination
· child-focused practices
· child-friendly communication
· Applying self-management strategies and safe work principles – for example:
· a professional approach to stress and personal safety 
· developing a safety plan for direct contact with children, young people and families
· developing, understanding and working with personal frameworks
· taking responsibility for professional development /career-long learning
· undergoing counselling
· applying reflective practice techniques
· taking regular breaks and holidays
· aiming to work in pairs
· using telecommunications regularly 
· keeping a phone on you at all times
· assessing risk and applying the appropriate level of caution
· providing a manager with important details about a visit to a person’s residence
· Communicating and responding appropriately to children and families – for example:
· adapting communication methods and processes to fit children’s and family’s needs
· using interpreters
· using sign language
· culturally appropriate verbal and non-verbal language
· explaining terms/processes fully and simplify
· refrain from making assumptions
· following policies and procedures
· Supporting families to ensure that the child or young person is safe – for example:
· making referrals to relevant services
· creating action plans alongside the family
· removing children from the home.

Evidence may include signed observations from an approved third party or assessor, records of communication, self-reflective diary and any other appropriate evidence which can be verified.

1. Learners should demonstrate a range of collaborative working practices when working in the child protection service with colleagues, other agencies and families. 

Cases are unique, and therefore the evidence learners provide will be unique to their cases. However, they should be able to transfer their learning from this unit about principles and practices of child protection work and collaboration into practice.

For example, child protection services have received a referral from a nursery teacher who has noticed that the parents of one of the children in their care have consistently failed to pick Toby up from nursery at home time four times in two weeks. They noticed the parents had also been late picking him up a few times previously. When the nursery teacher approached the mother to talk about the issue, she told them to mind their own business. The nursery teacher noticed at this time that the mother smelled of alcohol. 

Toby is three years old, an only child and is developing normally, though he has been quieter than usual and tearful recently.  He has been attending nursery for 6 months, and there were no previous concerns. Toby’s mother is 20 years old and is originally from England.

The learner may decide to interview the family at their home. They make safety precautions for a visit, such as keeping a phone on them and attending with a colleague. At the home visit, they explain why they are there and how they can help e.g. ’Toby’s nursery has got in touch with us to talk to you about how you are struggling to pick Toby up from the nursery. We are just here to understand why that is and if there is anything you might need help with’.

The learner is careful to use objective language which is non-blaming. 

· The learner asks open questions to begin with to try and encourage the mother to talk, and she reveals that Toby’s father has died recently in an accident and she is grieving and struggling to cope
· The learner makes some observations about Toby’s home life e.g. empty spirit bottles and glasses in the kitchen and around the house
· The learner makes some observations about Toby e.g. he sits and plays quietly with some toys, he helps himself to food and looks unwashed
· The learner engages with Toby in conversation about his toys and asks him a few questions.

Risk factors in this case included:

· Records of substance abuse
· Experience of multiple stresses – bereavement
· Single parent
· Social isolation – her parents live in another country

Protective factors in the case included:

· Good mother-child relationship
· Participation in activities e.g. she helped at school
· Fairly good income 
· Good health of children
· Support from boyfriend’s parents (Toby’s grandparents) – though they are also grieving.

Near the end of the visit, the learner explained to the mother their next moves/the process in uncomplicated language.

The mother was cooperative with child protection and worked with the learner to develop a plan of action which involved getting bereavement help for Toby, informing the nursery of the situation and getting help for her depression. This meant scheduling a doctor’s appointment for herself, attending a counselling appointment (which the learner would arrange) and going to a local alcoholic meeting. Child protection also suggested she put the empty bottles in the house free of bottles and move glasses to keep Toby safe from harm. 

The learner informed the mother that they would come and check on her and Toby at a future date and scheduled another home visit. 

The learner liaised with the other services to arrange appointments and check on the mother’s progress. 

This is just an example of the sort of actions a child protection worker might take in one particular case. 

The learner should follow all legislation, standards and policies and procedures which are relevant during the course of their work. 



image1.png




