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[bookmark: _Toc329018036][bookmark: _Toc395216952]Unit Description
Description
This unit describes the skills and knowledge required by educators working with children to ensure they can develop and maintain effective relationships and promote positive behaviour.

This unit applies to educators who work with children in a range of education and care service settings. 

No licensing, legislative or certification requirements apply to this unit at the time of publication.
[bookmark: _Toc329018037][bookmark: _Toc395216953][bookmark: _Toc329018038]
Performance Criteria
	Element
	Performance criteria

	1.	Communicate positively with children
	1.1 Respond sensitively and appropriately to all children’s efforts to communicate
1.2 Engage in sustained conversations with individual children about things that interest the child
1.3 Consistently respond positively to all children who require attention
1.4 Sit and talk with children at mealtimes and help create a relaxed and unhurried routine


	2.	Interact positively with children
	2.1 Participate in children’s play and using children’s cues to guide the level and type of involvement
2.2 Respond positively and respectfully to children’s comments, questions and requests for assistance
2.3 Role-model positive interactions with others
2.4 Encourage children to share their stories and ideas


	3.	Support and respect children










4. Maintain the dignity and rights of children
	3.1 Assist to create an environment that reflects the lives of the children, their families and the local community
3.2 Support implementation of practices and routines that honour children, their family and the community context
3.3 Show genuine interest in, understanding of and respect for all children
3.4 Comfort children who cry or show signs of distress
3.5 Respond positively to the varying abilities and confidence of all children
3.6 Acknowledge children’s efforts and achievements

4.1 Assist in organising spaces, resources and routines to minimise times when children are likely to experience stress or frustration
4.2 Allow children to make choices and to experience natural consequences of these where there is no risk of physical or emotional harm to the child or another being
4.3 Monitor and respond to children’s play and support interactions where there is conflict
4.4 Acknowledge children when they make positive choices in managing their own behaviour
4.5 Use positive language, gestures, facial expressions and tone of voice when redirecting or discussing children’s behaviour with them
4.6 Be gentle, calm and reassuring even when children strongly express distress, frustration or anger
4.7 Consistently guide all children’s behaviour in ways that are focused on supporting children to develop skills to self-regulate and preserve and promote children’s self-esteem
4.8 Involve children in developing limits and consequences for inappropriate behaviours


[bookmark: _Toc395216954]Skills and Knowledge 
	This section describes the skills and knowledge required for this unit.

	Foundation skills
The foundation skills described those required skills (language, literacy and numeracy) that are essential to performance. 

	· Oral communication – in order to engage in sustained conversations with children.
The remaining foundation skills essential to performance are explicit in the performance criteria of this unit.

	Knowledge evidence
The candidate must be able to demonstrate essential knowledge required to effectively do the task outlined in elements and performance criteria of this unit, manage the task and manage contingencies in the context of the work role. These include knowledge of:

	
· How to access:
· The National Quality Framework
· The National Quality Standards
· The relevant approved learning framework
· How to navigate through framework and standards documents to find areas relevant to this unit of competency
· Effective communication techniques including verbal and non-verbal ways to show respect
· Techniques to guide children’s behaviour
· United nations convention on the rights of the child
· Organisational standards, policies and procedures.


[bookmark: _Toc395216955]Performance evidence
The candidate must show evidence of the ability to complete tasks outlined in elements and performance criteria of this unit, manage tasks and manage contingencies in the context of the job role.  There must be demonstrated evidence that the candidate has completed the following tasks at least once:
· Communicated positively and respectfully and interacted effectively with at least three children, including: 
· Active listening
· Consideration of a child’s age, activities, interests, culture and needs
· Interpreting non-verbal cues of children
· Responding to distress in ways that meets the child’s need
· Communication of care and respect through all interactions
· Assessed and responded appropriately to behaviours of concern
· Encouraged children to respect similarities and differences between each other
· Involved and encouraged children in decision-making and planning
· [bookmark: _Toc329018039]Performed the activities outlined in the performance criteria of this unit during a period of at least 120 hours of work in at least one regulated education and care service

[bookmark: _Toc329018040][bookmark: _Toc395216956]Assessment conditions
Skills must be demonstrated in a regulated education and care service.

In addition, simulations and scenarios must be used where the full range of contexts and situations cannot be provided in the workplace or may occur only rarely. These are situations relating to emergency or unplanned procedures where assessment in these circumstances would be unsafe or is impractical.

Simulated assessment environments must simulate the real-life working environment where these skills and knowledge would be performed, with all the relevant equipment and resources of that working environment.
Assessment must ensure use of:
 National Quality Framework for Early Childhood Education and Care 
 the relevant approved learning framework under the National Quality Framework for Early Childhood Education and Care. 
Assessors must satisfy the NVR/AQTF mandatory competency requirements for assessors.

	

	
	

	
	 

	
	

	
	


	
	

	
	

	
	

	
	





[bookmark: _Toc285113079][bookmark: _Toc326743761][bookmark: _Toc328654777][bookmark: _Toc330386596][bookmark: _Toc395216957]Housekeeping Items
Your trainer will inform you of the following;
Where the toilets and fire exits are located, what the emergency procedures are and where the breakout and refreshment areas are.
Any rules, for example asking that all mobile phones are set to silent and of any security issues they need to be aware of. 
What times the breaks will be held and what the smoking policy is.
That this is an interactive course and you should ask questions.
That to get the most out of this workshop, we must all work together, listen to each other, explore new ideas, and make mistakes. After all, that’s how we learn.
Ground rules for participation;
Smile
Support and encourage other participants
When someone is contributing everyone else is quiet
Be patient with others who may not be grasping the ideas
Be on time
Focus discussion on the topic
Speak to the trainer if you have any concerns
[bookmark: _Toc326743762][bookmark: _Toc328654778][bookmark: _Toc330386597][bookmark: _Toc395216958]Objectives
Develop the skills to communicate positively with children 
Know how to interact positively with children 
Understand how to support and respect children 
Discover how to maintain the dignity and rights of children 
Gain the essential skills and knowledge required for this unit


[bookmark: _Toc395216959]1. Communicate positively with children
1.1. 	Respond sensitively and appropriately to all children’s efforts to communicate
1.2. 	Engage in sustained conversations with individual children about things that interest the child
1.3. 	Consistently respond positively to all children who require attention
1.4. 	Sit and talk with children at mealtimes and help create a relaxed and unhurried routine
[image: ]

[bookmark: _Toc395216960]1.1 – Respond sensitively and appropriately to all children’s efforts to communicate 
[bookmark: _Toc395216961]Language and communication
Children develop language and communication skills at their own pace. This development is significantly helped by adult interaction. Listening and talking with young children encourages their attempts to communicate, by exposing them to new words and concepts, reinforcing correct word usage and appropriate ways to interact with others.
Children who are developing their language and communication skills are typically very keen to talk to adults, their friends and family members about everything in their lives. It is common for children to be so excited to talk that they stumble over words and become frustrated with themselves. Be patient and encouraging; they will get the words out eventually.
Most children in early education and care settings can:
Ask more complex questions with better grammar after age 3
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\abc_blocks_800_wht.png]Use increasingly sophisticated language 
Use sentences of 5-6 words by age 4
Use sentences of 8 words or more by age 5
Say their name and address by age 5
Use about 1500 words at age four
Learn another 1000 words by age five
Speak clearly and have meaningful conversations with you between the ages of 5 and 6
Different ways children try and communicate (birth to 6):
Crying
Pointing
Whining
Grunting
Babbling
Talking
Gestures
Eye contact
Emoting
Play
Children develop their vocabulary by listening to adults and other children talking. They learn:
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\5.png]Connecting words 
Number words 
Emotional words 
Names for groups of things 
Family terms
Contrasting concepts 
Sentence structure
Conversation 
[bookmark: _Toc395216962]Interacting with children
An effective way to engage with children and encourage their attempts to communicate is to use play:
Read stories aloud – helps children to memorise simple stories (one of the first steps towards reading) and then the can ‘read’ the story to you.
Make reading part of the daily routine – invite family members to read stories (exposes children to different stories, voices/accents, ways of reading, etc.).
Sit and talk with children one-on-one or in small groups.
Sing songs together.
Listening to audio of stories or songs.
Techniques to be sensitive and appropriate:
Get down to their level when talking and listening
Ensures eye contact
Tells the child you are paying attention to them
Let them finish talking before you respond:
Don’t interrupt when they stumble
Don’t make them hurry
Focus on what they are saying and their efforts:
Don’t correct their pronunciation or grammar 
Help them find specific words
Repeat what you hear in an effort to show you understand and then ask questions.  For example:
“I can see you are feeling upset.  Can I help you?” 
“I can see you are mad. Do you want to tell me what happened?”
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\stick_figure_question_mark_800_wht.png]Place a hand on their shoulder as they communicate
Use eye contact when they are communicating
Be empathetic and make empathetic statements:
“I’m sorry you feel sad”
“That sounds terrible”
Don’t dismiss their feelings or tell them to stop
Acknowledge their feelings, and offer solutions
For young children who cannot talk, try to gauge what they are trying to tell you: 
Are they hungry, tired, soiled, bored?  
Do they just need to be held?
If a child chooses an inappropriate way to communicate their needs, concerns or feelings in general, it is important to respond to and acknowledge their issues but also offer more effective ways of relaying their message.  For example, some children know how to talk but will use whining or grunting to communicate their needs.  
Educators need to carefully model the correct way of communicating a message. For example, try saying something like, “I can see you are hungry; what is another way you can ask for food?” Encourage children to use the communication they are capable of. Young children often resort to hitting, screaming or crying when their emotions run high.  Again, acknowledge that you can see they are feeling a certain way and prompt them for a more appropriate response by asking questions such as, “What could you have done differently to get my attention, or what is another way you can let Alex know you don’t like that?”


National Quality Standards 
Quality Area and Standards included in this section:

The Early Years Learning Framework 
The principles, practices and outcomes included in this section:





[bookmark: _Toc395216963]Learning Activity One
List 4 techniques to be sensitive and appropriate when communicating with children.



[bookmark: _Toc395216964]Learner Workbook Activity 1.1.1
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[bookmark: _Toc395216965]1.2 – Engage in sustained conversations with individual children about things that interest the child 
[bookmark: _Toc395216966]Engaging children
Engaging children in sustained conversations shows them that you care; helps build their trust in you and facilitates a positive and caring community environment. Talking to children about their interests gives educators an opportunity to learn about them, their lives, their family, their development, and helps to guide program planning.
Educators can engage in conversations with children by:
Taking note of the things they like to talk about, or that they show interest in 
Asking engaging questions about what they like or what they are doing.  For example: 
“I can see your drawing a picture; can you tell me about it?”
“What made you draw that?”
“How do you feel about your drawing?”
“Are you going to add anything else?”
Talking to the parents/family and finding out what their children are interested in at home.
Bringing in things from home or outside the centre in an effort to show them you care and to engage them in further learning.  For example, if you know a particular child has an interest in dinosaurs and you have a book on dinosaurs at home, or come across one at the library, bring it in and invite the child to explore it with you.
Most young children are interested in some of the following, which make for a good platform to begin engaging in meaningful conversations with them:
Animals, pets, dinosaurs
Transportation vehicles (trains, cars, trucks) [image: C:\Users\Victoria\Desktop\My Work\ArtWork\Animations\bug_bee.png]
Plants, trees, insects
Shapes, colours, patterns
Sports
Food
Friendship
Art and craft
[bookmark: _Toc395216967]Timing it right
The best times to engage in sustained conversations with children:
Discovery or free play – the things children choose to play with or games they play, tell you a lot about the things they like.
Transition times – if a child is truly engaged in an activity you don’t want to interrupt or break their concentration, so look for a moment where they disengage and ask some leading questions about their activity.
When they are bored and not engaged in an activity, or doing something they are not supposed to be doing.
When they arrive – ask about their night/weekend, clothes they are wearing, pet, etc.
Before they leave 
When they are sad or frustrated
At mealtimes 
Whenever you can or see a need 
Conferences or meetings with parents 
 National Quality Standards 
Quality Area and Standards included in this section:



The Early Years Learning Framework 
The principles, practices and outcomes included in this section:




[bookmark: _Toc395216968]
Learning Activity Two
List the ways you can engage children in conversations about things that interest them.


[bookmark: _Toc395216969]Learner Workbook Activity 1.2.1
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[bookmark: _Toc395216970]1.3 – Consistently respond positively to all children who require attention 
[bookmark: _Toc395216971]Areas of development
Children require your attention in the following areas:
	Physically
	They need to trust you to meet their physical needs:
· Toileting
· Feeding
· Dressing
· Safety
· Movement

	Emotionally/Socially
	They need you to support further their emotional and social development:
· Positive social relationships
· Healthy ways of expressing their emotions
· Recovery from distress

	Cognitively
	They need you to help support cognitive development:
· Pay attention to the typical cognitive milestones for a particular age group
· Monitor how each child as an individual is developing
· Where they are lacking, consult with your supervisor
· Where they are on target, offer encouragement and new challenges



Without these things the child may be reluctant to explore or take the risks necessary to learn and develop appropriately.  
[bookmark: _Toc395216972]Asking for help
Children will ask for attention in some of the following ways:
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\bullying_a_kid_9049.png]Ask with words 
Cry or scream
Use their bodies by hitting, kicking, biting, poking, etc.
Be disruptive
Eye contact, or avoidance of eye contact
Gestures and body language
Avoid activities, situations or people
When children ask for attention, it is important to consistently respond in a positive way because:
It builds the child’s trust in you 
It makes the children feel safe, supported and encouraged
It helps them connect with one another in a positive way
It helps them learn what to expect from you across all situations, which builds their confidence
Examples of ways to respond positively: 
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\Animations\group_clapping_300_wht.gif]Clapping or cheering 
High fives
Pats on the back
Verbal praise
Thumbs up
Hugs
Smiles
Head nods
Sharing their success with their family
Sometimes children cry out for attention by engaging in negative behaviour.  It is important to stay calm and positive when this happens, while also letting them know that negative behaviours are not acceptable and do not work.  
When responding to negative attempts for attention:
Acknowledge what you see happening and how they must be feeling
Let the child know that this behaviour is not acceptable and offer reasons why if necessary or appropriate
Let the child know what to do the next time they are feeling this way
Go to the child and get down on their level while having this conversation
Do not shout it across the room in front of the other children (this can cause humiliation and shame, which can increase the negative behaviour)
Create a safe space for children to express their big feelings
[bookmark: _Toc395216973]Provide consequences
If you see a pattern where a child is crying out for attention with negative behaviours or is not responding to the gentle and positive communication style you are delivering, it may be necessary to provide some consequences.  It is essential when implementing consequences that the child knows ahead of time what to expect.  If a child is repeatedly mean to another child during free play you need to let them know that if they do it again, they will have to sit out for 5 minutes. 
Continue to talk to the child about what they are feeling and what they can do differently. Remember that children’s learning is a process.  Telling them or guiding them once isn’t enough.  They are learning how to behave and what is expected across many situations and this is confusing and difficult.  The trick is allowing them room to make mistakes, while offering clear expectations of what is acceptable, and being consistent in your expectations.
National Quality Standards 
Quality Area and Standards included in this section:

The Early Years Learning Framework 
The principles, practices and outcomes included in this section:


[bookmark: _Toc395216974]
Learning Activity Three
How do children require your attention in the following areas (provide 2 examples of each):
	Physically
	· 
· 

	Emotionally/Socially
	· 
· 

	Cognitively
	· 
· 




[bookmark: _Toc395216975]Learner Workbook Activity 1.3.1
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[bookmark: _Toc395216976]1.4 – Sit and talk with children at mealtimes and help create a relaxed and unhurried routine 
[bookmark: _Toc395216977]Mealtimes
Mealtimes are an excellent opportunity for educators to nurture their relationships with children and to support developing peer relationships. Eating together contributes to a sense of community and allows educators to help develop safe and healthy eating habits.
Relaxed and unhurried mealtimes with children, fosters the following:
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\Fotolia_17695846_S.jpg]A greater sense of community
An opportunity to build positive and trusting relationships with the children 
A stronger home school connection
Opportunities to build social skills
Optimal learning environment 
Healthy eating habits
Mealtimes will look different in each setting, but you can create a relaxed and unhurried routine by:
Setting up family-style eating – everyone eats together at one table or several large tables. 
Moving around and eating with different children.
Taking time to ask questions about their family, hobbies or other things you know they are interested in.
Allowing plenty of time for all children to eat – parent volunteers is a nice way to accomplish this and foster family relationships.
Getting the children involved with preparing a meal, or snack for the group.
Outlining expectations of noise levels and appropriate mealtime behaviours ahead of time.
Providing a quiet activity for those who finish early in another area, e.g., reading corner, drawing, puzzles, etc.
Inviting parents to special occasions.


[bookmark: _Toc395216978]Finding a topic
During meals, it is encouraged that you talk with children about things that interest them. This includes but is not limited to some of the following topics:
Activities you’ve done in the classroom that day or in the past
Activities you will be doing
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\AusFtBall.jpg]Your family 
Their family
Hobbies
Sports
Current or community events that are age appropriate 
Animals
Healthy eating habit and mealtime routines
Good Manners
[bookmark: _Toc395216979]Techniques for relaxed and unhurried mealtimes
Be clear in your expectations of table manners, e.g., how children sit, eat, noise level, clean up procedures.
Involve children in coming up with these expectations so they can feel ownership of them – have a group meeting and get their ideas about what is appropriate, write them down and display them in the eating area.
Practice these routines with the children – during the first days refer to the written rules before engaging in mealtime.
Be consistent with your mealtime routines, but know when things aren’t working and involve the children in the solution.
Be patient and calm as they learn the appropriate routines; it takes time
Allow plenty of time for individual children to eat.  Some eat slowly and some eat very fast.
Provide a place and a quiet activity for children who finish quickly.  It is unrealistic to expect young children to sit still and engage in appropriate conversation for much time at all.
Engage the children in meaningful conversation to strengthen relationships.


National Quality Standards 
Quality Area and Standards included in this section:

The Early Years Learning Framework 
The principles, practices and outcomes included in this section:





[bookmark: _Toc395216980]
Learning Activity Four
Provide 4 examples of techniques to encourage relaxed and unhurried mealtimes.



[bookmark: _Toc395216981]Learner Workbook Activity 1.4.1
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[bookmark: _Toc395216982]2. Interact positively with children
2.1. 	Participate in children’s play and using children’s cues to guide the level and type of involvement
2.2. 	Respond positively and respectfully to children’s comments, questions and requests for assistance
2.3.	Role-model positive interactions with others
2.4.	Encourage children to share their stories and ideas
[image: ]


[bookmark: _Toc395216983]2.1 – Participate in children’s play and using children’s cues to guide the level and type of involvement 
[bookmark: _Toc395216984]Why is it important to participate?
Young children tend to be more interested in playing with their peers than adults. As an educator, however, a large part of your job will be playing with children, either in planned activities or spontaneous games. This is important because young children need support and encouragement, the occasional redirection and help resolving conflict.
Many times, children will directly invite you into their play by asking you to get involved. Other times, you will need to rely on your observation skills to recognise cues they are sending. They may not know that they need you; feel embarrassed or shy to ask, or fear they may get rejected. Learn to read the different cues children send you – a cue from a child who wants you to play a special game with them is going to be different to a cue a child sends because they need you to intervene.
[bookmark: _Toc395216985]Children’s cues
Children who want or need your involvement will send you any of the following cues. Use these cues to guide the type and level of your involvement in their play: 
Eye contact 
Sounds
Language or words
Facial expressions
Body Language or gestures
	
Children’s cues also tell you:
· When they like or dislike something (activity, person, food, etc.)
· If their needs are being met (tired, hungry, bathroom)
· How they are feeling (sad, bored, frustrated, angry, happy, content, etc.)



Children have different ways of being involved in activities, events or even relationships within the learning environment.  Some children are observers and will sit and watch other children, and wait until they get home to try new things, when others aren’t watching. Other children are more active learners; they learn as they go and want to try anything new.
Children also get involved in different activities to different levels depending on their interest or confidence or skills.  For example, one child may do a craft activity with a lot of attention to detail, while another may throw something together, and yet another may barely accomplish anything for a while because they are watching others or unsure of their ability to do something. 
[bookmark: _Toc395216986]How can you participate?
Ways educators can participate in children’s play:
Do what they’re doing, don’t just sit and watch. For example, if you are leading some children in a craft and they don’t need tons of help, do the craft with them.  Have them follow you.
Get out materials and play or work with them yourself. Children who are not previously engaged in something will frequently come and inquire as to what you are doing. You can then let them have a turn.
Invite children to come do activities with you. For example, you might say to little Ryan “Would you like to come do a puzzle with me this morning. I feel like doing a puzzle!”
Play dress up, or be characters in their imaginary games. Let them lead you. They love to tell grown-ups who to be, what to do, and what to say in these situations.
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\reading_to_children_800_wht.png]Play games with them outdoors and indoors. Give children who are ready the opportunity to lead you when appropriate. After you have played Simon Says a few times, and you were the leader, pick a child to be the leader and you play.
Sing silly songs with them. 
Read books to them and with them.  Ask them questions along the way.
Be silly when appropriate.
Be imaginative like them.
Activities you can initiate with children:
Play catch, jump rope, or dribble a ball with a child
Skip, hop or jump from one place to another with the children
Get involved in games like Simon Says, Red-Light Green Light, Hokey Pokey, etc.
Do puzzles, make crafts, explore items on the shelf with children or by yourself to drum up interest
When you see children playing dress-up or engaged in some other imaginative form of play, ask if you can join them – ask them what you should do, let them lead you.
Make up role-playing scenarios with dress-up clothes – invite the children to play in the home corner with you, or make a pretend restaurant.
Sing silly songs like itsy-bitsy spider, I like to eat, make up your own songs, sing opera
Bring in a large cardboard box and brainstorm ideas as a group for what to do with it


National Quality Standards 
Quality Area and Standards included in this section:

The Early Years Learning Framework 
The principles, practices and outcomes included in this section:



[bookmark: _Toc395216987]
Learning Activity Five
What are 3 cues children give that show they want you to become involved with them:








What are 3 cues children give that show they do not want you to become involved with them:



[bookmark: _Toc395216988]Learner Workbook Activity 2.1.1
[image: Fotolia_2204087_XS.jpg]



[bookmark: _Toc395216989]2.2 – Respond positively and respectfully to children’s comments, questions and requests for assistance 
[bookmark: _Toc395216990]2.3 – Role-model positive interactions with others 
[bookmark: _Toc395216991]Natural communicators
Children want to communicate. They want to share and question and repeat things they hear. As an educator, you must respond positively and respectfully to all children’s efforts to communicate. You will hear many questions, comments and requests throughout your day, for example:

Can you help me with this? 
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\street_sign_post_questions_800_wht.png]What are we doing next?
Can I do this?
I like this.
I don’t like this.
Why do we have to?
Why?
What’s this?
How does this work?
[bookmark: _Toc395216992]Types of communication
Children don’t always use appropriate verbal communication to get your attention. They may also:
Poke you to get your attention
Shout at you across the room
Scream or cry 
Act out or do something they’re not supposed to 
It is important to respond positively and respectfully to all children and their cues for many reasons. Positive and respectful communication:
Builds trusting relationships
Models appropriate communication skills 
Provides an opportunity to discuss and learn new coping skills
Shows children that you care
Ensures children feel safe 
[bookmark: _Toc395216993]Responding
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\figures_with_check_mark_800_wht.png]When responding to children:
Listen attentively to each child and what they are saying
Use a calm and gentle voice
Be patient and consistent
Don’t interrupt the child
Get down on their level and make eye contact 
Place a hand on their shoulder when you are responding – especially if the child is agitated, this helps to calm them down
Reiterate what you hear them saying before you respond.  For example, “I hear you saying you don’t like these peaches.  How about you eat a few and then you can be done or have something else.”
Take time to explain things to them when they ask specific questions
Ask questions or reciprocate with a comment to show you have heard them
Smile while they are talking and when you respond 
Respond to them in a timely manner
Follow through with action
Be empathetic 
If they are asking a question repeatedly, turn it back on them and ask them what they think is the answer – this lets them know they are capable and you believe in them.
An important aspect of interacting with children is modelling appropriate communication. When you respond to children with positivity and respect, you are modelling to the child (and other children who may be observing) the appropriate way to interact with other people. 
	
Be aware that children are sponges; they pick up on the actions of important people, and as an educator you are a very important person. Be positive and respectful when speaking with co-workers and families. Every interaction you have during the day is an opportunity to model to positive and respectful communication.



[bookmark: _Toc395216994]Role modelling
Examples of positive interactions you can model:
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\stick_figure_drawing_checklist_800_wht.png]Listen when someone is talking or asking you a question
Respond when they are finished; don’t interrupt
How to be a good friend
How to comfort a friend who is sad or hurt
How to share 
How to take turns
How to listen
How to get someone’s attention appropriately
How to use good manners
How to use appropriate voice levels inside and outside the learning environment
How and when to help someone
How not to hurt someone’s feelings
How to compliment someone
Incorporate intentional role modelling of positive interactions into your program planning. After role modelling various situations of positive and respectful interactions with the children, encourage the acquisition of these skills in the following ways:
Challenging children to use the new skill during the week.
Offer new variations on the modelled skill each day for a week.
Encourage the children to use the new skills and share with the class.
Offer times for them to practice.
Play games using the skills.
Send home letters or flyers to the parents letting them know the specific skills you are working on and encourage them to talk about and work on them at home.
Read books that help teach positive interaction skills and talk about which skills were used amongst the characters.


National Quality Standards 
Quality Area and Standards included in this section:

The Early Years Learning Framework 
The principles, practices and outcomes included in this section:


[bookmark: _Toc395216995]
Learning Activity Six
List 3 kinds of inappropriate verbal communication children may use to get your attention:










[bookmark: _Toc395216996] How should you respond in each of these situations?




[bookmark: _Toc395216997]Learner Workbook Activity 2.2.1 – 2.3.1 
[image: Fotolia_2204087_XS.jpg]



[bookmark: _Toc395216998]2.4 – Encourage children to share their stories and ideas 
[bookmark: _Toc395216999]The Importance of sharing stories
Sharing stories and ideas is an excellent way to foster language development and communication skills. It indirectly fosters a love of reading and is a precursor to writing stories. When children share stories and ideas, it helps it builds their self-confidence and contributes to their self-belief. They feel connected to the room, the other children and the educators. 
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\bright_idea_light_bulb_pc_800_wht.png]It also helps in the following ways:
Develops social skills (taking turns talking, listening, and responding) 
Builds relationships with educators and their peers
Strengthens the home - school connection
Fosters creativity and imagination
[bookmark: _Toc395217000]Encouraging children to share stories and ideas
Encourage children to share stories and ideas whenever you can. Specific times may include:
During reading times, stop and prompt them for their ideas by asking questions.
During teaching moments, stop and ask them probing questions.
When children complete projects ask them if they want to share it with you or the group.
During circle time include open ended questions and let the children share their ideas.
During planning times (include children in ideas about routines, procedures and expectations).
During mealtimes and transitions. 
During free play or discovery.
At pick up, encourage children to tell their parents something about their day. For example, when Emily’s mother comes to pick her up, you might say, “Emily, tell your mum about the game you made up at discovery today.”
When children return from a holiday or special event.


 You can incorporate sharing stores and ideas into the program:
Designate specific times available for the children to share their work, stories or ideas or items from home, e.g., morning meeting or circle time, open houses, etc.
Ask leading questions during experiments or projects to get their ideas. 
Tell your own stories and share your own ideas.
Read other people’s stories and ask questions to link the stories with the children’s experiences.
Create an art project based on a story a child shared.
Give the children journals to record stories and ideas.
Give them simple assignments such as, finding out where their parents are from and ask them report back to you with their story, then make a map of where everyone is from.
National Quality Standards 
Quality Area and Standards included in this section:



The Early Years Learning Framework 
The principles, practices and outcomes included in this section:



[bookmark: _Toc395217001]
Learning Activity Seven
Name 4 specific times you can encourage children to share stories?



[bookmark: _Toc395217002]Learner Workbook Activity 2.4.1
[image: ]

[bookmark: _Toc395217003]3. Support and respect children
3.1. 	Assist to create an environment that reflects the lives of the children, their families and the local community
3.2. 	Support implementation of practices and routines that honour children, their family and the community context
3.3 	Show genuine interest in, understanding of and respect for all children
3.5 	Respond positively to the varying abilities and confidence of all children
3.6 	Acknowledge children’s efforts and achievements

[image: ]

[bookmark: _Toc395217004]3.1 – Assist to create an environment that reflects the lives of the children, their families and the local community 
[bookmark: _Toc395217005]3.2 – Support implementation of practices and routines that honour children, their family and the community context 
[bookmark: _Toc395217006]Creating the right environment
It is important for children to feel consistency from one environment to the other. When children enter an early childhood education and care setting, they need some consistencies between home and their community, as their community is the place where they spend time outside of the home and their families.  It is important that all environments respect the child for who they are as an individual.
Educators can assist in reflecting the lives of the children, their families and the local community in the following ways:
Spend time with families and learning the routines and practices that are used surrounding eating, toileting and dressing, etc. 
Consistently communicate with families about what works in your environment that could also work at home – for example, send home flyers and brochures about toileting times and procedures, eating routines and expectations, and dressing, etc. and encourage them to follow them when the child is at homes.
[image: C:\Users\Victoria\Desktop\My Work\Shuttershock\family_old_young_children.jpg]Communicate about the techniques that work for redirecting the children and for communicating with the children at home and school.
Communicate with parents about the child’s strengths and weaknesses at home and at the service.
Communicate about what the child enjoys doing in both environments. 
Take and display pictures for parents.
Provide daily log/communication books that inform parents of toileting, eating patterns and activities the child enjoyed – include an area to note any concerns.
Create an environment that is warm and inviting like a home.
Provide areas or time for rest.
Ask families to bring in pictures or items from home that they can use for comfort.
Talk and teach about families and homes in their community and those outside of their community.
Go on excursions to places in the local community (when age appropriate) and invite families to come with you.
Provide books and pictures of places to share about the community. 
Invite people from outside the community to share about what they do.
Sometimes children’s home routines/expectations are not practical to accommodate in the early childhood education and care setting. Be respectful and try to accommodate special requests when you can, but be mindful of the wellbeing of all children in the room.
Part of creating an environment that reflects the lives of children, their family and the community includes implementing practices and routines that honour those things. 
Practices and routines that honour children, their families and the community context:
	Children
	Families
	Community

	· Speak to them in a positive and respectful tone
· Get to eye level when communicating with them 
· Listen to them
· Acknowledge them
· Offer them suggestions for how to manage their feelings
· Provide a physical environment that fosters independence  
· Teach and allow children to help or do for themselves
· Allow them to dress themselves and make clothing choices
· Offer developmentally appropriate activities 
· Communicate expectations to children ahead of time to set them up for success
· Let them make mistakes and talk to them about their mistakes when necessary
· Ask them thought provoking questions and let them come up with their own answers 
	· Arrival and departure routines that are respectful of the child and the parent
· Communication with families about their child’s daily activities and routines 
· Provide a welcoming environment that has home-like features (book area, eating area, changing or toileting area, resting area)
· Talk and read about families
· Teaching about family traditions and rituals
· Offer times for families to be there together (open houses, welcoming events, conferences
· Include families in preparing food, drinks and snacks
	· Books and literature on community workers or communities in general
· Offer opportunities to be of service 
· Teach about rules and how they mirror laws in society
· Teach respect for all life through books, pictures, and stories
· Use negative behaviour or interactions as a learning opportunity, give examples of when people in the community behave negatively and what happens
· Ask the children thought provoking questions about community and what it means to them
· Communicate and teach about what it means to be a community
· Involve the children in projects about the community through art, books, and other mediums





[bookmark: _Toc395217007]Strategies to include families
Host a welcome event periodically to allow families to connect with the children’s learning environment.
Invite families to say goodbye to their children in a routine specific to your centre’s policies.
Invite families to volunteer in the centre when needed.
Host open houses for parents to see children’s work, or for children to show parents, children’s work.
Communicate with families on a regular basis through forms, flyers, email, etc.
Have a family board or book with pictures of the children with their families – children can refer to it for comfort as needed. 
Provide books about families.
Teach about families and traditions.
Give the children opportunities to share about their families and traditions through writing, pictures, stories, etc.
Conference with families on occasion to address concerns and successes.
	Questionnaires and family conferences or meetings are a great way to get to get to know families. Send home a short questionnaire with new families and establish some consistent meeting times. Try to offer flexible times for working parents.



Strategies to engage with the local community:
Plan excursions in the community to learn about what happens locally.
Invite community members to the centre to talk about their lives.
Teach about community through books and conversation.
Host an open house and invite the community to see your centre. 
Get the children involved in servicing the community, e.g., raise money for a local charity, collect food for the food bank, host clothing or book drives, etc.



National Quality Standards 
Quality Area and Standards included in this section:

The Early Years Learning Framework 
The principles, practices and outcomes included in this section:

[bookmark: _Toc395217008]Learning Activity Eight
[bookmark: _Toc395217009]List 2 specific examples of ways you can you engage families in your centre. 








[bookmark: _Toc395217010]List 2 specific examples of ways you can you engage the community in your centre. 



[bookmark: _Toc395217011]Learner Workbook Activity 3.1.1 – 3.2.1
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[bookmark: _Toc395217012]3.3 – Show genuine interest in, understanding of and respect for all children
[bookmark: _Toc395217013]Why is it important to show interest?
It is important to show interest in, understanding of and respect for all children so they can build secure relationships, develop a sense of identity and develop confidence to explore, learn and develop the skills they need as they grow. Without an environment specific to their needs and skills, and without a trusting adult, children are limited and more dependent on others. They don’t learn to believe in themselves and try new things; they can develop fear and experience boredom.
Educators show genuine interest in, understanding of and respect for all children through communication and listening, and offering a developmentally appropriate environment. By showing them genuine interest, understanding and respect you are letting them know you believe in them and are there to help them when they need it. When they do things for themselves their successes are their own, and they begin to believe in themselves.  When they fail you can help and encourage them to try it again, maybe differently.  
Genuine interest in, respect for and understanding of all children can be demonstrated through the provision of a developmentally appropriate environment, and through positive and respectful communication.
[bookmark: _Toc395217014]How can I show interest?
Examples include:
Child-sized facilities and furniture so they can reach and access things as needed – encouraging children to learn to do things independently makes them feel good about themselves and is part of the learning process.
Developmentally appropriate activities are developmentally appropriate but offer opportunities for growth.  Painting, drawing, stories, songs.
Opportunities to share with each other and listen to what they have to say on a regular basis.
Communicate with children at their eye level.
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\red_check_mark_in_box_pc_800_wht_1619.png]Give them time to figure things out, ask if they need help, but let them struggle a little so they can learn to help themselves.  For example, if a child is having trouble putting on his shoes, don’t say “Let me do that for you.”  Say, “It looks like you need help, can I help you?” 
Offer them choices so they can decide for themselves.
Involve them in preparing new activities for the classroom.
Involve them in food preparation.
Given them specific responsibilities, e.g., taking care of the room pet, cleaning up the classroom, helping put together a new toy, etc.
Offer time for free play.
Observe the children and comment on what you see.  For example, “ I notice you have really been enjoying painting this week.”  Or “I notice that you are mad, can I help you?”
The more they can be involved in the day to day of the classroom, the more engaged they become and their self-esteem is boosted.
National Quality Standards 
Quality Area and Standards included in this section:

The Early Years Learning Framework 
The principles, practices and outcomes included in this section:



[bookmark: _Toc395217015]Learning Activity Nine
How can you demonstrate genuine interest in, respect for and understanding of all children? Provide 5 examples.

[bookmark: _Toc395217016]Learner Workbook Activity 3.3.1
[image: Fotolia_2204087_XS.jpg]
 


[bookmark: _Toc395217017]3.4 – Comfort children who cry or show signs of distress 
[bookmark: _Toc395217018]Comforting children
It is essential to comfort children who cry or who otherwise show signs of distress.  It is through your comfort that children develop a sense of security and trust in you. Without trust between the child and educator, learning is difficult if not impossible. Children need to trust the educators and feel safe in their environment in order to feel relaxed enough to explore and learn and thus further their development.
[bookmark: _Toc395217019]Signs of distress
Other than crying, children may show the following signs of distress:
Becoming overly shy
Refusing to participate 
Becoming angry
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\figure_with_sad_face_800_wht_8432.png]Hitting
Biting
Screaming
Hiding
Children will cry or show distress when they:
Arrive and/or depart 
Think about missing their parents
Cannot do something on their own
Have a conflict with another child
Feel overwhelmed and/or frustrated
Feel hungry and/or tired
Feel unsafe or alone
Are hurt
Feel uncomfortable
Feel angry

[bookmark: _Toc395217020]How to deal with distress
Always acknowledge a child’s feelings and allow them to process them accordingly. It is important that children don’t learn to suppress their emotions. Avoid telling a child to stop crying, or that what they are feeling is wrong. Instead, offer them comfort by acknowledging their feelings, and offering them solutions or another way of looking at the situation.  
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\bulbQustion.jpg]Steps you can take when a child expresses feelings, big and small:
1. Acknowledge their feeling and provide words for them if they are younger “It sounds like you are frustrated (angry, excited, nervous, worried etc.…).”
2. Express empathy “I’m really sorry you are having a hard time.”
3. Provide support “How can I help you?” “Can I help you talk to your friend who took your toy?” “Do you need a hug?”
Children often cry because they are tired and or hungry and the best medicine for that is sleep and food. While it is hard to offer children food or rest when tending to many children at once, it is ideal to accommodate where you can. Don’t feel like you can never allow a child to snack or rest at a non-specified snack or rest time. If a child begins to develop a pattern or expectation that if they cry they can get a special snack or rest, you can modify then.  
If that becomes the case, give them reminders of when snack time is, and offer them more at that time. Let them know that they won’t have it again until the afternoon. By respecting their needs and offering needed comfort, you deepen their level of trust in you and allow them the safety they need to explore and further their development.
Different ways to comfort children:
Acknowledge what happened and confirm their feelings about the matter.  For example, “Sophie, I see that you are having a hard time with your friend, and you seem sad.  Can I help you solve this problem?”
If a child is hungry, offer them some food
If they are tired, give them a place to rest quietly or just be still
Ask them what you can do to help them feel better
Very small children may need to be held, rocked or offered a dummy
Children may bring stuffed animals or blankets for rest time, you can offer these, but remind them to put them away once they feel better
If they are hurt icepacks and Band-Aids work wonders
Ask them if they would like to sit and help you with a task until they feel better
Once you’ve acknowledged that they seem sad, or frustrated or tired or angry, offer a solution.  If a solution doesn’t work, offer a distraction.  For example, “Would you like to help me water these plants?” Or, “Can I read you a story?”
You may need to adjust how you approach a child who is upset to suit the moment. Sometimes, children just want to be acknowledged; they do not want you to make a big deal or create a scene. For example, if you see a child is feeling sad, don’t approach them with a big smile, as they may think you don’t take their feelings seriously. Instead, your expression should reflect the child’s to express that you acknowledge their feelings. Children need to know that it is okay to feel sad sometimes.

National Quality Standards 
Quality Area and Standards included in this section:

The Early Years Learning Framework 
The principles, practices and outcomes included in this section:

[bookmark: _Toc395217021]Learning Activity Ten
What are 3 steps you can take when a child expresses feelings, big and small?




[bookmark: _Toc395217022]Learner Workbook Activity 3.4.1
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[bookmark: _Toc395217023]3.5 – Respond positively to the varying abilities and confidence of all children 
[bookmark: _Toc395217024]3.6 – Acknowledge children’s efforts and achievements 
[bookmark: _Toc395217025]Children’s confidence
Children of the same age group have varying abilities and levels of confidence, and it is important that we respect these differences and offer encouragement where we find them. It is yet another way we show respect for the child as an individual and further their trust in us, which is essential to their expected development.

Examples of abilities that vary:
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\Animations\running_walking_500_wht.gif]Gross motor skills – crawling, standing, walking, running, hopping, skipping, jumping, climbing, etc.
Fine motor skills – picking things up with a pincer grip, feeding oneself with or without utensils, using a pincer grip (index finger and thumb to hold things), drawing, colouring, writing, painting, tracing, etc.
Cognitive skills – number and letter recognition, solving problems or puzzles, recognition of general concepts or things learned in the environment, etc.
Emotional and social skills – working in groups, saying goodbyes, solving problems with friends, grace and courtesy concepts in dealing with peers or adult figures, processing and handling emotions in a healthy way, etc.  
Children’s confidence or ability can often vary from situation to situation.  It is important to observe children and note where their strengths and weaknesses are and plan the program accordingly.  If a child is lacking confidence in a certain area, try to assess why and provide opportunities to support them feel more confident in that area.

Confidence may vary due to:
Lack of trust with the adult present
Lack of feeling safe in the environment
Lack of skills necessary to perform a certain tasks
An awareness in a deficit compared to their peers in a particular area (self-conscious)
Having a difficult day in general
Not feeling well
Feeling tired or hungry at a particular time each day or even on a given day
Boredom or lack of challenge
Being over challenged or over stimulated in certain environments
Lack of familiarity with a tasks or environment
	Children’s confidence may also vary due to a transition that may have occurred. Transitions can be difficult for some children, and they have a hard time recovering. Transition times include moving from one activity to another, from one adult to another, or from one environment to another. Some children have a harder time with transitions than others because their home lives are unpredictable and inconsistent. For example, children who live in two households are often more affected by change than children whose lives are less stressful. It is important to be aware of these cases and provide additional support to the children during transitions. 


[bookmark: _Toc395217026]Responding positively
When you see a child is lacking in confidence, ability, or is generally struggling, it is important to note whether it is a one-time occurrence or a pattern. Try to identify possible reasons why they are struggling and offer encouragement and support in a positive manner. 
Responding in a positive manner:
Builds trust between you and the children – they see you as being on their team and look to you for further guidance. 
Creates a safe and welcoming environment where they feel comfortable to explore.
Gives them the encouragement and support they need to constantly try new things, and trying new things is essential in their all-around development.
Builds trust with parents. 
It is important to acknowledge all children’s efforts and achievements in order to build a connection with them. By acknowledging their efforts and achievements, you are communicating respect and care, and building their trust in you. 

When you acknowledge children’s efforts and achievements, you are:
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\cheerleader_jump_10767.png]Building their trust in you
Building their confidence 
Showing respect for the child 
Validating their important work
Showing genuine interest in them
Showing them you care
Promoting appropriate risk-taking behaviour 
Promoting their engagement with the community at large as well as specific activities
Promoting further exploration or risk-taking behaviours that lead to new learning or further development of specified skills
Modelling positive communication skills and community values
[bookmark: _Toc395217027][image: C:\Users\Victoria\Desktop\My Work\ArtWork\reaching_for_the_stars2_pc_800_wht.png]How to acknowledge efforts
There are many ways to acknowledge children’s efforts and achievements. It’s not always about giving praise, especially when you know a child is capable of more. Always acknowledge their efforts, but try to challenge them to achieve a new skill.

The following are ways you can acknowledge children’s efforts and achievements:
Offer praise where it is earned, for example, “That is a beautiful drawing.  You did a great job.  I can see you really took your time.”
When praise isn’t warranted, select a positive element of what they have done, for example, if Mae scribbled a picture and you know she can do better, you might say, “I really like the colours you used.  I can see you felt in a hurry.” Note that acknowledging doesn’t equal praise.  You are still noticing their efforts and saying something positive.
Make a comment about their effort or achievement and then follow it up with a question, for example, “I see you used a lot of red.  What do you think about it?  What were you feeling when you were doing this picture?”  Make sure you listen to their response.  In this way you are showing the child that you see them and the work that they do and you are interested in their choices.
Be in constant dialogue with the children about what they are doing.  Make statements that show that you see them doing what they are doing.  It shows them you care, and again builds that trust that is so necessary for proper development.
When acknowledging efforts and achievements of young children it is essential to not overuse praise. Not only can you offer children a false belief in themselves, you also might not earn their trust. Children often know internally whether they’ve done a good job or not. So if they know they did a poor job on a task and you offer them praise, you may be doing a disservice to the trust in the relationship that is so essential to proper development.   
It is important to note that you do not need to withhold praise unless you know ahead of time what that child is truly capable of (based on previous experience).  Do not compare one child’s work with another’s; offer your comments based on what you know each child is capable of.
In addition to the notes above, be mindful of the following things:
Do not praise or acknowledge one particular child over the others
Make sure you acknowledge each child in various activities throughout the day
Make sure children don’t feel left out 
For children who experiencing difficulties, emphasise and acknowledge what they are doing right.  When you only point out the things that are wrong, it further deflates an already hurting child, and prevents you from developing the trust they need to build in order to move forward and be successful.


National Quality Standards 
Quality Area and Standards included in this section:

The Early Years Learning Framework 
The principles, practices and outcomes included in this section:



[bookmark: _Toc395217028]Learning Activity Eleven
List 5 ways you can help build a child’s confidence:



[bookmark: _Toc395217029]Learner Workbook Activity 3.5.1 – 3.6.1
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[bookmark: _Toc395217030]4.  Maintain the dignity and rights of children
4.1. 	Assist in organising spaces, resources and routines to minimise times when children are likely to experience stress or frustration
4.2. 	Allow children to make choices and to experience natural consequences of these where there is no risk of physical or emotional harm to the child or another being
4.3 	Monitor and respond to children’s play and support interactions where there is conflict
4.4	Acknowledge children when they make positive choices in managing their own behaviour
4.5 	Use positive language, gestures, facial expressions and tone of voice when redirecting or discussing children’s behaviour with them
4.6 	Be gentle, calm and reassuring even when children strongly express distress, frustration or anger
4.7	Consistently guide all children’s behaviour in ways that are focused on supporting children to develop skills to self-regulate and preserve and promote children’s self-esteem
4.8	Involve children in developing limits and consequences for inappropriate behaviours
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[bookmark: _Toc395217031]4.1 – Assist in organising spaces, resources and routines to minimise times when children are likely to experience stress or frustration 

[image: C:\Users\Victoria\Desktop\My Work\ArtWork\white_container_shelve_800_wht.png]Their own abilities, the environment and other people’s expectations can easily frustrate children. Frustration can be overwhelming to young children and leads to feelings of anger, discouragement and distress. It is important to create an environment that aims to challenge children without frustrating them.
Some children may rarely experience frustration. Others may only become frustrated when doing certain activities or during certain times of the day. Educators can help minimise times when children are likely to experience stress or frustration by organising spaces, resources and routines that turn challenges into learning opportunities.
[bookmark: _Toc395217032]Organising space
How to organise spaces to minimise frustration:
Keep play and learning areas clean and tidy – do not clutter the environment. 
Assign designated areas for different kinds of activities – for example, quiet, independent activities can be on shelves in one area of the room, while other activities like dress-up or movement related activities can be in another.  
Clearly define expectations of the children’s behaviour, the activities in the classroom and generally how things work; constantly remind the children of these expectations; display them in the room for reference.
Invite the children to be involved in sharing their ideas about what kinds of behaviours and routines would make the environment work. When children are involved, they feel more ownership and are more likely to remember the rules or expectations.
Provide enough room for the children to explore independently as well as in small groups.
Provide enough activities so the children don’t have to squabble, but not so many, that they don’t learn to share, or take turns.
Encourage children to put one activity away properly before they move on to another.
Do not clutter walls; keep things simple and visually appealing.


Resources 
How to organise resources to minimise frustration:
Assign designated areas for specific activities, e.g., keep all your craft supplies in one area, musical instruments in another, etc.
Organise things so they are easily accessible and by type of activity.
Make resources available for the children to choose from on various shelves throughout the room.
Organise resources in a visually appealing way that allows children to see the sequence for setting up their activities independently.
Provide a range of natural materials. 
Organise books and other resources by subject matter so they are easy to find
Group the books appropriately on small shelves throughout the room for the children to use independently.  For example, if you have books about shapes and colours you might put a few of them with the shelves that revolve around art.  Books about animals and plants might go on shelves with activities about animals and plants or near a classroom pet.
Put away things the children cannot do without an adult and bring them out for an educator- directed activity.
Ensure books, games, toys, etc., are developmentally appropriate. 
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\arrows_cycle_spin.png]Clearly outline your expectations before commencing an activity so the children can have a successful experience.
[bookmark: _Toc395217033]Routines
How to organise routines to minimise frustration:
Create a specific routine for the day.
Ensure your routines flow in a natural way and that they are developed around meeting the children’s needs.
Implement structured routines for arrivals and departures, as these times can be particularly difficult for children.  
Create routines for transition times as these times can be chaotic and therefore lead to frustration or other problems.
Keep your routines simple and age appropriate, e.g., don’t have elaborate clean up routines that have too many steps. Young children will lose focus and/or not remember.
Involve the children in formulating the routines so they have ownership of them
Display the routine in the room so you and the children can refer to it throughout the day – use pictures, as most children will not be readers.  
Ensure the activities provided are developmentally appropriate and can be done independently for the most part.
Develop routines and use them consistently. Children are more successful when they know what to expect. For example, when the children arrive they may have time for free-play, followed by a morning meeting or circle time. Conduct a group lesson before snack, followed by outdoor time. Reading and rest follow lunchtime, and then you conduct another group lesson. An afternoon snack is followed by more outdoor time and free play. Whatever your routine, stick to it, and stick to specific times for each.  Children need consistency and structure to thrive and be successful.
Routines should be simple and flexible. It is important to remember that it’s okay that children sometimes experience frustration. They need to learn to adapt when things do not go perfectly. Educators need to help children learn that sometimes things don’t go as planned and they need to adapt.  Maybe free time doesn’t look the same every day, or outdoor equipment changes. 
It is good to make small variations in their spaces, resources and routines where you can, for example, it is difficult to change when children eat and rest. You can change where the children eat (maybe you have a spontaneous picnic outside one day) or what they eat (maybe you conduct a cooking lesson and the children eat the food they made). 
You can change the where they play outside, what kinds of activities they can do during free time, and when you have group time.  These are the kinds of changes you can teach children to adapt to without causing too much stress and frustration.
	Be mindful of disrupting their physical needs.  Educators need to be in tune with when children need a change in activity, and when they need to eat, rest or use the bathroom.


When children express frustration:
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\Fotolia_8676054_S.jpg]Warn them ahead of time things will be different today, and tell them how if you can.
Teach them coping strategies for adapting. 
Give them choices, when possible within these variations.
Be patient and calm. 
Offer help when needed.
Ask a buddy help them.
Role-play how to respond in an appropriate way when things don’t go according to plan.  You can also role-play how not to respond.
National Quality Standards 
Quality Area and Standards included in this section:

The Early Years Learning Framework 
The principles, practices and outcomes included in this section:

[bookmark: _Toc395217034]
Learning Activity Twelve
List 4 ways you can minimise children’s frustration in your room.



[bookmark: _Toc395217035]Learner Workbook Activity 4.1.1
[image: Fotolia_2204087_XS.jpg]



[bookmark: _Toc395217036]4.2 – Allow children to make choices and to experience natural consequences of these where there is no risk of physical or emotional harm to the child or another being 
[bookmark: _Toc395217037]Why children should be allowed to make their own choices
Allowing children to make choices and experience natural consequences is important because:
It is a way of teaching appropriate behaviours and choices
They learn best when the consequence fits their behaviour
It teaches responsibility
They will often notice the consequence on their own
The child’s consequence is easily understood and straight forward
The child will often care about the consequence
It gives the children some control and independence
Children learn that their actions have consequences
Not every experience allows for choice and natural consequences. Examples of times when you allow children to make choices and their natural consequences:

	Choice
	Natural Consequence

	To dress inappropriately for the weather
	They get cold or hot

	Not to eat all their lunch
	They will get hungry

	Not to sleep at rest time
	They get tired

	Not to help a friend
	The friend might not help them next time

	To not play fairly at a game
	Next time, nobody wants to play with them

	Not to put an activity away
	They will have to work harder at clean up time

	Not to participate in a group activity
	They miss out and are alone

	Take a toy from another child
	The other child doesn’t want to play with them

	Not to listen to instructions or rules
	They get hurt or make a mistake


[bookmark: _Toc395217038]Times when it is not appropriate
It is not always appropriate to allow for choice and consequence, particularly when the children’s safety or health is at risk, or when a child doesn’t care about a natural consequence. Some examples include but are not limited to the following: 
Touching something dangerously hot to feel a burn
Climbing so high the child could fall and get really hurt
Being mean or unkind to other children repeatedly or in a physical way
Eating something they are not supposed to
Playing with electrical outlets
Playing outside during extreme weather that could lead to health risks
 National Quality Standards 
Quality Area and Standards included in this section:


The Early Years Learning Framework 
The principles, practices and outcomes included in this section:

[bookmark: _Toc395217039]
Learning Activity Thirteen
Explain why it is important to allow children to make choices and experience natural consequences. Be specific.



[bookmark: _Toc395217040]Learner Workbook Activity 4.2.1
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[bookmark: _Toc395217041]4.3 – Monitor and respond to children’s play and support interactions where there is conflict 
[bookmark: _Toc395217042]4.4 – Acknowledge children when they make positive choices in managing their own behaviour
[bookmark: _Toc395217043]Monitoring conflict
There will always be conflict when there is a group of children. At this age, they are still developing their self-regulation skills and they need help getting along with others. Educators are there to support children manage their frustrations and help them learn to navigate interpersonal conflicts.
Children can get into any number of conflicts with each other. For example, they:
Have trouble sharing and taking turns 
Have a hard time always using kind words 
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\blame_sign_800_wht.png]Get frustrated with each other and lose their tempers
Can be mean to each other for simple reasons
Get frustrated with other children who don’t comply with expectations and rules
While it is important to allow children space and time to work out their problems with each other, you must be present and ready to intervene when necessary. Monitor their play both indoors and outdoors to see how they interact and the types of conflict that occur.
You can monitor children’s play by:
Observing them play with others 
Knowing where they are and what they are doing
Commenting on what they are doing, asking questions, making conversations, etc.
Playing with them
[bookmark: _Toc395217044]Responding to conflict
It’s important that educators respond appropriately to conflict and only intervene when necessary. Don’t intervene in routine conflicts right away; let children learn to solve their problems and believe they are capable of doing so. Intervene when the conflict seems excessive and turns into fighting, and when the same conflict reoccurs without any resolution. If you see a pattern of conflict between children or when a child is being unkind or disrespectful to another, intervene as soon as you can so the situation doesn’t escalate and become part of the room’s culture.


Techniques for responding supportively to common conflicts:
As a preventative technique, role-play common conflicts with the children during large group time. Help them role-play appropriate responses as well as inappropriate responses. Let the children guess which is the appropriate response.
Hold a group discussion and talk about what to do when these situations arise
Stay calm and patient when talking with the children
Get on their level
Talk about better ways to express their feelings and or frustrations
When a negative behaviour is reoccurring, you may have to implement consequences, e.g., thinking chair, peace corner, etc.
[bookmark: _Toc395217045]Serious conflicts
When intervening in serious conflicts:
Give children the opportunity to tell their story.  
Have them hold a ‘talking stick’ or some other object when they are talking. They then pass it to the other child when they’re done.  
Do not allow interruptions when each child is telling their side.  
Once stories are told, ask each child to come up with something they could have done differently.
Summarise the issue and what each child could do differently next time.
Encourage the children to make statements such as, “When you do that, it makes me feel...”
Ask leading questions to children who are having repeated conflicts. For example:
“Sally, how do you feel when Jake pushes you out of line?” 
“Jake, how do you feel when Sally pushes you back?”  
“What could you both do differently next time?”
“Can you think of some ideas?”
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\fight_hold.png]Ask the children what they will do the next time this conflict happens.


There are times when children make positive choices in managing their own behaviour. For example:
They use their words to express their feelings
They try to solve their own problems using the skills they have been taught
They follow your rules or expectations even when others do not
They move themselves away from a sticky situation
They ask for help when they are struggling
They calm themselves down when frustrated
They comfort themselves
[bookmark: _Toc395217046]Rewarding positive choices
When children make positive choices, it is important that you acknowledge their efforts. Connect their positive choice to a positive response. Give them the opportunity to make the connection for themselves.
Ways you can acknowledge children’s positive choices:
Compliment them when they use their own words.  For example, you might say, “Jackson, I really liked how you told Alex how you felt about what he did. I liked it when you said please don’t do that, it makes me angry.”
Compliment them when you see them try to solve their own problems, even if it didn’t work and you had to intervene. Let them know that you saw that they tried to solve the problem – point out the specific tools they used – then help them try to figure out what went wrong.
Offer reward systems for children when they make positive choices. Often times the intrinsic reward they feel for doing good, or when they receive a compliment is enough.  External rewards can be used, but carefully so as not to make other children feel bad.
Share the child’s success with their parents in front of the child.
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\Fotolia_5006183_S.jpg]Invite the children to help you role-play a scenario when you see them doing it successfully.
Invite the child to help other children when a similar situation arises. 
Compliment and praise the children when they make good choices.


National Quality Standards 
Quality Area and Standards included in this section:
The Early Years Learning Framework 
The principles, practices and outcomes included in this section:



[bookmark: _Toc395217047]Learning Activity Fourteen
List 3 common conflicts you observe in your room and the technique for responding supportively to each.






What are a few strategies you can use when intervening in serious conflicts?



[bookmark: _Toc395217048]Learner Workbook Activity 4.3.1 – 4.4.1
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[bookmark: _Toc395217049]4.5 – Use positive language, gestures, facial expressions and tone of voice when redirecting or discussing children’s behaviour with them 
[bookmark: _Toc395217050]4.6 – Be gentle, calm and reassuring even when children strongly express distress, frustration or anger 
[bookmark: _Toc395217051]What is redirecting?
Redirecting is a way of offering an alternative behaviour or choice when a child is doing something they shouldn’t. It is a positive way of communicating “NO”. Repeatedly saying “No” to a child can send the message that they are bad (which is how they define their world; good, versus bad). Children respond more positively to redirection because it defuses the emotion in the situation.
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\red_arrow_800_wht.png]By using redirecting techniques, you are letting the child know when and if that type of behaviour is appropriate. For example, if a child is hammering a puzzle piece on the table, you might invite them to try or play with an item where hammering is more appropriate. 

Redirecting children:
Doesn’t stifle their need to try out new behaviours 
Diffuses the emotions in a situation that might otherwise result with NO
Is a way of stopping negative behaviour and changing it to something more positive or acceptable
[bookmark: _Toc395217052]Positive communication
It is important to use positive language, gestures, facial expressions and tone of voice when talking with children about their behaviour or redirecting them because it makes them feel safe and accepted. Harsh, negative tones and words can very threatening to young children and when children feel threatened they cannot listen or hear what you are saying. Positive communication techniques are more effective in accomplishing the redirection while keeping a positive relationship with the child intact. 
Positive communication techniques:
Send the message that you are concerned and want to help the child instead of the message that they are bad and need to be good to get your approval
Helps children feel understood
Models positive communication to children



For example:

	Positive language
	· I can see that you are feeling ________, would you like to try this activity? It might help.
· When you can calm down, we can look at this_________.
· I see you are remembering to ________ this morning.
· I like how you are/did ________ today.
· When everyone is quiet, I’ll begin.
· I can see you are trying to say something about how you are feeling, would you like me to help you say it in a more gentle way?
· I get mad too sometimes.  When I am mad, I like to ___________.

	Positive gestures
	· Getting on the child’s level
· Pointing to something more appropriate
· Putting a hand on the shoulder
· Shaking your head ‘no’, with a reassuring smile
· Sitting down with a child
· Walking over and standing near a child who is frustrated
· Giving a thumbs up
· Nodding your head ‘yes’
· Relaxed hands and arms (not crossed or on your hips)

	Positive facial expressions
	· Smiling
· Winking
· Nodding your head ‘yes’
· Making eye contact
· Grinning

	Positive tone of voice
	· Gentle and calm
· Speaking naturally
· Speaking clearly and with confidence
· Varying your pitch, not being monotone
· Using a soft volume, not yelling
· Phrasing things as a question or choice for the child


[bookmark: _Toc395217053]Being gentle, calm and reassuring
Educators are human too and you are bound to get frustrated with children from time to time. The key is remembering that you are completely ineffective when you lose your cool and respond negatively. Remember that children are young and they are learning and all learning is a process that requires time and repetition. Children need your support to use positive ways of responding. Be patient and repeat yourself, giving the child opportunities to make mistakes while still receiving your gentle and caring guidance.
If you make a mistake and stay less than calm or respond more negatively, you can let the children know that you were wrong and what you were trying to say was something different. Then, spin it in a more positive tone that you missed the first time. By admitting you are wrong, you are setting a good example and modelling to children how to rectify your wrong behaviour. You want children to recognise when they are wrong, and when they see you do that, it is very powerful.
Techniques to be calm, gentle and reassuring even when children are angry or frustrated:
Invite them to go for a walk with you
Tell them what you see and ask if you can help
Offer time to cool off before you talk about it
Offer empathy
Take deep breaths and remind yourself that getting upset will only upset the child more
Use redirecting techniques 
Invite another child to help if appropriate
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\dove_with_olive_leaf_800_wht peace_8861.png]Use a calm voice with varying tones
Use positive statements
Ask if they need a hug 
Ask if they need to take a break
Ask if you can read them a story
Use gentle eye-contact and smile
Ask them questions about what is going on
Convey belief that they can calm down, by making statements that when they do, you will do this….
Listen and acknowledge their feelings
Let them express negative feelings without judging them
If you don’t stay calm, and use gentle and reassuring language, you can make the situation worse or damage your relationship with the child by shaming or devaluing them. When you do stay calm and use gentle and reassuring language with children, you gain the following benefits:
You keep their confidence and spirit in tact
You further the trust in your relationship with the child
You are modelling appropriate behaviour
You are more likely to be heard and understood
You are more effective in helping them manage their emotions
You maintain a calm and respectful environment
You show respect for the child
You allow them to feel their feelings, while offering solutions for managing them
You encourage them to come to you and talk about their problems, or ask for help when needed
[bookmark: _Toc395217054]Tantrums
Sometimes you may experience children who have extreme reactions or tantrums. It is important to strategise different tools for dealing with these children. Communication with their parents and how they handle them is essential.  If the parents also struggle at home, it may be helpful to get on the same page, and outline how you all are going to support the child. Be respectful of their beliefs about the child and be careful not to lay blame or criticise them.
[image: C:\Users\Victoria\Desktop\My Work\Shuttershock\meditate_calm.jpg]Techniques include but are not limited to the following:
Stay calm and caring even though it is hard 
Express empathy
Offer comfort
Reassure the child that they are safe and secure 
Avoid “No”, “Don’t” and “Stop” where possible, they can make the tantrum worse, or trigger a tantrum for specific children
Make eye contact and place a hand on their shoulder
Rub their back
Offer a hug or item of comfort
When they are calm, you can talk about what to do differently and let them know tantrums don’t work, while still being empathetic and comforting
Learn to identify their triggers
Focus on the child’s behaviour, not their character




National Quality Standards 
Quality Area and Standards included in this section:

The Early Years Learning Framework 
The principles, practices and outcomes included in this section:



[bookmark: _Toc395217055]
Learning Activity Fifteen
[bookmark: _Toc395217056]List 5 techniques you can use to stay calm and positive when you find yourself getting frustrated with children.











[bookmark: _Toc395217057]What can you do to redirect children when they expressing anger and frustration?



[bookmark: _Toc395217058]Learner Workbook Activity 4.5.1 – 4.6.1
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[bookmark: _Toc395217059]4.7 – Consistently guide all children’s behaviour in ways that are focused on supporting children to develop skills to self-regulate and preserve and promote children’s self-esteem 
[bookmark: _Toc395217060]4.8 – Involve children in developing limits and consequences for inappropriate behaviours 
[bookmark: _Toc395217061]Guiding children’s behaviour
As children grow, so does their ability to stop themselves from doing something they want to do (like writing on the walls) and perform tasks that they don’t like (picking up their toys), even when parents or caregivers aren't around. This is called self-regulation, one of the most important developments of childhood. Children develop self-regulation skills at different rates; some are natural self-regulators, while others will need support.
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\single_red_hand_print_800_wht_3439.png]Self-regulation is the ability to control your impulses.  Someone who self-regulates can stop or start doing something, if needed.  Self-regulation is correlated with success in school because children are better able to adhere to rules and to engage in necessary skills such as sharing, taking turns and respecting others.
It is important for children to develop because:
It makes their behaviour more predictable.
It helps them function successfully in a community. 
Children who self-regulate have more positive relationships with the members in their community.
It helps them feel safe and secure in their environment and consequently freer to take the necessary risks to further their development.
[bookmark: _Toc395217062]Self-regulation
Self-regulation doesn’t develop overnight; it develops over time. Generally, self-regulation starts developing between 12-18 months. This is when children become more aware of social demands and develop the ability to change their behaviour when an adult asks. By the time children are two-years old they have developed self-control or the ability to follow the ‘rules’ without the adult being present. At three, children can internalise the ‘rules’ and behave, as the adult would want them to in a given situation.
Most children need adults to help support the development of self-regulation. Caring adults that are aware of children’s triggers can offer reminders of coping techniques or provide help when needed. As an educator you can help children understand their emotions, provide reassurance that it is normal to have complicated feelings and support them in expressing those feelings in a healthy manner.


The following strategies can help you support children to develop self-regulation skills:
Teach children to identify their emotions and talk about what makes them feel certain ways. 
Be patient; self-regulation develops differently for everyone.
Be a good role model of processing your own emotions:
Let children see you take deep breaths.
Let them hear that you need to think before responding.
Talk to them about how you are feeling and what makes you angry, sad, or frustrated.
Remind them when you see things beginning to escalate, or ask them probing questions. For example:
“I can see you are getting mad, would you like to talk about it?”
“Do you remember what good choices for when we are feeling mad are?”
Assign a designated calming place that is comfortable and familiar and remind children that this is a place for them to retreat to when they need space or time to think about how they are feeling. Provide blankets, pillows, stuffed animals and books.
Teach children different coping mechanisms for dealing with emotions: 
Taking deep breaths
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\childcare_walking_line_800_wht.png]Counting backwards
Removing themselves from the situation 
Finding someone to talk to
Finding a calm space
Using your words
Going for a walk
Distracting them by doing something different
[bookmark: _Toc395217063]Preserving self-esteem
It is important to consistently guide children’s behaviour in a manner that protects their self-esteem while they are developing self-regulation. Children very easily internalise what adults say and begin to assign labels to themselves. For example, a child who you constantly reprimand for being loud may decide that he is ‘bad’ because he is loud. Be mindful that children are sensitive and their self-esteem is also developing.
Children’s self-esteem develops through:
Positive relationships with caring encouraging adults they can trust 
An understanding of their own strengths and weaknesses
Absence of criticism, shame and disappointment 
It is important that children experience successes as well as failures, while receiving encouragement along the way.  For example, if a child fails at a task or is having a hard time doing something independently, you can complement them on their determination, or the effort they have put in so far. They need a supportive, safe environment that is prepared to meet their developing needs.
Why self-esteem is important to children’s development:
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\green_verticle_footprints_3286.png]It helps children feel good about themselves and what they do
It helps children believe in themselves and when they believe in themselves they take more risks, and try more things, which is essential to furthering their development
Children feel more confident making their own choices and acting independently 
They need less reassurance because they can reassure themselves, which is a fantastic coping mechanism
They are more comfortable making mistakes, which are essential to the learning process
They are happier and healthier 
They have positive relationships with others
They value themselves and the accomplishments they make
Techniques to preserve and promote children’s self-esteem:
Keep activities developmentally appropriate – start children with tasks that they can be successful with and add new challenges as they master the previous set of skills
Encourage risk-taking
Be encouraging and offer praise
Reassure children who seem reluctant
Acknowledge the children’s strengths and accomplishments
Take time to connect with the children as individuals and note what you like about them or what you see as their strengths 
Don’t compare children
Don’t shame children or express too much disappointment
When disappointed, acknowledge it is their behaviour or choice that doesn’t work for you, not the child 
There will be times when children require additional support in managing their emotions and behaviour. A helpful way to do this is to involve children in developing limits and consequences for their behaviour. This helps to build their self-esteem and strengthens their connections between actions and consequences.
[bookmark: _Toc395217064]Why let children get involved with behaviour managing?
Children tend to be more successful at managing their behaviour when they feel a sense of ownership over the consequences. When you involve children in developing limits and consequences you are sending the message that you believe in their ability to know what is right and wrong and to make good choices. 
Involve children in developing limits and consequences in the following ways:
[image: C:\Users\Victoria\Desktop\My Work\ArtWork\Fotolia_10378930_S.jpg]Ask them what they think the limits should be and what should happen when the limits are broken.  
You can do this ahead of time as a group lesson or as needed.
If you are going on an excursion or doing something different or special, revise the expectations and ask the children to come up with ‘special’ expectations and consequences.
Be consistent when limits are set and follow through with consequences.
Use leading questions, such as, “Do you think we should all talk like this when we’re inside (talk really loud), or do you think this softer voice is more appropriate?”
When supporting children to manage their own behaviour, things won’t always go as planned. Consider the following:  
Patience and understanding for the learning process is the key.
Sometimes it is best to physically remove a child from a situation so they can calm down, especially if they are a danger to another child.
Be aware of the ‘ripple effect’ children have on each other.
Expectations must be clear and set ahead of time.
Be consistent with your consequences – this is key to supporting self-regulation.
Time outs can be useful, if they are used in your centre.
Children need limits – by setting limits we teach them to set limits for themselves.
Find the happy medium between being too permissive or too authoritative.
Be empathetic to the child’s point of view, even though consequences are necessary.
Maintain a supportive and positive relationship – which is essential to their successful development.
National Quality Standards 
Quality Area and Standards included in this section:

The Early Years Learning Framework 
The principles, practices and outcomes included in this section:

[bookmark: _Toc395217065]Learning Activity Sixteen
List 5 coping mechanisms you can teach children to help them deal with powerful emotions:










How can you promote a child’s self-esteem? Be specific.











[bookmark: _Toc395217066]How do you involve children in developing limits and consequences for inappropriate behaviours?


[bookmark: _Toc395217067]Learner Workbook Activity 4.7.1 – 4.8.1
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[bookmark: _Toc395217068]Skills and Knowledge Activity
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Nearly there...
[bookmark: _Toc326743832][bookmark: _Toc330309176][bookmark: _Toc338606027][bookmark: _Toc338792185][bookmark: _Toc348021071][bookmark: _Toc395217069]Major Activity – An opportunity to revise the unit
At the end of your Learner Workbook, you will find an activity titled ‘Major Activity’. This is an opportunity to revise the entire unit and allows your trainer to check your knowledge and understanding of what you have covered. It should take between and 1-2 hours to complete and your trainer will let you know whether they wish for you to complete it in your own time or during session. Once this is completed, you will have finished this unit and be ready to move onto the next, well done!


Congratulations!
You have now finished the unit ‘Develop respectful relationships with children’ 
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Principles


Secure, respectful and reciprocal relationships


High expectations and equity


Practices


Holistic approaches


Learning environments


Outcomes


Children are connected to and contribute to their world


Children have a strong sense of wellbeing


Continuity of learning and transitions


Children are confident and involved learners


Partnerships


Respect for diversity


Responsiveness to children


Learning through play


Intentional teaching


Cultural competence


Children have a strong sense of identity
















Quality Area 4: Staffing arrangements


Quality Area 5: Relationships with children


4.2 Educators, co-ordinators and staff members are respectful and ethical


5.1 Respectful and equitable relationships are developed and maintained with each child.


5.2 Each child is supported to build and maintain sensitive and responsive relationships with other children and adults.


Quality Area 1: Educational program and practice


Quality Area 3: Physical Environment


3.2 The environment is inclusive, promotes competence, independent exploration and learning through play.


1.2 Educators and co-ordinators are focussed, active and reflective in designing and delivering the program for each child.
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Principles


Secure, respectful and reciprocal relationships


High expectations and equity


Practices


Holistic approaches


Learning environments


Outcomes


Children are connected to and contribute to their world


Children have a strong sense of wellbeing


Continuity of learning and transitions


Children are confident and involved learners


Respect for diversity


Responsiveness to children


Learning through play


Intentional teaching


Children have a strong sense of identity


Children are effective communicators





















Quality Area 2: Children’s health and safety


Quality Area 4: Staffing arrangements


Quality Area 5: Relationships with children


2.3 Each child is protected


4.2 Educators, co-ordinators and staff members are respectful and ethical


5.1 Respectful and equitable relationships are developed and maintained with each child.


5.2 Each child is supported to build and maintain sensitive and responsive relationships with other children and adults.


Quality Area 1: Educational program and practice


1.1 An approved learning framework informs the development of a curriculum that enhances each child’s learning and development.


Quality Area 3: Physical Environment


3.2 The environment is inclusive, promotes competence, independent exploration and learning through play.


4.1 Staffing arrangements enhance children’s learning and development and ensure their safety and wellbeing.


1.2 Educators and co-ordinators are focused, active and reflective in designing and delivering the program for each child.
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Quality Area 4: Staffing arrangements


Quality Area 5: Relationships with children


4.2 Educators, co-ordinators and staff members are respectful and ethical


5.1 Respectful and equitable relationships are developed and maintained with each child.


5.2 Each child is supported to build and maintain sensitive and responsive relationships with other children and adults.


Quality Area 6: Collaborative partnerships with families and communities


6.2 Families are supported in their parenting role and their values and beliefs about child rearing are respected.


Quality Area 3: Physical Environment


3.2 The environment is inclusive, promotes competence, independent exploration and learning through play.


4.1 Staffing arrangements enhance children’s learning and development and ensure their safety and wellbeing.
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3.2 The environment is inclusive, promotes competence, independent exploration and learning through play.
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Quality Area 4: Staffing arrangements


Quality Area 5: Relationships with children


4.2 Educators, co-ordinators and staff members are respectful and ethical


5.1 Respectful and equitable relationships are developed and maintained with each child.


5.2 Each child is supported to build and maintain sensitive and responsive relationships with other children and adults.


4.1 Staffing arrangements enhance children’s learning and development and ensure their safety and wellbeing.
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Quality Area 2: Children’s health and safety


Quality Area 4: Staffing arrangements


Quality Area 5: Relationships with children


4.2 Educators, co-ordinators and staff members are respectful and ethical


5.1 Respectful and equitable relationships are developed and maintained with each child.


5.2 Each child is supported to build and maintain sensitive and responsive relationships with other children and adults.


4.1 Staffing arrangements enhance children’s learning and development and ensure their safety and wellbeing.


2.1 Each child’s health is promoted.
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Quality Area 4: Staffing arrangements


Quality Area 5: Relationships with children


4.2 Educators, co-ordinators and staff members are respectful and ethical


5.1 Respectful and equitable relationships are developed and maintained with each child.


5.2 Each child is supported to build and maintain sensitive and responsive relationships with other children and adults.


Quality Area 6: Collaborative partnerships with families and communities


6.1 Respectful supportive relationships with families are developed and maintained.


Quality Area 1: Educational program and practice


4.1 Staffing arrangements enhance children’s learning and development and ensure their safety and wellbeing.


1.2 Educators and co-ordinators are focused, active and reflective in designing and delivering the program for each child.
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Quality Area 4: Staffing arrangements


Quality Area 5: Relationships with children


4.2 Educators, co-ordinators and staff members are respectful and ethical


5.1 Respectful and equitable relationships are developed and maintained with each child.


5.2 Each child is supported to build and maintain sensitive and responsive relationships with other children and adults.


Quality Area 6: Collaborative partnerships with families and communities


6.1 Respectful supportive relationships with families are developed and maintained.


6.2 Families are supported in their parenting role and their values and beliefs about child rearing are respected.


Quality Area 1: Educational program and practice


Quality Area 3: Physical Environment


3.2 The environment is inclusive, promotes competence, independent exploration and learning through play.


1.2 Educators and co-ordinators are focused, active and reflective in designing and delivering the program for each child.
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